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Hello, my name is Maryellen Weimer and I'm editdiThe Teaching
Professor newsletter. I've also authored a number of bamkseaching
and learning in higher education. I'm here to $p2@ minutes with you
talking about what is a perennial problem for mprmyfessors — how do
we get students coming to class having done thgrestsreading before
they arrive in class?

It's so frustrating when students arrive in clagsprepared. It says in the
syllabus that they should do the reading beforg tdoene to class. You
make strongly-worded statements and now it's retyuthat there’s
assigned reading and you expect students to comlagse. Then class
starts and you ask a question about the readinignalnody responds.
There is no eye contact. There’s nobody givingiadication that they're
interested in talking about the reading.

After a long period of silence, Bill finally comés your rescue. He raises
his hand. When you call on him, he kind of bragemnounces, “Well, |
didn’t have time to do the reading, but I'd be happtell you what |

think about the question.”

| don’t know about your experience, but mine canrsomething | was a
little bit surprised to find in the research. Whasked to list reasons that
prevent them from participating in class, much tpsurprise, students did
notlist ‘not having done the reading’. That meareat they are willing to
come to class unprepared, and being unpreparetignotg done the
assigned reading does not prevent them from paaticig in class.

Now | don’t want you to devalue student opiniovghat a student thinks,
they're opinions are fine; they need to be resgkctut part of our
mission is to get students better informed, infairbat what's in the
assigned reading. That's part of the reason ki#gftrte in college in the
first place.

So in these 20 minutes that we have togetherjké&ltb propose three
approaches that will get more students comingasscprepared. I'll offer
a specific illustration of each one. | would aéstourage you take a look
at the supplementary materials, in which you’ldfitnree assignments that
faculty use to get students doing the reading letmnd. Never mind that
these are all proposed by faculty teaching sociotmyrses. I've used
some of these assignments. I've read them cayefuid they will work

in any course where there’s an assigned textboekem a collection of
readings. One of the benefits of these assignmetist they not only get
students coming to class prepared, they develo sdrtnose really
important reading skills.

But let me share the three strategies that | Haatel think will help
getting more students coming to class having doeedading. The first
approach I'd like to share | call, simply, “Let tkebe consequences.” The
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way | need to introduce this is by asking you asfjo@ — why dcstudents
come to class not prepared? Whey do they comprepared when the
syllabus says they should be prepared and whewvg@admonished them
to come to class having done the reading? That's.mhetorical question.
I'd really be interested in you thinking about wétydents come to class
unprepared.

Yes, it is true that a lot of them are very bu3fey're taking a full
college load, working full time and maybe have figmesponsibilities as
well. Yes, it's also true that some of the 18-yelas are pretty lazy, not
very focused or well-motivated. And yes, it's ataee that a lot of
students aren’t very good readers; they don’'t @aéading because they
don'’t like to read and they don't like to read teidal, unfamiliar material
as well. But you know what? | don’t think anytbbse is the right
answer.

| think the right answer is that students comelas<not having done the
reading because, despite what you have said oritvets in the
syllabus, absolutely nothing happens to them wheg tome to class
unprepared. They can sit quietly in class and thepust fine. Nothing
happens to them. They are unprepared and nothingems. So it's the
old adage about actions speaking louder than wdtatesn’t matter
what you say to them about how they need to conctas prepared, if
they can sit comfortably in class and have nothiegative happen to
them when they're unprepared, that speaks lou@er @nything that you
might tell them.

| also get a bit perturbed by students who areatriconfident, who will
actually make comments, more or less implying thay have done the
reading, not ever imagining that their commentsenadry clear to me
that they certainly have not done the reading.

So when you’re using this approach, let there mesequences. The first
thing that you have to do is to decide what thasesequences are going
to be. Here | do want you to keep in mind anotiléradage about the
punishment fitting the crime. All right, | don'ecommend public
humiliation. | don’t think a student needs to leedaned and humiliated
if they give an answer that’s not informed by whati the textbook. And
I’'m not a big fan of quizzes. I'll talk a bit moedout that when we get to
the end of the program.

But I'm also very convinced that students shoultleable to sit
comfortably in class when they're unprepared. Sofrtee discomfort
can come simply by things that you say in the dismn, things that you
can say constructively and positively, but thingst nonetheless, convey
to students, the fact that you know very well tiaty have not done the
reading and that that is not appropriate.
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So let’s imagine a scenario where John gives alraghaccount of what
he thinks about a particular topic. You listenifgdy. You smile and you
nod, but afterwards, you say something like, “Wédlhn, what in the
reading influenced your thinking on this particuiepic?” If your John is
like the one | had in class, he wouldn’t be abakhshed to say, “Nothing.
| didn’t do the reading.” To which you might folloup by saying, “Well,
okay, but you know what? I'd be more interestedirat you think after
you’ve considered the material in the textbook.”

Or let’'s say in another scenario the discussiaoisg along pretty well.
A variety of different students are patrticipatimglahey’re making some
interesting comments, but nobody’s talking aboytling that’s in the
reading. You might say something like, “Gee, I'ealty hearing some
interesting comments, but so far no one has evetiomed the Yardley
case, which seems to me, very relevant to whateatalking about. Who
knows what the Yardley case is?” Wait patientlpok around the room.
If it's like most days in class, you’ll have to pesd by saying, “Nobody?
Nobody is willing to say what the Yardley case i&fh | to assume that
that means that nobody did the reading or got bthieoreading what’s
really important? Well, you know what that mearis®erybody better go
back to that reading and figure out why the Yardiage is relevant here.”

What | would try to do then would be to start tlexinclass session by
repeating the question and following up with sormegtike, “And who’s
got something about the Yardley case in their noteg?” You see the
rationale behind this strategy is you don’t wanptovide answers about
the reading yourself. You have to think aboutont the student
perspective. If the students don’t answer questaijout the reading, then
in some classes, the teacher will go ahead anddedvose answers and
that’s a win/win situation for the students. Tyt only find out what the
answer to the question is, they find out what daher thinks is
important, which means they may be finding out véhgbing to turn up
as a test question on the next exam.

| also like direct students to particular sectiohthe reading. | might say
to the class, “Find the section in the reading phstifies using the
win/win conflict resolution strategy in the casattiwve’re just talking
about.” Let’s say Paul volunteers and he doesavelthe right section.
You could say, “No Paul, that's not right. Somepetse?” Maybe
there’s nobody. Then | would follow up by sayifig/ell, don’t imagine
that I'm going to tell you where that section isf lvhat | will do is give
you 15 seconds to write yourself a note that yadrte find out what that
justification is because chances are good thagdiag to be asked of you
again.”

Here, again, I'm using a little bit of extrinsic thation, but nonetheless,
I’'m still forcing the students to get back into dea themselves and
figure out what's there. If you explain a fairlgraplicated concept in
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class and you sense that student understandirg really complete, you
might want to say something like that, “Gee, woardexample really help
you understand this concept? It would? Then gsagyou take a review
of the textbook. The material assigned for tonghthe material assigned
last night has a couple of good examples thatesakyrgoing to help you
put this all together.”

So my first approach here is that you decide thextet are consequences
that students are going to experience when tha&y'céass not having
done the reading. The consequences might be roirew like the ones
we’re talking about where you've simply made comtaen class that
reinforce the importance of the reading and yosé&ese that students are
probably not as onboard with having done the repdsithey need to be.

Let me talk about my second approach. Use thanestass. You show
students that reading assignments are importan we use their
contents in class, not with generic referenceléadxtbook, but with
specific bits and pieces of content where you’teaty pointing out
actual sections of material in the reading.

Let me share a sample strategy, one that | usg iedfe course to
reinforce the importance of students doing theirgndl tell students that
they need to do the reading. | also tell them wete going to be using
the textbook in class and they need to bring diags. Okay, so now it's
the next day in class and | say to the studerits]ikle for you to take out
your textbooks. There are not very many textbaoldass, but | pretend
not to notice, and | say to the students, “I want o turn to Page 23.”
Then | take my textbook and | show it to the clasg] I'll say, “Look here
at this paragraph, second paragraph on Page [28velthe first two
sentences underlined. Do you have those underiimygolur book?”

Now the response that you see here is a littldibgusting. Anybody
who’s got a book in class is madly underlining #hé80 sentences.
People that don’t have the textbook in class aezipg about to other
people, saying “What page was that? What sentead¢kat?” And you
can imagine after class, that those two senterreegedting underlined in
everybody’s book. But the payoff comes the nextideclass because
there are all sorts of textbooks and markers issclarhis is the class of
every student’s dreams — the teacher is goindltgde exactly what to
underline in this class. No, that’s not what’srgpto happen in this class.

So today, we're going to talk about what's on P&gand then we're
going to talk about what you have underlined. Handere | find a lot of
interesting things come out of the woodwork. | mitind that one
student has underlined the entire page in brigioréscent yellow-green
or orange. When | first went back to teaching fuie in the early 90s, |
used to think that was really stupid on the pathefstudents, but I've
rethought that. | think it's actually a cry forlpe It's the students saying
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“Oh, my gosh. It's in the textbook. | have noad®ow to figure out what
is the most important material in this textbookwill just absolutely
underline everything.”

So what I'm really doing when | use the textboolthis way is I'm also
working, early in the course, to develop some vadimentary reading
skills, but I'm using the textbook in class in vegncrete ways, which |
think reinforces to the students that it's impottEndo the reading; it's
important to bring the book in class. The boogasg to be an essential
part of this particular course.

Now let me share my third strategy, which is thathvave to start making
students responsible for reading material that @rétchave time to cover
in class. We just have too much material to teagjmore. That’s why
we’re moving more in this direction. Now | donave to tell you, making
students responsible for some of the materialertéitbook that you're
not going to talk about, or cover extensively iasd, is not a popular
approach. Teachers really want students to tethttvhat's important in
the reading. They want teachers to tell them déxadiat they have to
know from the book.

Now when students are pressing me in this direcdod when they’re
objecting to the assignment that I'm going to givem, where they're
responsible for some of this reading material thredues, | wonder out
loud in class if they plan to ask their new bossois paying them 40
grand a year to do the same thing. The boss ¢fnes a report and
before they tackle it, they say to the boss, “@eeld you kind of like
preview this for me? Could you tell me which sects I'm really going
to have to look at and what's important?” | dahink that's what you're
going to do to a boss who'’s paying you $40,000.96a.

The approach isn’t popular with students becausg tbally don’t have
any confidence in their ability to figure it out atht is that they need to
know from the reading. So my sample strategyH approach is one
that helps develop that ability to ascertain whatiportant in the reading.

What | do here now is put students into study gsouphis is part of a
larger assignment. It's a section of that assigrtraad | make each group
responsible for a different section in the text tha really haven’t gone
over very extensively in class. The group tagk igrepare a study guide
on those materials they have been assigned. Nawnmyght want to
introduce this assignment by spending a littleobtime talking with
students about the characteristics of good studgwematerials.

Just a side note — before | started using thigas®nt, | used to prepare
the study guides for students myself. But thead & moment of insight
when | realized that | don’t need practice prepgagtudy review
materials. | know how to prepare a really great 3dat’s a skill that’s
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really important for a student to develop. Agaiis, a skill that develops a
whole lot better when students are doing it.

So each group has an assigned section of the Tévey prepare study
review materials off of that text. On the day tthety're due, they
distribute those to the rest of the class, andestisduse those student-
prepared study guides to prepare for the examer Alfe exam is over, |
let students go ahead and grade those study matiwad they use. | use
an honor system here. If they didn’t look at thetenials, they don’'t have
any business in providing feedback.

But | use a simple rubric that has some of theatdtaristics of good study
materials that we talked about in class and lehtge ahead and assign a
point value to those study materials they prepaf@de side benefit |
noticed, from those materials, is that the questibat come off a
particular section, that students in that groumabmiss those questions
on the exam; |, of course, point that out during dlebrief, showing that if
they really do get into the materials and undestaem, and are
preparing review materials on them, you're not gdim miss those
guestions on the exam.

Let me conclude by talking just a little bit aboeading quizzes and why |
have some concerns about them. A lot of facultysl®them and there’s
no question that they do work. Students comeasschaving done the
reading if they think they’re going to have a qaizthe reading. It's like
any other strategy. It certainly is not entireadb In fact, one of the
assignments described in the supplementary matersals a kind of quiz
format.

But in general, because faculty don’t have a Idiroé to grade quizzes,
they use questions that test recall. They justtwaknow whether or not
the student has done the reading. They don’tleskinhds of questions or
use a quiz format that really makes students thii.the quizzes end up
encouraging surface learning, encouraging studergsnply memorize
the material in the text, rather than really regdtrfor understanding it.

Also, quizzes rely entirely on extrinsic motivatioS8tudents are doing the
reading because they want the points. They'regitiia reading because
they're afraid they’re going to have a quiz onlito quizzes make
students want to do more reading? Do they maldests want to learn
more about the material? Unfortunately, | donitkhthey do. Once the
quiz is over, once the course is over, so endseihding in that content
area.

Now | may be totally idealistic here, but | thinlewvant students coming
to class having done the reading because theysoodering how much
more they can learn, how much easier the courseriakits to master
once they’'ve done the reading. Those are the regitstons for students to
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be doing reading in the course, and | think we waitity to use strategies
and approaches that get students coming to clagsghdone the reading,
so that they're ready for even more and bettenlagr

Thanks, very much, for you attention. We do likeiyfeedback on these
programs. There is a web address and a surveydhatan complete.
We take you feedback very seriously, so we hopeythawill respond.
Thanks, again, and best wishes for a good day.
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