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MEMORANDUM 

 

TO:  Core Curriculum Committee 
 

FROM:   Beth O’Shea, Core Director 
 

DATE:            November 26, 2018 
 

RE:  Materials for Core Curriculum Committee Meeting 11/29/18 

  MRH 127, 12:15-1:45 pm 

 

Agenda 

 

 
1) Announcements 

a. Resources for submitting advanced integration are now posted on the CCC 

website: http://www.sandiego.edu/curriculum/core/adv-integration.php  

b. Calendar Committee response to using dead hours for Core course meetings 

c. Upcoming deadlines and meetings for 2019-2020 catalog deadline 

i. Quick turnaround of minutes for this meeting (SP19 courses) 

d. Beginning a conversation: Critical Thinking and Information Literacy 

 

 

2) New Business  

 

a. Course Proposals  

black = first time at CCC 

blue = recommended “Revise and Resubmit” at a previous CCC meeting 

 

Competencies 

 

Advanced Writing CADW 

ARTH 372 Exhibition Design   CADW  (pp. 1-27) 

 

Oral Communication CORL 

HNRS 332/333 International Business Negotiations and Ethics  

CORL  (pp. 28-55) 

 

Explorations 

 

Artistic Inquiry EARI 

ARTH 372 Exhibition Design   EARI  (pp. 1-27) 

 

http://www.sandiego.edu/curriculum/core/adv-integration.php
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ESTI 

  ANTH 101/101L Introduction to Biological Anthropology   

ESTI  (pp. 56-167) 

  ENGR 241 Acoustics of Musical Instruments ESTI  (pp. 168-178) 

 

Social and Behavioral Inquiry ESBI 

POLS 371 American Foreign Policy  ESBI  (pp. 180-191) 

 

 

Foundations 

 

Ethical Inquiry FETI 

HNRS 332/333 International Business Negotiations and Ethics  

FETI  (pp. 28-55) 

 

DISJ 

Domestic Diversity Level 2 

ENGR 351 Community-Based Participatory Engineering Apprenticeship 

       FDD2  (pp. 192-227)    

SOCI 314 Sociology of Education  FDD2  (pp. 228-239) 

SOCI 470 Sexuality and Borders   FDD2  (pp. 240-255) 

 

Global Diversity Level 2 

SPAN 442  Topics in Literature, Film, and Culture-Global Focus  

FDG2  (pp. 256-265) 

 

 

Integration 

 

First Year Integration CINL 

ARTV 105 Introduction to Sculpture  CINL  (pp. 266-286) 

CHNG 101 Introduction to Changemaking CINL  (pp. 387-313) 

HIST 130 East Asia Transformation  CINL  (pp. 314-333) 

POLS 371 American Foreign Policy  CINL  (pp. 334-345) 

PPE 101 Morality, Markets, and Government CINL  (pp. 346-366) 

 

Advanced Integration CINT 

HNRS 332/333 International Business Negotiations and Ethics  

team-taught  CINT  (pp. 28-55) 

 

EOSC 488   Geomorphology linked  CINT  (pp. 367-374) 
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ARTV 328/429 Fundamentals of Painting    

linked  CINT  (pp. 375-386) 

 

LBST 495  Senior Seminar in Liberal Studies   

cluster CINT  (pp. 387-423) 

SOCI 494  Sociology Capstone cluster CINT  (pp. 387-423) 

THRS 450W  Themes in Theological Studies   

cluster  CINT  (pp. 387-423) 

 

COMP 492  Senior Project I 

 single-instructor CINT  (pp. 424-456) 

 

 ISYE 492  Industrial and Systems Engineering Design Project 

     single-instructor CINT  (pp. 457-483) 

 

  MENG 492  Senior Design Project II          

single-instructor CINT  (pp. 484-512) 

 

  BIOL 491  Science in the Public Domain        

community-engagement CINT (pp. 513-524) 

 

 

 

 

b. Evaluation of Student Learning in Oral Communication (pp. 525-536) 

 

c. Proposal for CADW transfer courses    (pp. 537) 

 

 

3) Adjournment 
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ARTH372 

 
Exhibition Design 

 
M-W, 5:30 – 6:50pm, Camino 31 

 
Instructor: Jessica Lee Patterson     Email: jlp@sandiego.edu 
Office Hours: M-W: 12:45–1:45; F: 12:00–3:00pm   Office: Founders Hall 104 
Mailbox: Camino Hall 33      Phone: x2307 
 
 
(New) Course Description 
 This course will provide background knowledge as well as hands-on experience of the design 
of art exhibitions. We will delve into the history of art galleries, salons, and museums, and examine 
theoretical debates about the roles and responsibilities of those who collect and exhibit art. Each 
student will have the opportunity to design their own real or ideal art exhibition, and together we 
will collaborate in putting together a group exhibition of student work. Each project will be 
supported with multiple kinds of discipline-specific writing for a variety of purposes and audiences.  
 
Learning Outcomes 

1. Situate and contextualize the practice of art collecting and exhibition design within historic 
and cultural frames. 

2. Recognize and describe the discipline-specific vocabulary and theoretical debates pertaining 
to exhibition spaces and strategies.  

3. Work collaboratively with classmates and the campus community to produce a group 
exhibition.   

4. Develop an original idea for a personale exhibition, apply relevant and compelling content, 
and write a variety of supporting documents that distinguish and respond to audiences, 
occasions, and discursive contects.  

5. Write clearly and fluently in a variety of exhibition-related formats, with few errors of syntax 
and grammar, using credible sources that are cited accurately according to discipline-specific 
conventions.  

 
Primary Texts 
McClellan, Andrew. The Art Museum from Boullée to Bilbao. Berkeley: University of California Press, 
 2008.  
 
Putnam, James. Art and Artifact: The Museum as Medium. London: Thames and Hudson, 2009.  
 
Readings 
 The readings for this course will consist of articles and chapters from a variety of 
publications. Apart from the textbook, most of them will be made available to you in digital format. 
It is your responsibility to bring a copy of each day's reading with you to class. For digital files, you 
are welcome to bring them on a computer or tablet. Please come to each class having already 
completed the readings assigned for that day on the syllabus. You will find it useful to takes notes 
while you do the reading, including any questions that arise, and bring these to class.  
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Final Grades 
 Final grades are the cumulative result of all the activities and assignments during the course 
of the semester, weighted as follows:  
 20% - Participation 

20% - Reading Responses and Class Exercises 
20% - Collaborative Exhibition 
20% - Personal Exhibition 
20% - Exhibition Reviews 

 
Participation 
 Participation necessitates being in class (as you cannot effectively participate if you are 
absent), but also relies on your behavior in class. Factors that can improve your participation grade 
include: being in class consistently and on time; having completed the readings in advance of class 
and bringing them with you; appropriate use of discussion time; responsible use of technology; 
raising thoughtful questions during class; and alerting the instructor to any problems or issues that 
arise. Conversely, your participation score will be reduced by: being absent or arriving late; 
neglecting the readings; speaking disruptively or talking about unrelated matters during discussions; 
texting or visiting inappropriate websites during class; or rarely contributing questions or comments 
during class time.  
 
Reading Responses 
 The reading response is a short paper (2–3 pages, double spaced) due on Wednesday of each 
week. Its purpose is to demonstrate your familiarity and close engagement with the readings 
assigned for that week by putting them in conversation with one another and responding with your 
own views. These will form the basis of our discussions, so outline any issues that merit further 
inquiry. Please cite the course readings as necessary in your response.   
 
Collaborative and Personal Exhibitions 
 Our class will be working with the Department of Art, Architecture + Art History to 
organize an exhibition of art by the senior Visual Arts majors in the SLP Gallery in April, coinciding 
with the Creative Collaborations Undergraduate Research Conference.  
 In addition, each student in the course will design an art exhibition of their own as a 
semester-length project. This can be either real or imaginary. If you choose to make it real, it will be 
a miniature art exhibition held somewhere on campus—you will need to identify and negotiate the 
space as well as find, select, and install the works of art. If you opt for an imaginary exhibition, you 
will be obliged to work with bigger themes on a larger scale, but you can assemble any set of 
artworks from global history in a site of your choosing (located anywhere in the world, so long as it 
is an actual site). Whether you choose to create a miniature real exhibition or a large-scale imaginary 
exhibition, you will be creating a set of relevant texts including labels, curatorial statement, and press 
release.  
 
Exhibition Reviews 
 During the course of the semester, you will write two exhibition reviews of 4–5 pages each. 
The first will be a review of a real exhibition that you visit during the semester, whether on campus, 
in a San Diego museum, or a museum elsewhere in the world. The second will be a review of a 
classmate's personal exhibition at the end of the semester.  
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SCHEDULE OF READINGS AND ASSIGNMENTS 
(This information may be subject to change.) 

 

 
Week One: Introduction 
Monday, January 25 
 
Wednesday, January 27 
James Putnam, "Introduction: Open the Box," in Art and Artifact: The Museum as Medium (London: 
Thames and Hudson, 2009), 8–33. 
 
 

Week Two: Show and Tell 
Monday, February 1 
Edward M. Gomez, "The Curator," in As Things Appear (NY: Ballena Studio, 2015), 175–288.  
 
Wednesday, February 3 
James Putnam, "On the Inside" in Art and Artifact: The Museum as Medium (London: Thames and 
Hudson, 2009), 154–183. 
 
Jethro Gillespie, "The Portable Art Gallery," Art Education (July 2014): 13–17. 
 
 

Week Three: Object, Artifact, Art? 
Monday, February 8 
Robert Storr, "Show and Tell," in What Makes a Great Exhibition? edited by Paula Marincola 
(Philadelphia: Philadephia Exhibitions Initiative, 2006), 14–31. 
 
James Putnam, "The Museum Effect" in Art and Artifact: The Museum as Medium (London: Thames 
and Hudson, 2009), 34–65. 
 
Wednesday, February 10 
Glenn Adamson, "Handy-Crafts: A Doctrine," in What Makes a Great Exhibition? edited by Paula 
Marincola (Philadelphia: Philadephia Exhibitions Initiative, 2006), 108–116. 
 
James Putnam, "Art or Artifact," in Art and Artifact: The Museum as Medium (London: Thames and 
Hudson, 2009), 66–89. 
 
 

Week Four: Exhibiting Ideas 
Monday, February 15 
Lynne Cooke, "In Lieu of Higher Ground," in What Makes a Great Exhibition? edited by Paula 
Marincola (Philadelphia: Philadephia Exhibitions Initiative, 2006), 32–43. 
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James Putnam, "Curator/Creator," in Art and Artifact: The Museum as Medium (London: Thames and 
Hudson, 2009), 132–153. 
 
 
 
Wednesday, February 17 
Ralph Rugoff, "You Talking to Me? On Curating Group Shows that Give You a Chance to Join the 
Group," in What Makes a Great Exhibition? edited by Paula Marincola (Philadelphia: Philadephia 
Exhibitions Initiative, 2006), 44–51.  
 
James Putnam, "Without Walls," in Art and Artifact: The Museum as Medium (London: Thames and 
Hudson, 2009), 184–203. 
 
 

Week Five: The Development of Modern Museums 
Monday, February 22 
Andrew McClellan, "Ideals and Mission," in The Art Museum from Boullee to Bilbao (Berkeley: 
University of California Press, 2008), 13–52. 
 
Wednesday, February 24 
Andrew McClellan, "Architecture," in The Art Museum from Boullee to Bilbao (Berkeley: University of 
California Press, 2008), 53–106. 
 
 

Week Six: Museum Origins—Two Case Studies 
Monday, February 29 
Robert G. W. Anderson, "British Museum, London: Institutionalizing Enlightenment," in The First 
Modern Museums of Art: The Birth of an Institution in 18th- and Early-19th-Century Europe, edited by Carole 
Paul (LA: J. Paul Getty Museum, 2012), 47–71. 
 
Wednesday, March 2 
Brandon Taylor, "National Gallery, London: For 'All Ranks and Degrees of Men'," in The First 
Modern Museums of Art: The Birth of an Institution in 18th- and Early-19th-Century Europe, edited by Carole 
Paul (LA: J. Paul Getty Museum, 2012), 261–283.  
 
Geoffrey Tyack, "'A Gallery Worthy of the British People': James Pennethorne's Designs for the 
National Gallery, 1845–1867," Architectural History33 (1990): 120–134.  
 
 

Week Seven: Spectatorship at the Crystal Palace 
Monday, March 7 
Jonah Siegel, "Display Time: Art, Disgust, and the Returns of the Crystal Palace," The Yearbook of 
English Studies 40:1/2 (2010): 33–60.  
 
Wednesday, March 9 
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Lisa Merrill, "Exhibiting Race 'under the World's Huge Glass Case': William and Ellen Craft and 
William Wells Brown at the Great Exhibition in Crystal Palace, London, 1851," Slavery & Abolition 
33:2 (June 2012): 321–336.  
 
Linda Hyman, "The Greek Slave by Hiram Powers: High Art as Popular Culture," Art Journal 35:3 
(Spring 1976): 216–223.  
 

 
Week Eight: Constructing Cultural Identity Through Exhibition 
Monday, March 14 
Neil G. W. Curtis, "The Place of History, Literature and Politics in the 1911 Scottish Exhibition," 
Scottish Literary Review 7:1 (Spring/Summer 2015): 43–74. 
 
Wednesday, March 16 
Devika Singh, "Indian Nationalist Art History and the Writing and Exhibiting of Mughal Art, 1910–
48," Art History 36:5 (November 2013): 1042–1069.  
 

 
Week Nine: Spring Break 
March 21–28: No classes scheduled.  
 

 
Week Ten: Modernism and its Discontents 
Wednesday, March 30 
JoAnne M. Mancini, "'One Term Is as Fatuous as Another': Responses to the Armory Show 
Reconsidered," American Quarterly 51:4 (December 1999): 833–870. 
 

 
Week Eleven: The Dissonance of Display 
Monday, April 4 
Andrew McClellan, "Collecting, Classification, and Display," in The Art Museum from Boullee to Bilbao 
(Berkeley: University of California Press, 2008), 107–154. 
 
Wednesday, April 6 
James Putnam, "Framing the Frame," in Art and Artifact: The Museum as Medium (London: Thames 
and Hudson, 2009), 114–131. 
 

 
Week Twelve: Pleasing or Puzzling the Public 
Research Week at USD: April 11–15th 
 
Monday, April 11 
Andrew McClellan, "The Public," in The Art Museum from Boullee to Bilbao (Berkeley: University of 
California Press, 2008), 155–192. 
 
Wednesday, April 13 
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James Putnam, "Public Inquiry" in Art and Artifact: The Museum as Medium (London: Thames and 
Hudson, 2009), 90–113. 
 
Thursday, April 14: Creative Collaborations Undergraduate Research Conference 
 

Week Thirteen: Putting a Price on It 
Monday, April 18 
Andrew McClellan, "Commercialism," in The Art Museum from Boullee to Bilbao (Berkeley: University 
of California Press, 2008), 193–232. 
 
Richard E. Caves, "Contracts Between Art and Commerce," The Journal of Economic Perspectives 17:2 
(Spring 2003): 73–84.  
 
Wednesday, April 20 
Olav Velthuis, "Symbolic Meanings of Prices: Constructing the Value of Contemporary Art in 
Amsterdam and New York Galleries," Theory and Society 32:2 (April 2003): 181–215.  
 

 
Week Fourteen: Ethical Quandaries 
Monday, April 25 
Andrew McClellan, "Restitution and Repatriation," in The Art Museum from Boullee to Bilbao (Berkeley: 
University of California Press, 2008), 233–267. 
 
Wednesday, April 27 
E. Kenly Ames, "Beyond Rogers v. Koons: A Fair Use Standard For Appropriation," Columbia Law 
Review 93:6 (October 1993): 1473–1526. 
 

 
Week Fifteen: Exhibitions of Our Own 
Monday, May 2 
(Readings TBA) 
 
Wednesday, May 4 
(Readings TBA) 

 
 
Week Sixteen: Conclusion 
Monday, May 9 
(Readings TBA) 
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Policies 
 
Attendance  
 Much of the course content will be available only in class. In-class exercises cannot be made 
up, so try to keep absences to a minimum. Inform me by email as early as possible before any 
absence, or at the latest by the end of the day that you missed class. Whether or not to excuse your 
absence will be at my discretion. Be prepared to supply documentation confirming the reason for 
the absence.  
 A student who is absent for over one-third of the semester (ten or more classes) will 
automatically receive an F in the course.  
 
Deadlines 
 If you anticipate a problem submitting any work on time, let me know as far in advance as 
possible! Late papers will receive grade penalties or may not be accepted at all. If you ever anticipate 
that you will be late submitting an assignment, it is advisable to notify me promptly.   
 
Academic Honesty 

It is safer to use too many citations than too few, so err on the side of caution. Make sure 
your citations are complete and accurate: I frequently look up the sources while reading papers. All 
obscure facts, all distinctive ideas, and absolutely all paraphrases and direct quotations must cite their 
sources. As an undergraduate you necessarily rely very heavily on your sources, and your framework 
of citations should reflect this.  

Any student who cheats on an exam, submits plagiarized or unoriginal work, or in another 
way commits a serious violation of academic honesty will receive an automatic 'F' for the semester.  

 
Paper Formatting and Citations: 
 Printed papers must be typed with double-spaced lines. Citations must be provided in the 
form of footnotes (or endnotes) in Chicago format. Samples of properly formatted Chicago-style 
citations can be found here:  http://www.chicagomanualofstyle.org/tools_citationguide.html 
 Take care to distinguish between the differing forms used for footnotes and for 
bibliographies!  
 
Technology  
 Because many of our course readings are available in digital format, you might find it more 
convenient to bring them to class on your laptop or tablet rather than printing them out. However, 
during many class exercises or at times when we are not actively consulting the reading, I may 
require digital devices to be closed and set aside. Inappropriate use of digital devices will result in 
reduced participation credit. Please keep your phone out of sight during class hours and do not text 
during class! 
 
Communication 
 Too often students encountering difficulties keeping up with the class, for whatever reason, 
are embarrassed to approach their professors about it. Don't be! The very best thing you can do in 
such circumstances is to keep an open dialogue, whether by chatting after class, coming to office 
hours, or dashing off an email. The professor who knows why your paper is late and when to expect 
it is more likely to be lenient than the one who is left wondering why they haven't seen you in three 
weeks!  
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in Flux
5th Annual Art Exhibition 
AN EXHIBITION OF WORKS OF 

ADVANCED STUDENTS 
IN VISUAL ART @ USD

April 9-29, 2016
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IVY GUILD / CECILIA MARISCAL / MEAGAN MERLINO  
TAYLOR MORTIS / JULIE PHAMVU / PAIGE SELLERS 

SAMANTHA STONE / MAYA VANDERSCHUIT / NICOLE ZENS  

AN EXHIBITION OF WORKS OF 
ADVANCED STUDENTS IN VISUAL ART @ USD 

in Flux 
APRIL 9 - 29, 2016
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IVY GUILD
The Satirical Guide to Bust Culture 

modified book and cushion

This work began with an outdated book, written by men, that reflects 
male/female dynamics and perception in the 1930s–40s, particularly 

in regard to the female bust. I took the book apart and made 
it a satire from a contemporary feminist’s perspective, 

revealing both the dark and the hysterical. 
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CECILIA MARISCAL
You Are to Be Untitled

painting

We can only leave a mark through the movements we make.
The move of one’s lips, the exchange of thoughts,the creating of 

objects in spiritual and physical form. This is the dance of life. 
We dance in this strange  gray environment of love and 

fear, of ignorance and wisdom, of ego and unity.
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MEAGAN MERLINO
Untitled

graphic design

I lean heavily on the use of symbols––for the immediate stories that 
they can tell. The symbols that I create are left open to a wide range 

of interpretations. The symbols in this selection are based off of a wide 
variety of stories and experiences, but can essentially be brought 

down to feelings of isolation, alienation and external forces. 
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TAYLOR MORTIS
Moods

photography

Photos tell stories, but not all of them are true. Many view an image 
and are convinced they are reading into a story of reality.

A photo can be both reality and fantasy.  

Fashion should not be the story of a person rather a 
temporary mood. The possibilities with fashion are endless.  

My taste in photography is not limited, one day I want to
 shoot landscapes and the next I want to work strictly 

with models,and other days I will combine all my ideas 
into one frame. While some of my work is meant to tell 

a tale, the others are meant to describe my moods.
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JULIE PHAMVU
(Now)here, Not There 

sculpture/video

My work explores distance, the indelible void between 
here and there, and specifically the space between reality and 

its representation. My work is an investigation of images that 
both articulate and separate us from the real, that reflects on a 

distant reality that disfigures the present; it both muddles the 
distinction between image and reality while re-envisioning

 the possibilities of a contingent reality.
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PAIGE SELLERS
Letting Go 1 & Letting Go 2 

oil on canvas

My work explores the relationship between the physicality of water and
 the emotional struggles within this element. The content of my work is 
composed of a complex palette and textural patterns formed through 

a process of finger painting, palette knife brush strokes, and 
intentional drips of oil paint. These works illustrate the element 

of confusion and struggle to grapple with unknown.
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SAMANTHA STONE 
Destroy & Repair

textiles/mixed media installation

As a visual artist I am focused on using painting, sculpture, and 
printmaking to confront my personal anxieties. The Idea of chaos, 

destruction, repair and growth have helped me to bring this theme of 
anxiety to life. I work in a very gestural, impulsive, and energetic 
manner to allow my anxiety to create my compositions. I want to 

create a space where my viewer feels a sense of uneasiness but at 
the same time be able to feel at peace. My work is an active 
environment that looks into the mental and physical aspects 

of anxiety and invites my viewers to step into my world. 
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MAYA VANDERSCHUIT
Otherwhere
video installation

Digital video projections create an illusionary synthesis of the real and
 the virtual through digitally constructed layers of video. The purposeful 

layering and flattening of actual and digital elements in the world, 
notably the suspended iridescent material and the multiple 

projects beams, illuminates a mystery of surface and 
interior/exterior relationships. The layering of video 
produces a digitally-contrived landscape of fiction.
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NICOLE ZENS
In Their Shoes: Generalized Anxiety 

painting

I dig deeper and seek to reveal the monsters that pollute the 
minds of individuals across the globe. I utilize art as a tool for 

the de-stigmatization of mental health disorders, motivated 
by the belief that if no words can be used to explain and if 
no ears are bending to listen, then art is the only solution. 
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EXHIBITION ORGANIZERS
This exhibition was organized by the students of Art History 494: Art Exhibitions in History, 
Theory and Practice (Spring 2016) at the University of San Diego. 

It was a truly collaborative effort, with the following taking the lead in these aspects:

Catalogue Cover Image and Editing
Jessica Patterson

Catalogue Layout
LM Barnes

Communications––Visual Arts Liaisons
Zoe Paris
Cecilia Mariscal

Equipment and Installation
Veronica Belloci
Alexa Hale
Daniel Hasle

Graphic Design––Posters and Flyers
Joshua Levi
Christopher Lomelix

Publicity
Raven Moniz
Katrina Kaminski

The catalogue cover image is a modified photography of the studio of Maya Vanderschuit 
at the USD Visual Arts Senior Studios in Camino Hall, University of San Diego.
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Connelly Meschen
Alexandra Mundt
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Allison Wiese
Joe Yorty
Sonia Zarate

CHECK list of names here
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ARTH 372: Exhibition Design 
 

Exhibition Project Outline 
 

Each student in the course will design an art exhibition of their own as a 
semester-length project. This can be either real or imaginary. If you choose to 
make it real, it will be a miniature art exhibition held somewhere on campus—
you will need to identify and negotiate the space as well as find, select, and 
install the works of art. If you opt for an imaginary exhibition, you will be 
obliged to work with bigger themes on a larger scale, but you can assemble any 
set of artworks from global history in a site of your choosing (located anywhere 
in the world, so long as it is an actual site). Whether you choose to create a 
miniature real exhibition or a large-scale imaginary exhibition, you will be 
creating a set of relevant texts including labels, curatorial statement, and press 
release.  
 
The list of materials you will be developing for the final package include: 

 Title 

 Poster 

 Press release 

 Curatorial statement 

 List of works with thumbnail images and accompanying labels 

 Description of the venue and layout 

 Proposed outline for the catalogue 

 Complete catalogue entry for one work 

 Annotated bibliography of prior scholarship 
 
In addition, instead of a standard final exam, you will write an in-depth, 
historically-informed review (4–5 pages) of a classmate’s exhibition.  
 
 
Here is the schedule of due dates:     

 February 29:   Proposal 

 March 7:   Description of venue 

 March 14:  Preliminary list of works with labels 

 March 30:  Catalogue outline and entry for one work 

 April 4:  Curatorial statement; annotated bibliography  

 April 11:   Press release; title; poster  

 April 18:   Final package submitted 

 April 25–May 9: Presentations   

 May 16, 7pm:  Reviews due (email PDF to jlp@sandiego.edu)  
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Exhibition Proposal 
Due February 29 

 
Your proposal should describe the theme of your exhibition and outline its basic 
structure. Include the following sections: 
 
Working title 
Exhibition titles usually try to be catchy and alluring rather than blandly 
informative. For inspiration, you might look up current or past exhibitions on 
museum websites. 
 
Abstract  
Include a separate paragraph (100–300 words) that distills the idea of your theme 
down to its underlying concepts. This can later serve as the basis from which to 
develop your curatorial statement.  
 
Historical and theoretical context (4 double-spaced pages + initial bibliography) 
Expand upon your theme by delving into the historical background and 
theoretical framework of the underlying concepts. This explanation should shed 
light on the purpose of the exhibition, the anticipated audience, your choice of 
works and how you will display them. Include a preliminary bibliography of 
research materials that you will consult.  
 
Objects to be exhibited 
A detailed list is not required at this point, though you can make specific 
suggestions if you already have some ideas. Suggest the types of works you 
would like to include or artists you might like to represent.  

 If you are planning a real mini-exhibition, it is recommended to plan to 
exhibit 3–6 actual works by one or more artists.  

 If you are planning a simulated exhibition, it is recommended to plan to 
exhibit 12–24 existing works by two or more artists.  

 
Proposed venue  

 If you are planning a real mini-exhibition, choose an actual location on or 
near campus that our class will be able to visit.  

 If you are planning a simulated exhibition, you can choose a location 
anywhere in the world, so long as it is an existing venue. You will need to 
clearly convey the details of your venue through photographs, drawings, 
and/or detailed descriptions.  
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COURSE	(Dept/Number):		
	 	 	 	

Advanced	Writing	Supplement	for	Course	Proposals	
Please	address	the	following	items	and	include	this	sheet	along	with	proposed	course	syllabus	
and	chief	written	assignments	(if	these	are	not	detailed	on	the	syllabus)	with	your	submission	
to	CIM.		
	
A. AW	WORKSHOP	REQUIREMENT:	Please	explain	how	the	proposing	department	will	ensure	

that	all	faculty	scheduled	to	teach	a	Core	Advanced	Writing	(CADW)	course	have	
completed	an	Advanced	Writing	Workshop	with	the	Writing	Program,	as	required	by	the	
Writing	ATF	report.	
	

	
B. PROCESS	WRITING:	Please	explain	how	the	proposed	course	teaches	writing	as	a	process.	

(It	is	strongly	recommended	that	the	submission	include	an	assignment	sequence,	set	of	
assignments,	and/or	calendar	that	show	how	the	course	incorporates	the	processes	of	pre-
writing,	revision	of	multiple	drafts,	workshopping,	and	feedback	from	instructor.)	
	

	
C. WRITING-TO-LEARN:	Please	explain	how	the	proposed	course	uses	writing	to	help	students	

learn	and/or	makes	writing	integral	to	student	learning	experiences	in	the	course.		
	

	
D. WRITING	IN	THE	DISCIPLINE:	Please	explain	how	the	proposed	course	teaches	students	to	

write	in	the	styles,	genres,	and/or	discourses	that	are	valued	in	the	discipline.	
	

	
E. OUTCOMES	ALIGNMENT:	Please	EITHER	explain	how	the	course	aligns	with	each	of	the	

Advanced	Writing	Learning	Outcomes	OR	label	the	parts	of	the	syllabus/supplementary	
materials	that	fulfill	outcomes	with	the	appropriate	outcome	number(s)	(e.g.,	CADW	LO	2.)	
	

	
Core	Advanced	Writing	Learning	Outcomes	
1. write	with	the	mastery	of	a	student	advanced	in	an	area	of	study	by	distinguishing	and	

responding	to	audiences,	occasions,	and	discursive	contexts	
2. apply	relevant	and	compelling	content,	based	on	mastery	of	assigned	subjects,	in	order	to	

write	effectively	within	the	area	of	study	
3. use	credible	sources	to	develop	ideas	and	arguments	that	are	effective	within	the	area	of	

study	
4. cite	sources	accurately	according	to	the	conventions	of	the	area	of	study		
5. write	clearly	and	fluently	in	formats	relevant	to	the	area	of	study,	with	few	errors	in	syntax	

and	grammar	
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Students are encouraged to think about function/audience and examine published work in the field

Course SLO#4 addresses CADW LO#1&2, Course SLO#5 addresses CADW LO#3&4



Artistic Inquiry – Additional Questions Worksheet 
 
ARTH372: Exhibition Design 
 
1. Principle EARI LOs:  
 (3) Historic and Cultural Contextualization  
 (2) Engagement with Theoretical Principles  
 (1) Creative, Performative, or Receptive Practice 
 
2. Course aligns with the "receptive practice" element of EARI LO#1 through course 
SLO#3&4, supported by the design of individual and group exhibitions, and assessed 
by the "Collaborative and Personal Exhibitions" assignments.  
 
3. Course aligns with EARI LO#2 through course SLO#2, supported by scholarly 
readings within the discipline, and assessed by the "Reading Responses" and 
"Exhibition Review" assignments.  
 
4. Course aligns with EARI LO#3 through course SLO#1, supported by scholarly 
readings within the discipline, and assessed by the "Reading Responses" and 
"Exhibition Review" assignments.  
 

27



���������	
����� ����� ������� ��������������� �!�"#�$� �%�"#�$�&��� ��'�(� � )*)+,--	��./	�0	
1 2�33�456789:;	�����<	 =>?8 ��9
�	�>91:	
 @@4A	B�
�1	�� =���
���=C>?��33	D	 ��33	D	��-�E
���F�8�.	��	�0.�3	��-���9
�	 ��G�H��!����������'�H��H�����0I	�J��<�K.-	����3�D�0.�3	��G�H�"��H������!����������'�H��H������� ��H��$��0I	�J��<�K.-	�
	<.��=�9
� LM		N3O��������=�9
� K	��9
	P Q�5 � K�:P5 � C�I	
P 5����3�D���9
�	A	��
.B�.�� ��'�H��H���������$��H"����#�����������'��'�$��R��$HS�%"� '��'�$��H�"��� �RR�"��$��S�T���"��'���H����S�$"��H��'�U����S��� � ��H"�%�H��'�"����"$��(��RR�"H��H��������H��'����S��H"�$H�"��S��� �H��� �"�$H�����R�����"'���V�H�����"���� �"H�#���%W��� �U� ������ �'"�����X���R"�Y���H�W���� � �U�"����� �$����H��'���"���$H�U��(�������������'�H��H����H���  "����H���"� �RR�"��$����� �H����R����$����H$����(�G�H�"��H��������XS'�������H�$���$���� �"�H����S���H�� ���� �R�"����R�"�"����U��'���H�"��H������ ����H��S$��H�"���R�$H�"�S��� ���H�"��H�������H�� �" ��R�"�%��������$�� �$H��"��$"�$���$���� �"�H�����R�"�%�����������������'�H��H��'����H���'��%�����"#�H���$�(�Z����$��"��X�����T���"��H����$���$���� �H����"H��R���'�H��H���(�Z����$���$��X����%�����"�� ���"'��WH�"��'��"�� ��'���� � ��$��������R�H���"�� ��'�(�Z����"H�X����%�����"�� �H�"��'��T��"���$���� �������H� ���'�H��H����(���
.1�
O�J
�<.�D[�<	���

\��M�
N-3�](̂�_̀ �a�����"b(�cd�c���$��H�e���Q(���"����""�$�������"Lf��
�/���gf�?	D.��
�
hf�i���	
EBB
�/�3����I6f�5gj6kj6l�kP5k�1�D91BP�EBB
�/	<-�
�=C>?��I�.
4f�66j6@j6l�LP6lB1�?���3<�m�9-1����N�9-1���PEBB
�/	<�-�
�E8E����.��	�A	��

A��	�89:1.��	<P�5gj6hj6l�hPg7�B1n.	].�DP�_�ad�QQb���G�H�"��H������!���������'�H��H������� ��H��$��Z���o�� ���R�K����	<.�P�66j6@j6l�LP6l�B1�I��D	��B
�B��	<�:OP�3:�
N���

8���<�
<�J
�<.�D�8O��	1p�2.��3C�I	
�J
�<.�D�[�<	������j2�.3�J
�<.�D�8O��	1��C�I	
�J
�<.�D�[�<	��K	D��O��C�I	
�J
�<.�D�[�<	��dH�� �" �o"� ��'�dW�H����q�����
28



��������	
����������������
�������������� ����
��
����� 
!"#$�!$
%"&'�
 (�)����*�����+ 
,���
���
����������
��-�����-�)����*�����+ ."
 ."
 ."
 .",���
���
/���
�-�
��
���
�����0-1
2-���1�������
����
��������/
3�*���/�-��+
456�#!�5
7#$�8'�$9"#
:'��
!"��&#9!�$9"#
!"�;�$�#! 
<$%9!��
7#=&9' 
�'��
������
����>����
 ?�@"'�A?9#"'�AB"#!�#$'�$9"#�C7#$�'#�$9"#��
D&�9#���
E
7D�.,�F���/�-�3�������-�G��H��3�������-�G�����3�������-�G I-����������
�����G J3K
LMK
L3N����3�������-�G I-�����N����
�����G 2O

P����'!%
N������
�9�&��$9"#
���9#�'
<Q��
R�;�'
I�
���
������
�����E�����+
S��
�����
T
��
/���
��E3�*�����+I�
���
������
�
��F��
������+I�
���
������
��F����>��
���
�����+

7#$�'#�$9"#��
U��
������
���-1�V������
)��F����
0��
>�
��-�
��
���
,�F�
�����
���
���
��H���V�-���V��-��-�����-�
��������>���0G
U��
������
��-
�FF��
��
���
�����0-1
��H���V�-���V��-��-�����-�G

29



������������	��
����
����������	��
���������������	��
����
�����������	��
��������������������������	��
��������������
���
�����������������
�������	
������ ���� � �
� � ������������
����� ����	
�������������
��� ������!�����
��������"�������#����	����$�����
������
	������ %&'(�))*�+�)))�,�-&./�01(�&23�(4//501(�6(789:;<�*=>?@ABCD�%&'(�))*�+�)))�,�&E;CF9GF9C:�(9HIJGF9C:�5KK9;:HE:F�6*=>?@ABCD�%&'(�))*�+�)))�,�-&./�01(�&23�(4//501(�6(789:;<�*=>?@�,�'EL9KEBABCD�� M�������
��������
�����	��
�����������������	����	���������	����	�����
��
���������������N�����$�O������������
���P�������������	����$�� �
�� �
���
��������������
������ 'C:GJB�QGIRHG::�6SGIRHG::@�6>>T>)T>U�VWXY�GH@W����������P������������� Z�P��[[\]

-H7GDF���	����������̂��P�����	���
���
��������������	����	���������	����	����
��
����������������N�����O���������	�������������P���������N��������P�����	�_O���������	����������	�������������
��������������_

30



UNIVERSITY OF SAN DIEGO 

 
HONORS 332 & 333 

INTERNATIONAL BUSINESS NEGOTIATION  
SPRING, 2019 – OLIN 331 
Tuesdays 7:00pm-9:50pm 

  
    “In business, you don’t get what you deserve; you get what you negotiate.  Why take ‘no’ for an answer? 

 Successful people don’t.  They get what they want by negotiating better deals for both parties.”  
– Dr. Chester L. Karrass 

 
USD SCHOOL OF BUSINESS ADMINISTRATION MISSION STATEMENT: 

 
“We develop socially responsible business leaders with a global mindset through academically rigorous, 

relevant, and values-based education and research.”  
 
INSTRUCTOR 
 
PROF. LINDA L. BARKACS 
Office:  Olin Hall, Room 314 
USD Phone:  (619) 260-7876 
Cell Phone: (619)733-6979 
E-mail: LBarkacs@SanDiego.edu  
 

Office Hours:  

Monday 
 

4:00 pm – 5:30 pm 

Tuesday 5:00 pm – 7:00 pm 
 

Wednesday 
 

4:00 pm – 5:30 pm 

Thursday By Appointment 
 

Friday 
 

By Appointment 

 

 

 
PROF. CRAIG B. BARKACS 
Office:  Olin Hall, Room 318 
USD Phone: (619)260-2387 
 
E-mail: CBarkacs@SanDiego.edu 

 
Office Hours: 

Monday 
 

4:00 pm – 5:30 pm 

Tuesday 3:30 pm – 5:30 pm 
 

Wednesday 
 

4:00 pm – 5:30 pm 

Thursday By Appointment 
 

Friday 
 

By Appointment 

. 
TEXT/REQUIRED READING 
 

 Cellich, Claude & Subhash C. Jain, Practical Solutions to Global Business Negotiations (2011), ISBN-13: 978-
160649-249-9 
  

 Thompson, L., The Truth About Negotiations (2nd ed.), Upper Saddle River, NJ: Prentice Hall (2013),  

ISBN-13: 978-0133353440. 
 

 HNRS 368 & 369 - Handout Package (Required) – available at USD Bookstore 
 
RECOMMENDED READING 
 

 Cialdini, Robert B. (2006),  Influence: The Psychology of Persuasion 
 Wheeler, Michael (2013), The Art of Negotiation 
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COURSE DESCRIPTION 
Negotiation is a central skill in managing conflict, bridging cultural differences, exploring options, creating value, and 
distributing resources. Efforts to shape the goals, structures, and the direction of an organization are undertaken by 
individuals and groups who frequently hold diverse and competing perspectives. People use negotiation to address their 
differences and to influence outcomes. International law, geo-political considerations, methods and forums for resolving 
international disputes, cultural factors, and international standards for business conduct are crucial considerations for 
business people negotiating in the global marketplace. This course will explore the science and the art of negotiation. The 
science will be learned largely through readings and discussion of the readings. The art will be learned through experience 
and simulated negotiations. 
 
COURSE OBJECTIVES 
 
Business people operate in environments in which political and economic pressures are strong, and in which resources -- 
natural and human resources as well as time and money – may be scarce.  Moreover, various diverse and competing groups 
(both within and outside of the organization) often do all they can to influence the goals and direction of the organization.  
Negotiation is a central skill in managing conflict, creating value, and distributing resources under these circumstances. 
 
Negotiation is ubiquitous.  People want to participate in decisions that affect them, and will resist accepting decisions dictated 
by others.  People differ, and they use negotiation to handle their differences.  Whether the realm is business, government, 
or family and friends, people reach most decisions through negotiation.  Even when people file a lawsuit, they almost always 
negotiate a settlement before trial. 
 
UPON SUCCESSFUL COMPLETION OF THIS COURSE, STUDENTS WILL BE ABLE TO: 
 

 Demonstrate a working knowledge of negotiation concepts and principles 
 Analyze a negotiation situation and produce a plan to reach an integrative solution 
 Appreciate the impact of gender and culture on negotiations 
 Develop and refine negotiation skills for various international negotiation situations 
 Create a set of negotiation tools that work best for you 

 
EXERCISES 
 
NOTE:  This course provides an opportunity for both students and the instructor to participate in the learning process.  All 
students are expected to read and prepare assigned material and to share with the class relevant information that may 
enhance the educational experience.  There is no substitute for sound preparation.  To encourage thorough preparation, 
several in-class exercises will be designed for you to display your level of preparation for the mock negotiations.       

 
 Simulations create an experiential context for exploring behavioral principles, as opposed to merely discussing them 

as abstract theory or as principles apart from human and organizational dynamics. 
 
 Simulations allow for spontaneity and involvement in the material and require more of a personal commitment from 

the participant than simply reading and discussing a case.  
 

 Simulations permit the examination of behavior, as opposed to theoretical analysis or speculation.  What people 
actually do is, of course, often quite different from what they say they would do or what we might expect them to do 
-– simulations enable us to experience what people actually do. 

 
 Simulations also provide an opportunity to experiment with new ways of behaving without necessarily facing the real-

world consequences of experimentation. 
 

 Simulations enhance diagnostic skills for reading situations, interpreting complex human behaviors, and evaluating 
possible solutions.  
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Guidelines 
 
Given the nature of the course and the approach to both behavior change and learning techniques, several guidelines apply: 
 

1) Although students are given wide latitude in how they conduct themselves, they are nevertheless responsible for 
the consequences. 

 
2) The class will closely examine outcomes and discuss take-aways at the end of every exercise. 

 
3) It is permissible for me to become angry or upset with you (and vice-versa) without fear of reprisal.  All of us 
make mistakes, unpopular decisions, or are in the wrong place at the wrong time. 

 
4) The professor wears several hats at once: 

 Referee and rule keeper who orchestrates the activity 
 Facilitator who tries to help participants learn from the activities 
 Grader/evaluator who must assess the performance of the participants  

 
5) If students look at the other side’s information in the simulated negotiations, much of the 
excitement and realism will be lost from the learning experience.  It may be momentarily “fun” to look at 
the other side’s briefing sheet, but what happens afterward is that the exercise becomes dull and boring, or the other 
side feels betrayed and retaliates.  [QUESTION: Do you like for someone to tell you the ending of a movie before you 
see it?] 
 
6) Students are cautioned to NOT discuss the exercise with others until they have arrived at a solution 
of their own.  

 
7) Some people occasionally get carried away with themselves and behave in ways they later may find embarrassing. 
 In addition, students sometimes are tempted to improperly disclose confidential information from 
questionnaires or exercises.  Finally, the intensity of competition may motivate some to consider crossing ethical 
boundaries.  Please attempt to avoid these potential pitfalls. 

 
8) Violations of confidentially are only one form of ethical violations that may occur.  For example, although 
students may strategically choose to withhold certain information, they may not tell an outright lie 
about the facts they are given.  Spying on the other sides’ planning session or stealing documents is also 
expressly prohibited.  

 
9) Generally, the professor will resist offering “correct” or “incorrect” approaches to exercises in 
advance. 

 
10) As research has consistently confirmed, so-called “losers” frequently learn more than purported 
“winners” because losers often search for reasons to understand their loss, learn from their mistakes, seek ways of 
improving their performance, and make appropriate adjustments in order to win next time. [NOTE: Don’t be afraid 
to take chances, test different strategies, or make mistakes -- the real “losers” are those who refuse to try!] 

 
11) Do NOT research cases beyond the information provided by the authors.  Experience suggests that doing so can 
disrupt the learning process and distract participants from the issues the authors that are the purpose of the 
exercise. 
 
12) CAVEAT: YOU MAY NOT DISCUSS THE PARTICULARS OF ANY EXERCISES OR SIMULATIONS 
CONDUCTED DURING THE CLASS WITH ANYONE OUTSIDE THE CLASS, NOR MAY YOU DISCUSS SUCH 
MATTERS WITH OTHERS WHO HAVE TAKEN THE CLASS PREVIOUSLY OR WHO MAY BE LIKELY TO TAKE 
THE CLASS IN THE FUTURE. SOME EXERCISES AND SIMULATIONS ARE REPEATED FROM CLASS TO 
CLASS AND REVEALING OR OBTAINING CONFIDENTIAL INFORMATION OR INSIGHT ABOUT SUCH 
EXERCISES AND SIMULATIONS IS STRICTLY PROHIBITED, IS CONSIDERED A SEVERE VIOLATION OF 
THE ACADEMIC INTEGRITY POLICY, AND MAY RESULT IN YOUR FAILING THE COURSE. THIS 
PROHIBITION IS SO STRONG THAT VIOLATIONS THAT OCCUR AFTER ONE HAS TAKEN THE COURSE 
MAY ALSO RESULT IN THE PROFESSOR GOING BACK AND FAILING A STUDENT. YOU ARE ALSO 
STRICTLY PROHIBITED FROM POSTING CONFIDENTIAL INFORMATION OR INSIGHT ABOUT SUCH 
EXERCISES AND SIMULATIONS ON THE INTERNET, OR ON ANY SOCIAL MEDIA. 
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How to Contact the Instructors:  
 

If you are having problems, we strongly encourage you to come and see us. If you are unable to meet with us during posted 
office hours, arrangements to meet by special appointment will be made.  Again, we must emphasize that we are available 
and (we like to think) approachable.  During our office hours you may contact us directly at USD: Prof. Linda Barkacs (619) 
260-7876 and Prof. Craig Barkacs (619)260-2387. At any other time outside office hours, please contact us via e-mail 
LBarkacs@SanDiego.edu or CBarkacs@SanDiego.edu or cell phone.  If you need to reach us outside office hours 
and/or for an emergency, please call us at (619) 733-6979 [if Linda does not answer, please leave your phone number 
TWICE and say it SLOWLY so we can actually call you back – thanks!] 
 
METHODS OF EVALUATION 
 
Professionalism is 25% Points of Your Grade: You are expected to conduct yourselves in a professional manner, as in any business 
setting. Important aspects of professionalism include: 
 

 Limited and appropriate use of laptop computers and other electronic devices: Students are not permitted to use their 
laptops or other electronic devices during class unless it is to take notes in class, or unless it is for some other purpose expressly 
authorized by the professor. If in doubt, ask the professor.  Specific violations of laptop or electronic device use include, but are 
not limited to, the following:  any kind of email; texting; making notes/preparing for another class; web-browsing; shopping, 
etc. This policy will be strictly enforced. 

 Arriving to class on time; returning from negotiation simulations on time; and remaining in class until it is over. It 
is disruptive and delays the class if the professor is required to search the halls for students prior to starting the debrief. 

 Preparing for class:  For example, failing to pick up handouts/cases distributed in class will be duly noted. 
 Refraining from complaining: Whining about projects, exam format, workload, and due dates decidedly does not make a good 

impression. 
 Engaging in ethical behavior: This includes, but is not limited to, 1) not cheating on quizzes (“borrowing” someone else’s quiz 

notes, looking at another student’s quiz); 2) not cheating on exams; and 3) not asking the professor to make "special exceptions" 
(i.e., bend the course rules) for you.  

 Respecting others' time: After the initial class meeting, please do not ask questions which are readily answerable via the 
course syllabus; it is disrespectful of other students' time. Most students have carefully read or will read the syllabus by the 
second class meeting and do not want to spend class time reviewing material that they already know. Obviously, if you have a 
question about something on the syllabus, please approach the professors about it before or after class. 

 Meaningful Class Participation During Classroom Exercises:  This class has numerous exercises and cases (real and 
hypothetical) that require conscientious preparation and engaged participation by the students, i.e., the exercises and cases work 
much better for everyone if they are undertaken diligently. The exercises and case debriefs are also greatly enhanced by 
discussions that include robust student participation and observations. (On this point, please note that quality is more important 
than quantity.) 

 Attendance: You are expected to attend all scheduled class sessions (see attendance policy). If you do miss class, you will be 
expected to complete a special missed class assignment that covers the assigned material for that date. 

 
BASELINE ON PROFESSIONALISM COMPONENT OF GRADE:  Each student begins the course with a baseline of 80 points 
out of 100 (i.e., 80%). If a student attends all classes, prepares well for the in-class simulations, does well on the quizzes, and nothing 
remarkable occurs one way or the other he or she will receive 80 points. Notable behavior or performance one way or the other can 
decrease the points all the way down to 0 (yes, zero) points or increase the 80 points up to a maximum of 100 points – although getting 
all 100 points would require perfect attendance and sustained extraordinary performance throughout the entire semester. Accordingly, a 
student achieving all 100 points is an extremely rare accomplishment. In most instances a student is not likely to increase his or 
her professionalism points beyond the average of his or her test scores. In essence this means that, barring extraordinary 
circumstances, an earned increase in the professionalism score beyond 80 points is likely to be capped at the average of a student’s exam 
performance.  [CAVEAT: Poor attendance, failure to properly prepare for negotiation simulations, or significantly bad behavior can result 
in the loss of ALL 80 possible professionalism points – and this has occurred in the past.]  

  
GRADING SCALE: The objective portion of the grade is the two exams. The subjective portion of the grade is that 
grades may be adjusted at the professor’s discretion based upon attitude in class, preparation for negotiation 
simulations, quiz scores, and attendance (see details above). 

GRADE* 
 EXAM ONE     100 points  
 EXAM TWO       100 points 
 GROUP PROJECT/SIMULATION   100 points  
 PROFESSIONALISM    100 points 
       400 points (total possible) 
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GRADING: We grade on a curve. The highest exam score will equal 100%. All the scores will then be graded based on the scale below. 

A B C D F 

100-96:  A 91-88: B+ 81-78: C+ 69-67: D+ 59- 0:  F 

95-92: A- 87- 85: B 77- 74:  C 66- 64:  D  

 84-82: B- 73-70: C- 63-60: D-  

 

MAKE-UP ASSIGNMENT – WRITING EXAM QUESTIONS 
 

Review syllabus for assigned reading on the date of the missed class. Questions from chapters, 
handouts, or video not assigned on the date of the missed class will not count as a make-up 
assignment for that date. 
 
Write a total of six multiple choice questions for each class missed, as follows: 
 
 2 questions Practical Solutions to Global Business Negotiations 
 2 questions from The Truth About Negotiation 

2 questions from the handouts and/or video assigned that date (if none, then 2 additional 
questions from the assigned reading) 

 
If you miss a class for which there is no assigned reading (rare, but as an example, an exam review 
day), see the professor for specific instructions regarding which material to use to draft your questions. 
 
The required type of question is an analytical one, i.e., a question that poses a hypothetical scenario 
that illustrates something discussed in the chapter, followed by four answer options (“a” through “d”). 
The correct answer should be in bold, followed by the page number of the text on which the correct 
answer can be found or the handout or video from which it is derived. Please consider the following 
example as a prototype of an analytical question: 
 
A group of Native Americans is negotiating a land trade with the federal government. The  
federal government wants to build a navy airbase on lands were ancestral remains of the  
Native Americans are buried. The Native Americans have offered a different portion of the 
land. The federal government does not understand that to the Native Americans, this land is: 

a. Pseudo sacred. 
b. Sacred. [Chapter X; pp. xxx-xxx] 
c. Pseudo cultural. 
d. Ethnocentric. 

  
Make sure the incorrect answers are somewhat credible so that the correct answer is not 
overwhelmingly obvious. Be certain also to ask questions on material that appears throughout the 
chapter, e.g., do NOT derive all of your questions from simply the first few pages of a given chapter. 
Finally, make sure you put your name on the same document that contains the questions. 
You will be graded on the quality of your questions and on how well you follow these instructions. If 
you have any questions, by all means, please inquire!  
 
Please submit the foregoing make-up assignment via email attachment to 
LBarkacs@SanDiego.edu by no later than one week from the date of the missed class.   
 
************************************************************************************** 

 
 
 
 

35



 
POLICY PAGE 

 
 Attendance Policy – EXTREMELY IMPORTANT: 90% OF SUCCESS IS JUST SHOWING UP! 
 

1. Every student is expected to attend every class and any student who misses more than one class, regardless 
of whether the absence is “excused,” is subject to failing the course. (Please be advised that missing a single 
class can result in a severe grade reduction.)  Attendance in this course is critical to not only your learning, but 
the learning experiences of your fellow students. If you believe you cannot adhere to this policy, you may wish to 
consider taking the class during a semester when you are able to attend regularly.  

 
2. If a roster is provided during class, students must sign the class roster to receive credit for attendance. It is the 

responsibility of each student to make sure he/she signs the roster. If you do not sign the roster, you 
will not be given credit for attending that class 
 

3. Do NOT ask the professor to “remember” that you attended class and then ask to add your name to the list after 
the class has ended.  

 
4. See Professionalism section for more on attendance. 

 
Statute of Limitations: Grade disputes must be brought to the professor’s attention within 4 weeks after the grades are 
posted. Disputes brought later than four weeks will not be considered. 
 
USD's policy on academic integrity is expressly integrated into this course.  (Consult your Undergraduate 
Bulletin for a summary of this policy.)  Any deviation from the standards of this policy may result in a grade of 
"F" for the course.  Because the work in this course must be your own, any unauthorized assistance will be 
considered a violation of the academic integrity policy.  If you have any questions about the propriety of your 
own or other students' conduct concerning this course, I am readily available to offer an interpretation of this 
policy. 
 

Daily Schedule 

WEEK ONE: Tuesday, January 29, 2019 
 
Chapter 1: Overview of Global Business Negotiations, pp.3-27; Truths 7 [BATNA] & 8 [RP] 

 Overview of Course: Goals, Aims & Requirements [Attendance at first class is mandatory – we lay the 
foundation for the course on day one and class will meet for the entire time]. 

 Student Self-Introductions 
 Negotiation Survey  
 Lecture re: Negotiation Survey  
 Negotiation:  Ice Breaker 
 Debrief 
 Handouts: SOS Analysis; Negotiation Survey; 10 Common Car-Buying Mistakes; The Classic 5-Stage Culture 

Shock Mode; Galactica SUV – Five Cultural Lessons 
 

WEEK TWO: Tuesday, February 5, 2019 
Chapter 2: Role of Culture in Cross-Border Negotiations, pp.31-51; Truths 4 & 43  
Chapter 4: Prenegotiations Planning, pp.67-90; Truths 15, 16, 28, & 45 

 Negotiation: TBA 
 Handouts: Graph - The Dual Concerns Model; Matrix - The Dual Concerns Model; Anchoring in Different Ways; 

The Fine Art of Making Concessions; Two Dilemmas in Mutual Adjustment; Styles of Conflict Management; 
Claiming and Creating Value; Key Steps in the Integrative Negotiation Process; Negotiation Strategies: 
Distributive, Integrative & Mixed-Motive 

 

WEEK THREE: Tuesday, February 12, 2019 
Chapter 6: Trading Concessions, pp.107-120; Truth 44 

 TBA 
 Handouts: Dispute Resolution: Benefits of Negotiation/Analysis of Transaction Costs; Dispute Resolution; When 

You Shouldn’t Negotiate; Interests, Rights & Power; Six Benefits of Contingency Contracts; How to Begin/Conduct 
a Discussion Over a Dispute; Exam One Study Guide [in class] 
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 WEEK FOUR: Tuesday, February 19, 2019 
EXAM ONE: Chapters 1, 2, 4 & 6; Truths 4, 7, 8, 15, 16, 28, 43, 44, & 45; and Handouts (including Negotiation Survey) 

 

WEEK FIVE: Tuesday, February 26, 2019 
 Return Exam One  
 Negotiation: TBA 
 Cialdini 
 Handouts: Salary Package (8 handouts); Methods of Persuasion: CRISP ALS; Why Do People Say “Yes?”; Six 

Questions Answered . . . ; Letter to Mom. 
 

SPRING BREAK: March 4-8, 2019 

 
 

WEEK SIX: Tuesday, March 12, 2019 
Chapter 8: Closing Business Negotiations, pp.143-152 

 Negotiation: TBA 
 Handouts: Cultural Dimensions; Negotiation American Style; How Does Culture Affect the Way We Work?; 5 

Chinese Negotiating Styles; Chinese Zodiac; Can Ecotourism save China? 
 

WEEK SEVEN: Tuesday, March 19, 2019 
Chapter 10: Communication Skills for Effective Negotiations, pp.171-188; Truths 34, 35, & 36 

 Negotiation: TBA 
 

WEEK EIGHT: Tuesday, March 26, 2019 
Chapter 5: Initiating Global Business Negotiations, pp.91-105; Truths 25, 26, 27, & 29 

 Negotiation: TBA 
 

WEEK NINE: Tuesday, April 2, 2019 
Chapter 13: Overcoming the Gender Divide in Global Negotiation, pp.213-221; Truth 33 

 Negotiation: TBA 
 Handouts: Women at a loss? Here’s the bad news … and the good; When the Sexes Face Off; When Women 

Make Good Agents; Men Rule – At Least in Workplace Attitudes; Exam Two Study Guide [in class] 
 

WEEK TEN: Tuesday, April 9, 2019 
Exam Two: Chapters 5, 8, 10, & 13; Truths 25, 26, 27, 29, 33, 34, 35, & 36; Video; and Handouts 

 

WEEK ELEVEN: Tuesday, April 16, 2019 
 Student Presentations 

 
April 18-22, 2019 

*    *   *   EASTER BREAK   *   *   * 
 

 
WEEK TWELVE: Tuesday, April 23, 2019 

 Student Presentations 
 

WEEK THIRTEEN: Tuesday, April 30, 2019 
 Prepare for capstone negotiation 

 

WEEK FOURTEEN: Tuesday, May 7, 2019 
 Capstone Negotiation – Smart Growth for St. James 

 

WEEK FIFTEEN: Tuesday, May 14, 2019 
 Honors Class Reception: Club Barkae @ 7:30pm   
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The USD School of Business Administration Learning Environment 
 
A key educational mission of the School of Business Administration is to develop socially responsible leaders.  USD students 
are future leaders in business and professional organizations, and setting an appropriate professional tone is an important 
aspect of the learning environment. 
 
The highest levels of learning can be achieved only if all members of the USD community understand and respect their 
mutual professional obligations.  Each of us participates in the quality of the learning experience through our daily actions 
and choices.  These choices are not simply personal or isolated, but often influence the quality of the learning experience of 
others.  Outlined below is a set of specific expectations - for both students and faculty - that support a professional learning 
environment.   
 
 

EXPECTATIONS FOR STUDENTS 
 
Students will treat their classroom obligations as 
they would treat any serious professional 
engagement. 
 

EXPECTATIONS FOR FACULTY 
 
Faculty will treat their obligations for classes as 
they would treat any serious professional 
engagement. 
 

1)  PREPARING THOROUGHLY for each  session in 
accordance with the instructor's requests; 
 

1)  PREPARING THOROUGHLY for each class; 
 

2)  ARRIVING PROMPTLY AND REMAINING until 
the end of each class meeting, except in unusual 
circumstances; informing the instructor of any 
absences; 
 

2)  PUNCTUALITY in beginning class sessions on 
time, and except under exceptional circumstances 
adherence to the established schedule for all 
classes and exams; 
 

3)  PARTICIPATING FULLY AND CONSTRUCTIVELY 
in all classroom activities and discussions; 
 

3)  PROVIDING SUFFICIENT INFORMATION and 
materials to enable students to prepare adequately 
for class; 
 

4)  DISPLAYING APPROPRIATE COURTESY to all 
involved in the class sessions in the USD 
community; 
 

4)  DISPLAYING APPROPRIATE COURTESY to all 
involved in the class sessions.  Courteous behavior 
specifically entails communicating in a manner that 
respects, and is sensitive to, the many individual 
differences in the USD community; 
 

5)  USING TECHNOLOGY IN THE CLASSROOM 
ONLY WHEN APPROPRIATE.  Specifically, a) 
laptops should only be used in class for course 
related activities or when authorized by the 
instructor; b) cell phones (voice and text) should 
not be used in class; 
 

5)  MONITORING APPROPRIATE TECHNOLOGY 
USE IN THE CLASSROOM and clearly specifying 
what uses are appropriate or allowed; 

6)  ADHERING TO DEADLINES AND TIMETABLES 
established by the instructor; 
 

6)  SUPPLYING TIMELY INFORMATION ABOUT 
STUDENT PERFORMANCE on projects, 
assignments, and examinations; 
 

7)  PROVIDING CONSTRUCTIVE FEEDBACK TO 
FACULTY MEMBERS regarding their performance.  
Students should be as objective in their comments 
about instructors as they expect instructors to be in 
their evaluations of students. 
 

7)  PROVIDING CONSTRUCTIVE FEEDBACK TO 

STUDENTS concerning their performance.   Faculty 

should be as objective in their feedback to students 

as they expect students to be in their evaluation of 

 faculty. 

 

 
Portions adapted from the University of Chicago 
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HNRS 332/333 – INTERNATIONAL BUSINESS NEGOTIATIONS 
NEGOTIATION SIMULATION ASSIGNMENT 

 
Professors Linda & Craig Barkacs 

  
This assignment has the virtue of reinforcing the material learned and, if done well enough, your submission may 
provide a legacy benefit, i.e., a learning exercise for those who follow after you into a subsequent negotiation class. 
Both professors will grade the assignment. You will need to demonstrate an integration of the material learned in 
both disciplines (ETLW – Ethics & Law; and MGMT – Management).  
 
Examples: 
 
ETLW: In a negotiation, what information must you legally reveal? What information must be ethically revealed? 
Distinguish between ethical and unethical approaches to negotiation. 
 
MGMT: What are the power dynamics involved in a negotiation? What methods of influence are present in a 
negotiation? Distinguish between negotiating individually versus negotiating on a team. 
 
In order to complete this assignment, you are required to: 
 

1)  Prepare a negotiation simulation along the lines of those experienced in class. 
 

2)  Make certain that your submission contains: 
 

a)  A Comprehensive Role for each party to the negotiation. Each role should contain general 
information known to everyone, and confidential information known only to one side; and  

 
b)  A Comprehensive Teaching Notes Section that identifies each party’s BATNA, the 

purpose, goals, and learning objectives of the negotiation, along with a suggested 
question/answer debrief outline. Please thoroughly analyze the negotiation by explicitly 
incorporating terms and concepts found throughout the text. (Please cite to the specific 
pages in the text.) Multiple Take-Aways are crucial to this assignment and are required 
in order to receive a high grade for the course. The Teaching Notes section should 
read like a research paper. 

 
3)  Include multiple issues (e.g., you may consider including both qualitative and quantitative), and 

structure the negotiation simulation in such a way that will allow for integrative solutions if the parties 
negotiate well. Be certain to identify and explain what you believe to be the optimal outcome. 

 
4) Design the negotiation with the following in mind: 
  

a)  Gender Neutral Roles: Unless pertinent to the exercise, roles should be gender neutral and 
participants should be free to use their own names (as opposed to being assigned names). 

 
b)  Numeric Flexibility: Make sure the negotiation can be run in a way that allows everyone in 

the room meaningful participation. In other words, a three-party negotiation that requires that 
the number of participants be some multiple of three is not appealing, i.e., unless you had 3, 
6, 9…etc. people in the room, some would be left out.  

 
The negotiation simulation can be a two-party exercise, a team exercise, or a multiple-party exercise. The 
sophistication, issue mix, and integrative potential of the exercise will all contribute to a better finished product and, 
correspondingly, a better grade.  
 
It understood that by submitting this assignment, you are not asserting any intellectual property rights with 
respect to the negotiation simulation and you are expressly authorizing the professor to use the negotiation 
simulation in the future. Such use in the future by the professor shall be entirely within the sole discretion 
of the professor, and may include edits, alterations, and modifications, also entirely within the discretion 
the professor. If you have any objection(s) to this assignment, please notify the professor in writing 
immediately and alternative arrangements will be made. No one will be penalized for seeking, suggesting, or 
undertaking any such alternative arrangements.  
 
The assignment is due electronically (i.e., via email attachment to LBarkacs@sandiego.edu) no later than 
midnight, PST, prior to the day you are scheduled to run the exercise in class..  In order to receive full credit 
for the assignment, your negotiation simulation must comply with these instructions and must be of such 
quality that it is camera ready and suitable for immediate use.  
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UNIVERSITY OF SAN DIEGO 

 
HONORS 332 & 333 

INTERNATIONAL BUSINESS NEGOTIATIONS & ETHICS  
SPRING, 2019 – OLIN 331 
Tuesdays 6:00pm-8:50pm 

  
    “In business, you don’t get what you deserve; you get what you negotiate.  Why take ‘no’ for an answer? 

 Successful people don’t.  They get what they want by negotiating better deals for both parties.”  
– Dr. Chester L. Karrass 

 
USD SCHOOL OF BUSINESS ADMINISTRATION MISSION STATEMENT: 

 
“We develop socially responsible business leaders with a global mindset through academically rigorous, 

relevant, and values-based education and research.”  
 
INSTRUCTOR 
 
PROF. LINDA L. BARKACS 
Office:  Olin Hall, Room 314 
USD Phone:  (619) 260-7876 
Cell Phone: (619)733-6979 
E-mail: LBarkacs@SanDiego.edu  
 

Office Hours:  

Monday 
 

4:00 pm – 5:30 pm 

Tuesday 5:00 pm – 7:00 pm 
 

Wednesday 
 

4:00 pm – 5:30 pm 

Thursday By Appointment 
 

Friday 
 

By Appointment 

 

 

 
PROF. CRAIG B. BARKACS 
Office:  Olin Hall, Room 318 
USD Phone: (619)260-2387 
 
E-mail: CBarkacs@SanDiego.edu 

 
Office Hours: 

Monday 
 

4:00 pm – 5:30 pm 

Tuesday 3:30 pm – 5:30 pm 
 

Wednesday 
 

4:00 pm – 5:30 pm 

Thursday By Appointment 
 

Friday 
 

By Appointment 

. 
TEXT/REQUIRED READING 
 

 Cellich, Claude & Subhash C. Jain, Practical Solutions to Global Business Negotiations (2011), ISBN-13: 978-
160649-249-9 
  

 Thompson, L., The Truth About Negotiations (2nd ed.), Upper Saddle River, NJ: Prentice Hall (2013),  

ISBN-13: 978-0133353440. 

 
 Linda K. Trevino & Katherine Nelson, Managing Business Ethics: Straight Talk About How to Do It Right (7th 

Edition), John Wiley & Sons, Hoboken, NJ (2017) 
 

 HNRS 368 & 369 - Handout Package (Required) – available at USD Bookstore 
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RECOMMENDED READING 
 

 Cialdini, Robert B. (2006),  Influence: The Psychology of Persuasion 
 Wheeler, Michael (2013), The Art of Negotiation 

 
 
COURSE DESCRIPTION 
Negotiating ethically is a central skill in allocating resources, building or creating value, controlling conflict, bridging cultural 
differences, and exploring options,. Efforts to shape the goals, structures, and the direction of an organization are 
undertaken by individuals and groups who frequently hold diverse and competing perspectives. People use negotiation to 
address their differences and to influence outcomes. International law, geo-political considerations, methods and forums for 
resolving international disputes, cultural factors, and international standards for business conduct are crucial considerations 
for business people negotiating in the global marketplace. This course will explore the science and the art of negotiation. The 
science will be learned largely through readings and discussion of the readings. The art will be learned through experience 
and simulated negotiations. 
 
 
COURSE OBJECTIVES 
 
Business people operate in environments in which political, ethical, and economic pressures are strong, and in which 
resources -- natural and human resources as well as time and money – may be scarce.  Moreover, various diverse and 
competing groups (both within and outside of the organization) often do all they can to influence the goals and direction of 
the organization.  Negotiation is a central skill in a) Allocating resources, b) Building or creating value; and c) Controlling 
conflict under these circumstances. 
 
Negotiation is ubiquitous.  People want to participate in decisions that affect them, and will resist accepting decisions dictated 
by others.  People differ, and they use negotiation to handle their differences.  Whether the realm is business, government, 
or family and friends, people reach most decisions through negotiation.  Even when people file a lawsuit, they almost always 
negotiate a settlement before trial. 
 
 
Advanced Integration:  HNRS 332 & 333 incorporates and integrates the following disciplines of Management/Business, 
Ethics, and Law: 
 
Management/Business: The following management/business topics and areas of inquiry will be incorporated into the 
course: 

 Utilizing influence and persuasion from a leadership perspective 

 Analyzing how to navigate organizational politics  

 Exercising power effectively in the organization to get things done 

 Motivating employee performance 

 Developing goal-setting and problem solving skills 

 Applying multiple (and sometimes contradictory) points of view with respect to strategic purpose and operating goals 
in global organizations. 

 Negotiating across cultures 
 Incorporating Bennett’s Developmental Model of Intercultural Sensitivity 

 Distinguishing between stereotypes and prototypes 

 Exploring issues of diversity and inclusion 

 Evaluating how political skill and flexibility contribute to more effective leadership in addressing significant cultural 
issues 

 Creating a personal brand 

 Conducting marketing pitches 

 Establishing product differentiation 

 Developing oral communication skills 
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Ethics:  With respect to advanced integration, the foregoing management/business topics and areas of inquiry will be 
analyzed and evaluated in conjunction with the following areas of ethical inquiry: 

 Utilizing deontological and teleological frameworks in integrative (i.e., “pie-expanding” or “win-win”) negotiations 

 Examining the role of virtue ethics (i.e., character issues) in establishing one’s reputation 

 Distinguishing between ethical motivation and unethical manipulation 

 Guarding against the unethical use of influence techniques 

 Learning how to use influence techniques ethically 

 Exploring gender issues in negotiations 

 Examining truth-telling & lie detection in negotiations  

 Critiquing the techniques of bluffing, deception, and strategic nondisclosure in negotiations 

 
 
Law: With respect to advanced integration, the foregoing management/business topics and areas of inquiry will be analyzed 
and evaluated in conjunction with the following areas of legal inquiry: 

 Incorporating the role of law pertaining to fraud and deception in negotiations 

 Assessing the law behind various public policy considerations pertaining a variety of social issues, such as the 

environment, gender equality, and distribution of resources 

 Applying principles of contract law in the creation and enforcement of negotiated agreements 

 Examining legal remedies available when negotiated agreements are violated, breached, or need to be enforced 

 Understanding power and the political process in determining public policy and corresponding legislation 

 Analyzing local, national and international regulations and legal standards for business conduct and conflict resolution 

 Incorporating international business law issues (e.g., the Foreign Corrupt Practices Act) 

 
 
UPON SUCCESSFUL COMPLETION OF THIS COURSE, STUDENTS WILL BE ABLE TO: 
 

 Demonstrate a working knowledge of negotiation concepts and principles 
 Analyze a negotiation situation and produce a plan to reach an ethical integrative solution 
 Appreciate the impact of gender and culture on negotiations 
 Develop and refine negotiation skills for various international negotiation situations 
 Create a set of ethical negotiation tools that work best for you 
 Cultivate oral communication and presentation skills 
 Achieve and effectuate the Student Learning Outcomes for the core competency of “Ethical Inquiry” as follows: 

1) foundational knowledge, 2) Ethical Reasoning, 3) Perspectival Reflection, 4) Clarity of Argument, and 5) Ethical 
Self-Reflection. 

 Achieve and effectuate the Student Learning Outcomes for the core competency of “Advanced Integration” as 
follows: 1) Recognize broad connections between the disciplines of a) business negotiations and b) ethical and legal 
considerations, 2) Articulate how the integration of management/business issues with ethical and legal analysis 
facilitate win-win solutions that are implementable and durable, 3) Synthesize knowledge from the academic 
disciplines of management/business, ethics, and law, 4) Apply the knowledge and skills learned in a variety of 
business and personal settings, given the ubiquitous nature of negotiation. 

 Achieve and effectuate the Student Learning Outcomes for the core competency of “Oral Communication” as 
follows: 1) Deliver a central message that is compelling and appropriate to the audience, 2) Construct a presentation 
with clear and consistent organizational patterns and supporting material, and 3) Demonstrate techniques of verbal 
an nonverbal delivery that evoke confidence, make the presentation compelling, and fully engage the audience. 

 
Ethical Inquiry:  The required Student Learning Outcomes for the core competency of “Ethical Inquiry” are as follows: 
1) foundational knowledge, 2) Ethical Reasoning, 3) Perspectival Reflection, 4) Clarity of Argument, and 5) Ethical Self-
Reflection, all of which are utilized in the HNRS 332/333 class.  
 
The two professors team-teaching the HNRS 332/333 International Negotiation is Global Business Environment class are 
experienced and well-grounded in teaching classes on ethics and ethical inquiry. Each semester Professor Linda L. Barkacs 
teaches International Business Law & Ethics, and recently she added Organization Behavior to her teaching repertoire, which 
explicitly incorporates ethical frameworks, reasoning, and reflection. She has also taught a master’s level class called 
Negotiation and Ethics (i.e., MSRE 505). Professor Craig B. Barkacs (who’s undergraduate major at Kenyon College was 
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Philosophy) has taught (and continues to teach) a number of ethics or ethics-related classes on both the graduate and 
undergraduate level, e.g., Business & Society; Law, Policy, and Ethics; International Law & Ethics; Ethics in the Workplace; 
Values, Ethics, and Corporate Culture; and the aforementioned master’s level class called Negotiation and Ethics. 
 
Any credible class on negotiation must necessarily include a full range of ethical issues and instruction. Discussion of the 
basic prescriptive ethical frameworks of teleology, deontology, and Aristotelian virtue ethics are of course included, along 
with Kohlberg’s descriptive theory of moral development. Apart from – and beyond – fundamental ethical theory, the 
required “focus on ethical reasoning and argument” comes to life in a negotiation class, particularly in the context of “role-
playing exercises.”  
 
In summary fashion (i.e., not comprehensive), that which follows (1) is incorporated into the course: 

 
******** 

Ethics (or Moral Philosophy) is concerned with questions of how people ought to act, and the search for 
a definition of right conduct (identified as the one causing the greatest good) and the good life (in the 
sense of a life worth living or a life that is satisfying or happy). 

The word "ethics" is derived from the Greek "ethos" (meaning "custom" or "habit"). Ethics differs from 
morals and morality in that ethics denotes the theory of right action and the greater good, while morals 
indicate their practice. Ethics is not limited to specific acts and defined moral codes, but encompasses the 
whole of moral ideals and behaviors, a person's philosophy of life (or Weltanschauung). 

It asks questions like "How should people act?" (Prescriptive or Normative Ethics), "What do people think 
is right?" (Descriptive Ethics), and "How do we take moral knowledge and put it into practice?" (Applied 
Ethics). See below for more discussion of these categories. 

Prescriptive Ethics (or Normative Ethics) is the branch of ethics concerned with establishing how things 
should or ought to be, how to value them, which things are good or bad, and which actions are right or 
wrong. It attempts to develop a set of rules governing human conduct, or a set of norms for action. 

Prescriptive (or Normative) ethical theories are usually split into three main categories: Consequentialism, 
Deontology and Virtue Ethics: 

 Consequentialism (or Teleological Ethics) argues that the morality of an action is contingent on the 
action's outcome or result. Thus, a morally right action is one that produces a good outcome or 
consequence. Consequentialist theories must consider questions like "What sort of consequences count as 
good consequences?", "Who is the primary beneficiary of moral action?", "How are the consequences judged 
and who judges them?" 

 Deontology is an approach to ethics that focuses on the rightness or wrongness of actions 
themselves, as opposed to the rightness or wrongness of the consequences of those actions. It argues that 
decisions should be made considering the factors of one's duties and other's rights (the Greek 'deon' 
means 'obligation' or 'duty'). 

 Virtue Ethics, focuses on the inherent character of a person rather than on the nature or consequences 
of specific actions performed. The system identifies virtues (those habits and behaviors that will allow a 
person to achieve "eudaimonia", or well-being or a good life), counsels practical wisdom to resolve any 
conflicts between virtues, and claims that a lifetime of practicing these virtues leads to, or in effect 
constitutes, happiness and the good life.  

Descriptive Ethics (e.g., Kohlberg’s Six Stages of Moral Development) is a value-free approach to 
ethics which examines ethics from the perspective of observations of actual choices made by moral agents 
in practice. It is the study of people's beliefs about morality, and implies the existence of, rather than 
explicitly prescribing, theories of value or of conduct. It is not designed to provide guidance to people in 
making moral decisions, nor is it designed to evaluate the reasonableness of moral norms.  

(1) See:  http://www.philosophybasics.com/branch_ethics.html (Derived from and modified) 
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Applied Ethics  

Applied Ethics is a discipline of philosophy that attempts to apply ethical theory to real-life situations. 
Strict, principle-based ethical approaches often result in solutions to specific problems that are not 
universally acceptable or impossible to implement. Applied Ethics is much more ready to include the 
insights of psychology, sociology and other relevant areas of knowledge in its deliberations. It is used in 
determining public policy. 

******** 
 
Both in role-playing exercises and in real life, negotiations thoroughly implicate a variety of ethical issues. There are strategic 
disclosure issues surrounding the well-known dilemma of honesty (how forthcoming should/must I be?) and dilemma of trust 
(how much can I believe what I’m being told?). People are fully aware that undetected or unsuspected lying in a given 
negotiation can produce an advantageous result. (This commonplace phenomenon in negotiation is a classic dynamic for 
teleological and deontological discussions.)  
 
Effective negotiation practices are all about ethical reasoning and argument. As a matter of critical thinking, some 
points are better made by examining the inverse. No one attempts to persuade or win the day by saying, “Hey, you should 
see things my way because my reasoning is devoid of ethics and my argument makes no sense.” Quite the contrary, unless 
one’s negotiating counterpart is convinced (rightly or wrongly) your approach is one of ethical reasoning and argument you 
are unlikely to be persuasive, much less reach agreement. 
 
EXERCISES: This course provides an opportunity for both students and the instructor to participate in the learning process. 
 All students are expected to read and prepare assigned material and to share with the class relevant information that may 
enhance the educational experience.  There is no substitute for sound preparation.  To encourage thorough preparation, 
several in-class exercises will be designed for you to display your level of preparation for the mock negotiations.       

 
 Simulations create an opportunity for perspectival reflection inasmuch as students have to show they are looking at 

an ethical problem from multiple perspectives with growing awareness of how their own location influences 
their ethical judgment. 

 
 Simulations allow for spontaneity and involvement in the material and require more of a personal commitment from 

the participant than simply reading and discussing a case.  
 

 Simulations permit the examination of behavior, as opposed to theoretical analysis or speculation.  What people 
actually do is, of course, often quite different from what they say they would do or what we might expect them to do 
-– simulations enable us to experience what people actually do. 

 
 Simulations also provide an opportunity to experiment with new ways of behaving without necessarily facing the real-

world consequences of experimentation. 
 

 Simulations enhance diagnostic skills for reading situations, interpreting complex human behaviors, weighing ethical 
considerations, and evaluating possible solutions.  
 

 Simulations create an experiential context for exploring behavioral and ethical principles, as opposed to merely 
discussing them as abstract theory or as principles apart from human and organizational dynamics. 

 
Guidelines 
 
Given the nature of the course and the approach to both behavior change and learning techniques, several guidelines apply: 
 

1) Although students are given wide latitude in how they conduct themselves, they are nevertheless responsible for 
the consequences. 

 
2) The class will closely examine outcomes and discuss take-aways at the end of every exercise. 

 
3) It is permissible for me to become angry or upset with you (and vice-versa) without fear of reprisal.  All of us 
make mistakes, unpopular decisions, or are in the wrong place at the wrong time. 
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4) The professor wears several hats at once: 

 Referee and rule keeper who orchestrates the activity 
 Facilitator who tries to help participants learn from the activities 
 Grader/evaluator who must assess the performance of the participants  

 
5) If students look at the other side’s information in the simulated negotiations, much of the 
excitement and realism will be lost from the learning experience.  It may be momentarily “fun” to look at 
the other side’s briefing sheet, but what happens afterward is that the exercise becomes dull and boring, or the other 
side feels betrayed and retaliates.  [QUESTION: Do you like for someone to tell you the ending of a movie before you 
see it?] 
 
6) Students are cautioned to NOT discuss the exercise with others until they have arrived at a solution 
of their own.  

 
7) Some people occasionally get carried away with themselves and behave in ways they later may find embarrassing. 
 In addition, students sometimes are tempted to improperly disclose confidential information from 
questionnaires or exercises.  Finally, the intensity of competition may motivate some to consider crossing ethical 
boundaries.  Please attempt to avoid these potential pitfalls. 

 
8) Violations of confidentially are only one form of ethical violations that may occur.  For example, although 
students may strategically choose to withhold certain information, they may not tell an outright lie 
about the facts they are given.  Spying on the other sides’ planning session or stealing documents is also 
expressly prohibited.  

 
9) Generally, the professor will resist offering “correct” or “incorrect” approaches to exercises in 
advance. 

 
10) As research has consistently confirmed, so-called “losers” frequently learn more than purported 
“winners” because losers often search for reasons to understand their loss, learn from their mistakes, seek ways of 
improving their performance, and make appropriate adjustments in order to win next time. [NOTE: Don’t be afraid 
to take chances, test different strategies, or make mistakes -- the real “losers” are those who refuse to try!] 

 
11) Do NOT research cases beyond the information provided by the authors.  Experience suggests that doing so can 
disrupt the learning process and distract participants from the issues that are the purpose of the exercise. 
 
12) CAVEAT: YOU MAY NOT DISCUSS THE PARTICULARS OF ANY EXERCISES OR SIMULATIONS 
CONDUCTED DURING THE CLASS WITH ANYONE OUTSIDE THE CLASS, NOR MAY YOU DISCUSS SUCH 
MATTERS WITH OTHERS WHO HAVE TAKEN THE CLASS PREVIOUSLY OR WHO MAY BE LIKELY TO TAKE 
THE CLASS IN THE FUTURE. SOME EXERCISES AND SIMULATIONS ARE REPEATED FROM CLASS TO 
CLASS AND REVEALING OR OBTAINING CONFIDENTIAL INFORMATION OR INSIGHT ABOUT SUCH 
EXERCISES AND SIMULATIONS IS STRICTLY PROHIBITED, IS CONSIDERED A SEVERE VIOLATION OF 
THE ACADEMIC INTEGRITY POLICY, AND MAY RESULT IN YOUR FAILING THE COURSE. THIS 
PROHIBITION IS SO STRONG THAT VIOLATIONS THAT OCCUR AFTER ONE HAS TAKEN THE COURSE 
MAY ALSO RESULT IN THE PROFESSOR GOING BACK AND FAILING A STUDENT. YOU ARE ALSO 
STRICTLY PROHIBITED FROM POSTING CONFIDENTIAL INFORMATION OR INSIGHT ABOUT SUCH 
EXERCISES AND SIMULATIONS ON THE INTERNET, OR ON ANY SOCIAL MEDIA. 

 
How to Contact the Instructors:  

 
If you are having problems, we strongly encourage you to come and see us. If you are unable to meet with us during posted 
office hours, arrangements to meet by special appointment will be made.  Again, we must emphasize that we are available 
and (we like to think) approachable.  During our office hours you may contact us directly at USD: Prof. Linda Barkacs (619) 
260-7876 and Prof. Craig Barkacs (619)260-2387. At any other time outside office hours, please contact us via e-mail 
LBarkacs@SanDiego.edu or CBarkacs@SanDiego.edu or cell phone.  If you need to reach us outside office hours 
and/or for an emergency, please call us at (619) 733-6979 [if Linda does not answer, please leave your phone number 
TWICE and say it SLOWLY so we can actually call you back – thanks!] 
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METHODS OF EVALUATION 
 
Professionalism is 25% Points of Your Grade: You are expected to conduct yourselves in a professional manner, as in any business 
setting. Important aspects of professionalism include: 
 

 Limited and appropriate use of laptop computers and other electronic devices: Students are not permitted to use their 
laptops or other electronic devices during class unless it is to take notes in class, or unless it is for some other purpose expressly 
authorized by the professor. If in doubt, ask the professor.  Specific violations of laptop or electronic device use include, but are 
not limited to, the following:  any kind of email; texting; making notes/preparing for another class; web-browsing; shopping, 
etc. This policy will be strictly enforced. 

 Arriving to class on time; returning from negotiation simulations on time; and remaining in class until it is over. It 
is disruptive and delays the class if the professor is required to search the halls for students prior to starting the debrief. 

 Preparing for class:  For example, failing to pick up handouts/cases distributed in class will be duly noted. 
 Refraining from complaining: Whining about projects, exam format, workload, and due dates decidedly does not make a good 

impression. 
 Engaging in ethical behavior: This includes, but is not limited to, 1) not cheating on quizzes (“borrowing” someone else’s quiz 

notes, looking at another student’s quiz); 2) not cheating on exams; and 3) not asking the professor to make "special exceptions" 
(i.e., bend the course rules) for you.  

 Respecting others' time: After the initial class meeting, please do not ask questions which are readily answerable via the 
course syllabus; it is disrespectful of other students' time. Most students have carefully read or will read the syllabus by the 
second class meeting and do not want to spend class time reviewing material that they already know. Obviously, if you have a 
question about something on the syllabus, please approach the professors about it before or after class. 

 Meaningful Class Participation During Classroom Exercises:  This class has numerous exercises and cases (real and 
hypothetical) that require conscientious preparation and engaged participation by the students, i.e., the exercises and cases work 
much better for everyone if they are undertaken diligently. The exercises and case debriefs are also greatly enhanced by 
discussions that include robust student participation and observations. (On this point, please note that quality is more important 
than quantity.) 

 Attendance: You are expected to attend all scheduled class sessions (see attendance policy). If you do miss class, you will be 
expected to complete a special missed class assignment that covers the assigned material for that date. 

 
BASELINE ON PROFESSIONALISM COMPONENT OF GRADE:  Each student begins the course with a baseline of 80 points 
out of 100 (i.e., 80%). If a student attends all classes, prepares well for the in-class simulations, does well on the quizzes, and nothing 
remarkable occurs one way or the other he or she will receive 80 points. Notable behavior or performance one way or the other can 
decrease the points all the way down to 0 (yes, zero) points or increase the 80 points up to a maximum of 100 points – although getting 
all 100 points would require perfect attendance and sustained extraordinary performance throughout the entire semester. Accordingly, a 
student achieving all 100 points is an extremely rare accomplishment. In most instances a student is not likely to increase his or 
her professionalism points beyond the average of his or her test scores. In essence this means that, barring extraordinary 
circumstances, an earned increase in the professionalism score beyond 80 points is likely to be capped at the average of a student’s exam 
performance.  [CAVEAT: Poor attendance, failure to properly prepare for negotiation simulations, or significantly bad behavior can result 
in the loss of ALL 80 possible professionalism points – and this has occurred in the past.]  

  
GRADING SCALE: The objective portion of the grade is the two exams. The subjective portion of the grade is that 
grades may be adjusted at the professor’s discretion based upon attitude in class, preparation for negotiation 
simulations, quiz scores, and attendance (see details above). 

GRADE* 
 EXAM ONE     100 points  
 EXAM TWO       100 points 
 EXERCISE PROJECT/ORAL COMNUNICATION  100 points  
 PROFESSIONALISM    100 points 
       400 points (total possible) 
 
 
 

GRADING: We grade on a curve. The highest exam score will equal 100%. All the scores will then be graded based on the scale below. 

A B C D F 

100-96:  A 91-88: B+ 81-78: C+ 69-67: D+ 59- 0:  F 

95-92: A- 87- 85: B 77- 74:  C 66- 64:  D  

 84-82: B- 73-70: C- 63-60: D-  
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ETHICAL INQUIRY, ADVANCED INTEGRATION & ORAL COMMUNICATION ASSIGNMENT 
 
Creating & Presenting an ORIGINAL Exercise 
 

 Includes Ethical Inquiry 
 Includes Advanced Integration 
 Includes Oral Communication 

 
This assignment presents an opportunity for you to draw on your experience and collective wisdom and has the added virtue of 
putting to productive use and integrating that which you have learned in the class. Moreover, if done well enough, your completed 
assignment – in addition to presenting an opportunity to learn from each other – may provide an excellent learning exercise for 
those who follow you into a subsequent class. 
 
For this assignment you are required to prepare an ORGINAL exercise along the lines of those experienced in class inspired by a 
personal real life situation. If you have no such personal real life inspiration, feel free to construct a scenario that poses issues 
important to you and that you believe has an important real world application (e.g., issues that may have not yet arisen in your 
academic or work experience, but you anticipate are likely to arise in the future). While you are encouraged to use a specific real 
world example with which you are familiar, you are also free to mask the identity of any organization and change names to 
protect the innocent (or guilty!). You may also modify, augment, and enhance a real world situation for pedagogic purposes, i.e., 
you have literary license to be creative – and in fact you are encouraged to be!  
 
Both professors will grade the assignment. You will need to demonstrate an integration of the material learned in the 
following disciplines: ETLW – Ethics & Law; and MGMT – Management.  
 
Examples: 
 
Law: In a negotiation, what information must you legally reveal? What happens if such information is not revealed? How do laws 
set standards of conflict (locally, nationally, or internationally)? 
 
Ethics: Is an action ethical because it is not illegal? Do you live by the golden rule? What standards guide your actions in a 
negotiation? What is the difference between manipulation and motivation? Explain how your exercise focuses on ethical reasoning 
and argument. 
 
MGMT/BUSINESS: What is your leadership perspective? How do you deal with organizational politics? Are you able to manage 
influence and persuasion? Do you use power effectively to accomplish organizational goals? 
 
In order to complete this assignment, you are required to synthesize the preceding disciplines to: 
 

1)  Prepare a negotiation simulation along the lines of those experienced in class. 
 

2)  Make certain that your submission contains: 
 

a)  A Comprehensive Role for each party to the negotiation. Each role should contain general information 
known to everyone, and confidential information known only to one side; and  

 
b)  A Comprehensive Teaching Notes Section that identifies each party’s BATNA, the purpose, goals, 

and learning objectives of the negotiation, along with a suggested question/answer debrief outline. 
Please thoroughly analyze the negotiation by explicitly incorporating terms and concepts found 
throughout the text. (Please cite to the specific pages in the text.) Multiple Take-Aways are crucial 
to this assignment and are required in order to receive a high grade for the course. The 
Teaching Notes section should read like a research paper. 

 
3) Design the negotiation with the following in mind: 
  

a)  Gender Neutral Roles: Unless pertinent to the exercise, roles should be gender neutral and 
participants should be free to use their own names (as opposed to being assigned names). 

 
b)  Numeric Flexibility: Make sure the negotiation can be run in a way that allows everyone in the room 

meaningful participation. In other words, a three-party negotiation that requires that the number of 
participants be some multiple of three is not appealing, i.e., unless you had 3, 6, 9…etc. people in the 
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room, some would be left out.  
 
Structure of the Document You Must Submit Prior to Your Oral Presentation 
 

1) Part I:  Part I of the exercise should lay out the scenario factually and set up the issues impliedly. When it comes to 
some issues, be certain to create some real tension and conflict – not the obvious stuff for which people are clever 
enough to say the politically or ethically correct thing in the comfort of a classroom.  

 
 Although certainly not required, Part I of the exercise may unfold sequentially in sub-parts or subplots. For example, you 

might structure it in such a way as to tell your story up to point, invite a reaction or response, and then add additional 
facts or state that a particular course of action was selected that led to additional issues, and then once again invite a 
reaction or response, repeat, etc. This is done to see if anyone’s perspective changes along the way and, if it has, why it 
has changed. [NOTE: Again, this format is not required.] Finally, pose specific questions at the end of Part I (and at 
the end of the sub-parts if you structure it that way) that you want the reader to consider when analyzing your exercise. 

 
 
To summarize Part I, you are required to do the following: 
 

 Prepare an ORGINAL exercise along the lines of those experienced in class. 
 

 Make certain that your submission contains a comprehensive role for each party in the exercise. (Depending on the 
exercise, it is possible that each role may contain general information known to both sides, and confidential information 
known only to one side); 

 
 Include multiple issues (qualitative, quantitative, or both, although at least one quantitative issue would be nice to see), 

with a focus on “lessons learned” in the areas of 1) international negotiation and 2) ethical problem solving. 
 
2) Part II:  The “Academic Paper” Component of the Assignment, along with the Marketing & Logistics of the 

Exercise: Part II (which should begin at the top of the next page following Part I – this is done so Part I can be easily 
segregated and handed out to a class) must be an extremely thorough and comprehensive academic 
undertaking, and should at a minimum include (in no particular order) that which follows: 

  
A) An analysis and suggested resolution of the substantive management, legal, and ethical issues – and, yes, 

including more than one issue is encouraged. “Analysis” is the key word here – be sure to pose specific questions that 
you want the reader to consider when analyzing your exercise. Thoroughly and analytically answer the questions 
you raised in Part I.  Think out loud on paper with respect to framing the issues – in fact, you may even delve into how 
“framing” may and does affect conclusions. Consider and weigh different perspectives and explore the reasoning and 
ethical analysis attached to such perspectives. Examine potential ethical pitfalls of rationalization and self-deception. 
Apply various frameworks -- or at least some structured and coherent methodology -- you can attach to the issues as you 
work through and toward their resolution. Finally, reach a conclusion, make a decision, and offer a prescription as to how 
one should resolve the substantive management, legal, and ethical issues you have presented.  
 

B) Extensive citation to course reading material and any other relied upon material is required. Explain by 
reference what academic analysis is associated with the exercise, and also explain what real world application you 
believe the exercise has. The idea here is to persuade someone who may be considering running the exercise 
why he or she should do so, how he or she should conduct the exercise, and what the take-aways or learning points 
of the exercise should be. You need to market your exercise at this juncture. Why is your exercise important? Why 
should anyone care about the issues you raise? What will participants learn from participating in your exercise? 

 
C) On a more pragmatic level with respect to Part II, you should also suggest and explain logistics for running 

the exercise. Should the exercise entail private reflection first? Should you ask people to analyze issues in groups? 
Should you present it at-large to whatever audience is in front of you and invite open discussion. Should any discussion 
be a directed one and, if so, how?  Finally, explain 1) what academic analysis is associated with the exercise and 2) what 
real world application you believe the exercise has. 
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This course in particular is designed to enhance the ability of the student to articulate a clear analytic framework and demonstrate 
alignment between espoused values and behaviors. To this end, the course integrates the further development of three critical 
values-based competencies and your exercise should include the following components: 
 

1. Analysis and Synthesis:  This course requires students to arrive at effective decisions by identifying the 
components of complex “International Negotiations & Ethics” situations. Students must make accurate diagnoses and 
integrate creative and relevant approaches to effectively understand these situations. Accordingly, your exercise 
should challenge people to: 

 
 Quickly conduct a situational assessment and identify and gather relevant information and data 
 Effectively manage diverse sources of information  
 Accurately identify critical factors and recognize their impact 
 Integrate knowledge from different aspects of a situation in order to develop appropriate and creative 

strategies, plans and solutions 
 Self-critique and make appropriate corrections when presented with new or conflicting data 

 
2. Ethical Problem Solving:  This course requires students to use both logic and creativity to arrive at effective and 

ethical solutions. Students are required to analyze options and alternatives in an open, honest manner and reach 
conclusions based on demonstrable evidence and logical analysis. Accordingly, your exercise should challenge people 
to: 

 
 Demonstrate a comprehensive understanding of a problem and related ethical issues 
 Sift through information and extract the appropriate information needed to solve a problem in an ethical way 
 Identify and comprehend corollary meanings, uses, and results 
 Continuously process information to test the validity of results 

 
3. Managerial Courage:  This class requires the students to recognize and address moral and ethical dilemmas. 

Students must be willing to take a stand or appropriate action when necessary. Accordingly, your exercise should 
challenge people to: 

 
 Effectively assess and take appropriate risks in the face of uncertainty 
 Accept challenges and persevere 
 Choose values-based options when other options may be easier 
 Share positions and beliefs on disputed issues regardless of potential negative consequences 
 Address conflict or people issues in a direct and supportive manner  
 Accept criticism without becoming defensive 
 Self-correct behavior as appropriate 

 
Critical thinking and ethical analysis is central to this assignment.  
 
It is unequivocally understood that by submitting the assignment, the authors are waiving any and all intellectual 
property rights with respect to the exercise and are expressly authorizing the instructor to use the exercise in the 
future in a manner entirely within the discretion of the instructor. Such use in the future by the professor shall be 
entirely within the sole discretion of the professor, and may include edits, alterations, and modifications, also 
entirely within the discretion the professor. If the authors have any objections to this assignment, please notify 
the professors immediately and alternative arrangements will be made. No one will be penalized for seeking, 
suggesting, or undertaking any such alternative arrangements.     
 
The team-generated exercise should be submitted electronically in Word 24 hours before your scheduled presentation time 
to lbarkacs@sandiego.edu  and to cbarkacs@sandiego.edu.   Presentations will be scheduled for the following three dates: 
April 16, April 23, and April 30.  
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Oral Communication: You will then actually make an oral presentation regarding your exercise on one of the three dates listed 
above. You will have a total of __TBD___ to present, explain, and market exercise and you should plan your time accordingly. You 
must field questions from the class. 
 
CAVEAT:  THE EXERCISE MUST BE ORIGINAL – THIS POINT CANNOT BE EMPHASIZED ENOUGH. DO NOT SIMPLY PRESENT AN 
EXERCISE (OR SOME SLIGHTLY MODIFIED VERSION OF AN EXERCISE) YOU PARTICIPATED IN FROM ANOTHER CLASS (e.g., an 
ORGANIZATIONAL BEHAVIOR CLASS) OR PERHAPS CAME ACROSS ONLINE. ONE OF THE QUICKEST WAYS FOR AN INDIVIDUAL 
TO FLUNK THE CLASS WOULD BE TO SUBMIT AND PRESENT AN EXERCISE THAT WAS NOT ORIGINAL, e.g., ANY EXERCISE 
THAT IS ESSENTIALLY “BORROWED” OR “RECYCLED.” MAKE SURE THE EXERCISE IS ORIGINAL.  
 
NOTE:  The preceding “CAVEAT” – as you may have surmised is included because, sadly, students have in the past failed to 
submit and conduct an ORIGINAL exercise. The consequences could be dire, so do not go there. 
 

NOTE: THERE IS A POST-EXERCISE ASSIGNMENT 
 

There is Post-Exercise Assignment that must be submitted after running an exercise. In a four to six page document: 
 

1) Analyze what transpired when you presented the exercise 
2) Assess whether your presentation unfolded as planned, or whether there were unexpected developments 
3) Suggest revisions for improving your exercise based on feedback from your presentation – this is for the purpose of 

resubmitting the exercise as revised. (See the “IMPORTANT” instruction below in bold italics.) 
4) Provide a general commentary on any other matter(s) related to the exercise as you wish. 

IMPORTANT:  Upon completing the above-described document, you will then submit a revised version of your 
exercise with the foregoing incorporated, especially with respect to improvements specified in item #3 above.  

 
MAKE-UP ASSIGNMENT – WRITING EXAM QUESTIONS 

 
Review syllabus for assigned reading on the date of the missed class. Questions from chapters, handouts, or video 
not assigned on the date of the missed class will not count as a make-up assignment for that date. 
 
Write a total of twelve multiple choice questions for each class missed, as follows: 
 
 3 questions Practical Solutions to Global Business Negotiations 
 3 questions from The Truth About Negotiation 
 3 questions from Managing Business Ethics: Straight Talk About How to Do It Right 

3 questions from the handouts and/or video assigned that date (if none, then 3 additional questions from the 
assigned reading) 

 
If you miss a class for which there is no assigned reading (rare, but as an example, an exam review day), see the professor 
for specific instructions regarding which material to use to draft your questions. 
 
The required type of question is an analytical one, i.e., a question that poses a hypothetical scenario that illustrates 
something discussed in the chapter, followed by four answer options (“a” through “d”). The correct answer should be in bold, 
followed by the page number of the text on which the correct answer can be found or the handout or video from which it is 
derived. Please consider the following example as a prototype of an analytical question: 
 
A group of Native Americans is negotiating a land trade with the federal government. The federal government wants to build 
a navy airbase on lands were ancestral remains of the Native Americans are buried. The Native Americans have offered a 
different portion of the land. The federal government does not understand that to the Native Americans, this land is: 

a. Pseudo sacred. 
b. Sacred. [Chapter X; pp. xxx-xxx] 
c. Pseudo cultural. 
d. Ethnocentric. 

  
Make sure the incorrect answers are somewhat credible so that the correct answer is not overwhelmingly obvious. Be certain 
also to ask questions on material that appears throughout the chapter, e.g., do NOT derive all of your questions from simply 
the first few pages of a given chapter. Finally, make sure you put your name on the same document that contains 
the questions. You will be graded on the quality of your questions and on how well you follow these instructions. If you 
have any questions, by all means, please inquire!  
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Please submit the foregoing make-up assignment via email attachment to LBarkacs@SanDiego.edu by no later 
than one week from the date of the missed class.   
 
************************************************************************************** 

 
 

POLICY PAGE 
 

 Attendance Policy – EXTREMELY IMPORTANT: 90% OF SUCCESS IS JUST SHOWING UP! 
 

1. Every student is expected to attend every class and any student who misses more than one class, regardless 
of whether the absence is “excused,” is subject to failing the course. (Please be advised that missing a single 
class can result in a severe grade reduction.)  Attendance in this course is critical to not only your learning, but 
the learning experiences of your fellow students. If you believe you cannot adhere to this policy, you may wish to 
consider taking the class during a semester when you are able to attend regularly.  

 
2. If a roster is provided during class, students must sign the class roster to receive credit for attendance. It is the 

responsibility of each student to make sure he/she signs the roster. If you do not sign the roster, you 
will not be given credit for attending that class 
 

3. Do NOT ask the professor to “remember” that you attended class and then ask to add your name to the list after 
the class has ended.  

 
4. See Professionalism section for more on attendance. 

 
Statute of Limitations: Grade disputes must be brought to the professor’s attention within 4 weeks after the grades are 
posted. Disputes brought later than four weeks will not be considered. 
 
USD's policy on academic integrity is expressly integrated into this course.  (Consult your Undergraduate 
Bulletin for a summary of this policy.)  Any deviation from the standards of this policy may result in a grade of 
"F" for the course.  Because the work in this course must be your own, any unauthorized assistance will be 
considered a violation of the academic integrity policy.  If you have any questions about the propriety of your 
own or other students' conduct concerning this course, I am readily available to offer an interpretation of this 
policy. 
 
 
 
 
 
 
 

Daily Schedule 

WEEK ONE: Tuesday, January 29, 2019 
 
Chapter 1: Overview of Global Business Negotiations, pp.3-27; Truths 7 [BATNA] & 8 [RP] 
Chapter 1: Introducing Straight Talk About Managing Business Ethics: Where We’re Going and Why 
 

 Overview of Course: Goals, Aims & Requirements [Attendance at first class is mandatory – we lay the 
foundation for the course on day one and class will meet for the entire time]. 

 Student Self-Introductions 
 Negotiation Survey  
 Lecture re: Negotiation Survey  
 Negotiation:  Ice Breaker 
 Debrief 
 Handouts: SOS Analysis; Negotiation Survey; 10 Common Car-Buying Mistakes; The Classic 5-Stage Culture 

Shock Mode; Galactica SUV – Five Cultural Lessons 
 

52



WEEK TWO: Tuesday, February 5, 2019 
Chapter 2: Role of Culture in Cross-Border Negotiations, pp.31-51; Truths 4 & 43 
Chapter 2: Deciding What’s Right: A Prescriptive Approach 
Chapter 4: Prenegotiations Planning, pp.67-90; Truths 15, 16, 28, & 45 

 Negotiation: TBA 
 Handouts: Graph - The Dual Concerns Model; Matrix - The Dual Concerns Model; Anchoring in Different Ways; 

The Fine Art of Making Concessions; Two Dilemmas in Mutual Adjustment; Styles of Conflict Management; 
Claiming and Creating Value; Key Steps in the Integrative Negotiation Process; Negotiation Strategies: 
Distributive, Integrative & Mixed-Motive 

 

WEEK THREE: Tuesday, February 12, 2019 
Chapter 3: Deciding What’s Right: A Psychological Approach 
Chapter 6: Trading Concessions, pp.107-120; Truth 44 

 TBA 
 Handouts: Dispute Resolution: Benefits of Negotiation/Analysis of Transaction Costs; Dispute Resolution; When 

You Shouldn’t Negotiate; Interests, Rights & Power; Six Benefits of Contingency Contracts; How to Begin/Conduct 
a Discussion Over a Dispute; Exam One Study Guide [in class] 
 

  
WEEK FOUR: Tuesday, February 19, 2019 

EXAM ONE: Chapters 1, 1, 2, 2, 3, 4 & 6; Truths 4, 7, 8, 15, 16, 28, 43, 44, & 45; and Handouts (including Negotiation 
Survey) 

 

WEEK FIVE: Tuesday, February 26, 2019 
 Return Exam One  
 Negotiation: TBA 
 Cialdini 
 Handouts: Salary Package (8 handouts); Methods of Persuasion: CRISP ALS; Why Do People Say “Yes?”; Six 

Questions Answered . . . ; Letter to Mom. 
 

SPRING BREAK: March 4-8, 2019 

 
 

WEEK SIX: Tuesday, March 12, 2019 
Chapter 4 – Addressing Individuals’ Common Ethical Problems 
Chapter 8: Closing Business Negotiations, pp.143-152 

 Negotiation: TBA 
 Handouts: Cultural Dimensions; Negotiation American Style; How Does Culture Affect the Way We Work?; 5 

Chinese Negotiating Styles; Chinese Zodiac; Can Ecotourism save China? 
 

WEEK SEVEN: Tuesday, March 19, 2019 
Chapter 7 – Managing for Ethical Conduct 
Chapter 10: Communication Skills for Effective Negotiations, pp.171-188; Truths 34, 35, & 36 

 Negotiation: TBA 
 

WEEK EIGHT: Tuesday, March 26, 2019 
Chapter 5: Initiating Global Business Negotiations, pp.91-105; Truths 25, 26, 27, & 29 
Chapter 9: Corporate Social Responsibility 

 Negotiation: TBA 
 

WEEK NINE: Tuesday, April 2, 2019 
Chapter11: Managing for Ethics and Social Responsibility in a Global Environment  
Chapter 13: Overcoming the Gender Divide in Global Negotiation, pp.213-221; Truth 33 

 Negotiation: TBA 
 Handouts: Women at a loss? Here’s the bad news … and the good; When the Sexes Face Off; When Women 

Make Good Agents; Men Rule – At Least in Workplace Attitudes; Exam Two Study Guide [in class] 
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WEEK TEN: Tuesday, April 9, 2019 

Exam Two: Chapters 4, 5, 7, 8, 9, 10, 11, & 13; Truths 25, 26, 27, 29, 33, 34, 35, & 36; Video; and Handouts 
 

WEEK ELEVEN: Tuesday, April 16, 2019 
 Oral Communication: Student Presentations 

 
April 18-22, 2019 

*    *   *   EASTER BREAK   *   *   * 
 

 
WEEK TWELVE: Tuesday, April 23, 2019 

 Oral Communication: Student Presentations 
 

WEEK THIRTEEN: Tuesday, April 30, 2019 
 Oral Communication: Student Presentations 

 

WEEK FOURTEEN: Tuesday, May 7, 2019 
 Oral Communication: Capstone Negotiation – Smart Growth for St. James 

 

WEEK FIFTEEN: Tuesday, May 14, 2019 
 Honors Class Reception: Club Barkae @ 7:30pm   
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The USD School of Business Administration Learning Environment 
 
A key educational mission of the School of Business Administration is to develop socially responsible leaders.  USD students 
are future leaders in business and professional organizations, and setting an appropriate professional tone is an important 
aspect of the learning environment. 
 
The highest levels of learning can be achieved only if all members of the USD community understand and respect their 
mutual professional obligations.  Each of us participates in the quality of the learning experience through our daily actions 
and choices.  These choices are not simply personal or isolated, but often influence the quality of the learning experience of 
others.  Outlined below is a set of specific expectations - for both students and faculty - that support a professional learning 
environment.   
 
 

EXPECTATIONS FOR STUDENTS 
 
Students will treat their classroom obligations as 
they would treat any serious professional 
engagement. 
 

EXPECTATIONS FOR FACULTY 
 
Faculty will treat their obligations for classes as 
they would treat any serious professional 
engagement. 
 

1)  PREPARING THOROUGHLY for each  session in 
accordance with the instructor's requests; 
 

1)  PREPARING THOROUGHLY for each class; 
 

2)  ARRIVING PROMPTLY AND REMAINING until 
the end of each class meeting, except in unusual 
circumstances; informing the instructor of any 
absences; 
 

2)  PUNCTUALITY in beginning class sessions on 
time, and except under exceptional circumstances 
adherence to the established schedule for all 
classes and exams; 
 

3)  PARTICIPATING FULLY AND CONSTRUCTIVELY 
in all classroom activities and discussions; 
 

3)  PROVIDING SUFFICIENT INFORMATION and 
materials to enable students to prepare adequately 
for class; 
 

4)  DISPLAYING APPROPRIATE COURTESY to all 
involved in the class sessions in the USD 
community; 
 

4)  DISPLAYING APPROPRIATE COURTESY to all 
involved in the class sessions.  Courteous behavior 
specifically entails communicating in a manner that 
respects, and is sensitive to, the many individual 
differences in the USD community; 
 

5)  USING TECHNOLOGY IN THE CLASSROOM 
ONLY WHEN APPROPRIATE.  Specifically, a) 
laptops should only be used in class for course 
related activities or when authorized by the 
instructor; b) cell phones (voice and text) should 
not be used in class; 
 

5)  MONITORING APPROPRIATE TECHNOLOGY 
USE IN THE CLASSROOM and clearly specifying 
what uses are appropriate or allowed; 

6)  ADHERING TO DEADLINES AND TIMETABLES 
established by the instructor; 
 

6)  SUPPLYING TIMELY INFORMATION ABOUT 
STUDENT PERFORMANCE on projects, 
assignments, and examinations; 
 

7)  PROVIDING CONSTRUCTIVE FEEDBACK TO 
FACULTY MEMBERS regarding their performance.  
Students should be as objective in their comments 
about instructors as they expect instructors to be in 
their evaluations of students. 
 

7)  PROVIDING CONSTRUCTIVE FEEDBACK TO 

STUDENTS concerning their performance.   Faculty 

should be as objective in their feedback to students 

as they expect students to be in their evaluation of 

 faculty. 

 

 
Portions adapted from the University of Chicago 
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1. List the course number and title  

   ANTH 101 Introduction to Biological Anthropology 
ANTH 101L – Introduction to Biological Anthropology Lab 

    (these courses are co-requisites) 

2. Provide the course description that appears in the Course Catalog.  

ANTH 101 
An investigation of the nature of humankind, including the history of evolutionary theory, the 
fossil record, dating techniques, primate evolution and behavior, and human heredity, variation, 
and adaptation. Every semester. 
 
ANTH 101L 
This laboratory course will provide students with hands on experience working with fundamental 
concepts in biological anthropology including evolutionary mechanisms, genetics, comparative 
primate biology, the human fossil record, and modern human variation. Must be taken in 
conjunction with ANTH 101 lecture. Every semester. 
 
 
 

X 
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 3. Enumerate the course outcomes. These should be identical to those that appear on the 
syllabus and must be aligned with the area outcomes.  

Course Learning Outcomes: 

1. To introduce students to the scientific method to make them aware of how scientists 
investigate the natural world.  

2. To introduce students to the biological basis of life, the basics of cell biology and 
molecular genetics, Mendelian genetics, population genetics, systematics, primate 
behavioral studies, and analysis of the fossil record.  

3. To reveal the existence and importance of biological change through time, through the 
processes of natural selection, mutation, gene flow, and genetic drift. The course also 
examines the fossil and archeological records as direct sources of evidence of biological 
change.  

4. To illuminate diversity, and illustrate how the forces of evolution have shaped 
biological variation in modern humans, in features such as stature and body proportions 
and skin pigmentation.  

5. To use methods employed by biological anthropologists to gather and analyze data and 
form hypotheses related to current questions in human evolution and primate behavior.  

Attached is a matrix that aligns these course objectives with the STI Student Learning 
Objectives. 
 
 
4. Provide examples of the assignment, activities or sample exam questions that directly 
align with the learning outcomes in part 3.  

See attached examples of lab assignments. 
 
  
5. Submit this completed form, syllabus, and assignment as a single pdf document to 
core@sandiego.edu. By applying to teach a course in the core, the department agrees to 
submit course materials for core assessment. 
 

This proposal was approved by a vote (4 Yes / 0 No / 0 Abstain) of the department/program 
on_11/10/18__ (Date). If approved, the department will ensure that all scheduled sections of the 
approved course will include the outcomes as described above.  

              Angelo R. Orona    Signature of Chair/Director  
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Student Learning Outcomes (LOs) for Scientific & Technological Inquiry 

CORE LO Examples of Student Work 

1. Design and conduct an experiment and/or
observational investigation to generate scientific
knowledge.
(Course LO 1 & 5)

Early in the semester, students learn about the 
scientific method in class. Throughout the 
semester, in lab, students will have the 
opportunity to develop and test hypotheses related 
to concepts in biological anthropology. We have 
included Lab 8 as an example, where students 
form hypotheses related to primate behavior 
and visit the San Diego Zoo to collect 
observational data to test their hypotheses.  

2. Analyze data using methods appropriate to the
natural sciences in order to make valid and
reliable interpretations
(Course LO 5)

Students will analyze data they have collected in 
twelve lab activities throughout the semester. To 
illustrate, in Lab 8 (attached), students form 
hypotheses related to primate behavior, they 
then collect behavioral data on two species of 
primates at the San Diego zoo, and use their 
knowledge of evolutionary theory to explain 
their observations.  

3. Explain the basic scientific concepts relevant
to the area of study.
(Course LO 2 & 3)

In lecture, we discuss fundamental principles in 
biological anthropology including the mechanisms 
of evolution, inheritance, primate anatomy, and 
details of the fossil record related to human 
evolution.  

Over the course of the semester students explore 
these concepts in hands on lab activities. Students 
complete a lab packet where they are asked to 
explain and summarize these concepts as they 
relate to the experiments and activities they 
completed. We have included several sample 
exam questions in the “Course Rationale” as 
examples of assessing the basic concepts 
students should learn. 

4. Identify and use appropriate and sufficient
scientific evidence to evaluate claims and
explanations about the natural and designed
world.
(Course LO 4 & 5)

Students conduct lab experiments throughout the 
semester to evaluate hypotheses related to human 
evolution. These types of activities emphasize 
critical thinking rather than simple memorization. 
As an example, in Lab 12 (attached), students 
examine particular cranial and dental features 
of fossil hominins and are asked to make 
interpretations about the dietary adaptations 
of these species based on functional anatomy.  
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COURSE RATIONALE 

ANTH 101L: Introduction to Biological Anthropology Laboratory 
Weekly contact hours: ~3 hours/week 
Student credit: 1 
Faculty workload credit: 2 
 
This course is being submitted to fulfill the science/tech inquiry area of the new core. 
The course is formatted as a lecture/lab which are taken in conjunction, with half of the 
contact hours devoted to lecture (3 hrs./week) and half to lab (3 hrs./week). Through  
guided inquiry, students form and test hypotheses related to human and non-human  
primate evolution and adaptation. Lectures for this course introduce basic concepts in 
biological anthropology including evolutionary mechanisms, genetics, comparative primate 
biology, the human fossil record, and modern human variation. Lab activities are designed 
to give students hands on experience working with these concepts. The labs are formatted 
to allow students to form and test hypotheses related to topics in evolutionary biology and 
primate behavior. 
 
Assessment will take place through exams as well as grading lab manuals. Students are  
given a lab manual at the beginning of the semester containing all labs for the course  
(see attached table of contents for the manual). The manuals will be turned in  
periodically so that the instructor can provide feedback over the course of the semester, 
and the final completed manual is turned in at the end of the semester when it will be  
graded. Examples of some of the course lab assignments include a classification lab  
where students construct their own taxonomy, a population genetics lab where students  
use models to investigate the different forces of evolution, and a project at the San  
Diego Zoo where students investigate primate behavior. Students will also work with  
casts of fossil hominins during certain lab activities to investigate questions of human  
evolution and adaptation. 
 
Learning Outcome #1: Design and conduct an experimental and/or observational 
investigation to generate scientific knowledge 
 
Early in the semester, students learn about the scientific method in class. Throughout 
the semester, in lab, students will have the opportunity to test hypotheses related to 
concepts in biological anthropology. For example, in Lab 5 (attached), students conduct 
experiments modeling the various forces of evolution and then are asked to explain how 
the findings of their experiment would affect phenotypic diversity on their model 
population. In Lab 8 (attached), students form hypotheses related to primate behavior 
and visit the San Diego Zoo to collect observational data to test their hypotheses. In the  
zoo lab, students visit the zoo two times. The first visit is spent observing primate behaviors  
and forming hypotheses. Following the first visit, students have individual meetings with  
the instructor to discuss their hypothesis and refine it if necessary. During the second visit  
to the zoo, students conduct their data collection.  
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COURSE RATIONALE 

Learning Outcome #2: Analyze data using methods appropriate to the natural sciences 
in order to make valid and reliable interpretations 
 
Students will analyze data they have collected in twelve lab activities throughout the 
semester. To illustrate, in Lab 8 (attached), students form hypotheses related to primate 
behavior, they then collect behavioral data on two species of primates at the San Diego 
zoo, and use their knowledge of evolutionary theory to explain their observations. 
 
Learning Outcome #3: Explain the basic scientific concepts and theories relevant to 
Biological Anthropology 
 
In lecture, we discuss fundamental principles in biological anthropology including the 
mechanisms of evolution, inheritance, primate anatomy, and details of the fossil record 
related to human evolution. 
 
Over the course of the semester students explore these concepts in hands on lab 
activities covering three broad topics: evolutionary genetics, primate behavior, and 
paleoanthropology. Students complete a lab manual where they are asked to explain and 
summarize these concepts as they relate to the experiments and activities they 
completed. 
 
Assessment of this learning outcome is primarily in testing and in lab questions. Below  
are some examples of exam questions. 
 

1. Gene flow is defined as the 
A. production of new alleles. 
B. production of new genetic material. 
C. chance loss of alleles in a population. 
D. exchange of genes between populations. 
E. differential reproductive success of individuals. 
 

2. Intersexual selection: 
A. Can be referred to as “female choice” 
B. Explains the evolution of some brightly colored traits in males, such as the brightly colored  
    nose of mandrills 
C. Explains sexually dimorphic traits between males and females, such as large canine size in  
    male baboons. 
D. A & B only 
E. A,B & C 
 

3. The body forms of Homo erectus from tropical Africa and Neanderthals from Eurasia show 
variation attributable to climate.  H. erectus had long, linear bodies with elongated limbs, while 
Neanderthals had stocky bodies with relatively short limbs. Explain the anatomical rule that 
seems to be governing body form in these hominins. 
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COURSE RATIONALE 

Learning Outcome #4: Identify and use appropriate and sufficient scientific evidence 
to evaluate claims and explanations about the natural world. 
 
Students conduct lab experiments throughout the semester to evaluate hypotheses 
related to human evolution. These types of activities emphasize critical thinking rather 
than simple memorization. For example, students conduct a lab to analyze skeletal 
anatomy related to bipedal locomotion in humans. During this lab they evaluate casts of 
the postcranial skeletal anatomy of several hominin species and are asked to describe 
the type of locomotion each species may have used. Moreover, in Lab 12 (attached), 
students examine particular cranial and dental features of fossil hominins and are asked 
to make interpretations about the dietary adaptations of these species based on 
functional anatomy. 
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Anthropology (ANTH) 101L: Introduction to Biological Anthropology Laboratory 
Fall 2019, Day/Time TBD, Serra Hall 216 

 
Instructor:   Dr. Jennifer Parkinson 
   Email: jparkinson@sandiego.edu 

Office Hours:  Tuesday/Thursday 1:30 – 2:30pm 
           Wednesday 1:00 – 4:00pm 
           Serra Hall 219D 

 
Required Text:  
  
Biological Anthropology Lab manual (available in the bookstore) 
 
Course Description:  
 
This class is designed to function in conjunction with the lecture section of Introduction to Biological 
Anthropology. The lab is a time for you to handle the material and discuss it with your fellow students 
and the laboratory instructor. You will be handling casts of fossils, skeletal material, watching films 
about primate behavior and conservation, and doing hands on genetics exercises. By the end of this 
class you should have a working knowledge of genetics, evolutionary theory, primate behavior and 
conservation, and human evolution.  
  
Learning Outcomes: 
 
1. To introduce students to the scientific method to make them aware of how scientists investigate the 

natural world.   
2. To introduce students to the biological basis of life, the basics of cell biology and molecular genetics, 

Mendelian genetics, population genetics, systematics, primate behavioral studies, and analysis of 
the fossil record.  

3. To reveal the existence and importance of biological change through time, through the processes of 
natural selection, mutation, gene flow, and genetic drift. The course also examines the fossil and 
archeological records as direct sources of evidence of biological change.  

4. To illuminate diversity, and illustrate how the forces of evolution have shaped biological variation in 
modern humans, in features such as stature and body proportions and skin pigmentation.  

5. To use methods employed by biological anthropologists to gather and analyze data and form 
hypotheses related to current questions in human evolution and primate behavior.   

 
 
Grading: 
 
The grade breakdown is as follows: 
 
30% Correct completion of lab manual 
 

10% Participation in class activities and discussion 
 

30% Midterm 
The midterm will cover labs 1 – 6 and will consist of short answer questions. 
 

30% Final 
The final exam will cover labs 7 – 13 and will be a mostly a practical exam. You will be required to 
identify and discuss specimens that were studied in class.  
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ANTH 101L – Intro. to Biological Anthropology Lab 2 

 
Exams:  
 
The exams will cover only material that is in the laboratory manual and is discussed during class. Your 
lecture will be important for understanding the laboratory studies, but will not be directly tested in the 
laboratory section. Make-up exams will be given only under extreme circumstances and documentation 
will be required (doctor’s note, etc.). 
 
Lab Manual: 
 
The lab manual which contains all lab assignments for the semester, is available in the USD bookstore. 
You should bring this manual with you to each class. Group work is encouraged during lab activities, but 
each student should turn in their own labs. 
 
 
Other Class Policies: 
 
The lab section is an opportunity to practice and use what you have learned during lecture. It is very 
important to attend every section so that you may see the films, participate in discussion, and handle and 
study the specimens. Please come on time.  If you arrive late or leave before the lab is finished, I will not 
add your name to the attendance sheet. Make-up labs will not be scheduled. 
 
No food or drinks are allowed in the lab. 
 
Electronic devices including cell phones, laptops, tablets, etc. are not allowed. Texting in class in 
unacceptable, and taking photos of lecture slides is not allowed.  
 
Academic Integrity: 
The University of San Diego is committed to the principals of academic honesty. Dishonesty in any form 
harms the individual, other students, and the University. The University’s academic integrity policy will 
be strictly enforced, and violations will be reported to the office of the Dean. It is your responsibility to 
familiarize yourself with the Academic Integrity guidelines found in the current student handbook. 
 

SCHEDULE 
 

Date Topic 

Week 1 Lab 1: Classification 

Week 2 Lab 2: Natural Selection 

Week 3 Lab 3: Cell Division and Mendelian Genetics 

Week 4 Lab 4: DNA and Protein Synthesis 

Week 5 Lab 5: Population Genetics 

Week 6 Lab 6: Modern Human Variation 

Week 7 Midterm Exam 

Week 8 Lab 7: The Living Primates 

Week 9 Lab 8: Trip to the San Diego Zoo 

Week 10 Lab 9: Skull Morphology 

Week 11 Lab 10: Postcranial Anatomy 
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ANTH 101L – Intro. to Biological Anthropology Lab 3 

Week 12 Lab 11: Plio-Pleistocene Hominins 

Week 13 Lab 12: Homo erectus and Homo sapiens 

Week 14 Review 

Week 15 Final Exam 
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Anthropology (ANTH) 101-01: Introduction to Biological Anthropology 
Fall 2019, Tuesday/Thursday 9:15 – 10:35am, Serra Hall 216 

 
Instructor:   Dr. Jennifer Parkinson 
   Email: jparkinson@sandiego.edu 

Office Hours:  Tuesday/Thursday 1:30 – 2:30pm 
           Wednesday 1:00 – 4:00pm 
           Serra Hall 219D 

 
Required Text:  
  
Introduction to Physical Anthropology, 15th edition (Jurmain, Kilgore, Trevathan, Ciochon, and Bartelink; 
ISBN 978-1337099820)  
 
Course Description:  
 
Welcome! This is an introductory course to the sub-discipline of biological anthropology. The course 
focuses on the study of human origins and adaptation through an understanding of evolutionary 
mechanisms, genetics, comparative primate biology, the human fossil record and modern human 
variation. The course should be taken in conjunction with ANTH 101L (Biological Anthropology 
Laboratory). 
 
The class is divided into three interrelated sections. In the first section, we will focus on the fundamental 
principles and processes of evolution. We will investigate human biology through the study of genetics, 
inheritance and population biology, and learn the principles of evolution. In the second section, we 
focus on the diversity of primates, our closest living relatives. We will study their evolution, ecology and 
behavior. In the third section, we will examine and reconstruct the fossil record of the human linage. 
 
The overall goal of this course is to position biological anthropology and evolutionary biology within 
society at large, using human evolution as a central theme. This course illustrates how core biological 
concepts relate to our understanding of the origins of our species, as well as exposing the connections 
between humans and non-human primates. Throughout the course there will be an emphasis on the 
ways in which scientists learn about human evolution and the significance of human evolution for 
understanding humans today. As a lab course, students will be conducting hands-on genetics exercises, 
working with fossil casts and skeletal material, and observing the behavior of living primates at the San 
Diego Zoo. The lecture portion of the class is designed to introduce major concepts, and students will 
apply this understanding in the lab activities. 
  
 
Learning Outcomes: 
 
1. To introduce students to the scientific method to make them aware of how scientists investigate the 

natural world.   
2. To introduce students to the biological basis of life, the basics of cell biology and molecular genetics, 

Mendelian genetics, population genetics, systematics, primate behavioral studies, and analysis of 
the fossil record.  

3. To reveal the existence and importance of biological change through time, through the processes of 
natural selection, mutation, gene flow, and genetic drift. The course also examines the fossil and 
archeological records as direct sources of evidence of biological change.  

4. To illuminate diversity, and illustrate how the forces of evolution have shaped biological variation in 
modern humans, in features such as stature and body proportions and skin pigmentation.  
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ANTH 101 – Intro. to Biological Anthropology 2 

5. To use methods employed by biological anthropologists to gather and analyze data and form 
hypotheses related to current questions in human evolution and primate behavior.   

 
 
Grading: 
 
The grade breakdown is as follows: 

Exam 1: 30% 
Exam 2: 30% 
Exam 3: 30% 
Participation: 10% 

 
There will be three non-cumulative exams - one at the end of each section. The exams will cover 
material from lecture, readings and films. To do well on the exams it is vital that you regularly attend the 
lectures. The text provides much valuable information, however it is not a substitute for class lectures 
and discussion.  
 
Students are responsible for taking the exam on the date specified in the syllabus. No make-up exams 
will be given except in cases of serious illness or family emergency. I reserve the right to request 
documentation of illness or family emergency as a condition for administering the make-up exam. Exam 
dates will be Oct. 10 and Nov. 9 during normal class time, and Dec. 19 at 11:00am. 
 
 
Other Class Policies: 
 
Attendance is a vital part of class. Those students who attend regularly, pay attention, and take notes 
generally do well. While the textbook and reading assignments will help you in class, the information 
you will need to succeed will be presented during lectures. Therefore I cannot stress strongly enough 
the importance of regular attendance and participation. I do not post Powerpoints online, so you must 
come to class and take notes, or get notes from a fellow student if you miss a class. 
 
Please come to class in a timely manner. Coming in late, even if it is only 5 or 10 minutes disturbs your 
classmates and the lecture.  
 
Electronic devices including cell phones, laptops, tablets, etc. are not allowed. Texting in class in 
unacceptable, and taking photos of lecture slides is not allowed.  
 
Academic Integrity: 
The University of San Diego is committed to the principals of academic honesty. Dishonesty in any form 
harms the individual, other students, and the University. The University’s academic integrity policy will 
be strictly enforced, and violations will be reported to the office of the Dean. It is your responsibility to 
familiarize yourself with the Academic Integrity guidelines found in the current student handbook. 
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ANTH 101 – Intro. to Biological Anthropology 3 

SCHEDULE 
 

Date Topic Readings 

UNIT 1 – GENETICS AND EVOLUTIONARY PROCESSES 
Sept 7 Introduction to the Course  Chap 1 

Sept 12 History of Evolutionary Thought & Adaptation by Natural Selection  Chap 2 

Sept 14 Film: What Darwin Never Knew  

Sept 19 The Biological Basis of Life: Cells, DNA, Genes, Protein Synthesis, 
and Cell Division Chap 3 

Sept 21 Heredity and Mendelian Genetics Chap 4: pp. 81-98 

Sept 26 The Modern Synthesis, Forces of Evolution and Population Genetics Chap 4: pp. 98-110 

Sept 28 Modern Human Variation Chap 14 

Oct 3 Modern Human Adaptation Chap 15 

Oct 5 Macroevolution & Systematics Chap 5: pp. 113-127, 
136-140 

Oct 10 EXAM 1  

UNIT 2 – PRIMATE BEHAVIOR, ECOLOGY AND CONSERVATION 

Oct 12 
Mammalian Evolution 

Introduction to the Primates 

Chap 5: pp.128-135 

 

Oct 17 Survey of the Living Primates: Strepsirhines & New World Monkeys Chap 6 

Oct 19 Survey of the Living Primates: Old World Monkeys & Apes Chap 6 continued 

Oct 24 Primate Behavior: Socioecology Chap 7: pp. 185-202 

Oct 26 Primate Behavior: Mating & Reproduction  

Oct 31 Primate Cognition Chap 7: pp. 185-202 

Nov 2 Primate Communication Chap 7: pp. 203-224 

Nov 7 Film: Ape Genius  

Nov 9 EXAM 2  

UNIT 3 – PALEOANTHROPOLOGY AND HUMAN EVOLUTION 

Nov 14 Introduction to Paleoanthroplogy  Chap 8 

Nov 16 Primate Evolution Chap 9 

Nov 21 Film: Becoming Human  

Nov 23 Thanksgiving – No Class  

Nov 28 The Earliest Hominins and bipedalism Chap 10: 287-292 

Nov 30 The Australopiths Chap 10: pp. 293-309 

Dec 5 Paranthropus, Early Homo Chap 10: pp. 310-318 

Dec 7 Homo erectus Chap 11 

Dec 12 Archaic Homo sapiens & Neandertals Chap 12 

Dec 14 The origin and Dispersal of Anatomically Modern Humans Chap 13 
Dec 19 EXAM 3 (Final Exam)  

 
*The schedule may change over the course of the semester, and new readings may be added. Please check 
Blackboard regularly for the most updated schedule. 
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University of San Diego, Department of Anthropology 
 

ANTH 101: Introduction to Biological Anthropology 
 

Lab 5: Population Genetics 
 
 

Population genetics is the study of allele frequency distribution and change under the influence 
of the four evolutionary forces: natural selection, genetic drift, mutation, and gene flow. In this 
lab, you will study the different forces of evolution.  You will also examine how these forces can 
act on the frequencies of certain alleles in a population.   When you complete this lab you 
should: 

1. Understand the forces of evolution 
2. Be able to give examples of how alleles have changed under the forces of evolution 
3. Understand how the forces of evolution have influenced human traits such as the 

ABO blood group distribution, and the distribution of the sickle cell anemia allele.  
 
 
Exercise 1: Forces of Evolution 
 
Evolution is a change in allele frequencies from one generation to the next and is caused by 
several different forces.  You lab instructor will help you discuss how the four forces of evolution 
and non-random mating act on a population.  Make notes if necessary. 
 

1. Mutation 

 

2. Natural Selection 

 

3. Genetic drift  

 

     Founder effect – this is a specific type of genetic drift.  

 

4. Gene flow 

 
 
Although it is not a force of evolution, non-random mating can cause changes in genotypic and 
phenotypic frequencies in a population. It does not cause changes in allele frequencies, 
however.  
 

5. Non-random mating 
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Exercise 2: Population Genetics 
 
To better understand the forces of evolution, we will use red and white beads to represent 
different alleles in a population.  The red beads will represent a dominant allele, R, and the 
white beads will represent a recessive allele, r.   
 
For this exercise, you will need one container, 24 white beads and 24 red beads (48 beads 
total). In each exercise, shake the container several times to make sure the beads are mixed 
thoroughly.  Once the beads are mixed, you will draw out two beads.  These two beads 
represent a new individual.  This individual has inherited one allele from each parent.  The 
beads represent these alleles.   For example, if you draw a red bead and a white bead, you will 
have formed an individual with the genotype Rr. This individual is a heterozygote, with the 
dominant phenotype.  If you draw two white beads, you will have formed an individual with the 
genotype rr, who is a homozygote with the recessive phenotype.  
 
For each part of this exercise please read all of the instructions first before you begin to draw 
beads from the container!  
 
a.  Genetic Drift 
 
For this exercise, you must make 24 draws from your container of beads.  In order that you 
don't discriminate on the basis of color, make each draw without looking at the beads. When 
you draw two beads record your results.  If you get two red beads, record a draw of RR. If you 
get a red and a white bead, record a draw of Rr. If you get two white beads, record a draw of rr. 
Make a total of 24 draws, always replacing the beads back into the original container before the 
next draw. 
 

 RR Rr rr 
 

# of individuals 
 
 
 

  

 
In a theoretical population that is infinitely large, mating is random, and where no evolution is 
taking place (i.e. none of the forces of evolution are acting on the population) certain genotypic 
ratios will always be held constant. 25% will have be homozygous dominant (RR), 50% will be 
heterozygous (Rr), and 25% will be homozygous recessive (rr).  These are known as the 
expected genotypic ratios.  These ratios are expected because each allele has an equal 
chance of being choice in a particular mating.  In the real world, however, one rarely gets exact 
expected genotypic ratios because populations are not infinitely large, frequently mating is not 
random, and evolution is always occurring. 
 

1. What is the expected phenotypic ratio for this population?  
 
 

2. What is the actual phenotypic ratio?  Genotypic ratio?  
 
 

3. Why do you see a difference between the expected and actual genotypic and phenotypic 
ratios in this population?  

 
 

71



Lab 5 

 

25 

b.  Selection against the recessive phenotype 
 
In the previous exercise all of the genotypes had equal fitness, meaning that they all had an 
equal chance of having offspring in the next generation.  In real populations, this is not always 
the case.  Some genotypes are lethal or can cause significantly decreased fitness in the 
individual.  For example, cystic fibrosis a recessive genetic disease that can affect lung and 
digestive functions. Sickle cell anemia is another example of a recessive genetic disease that 
can negatively affect a person’s fitness.  For this exercise the recessive phenotype is lethal.  
 
Start with 24 red beads and 24 white beads in your cup. You must make 24 draws.  In order that 
you don’t discriminate on the basis of color, make each draw without looking at the beads. 
When you draw two beads record your result.  If you get two red beads, record a draw of RR. If 
you get a red bead and a white bead, record a draw of Rr. If you get two white beads, record a 
draw of rr, and place all rr individuals in a separate pile. Make a total of 24 draws.  DO NOT 
replace the beads back into the original container before the next draw.  After you have finished 
making 24 draws there should be no more beads left in your cup.  This represents the first 
generation.  
 
For the 2nd generation replace all of the beads that were drawn as RR or Rr back into the cup. 
DO NOT place the individuals that were drawn as rr back into the cup, since these individuals 
have the lethal genotype and cannot reproduce in the next generation.  Repeat this process for 
5 generations.  
 

 RR Rr rr 
 
1st generation 
 

   

 
2nd generation 
 

   

 
3rd generation 
 

   

 
4th generation 
 

   

 
5th generation 
 

   

 
1. Did the dominant allele “fix” in the population? In other words, was there a point in the 

experiment where there were no more recessive alleles left in the population?  
 
 
 
 
 

2. If the dominant allele did fix in the population, how many generations did it take for this 
to occur? 
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c.  Selection against the dominant phenotype 
 
There are many lethal recessive conditions and there are also a few that are dominant.  In this 
exercise you will explore what occurs when the dominant allele is lethal.  
 
Repeat the previous exercise, only assuming that the dominant phenotype is lethal.  So, 
whenever a combination of RR or Rr is drawn, you should leave those aside, but you should 
replace rr individuals back into the cup for the next generation.  
 

 RR Rr rr 
 
1st generation 
 

   

 
2nd generation 
 

   

 
3rd generation 
 

   

 
4th generation 
 

   

 
5th generation 
 

   

 
1. How many generations did it take for the recessive allele to “fix” in the population? In 

other words, was there a point in the experiment where there were no more dominant 
alleles left in the population?   

 
 
 
 
 

2. Why did it take less time for the recessive allele to become fixed than it did for the 
dominant allele to become fixed in the previous exercise?   
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d.  Founder effect 
 
Occasionally a small population is formed from a larger population.  This can occur for a number 
of reasons: individuals can become isolated because of geographic changes, a disaster can 
occur that may kill much of a population, or individuals can become stranded somewhere.  For 
example, in human history there are some examples of founder populations being formed 
because of shipwrecks. In this example, you will explore how a founder population’s genotype 
and phenotype frequencies can differ from the genotype and phenotype frequencies in a parent 
population.  
 
To begin this exercise, you will need a second container.  Reach into container 1 containing 24 
red beads and 24 white beads and randomly select twenty beads.  Place these twenty beads 
into container 2.  You will make 10 draws from container 2 replacing the beads back into 
container 2 after each draw. Draw them out in pairs, recording whether you draw an RR, Rr or 
rr.   
 

 RR Rr rr 
 

# of individuals 
 
 
 

  

 
1. Of the twenty beads that you randomly selected from container 1, what percentage were 

red? What percentage were white? 
 
 
 
 

2. What percentage of the population selected from container 2 has the dominant 
phenotype?  

 
 
 
 

3. What percentage of the population selected from container 2 has the recessive 
phenotype?  

 
 
 
 

4. How do these percentages differ from what you would expect to see in the larger 
population?   
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e.  Gene flow 
 
Up until this point, we have been assuming that each of these populations is self contained.  
Occasionally, gene flow or migration between populations occurs and this can change the 
overall genotype and phenotype frequencies in a population.  For example, think about the 
history of immigration in New York City.  Before 16th century Native Americans lived here, by the 
17th century many Dutch immigrants were arriving and the Native American population was 
decreasing.  During the mid 19th century many Irish and German immigrants arrived here, and in 
the 20th century people from China, Mexico, Nigeria, Cameroon, Thailand, Russia, the 
Caribbean, and many hundreds of other places  were immigrating to New York City.  Over that 
period of time, much gene flow occurred and the allele frequencies and phenotypic and 
genotypic ratios present in the population changed.  
 
For this exercise, you will be simulating gene flow or immigration into your population in 
container 2.  Randomly select six more pairs of beads from container 1 to add to your 
population in container 2.  Remember to pull out all of the beads in pairs since entire individuals 
are immigrating. Record the number of RR, Rr and rr individuals that are pulled.  
 

 RR Rr rr 
 

# of individuals 
 
 
 

  

 
1. What do these 12 additional beads represent?  

 
 
 
 

2. How do the affect the phenotypic ratio of the population?     
 
 

 
 
 
Review Questions 
 

1. How many alleles are always in a genotype for a certain trait?  Why? 
 
 
 
 
 
2. When inferring genotypes from phenotypes, what is the difference between dominant 

and recessive traits?  
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Exercise 3: The ABO Blood System 
 
For most of this lab you have dealt with gene frequencies in a population at a theoretical level.  
For exercise 3, we will examine the ABO blood system in modern humans.  The ABO blood 
system is determined by three alleles A, B, and O.  The presence of three alleles in the 
population makes this more complex than a simpler two allele system. 
 

1. From the three alleles, list all of the genotypes that can be produced? Remember that 
each individual only has 2 alleles.  

 
 
 
 
 

2. Both the A and B alleles are dominant over O.  A and B alleles are “codominant” with 
each other, that is, one does not dominate the other.  The names of the phenotypes 
are Type A, B, AB, and O.  What are all the genotypes that can exist for each 
phenotype?  

  
 
 
 
 
 
Exercise 4: Distribution of blood types 
 
Blood is typed according to various protein and sugar compounds, called antigens, occupying 
surfaces of our red blood cells.  Each of us has either antigen A alone, B alone, both A and B, or 
neither, and is correspondingly classified as having blood type A, B, AB, or O, respectively.  
Antigens are important because they allow the body to recognize itself and identify foreign 
substances, which can then be destroyed.   In response to foreign substances, such as viruses, 
the body produces antibodies which fight off infections.  The type of antibodies a person 
produces depends on the blood type and corresponding antigen that he or she possess on his 
or her red blood cells.  Humans have many types of antigens on their red blood cells that are 
not related to the ABO blood group.  For example, people with Type O blood have H antigens. 
 
-  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  
BLOOD TYPE    ANTIGEN   ANTIBODY  DONATE TO              RECEIVE FROM 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  
Type A            A         anti-B       Type A, AB         Type A & O    
 
Type B           B         anti-A       Type B, AB         Type B & O 
 
Type AB         A & B      neither      Type AB           all types (universal recipient) 
 
Type O         neither            anti-A &  all types         Type O 
                           anti-B  (universal donor) 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 
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There is tremendous variation in the frequency of blood types within and between populations 
around the world.  The distribution of blood types may be partly related to the historic 
occurrence of the infectious diseases, small pox and plague. The small pox virus is chemically 
similar to the A antigen, and the plague bacterium is similar to the B antigen.  So persons with 
these antigens will not make antibodies to fight off these diseases (because those antigens 
would also fight their own blood). 
 

1. Both smallpox and plague are highly lethal to persons of all ages.  These diseases 
have a long history in India, Mesopotamia, and other parts of Asia.  When these 
populations experienced small pox and plague epidemics, which blood types 
decreased and increased in the population? Why? 

 
 
 
 

 
2. This is an example of what type of evolutionary force? 

 
 
 
 
 
Types A and O also seem to show different susceptibilities to some conditions that develop late 
in adulthood: Type O is more susceptible to ulcers, and Type A to stomach cancer. 
 

3. Do you think that this would affect the proportions of these blood types in the 
populations the same way that exposure to infectious diseases do?  Why or why not? 

 
 
 
 
 
 
 
Native Americans had nearly exclusively Type O blood before contact with Europeans and 
Africans.  This may have been due to "Founder Effect", the situation in which a small group of 
immigrants, which are homogeneous in some genetic trait, migrate into a new uninhabited area.  
In this case, inhabitants of Siberia migrated into the previously uninhabited Americas.   
 

4. When the European and African genes began to flow into the Native American gene 
pool, which phenotypes began to appear in the Native American population?  

 
 
 
 
 
5. Why should these other types appear?  
 
6. What evolutionary force is acting in this example?  
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7. Assuming that A and B alleles are now in the Native American gene pool, will Type O 
blood be completely eliminated.  Why or why not? 

 
 
 
 
 
Exercise 6: Sickle Cell Anemia 
 
Some individuals living in parts of the tropics, (notably 
West and Central Africa), suffer from sickle cell anemia.   
People with sickle cell anemia have deformed (sickled) 
red blood cells, and as a result, they cannot properly 
transport oxygen in their blood.   Sickle cell anemia is 
determined by two alleles, A and S.  People who have 
the AA genotype have normal red blood cells.  Those 
that have the SS genotype develop extreme sickle cell 
anemia and normally die before puberty.  Heterozygous 
(AS) people have normal and sickled red blood cells 
and experience mild anemia.   
 
Investigators found that the distribution of the sickle cell trait correlates with the distribution of 
malaria (see maps below). Malaria is a parasitic disease which is carried and spread by 
mosquitoes.  Further investigations found that some degree of sickling of the cells can kill the 
malarial parasite.  They also found that heterozygotes contract malaria less frequently than 
homozygotes (AA).   
 

                                                                  
            Distribution of Malaria                                 Distribution of Sickle Cell Allele 
 
The first map shows the distribution of malaria across Africa, Southern Europe and Western Asia.  The dark gray 
areas represent places were malaria is present. The second map shows the distribution of the sickle cell anemia 
allele. The darkest gray areas represent the highest concentration of sickle cell alleles.  
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1. What genotype is advantageous in areas where malaria is prevalent?  Why? 
 
 
 
 
 

2.  What evolutionary force is acting on these populations?  
 
 
 
 
 
3. In areas where malaria is prevalent, it is disadvantageous to have the AA or the SS 

genotype.  If both genotypes are selected against (one leaves you susceptible to 
malaria and the other gives you Sickle Cell Anemia) why do they exist in high 
frequencies in these populations? 
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University of San Diego, Department of Anthropology 
ANTH 101: Introduction to Biological Anthropology 

Lab 8: Primate Behavior at the San Diego Zoo 
 
 

For this project, you will compare the behavior, ecology, and morphology of two primate species at the San 
Diego Zoo. You will form a hypothesis related to primate behavior, collect observational data on primate 
behavior at the zoo, and use your knowledge of evolutionary theory to explain your observations in a lab report. 
For your comparison, you may use the following sources of information: 1) Your own observations at the zoo, 2) 
Information panels at the zoo, 3) your textbook or other written sources, 4) lecture notes, and 5) films shown in 
lecture.  At the zoo you will be closely observing two primate species, making comparisons of their behavior and 
morphology, as well as making focal studies involving a single animal from each species.  
 
Zoo Hours and Directions 
Zoo location: 2920 Zoo Drive in Balboa Park 
 

Hours: Open everyday 9:00am – 6:00pm.  
 

For directions by car or by public transportation visit: zoo.sandiegozoo.org and click on “visitor info.” 
 
College Student Discount 
As a student you qualify for a 10% discount on either the 1-Day Pass ($45 with the discount) or a 10% discount 
on an Annual Membership. You will need to present your student ID to receive the discount. If you plan to visit 
the zoo more than twice this year, the Annual Membership is a better deal, but you will need to present proof of 
residence in zip codes 91900-92899. 
 
Primates at the San Diego Zoo 
There are a number of primate species at the Zoo including apes and 27 monkey species. Some of these can 
be found in the following exhibits: 
 

Monkey Trails and Forest Tales (Lost Forest): guenons, mangabeys, mandrills, capuchin 
 
Asian Passage: langurs, macaques 
 
Ituri Forest: Based upon the real Ituri Forest in Africa, this exhibit houses different species from the 
rainforests of central Africa including De Brazza’s monkey, Allen’s swamp monkey, Schmidt’s spot-nosed 
guenon. 
 
Gorilla Tropics: Western lowland gorilla 
 
Bonobos: Bonobos 
 
Discovery Outpost: Spider monkeys 

 
For this study you will compare two primate species with each other. For more interesting results, try comparing 
species that are not closely related (e.g. a monkey with an ape, a Platyrrhine with a Catarrhine, a cercopithecine 
with a colobine, a Strepsirhine with a monkey etc.).  
 
Once you have decided which two species you will observe, you should spend at least a half-hour recording 
various aspects of the behavior and morphology of each group. The first 20 minutes will be spent observing 
each group as a whole, then ten minutes will be spent observing one specific individual from each group, the 
“focal animal”.  
 
Please staple your entrance tickets here:   
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1.  PRELIMINARY RESEARCH AND STUDY DESIGN 
   
1.1  Choose two study species and collect information on them.   
 
Gather all of the information you can find about each species.  You may use your textbook, lecture notes, or 
other sources.  If using information from the web, make sure you are citing legitimate scientific sources. These 
are some good websites with information relevant to primate biology/behavior:  

• ADW web: http://animaldiversity.org/ (University of Michigan Museum of Zoology) 
• Primate Info Net: http://pin.primate.wisc.edu/ (University of Wisconsin National Primate Research 

Center) 
 
Use the following questions to guide your search:   
  

• What is the binomial taxonomic name of each species?  
• Which subfamily, family, superfamily, infraorder, and suborder is each species a part of?  
• Where does each species live in the wild, and what type of habitat does each live in?  
• What type of locomotion does each species engage in?    
• What type of diet does each species have?  
• What type of social system and mating system does each species have?  
• Do these species have any morphological specializations or behaviors of interest that we talked about in 

class or that are discussed in your textbook?  
 
1.2.  Zoo Visit #1: Make general observations about your species 
 
Go to the zoo and observe your species.  Take about 20 minutes to observe the group as a whole, and take 
notes on what you observe.  You should also refer to the information panels in front of (or near) each species’ 
exhibit for information about each species.   
 
For each species, answer the following questions:  
  

• How would you describe its general appearance?  
• How would you describe its body size?  Is it large or small (compared to other animals that are familiar to 

you)?  
• How long is its tail compared to the length of its body?  
• How would you describe its pelage (coat color and hair length)?  
• Are its forelimbs and hindlimbs of relatively equal length?  If not, how do they differ?  
• What other distinguishing features characterize this species (e.g., facial morphology, facial patterns, 

prehensile tail, reduced thumb)?  
• How would you describe the social structure of the zoo population of this species?  How many individuals 

are there?  How many are males and how many are females?  (look closely!)  How many infants and 
juveniles are there?  Do you think the social structure in the zoo is the same as it would be for this 
species in the wild?  

• What types of social interaction do you see occurring between members of this species?  How would you 
describe this species’ social organization?  What do you know about its social organization from your 
lecture notes and textbook readings?  

• What type of locomotion does this species engage in?   
• What morphological features does it have that might be related to its locomotion?  
• Are there any interesting behaviors shown by this species described in the information panels?  

 
 
1.3.  Form a hypothesis. 
 
Frame your hypothesis as a testable question.  What interests you about the behavior of these species? How 
might the behavior of the two species you are studying differ?  Your hypothesis can initially be broad, and you 
will likely refine it or even change it once you have started observing your study species.  Here are some 
examples of comparative questions you could ask: 
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• How do primates spend their time?  Do activity patterns vary with age or sex? 
• Do males initiate aggressive bouts more often than females? 
• Are individuals equal in their social group, or is there a social ranking? 
• Do males and females compete for mates differently? 
• Are infants only cared for by their mothers? 
• Do young animals learn anything while they are playing? 

 
 
1.4.  Meet with your instructor to approve your hypothesis 
 
Meet with your instructor to discuss your hypothesis.  Your instructor will help you refine your hypothesis so that 
it is feasible and tailored to your study species.  
 
 
1.5.  Design a behavioral ethogram and set up your sample sheet. 
 
An ethogram is a catalog of behaviors that a species exhibits.  These behaviors should have clear definitions so 
that you can identify and distinguish each individual behavior.  Ethograms are most useful when they are 
species-specific, so spend some time making general observations of your species before constructing your 
ethogram.  It will also be helpful to choose behaviors relevant to the hypothesis you are testing. 
 
Some very useful sample ethograms for particular primate species can be found at www.ethosearch.org. 
 
Below is an example of a basic ethogram.  You may use these behaviors, but you will want to modify this to suit 
your study by adding behaviors relevant to your hypothesis.  
 
Behavior         Code        Definition 
Out of view O Animal not visible 
Grooming G Picking through fur of another animal  
Vocalizing VO Making a noise with the mouth 
Play P Manipulation of objects or apparently purposeless movement.  May involve another 

animal. 
Fighting/aggression A Interacting in an aggressive way 
Vigilance VI Looking around, being alert 
Threat grin TG Bearing teeth at another animal 
Display D Shaking branches, cage or other part of enclosure 
Locomotion L Any movement by the animal on the ground, or in trees 
No interaction N Animals are not interacting with each other 
 
 
2.  DATA COLLECTION AT THE ZOO 
 
Zoo Visit #2: Behavioral sampling/data collection 
 
For this study, you will use a scan sampling strategy on a single individual of each species. In choosing the 
individual (known as the “focal animal”), try to choose two similar individuals in each of the two species in regard 
to age and sex. In other words, if you are observing gorillas and macaques, your focal animal from each group 
should be the same age and sex, if possible.  
 
Scan sampling: At 30 second time intervals, document the behavior from your ethogram that your focal animal is 
engaging in.  Use the attached behavioral datasheet to record your data (if you have more behaviors defined 
than will fit on the provided sheet, you can attach additional sheets).  Fill in your ethogram codes across the top 
of your data sheet.  If your ethogram behaviors are well-defined, this will make your scanning easier.  
 
 
3.  DATA ANALYSIS AND WRITE-UP 
 
Evaluate your hypothesis, and compare and contrast your two study species in the form of a cohesive, well-
organized report.   
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Lab Report Format 
Your paper should be 4 pages long (not including the references), double-spaced, with one-inch margins on all 
sides. Use Times New Roman font size 12 or something similar.   
 
Your report should include the following sections: 
 

Title 
 
Introduction - Which 2 species are you studying? Include your background research here and answers 
to questions in section 1.1. 
 
Hypothesis & Predictions - Include a statement of the particular question you are examining.  What do 
you predict you will find? 
 
Methods – Describe your ethogram and behavioral sampling method 
 
Results - In this section you should provide at least one figure or table.  This can be a bar chart 
showing the frequency of particular behavior, a photograph, or any kind of figure that illustrates your 
data.  
 
Discussion - Did your data support your hypothesis or not? What assumptions did you make? What 
other factors might also influence your results? What problems did you encounter? 
 
Bibliography – Include at least 3 sources.   

 
 
Citing your sources 
  
It should be clear that you observed these species in person at the zoo and that you have also incorporated  
information other sources.  To indicate where you found each piece of information, cite each source in 
parentheses in the text as follows:  
  
Scientific journal article: (Author year) 
You textbook: (Strier 2007)  
Information from the zoo information panels: (San Diego Zoo exhibit)  
Observations you made yourself: (personal observation)  
Information from your lecture notes: (lecture notes)  
Information from a video shown in class: (“name of video” video)  
  

• You only need to cite your lecture notes if they are your only source for a particular piece of information.  
• For pieces of information that you have obtained from two or more sources, cite each source separated 

by a semicolon (see below for an example of this).  
  
Example:  
Ringtailed lemurs are native to the island of Madagascar (Falk 2000; "A Lemur's Tale" video).  They  
are about the size of a domestic cat and have prominent black and white rings on their long tails  
(personal observation), and their name reflects this feature of their pelage (Falk 2000; Syracuse Zoo  
exhibit).  They live in multi-male multi-female groups in which mating is polygamous (Falk 2000),  
and females are dominant to males (Falk 2000). 
 
Lab Report 
 
The final lab report you turn in should include these things: 
 

1.  4-page writeup with bibliography 
2.  Ethogram 
3.  Behavioral data sheets for each of your species 
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Species 1 Behavioral Data Sheet 
 
Scientific Name: _____________________________ Common Name: _________________________ 
 
Date: _________ Time: _________ Exhibit: _______________ Age/Sex: ________________ 
 
 

30 
second 
interval 

Ethogram Code 
               

1 
 

               

2 
 

               

3 
 

               

4 
 

               

5 
 

               

6 
 

               

7 
 

               

8 
 

               

9 
 

               

10 
 

               

11 
 

               

12 
 

               

13 
 

               

14 
 

               

15 
 

               

16 
 

               

17 
 

               

18 
 

               

19 
 

               

20 
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Species 2 Behavioral Data Sheet 
 
Scientific Name: _____________________________ Common Name: _________________________ 
 
Date: _________ Time: _________ Exhibit: _______________ Age/Sex: ________________ 
 
 

30 
second 
interval 

Ethogram Code 
               

1 
 

               

2 
 

               

3 
 

               

4 
 

               

5 
 

               

6 
 

               

7 
 

               

8 
 

               

9 
 

               

10 
 

               

11 
 

               

12 
 

               

13 
 

               

14 
 

               

15 
 

               

16 
 

               

17 
 

               

18 
 

               

19 
 

               

20 
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University of San Diego, Department of Anthropology 
 

ANTH 101: Introduction to Biological Anthropology 
 

Lab 12: Homo erectus and Home sapiens 
 

We do not know for sure which of the hominins from the Australopithecus group gave rise to the 
earliest members of our genus, but by about 2 million year ago a new group of hominins was 
appearing on the scene in Africa.  During this lab you will evaluate some of the evidence for the 
predecessors of modern human beings.  You will examine the evolution of the genus Homo 
during the Pleistocene and will consider the morphological features that have been used to 
define Homo sapiens.  Additionally, you will examine the evidence of variation in time and space 
in the morphology of the Homo sapiens skeletons with particular attention to differences 
between modern humans and Neanderthals.  
 
A. Homo erectus 
 
Homo erectus is the first hominid species known to have spread out of Africa.  African Homo 
erectus can be dated back to 1.6 million years ago.  In Asia, Homo erectus appeared perhaps 
as early as 1.8 million years ago.  This species appears to have persisted in Asia until 400,000 
years ago and possibly as recently as 50,000 years ago in Java.  There is some debate as to 
whether Homo erectus existed in Europe: certain fossils have alternatively been identified as 
either very late Homo erectus or very early Homo sapiens. 
 
 

1. In terms of brain size, how does Homo erectus compare with Homo habilis? 
 
 
 
 
 

2. Describe the shape of the Homo erectus braincase.  Note the location of greatest cranial 
width.  Try to locate the following bony thickenings: the sagittal keel, the supraorbital 
torus, and the occipital (= nuchal) torus. 

 
 
 
 
 

3. Observe the face of Homo erectus.  Describe the shape of the brow ridges and nasal 
opening. 

 
 
 
 
 

4. Homo erectus skulls are larger than those of Homo habilis.  How do tooth sizes 
compare?  Which has a higher brain size to tooth size ratio? 
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5. Observe the Homo erectus mandible from China.  Is there a chin?  Note the height and 
breadth of the ramus (the vertical portion of the mandible). 

 
 
 
 
 

B. Archaic Homo sapiens (Homo heidelbergensis) 
 

Fossils that have been called Homo sapiens date back to almost 800,000 years ago.  These 
fossils have a mixture of features.  Some of these features resemble Homo erectus, while 
others are more like moderns humans.  We call these specimens "archaic Homo sapiens” or 
Homo heidelbergensis.  H. heidelbergensis fossils have been found in Africa, eastern and 
southern Asia, and Europe 
 
 

6. Compare archaic Homo sapiens with Homo erectus and modern Homo sapiens for the 
following features. 

 
 H. erectus H. heidelbergensis Modern H. sapiens 
 
 
Cranial capacity 

 
 
 
 
 

  

 
Height of greatest 
width of skull 

 
 
 
 
 

  

 
 
Brow ridge size 

 
 
 
 
 

  

 
 
Nasal opening size 

 
 
 
 
 

  

 
 
Tooth size 

 
 
 
 
 

  

 
 
Brain : tooth size 

 
 
 
 
 

  

 
 
 

87



Lab 12 

	  

106 

C.  Neanderthals (Homo neanderthalensis) 
 
The Neanderthals lived in Europe and western Asia about 150,000 to about 35,000 years ago.  
They were a robust species which was adapted to a cold harsh environment.  In many ways 
they are very similar to modern humans, but there are some notable cranial and postcranial 
differences. 
 

7. Compare a Neanderthal skull with a modern human skull.  Note the following features: 
 
 
 H. neanderthalensis Modern H. sapiens 
 
 
cranial capacity 

 
 
 
 
 

 

 
 
shape of the brain case 
 
 

  

 
portion of greatest cranial 
width 
 
 

  

 
 
size and shape of brow ridges 
 
 

  

 
size and shape of nasal 
openings 
 
 

  

 
 
shape of mandible 
 
 

  

 
 

8. Compare the long bones from the legs in the Neanderthal and the modern Homo 
sapiens.  How do they differ in terms of length and robusticity?  Note especially the joint 
surfaces (hip and knee joint areas). 
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9. Can you propose any reasons why Neanderthals and modern Homo sapiens differ in the 
form of these long bones? (** Hint think about adaptation to climate) 

 
 
 
 
 
 
 
 
D. Modern Homo sapiens 
 
Fossil remains resembling modern Homo sapiens from Africa are at least 100,000 years old.  
The oldest European specimens are from about 35,000 years ago. 
 
 

1. Describe any differences you see between the Cro-Magnon skull (an early European 
representative of Homo sapiens sapiens), and the skull of a contemporary Homo 
sapiens sapiens. 

 
 
 
 
 
 
 

2. Compare the modern mandible with that of the Neanderthal.  Is there a chin on the 
modern mandible?  Is there a retromolar gap? 
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Hominins for Lab 13 
 

                                
Homo habilis                                                                            Homo habilis  (or rudolfensis if you prefer) 
 
 

        
Homo erectus (Indonesian)              Homo erectus (Chinese) 
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                Homo erectus (African)                                          Homo erectus (African)        
 

                                    
Homo heidelbergensis                                                             Homo neanderthalensis 
 

                                      
Homo sapiens Cro-Magnon Skull 40,000 years old)                 Modern Homo sapiens 
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Anthropology (ANTH) 101-01: Introduction to Biological Anthropology 
Fall 2019, Tuesday/Thursday 9:15 – 10:35am, Serra Hall 216 

 
Instructor:   Dr. Jennifer Parkinson 
   Email: jparkinson@sandiego.edu 

Office Hours:  Tuesday/Thursday 1:30 – 2:30pm 
           Wednesday 1:00 – 4:00pm 
           Serra Hall 219D 

 
Required Text:  
  
Introduction to Physical Anthropology, 15th edition (Jurmain, Kilgore, Trevathan, Ciochon, and Bartelink; 
ISBN 978-1337099820)  
 
Course Description:  
 
Welcome! This is an introductory course to the sub-discipline of biological anthropology. The course 
focuses on the study of human origins and adaptation through an understanding of evolutionary 
mechanisms, genetics, comparative primate biology, the human fossil record and modern human 
variation. The course should be taken in conjunction with ANTH 101L (Biological Anthropology 
Laboratory). 
 
The class is divided into three interrelated sections. In the first section, we will focus on the fundamental 
principles and processes of evolution. We will investigate human biology through the study of genetics, 
inheritance and population biology, and learn the principles of evolution. In the second section, we 
focus on the diversity of primates, our closest living relatives. We will study their evolution, ecology and 
behavior. In the third section, we will examine and reconstruct the fossil record of the human linage. 
 
The overall goal of this course is to position biological anthropology and evolutionary biology within 
society at large, using human evolution as a central theme. This course illustrates how core biological 
concepts relate to our understanding of the origins of our species, as well as exposing the connections 
between humans and non-human primates. Throughout the course there will be an emphasis on the 
ways in which scientists learn about human evolution and the significance of human evolution for 
understanding humans today. As a lab course, students will be conducting hands-on genetics exercises, 
working with fossil casts and skeletal material, and observing the behavior of living primates at the San 
Diego Zoo. The lecture portion of the class is designed to introduce major concepts, and students will 
apply this understanding in the lab activities. 
  
 
Learning Outcomes: 
 
1. To introduce students to the scientific method to make them aware of how scientists investigate the 

natural world.   
2. To introduce students to the biological basis of life, the basics of cell biology and molecular genetics, 

Mendelian genetics, population genetics, systematics, primate behavioral studies, and analysis of 
the fossil record.  

3. To reveal the existence and importance of biological change through time, through the processes of 
natural selection, mutation, gene flow, and genetic drift. The course also examines the fossil and 
archeological records as direct sources of evidence of biological change.  

4. To illuminate diversity, and illustrate how the forces of evolution have shaped biological variation in 
modern humans, in features such as stature and body proportions and skin pigmentation.  
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5. To use methods employed by biological anthropologists to gather and analyze data and form 
hypotheses related to current questions in human evolution and primate behavior.   

 
 
Grading: 
 
The grade breakdown is as follows: 

Exam 1: 30% 
Exam 2: 30% 
Exam 3: 30% 
Participation: 10% 

 
There will be three non-cumulative exams - one at the end of each section. The exams will cover 
material from lecture, readings and films. To do well on the exams it is vital that you regularly attend the 
lectures. The text provides much valuable information, however it is not a substitute for class lectures 
and discussion.  
 
Students are responsible for taking the exam on the date specified in the syllabus. No make-up exams 
will be given except in cases of serious illness or family emergency. I reserve the right to request 
documentation of illness or family emergency as a condition for administering the make-up exam. Exam 
dates will be Oct. 10 and Nov. 9 during normal class time, and Dec. 19 at 11:00am. 
 
 
Other Class Policies: 
 
Attendance is a vital part of class. Those students who attend regularly, pay attention, and take notes 
generally do well. While the textbook and reading assignments will help you in class, the information 
you will need to succeed will be presented during lectures. Therefore I cannot stress strongly enough 
the importance of regular attendance and participation. I do not post Powerpoints online, so you must 
come to class and take notes, or get notes from a fellow student if you miss a class. 
 
Please come to class in a timely manner. Coming in late, even if it is only 5 or 10 minutes disturbs your 
classmates and the lecture.  
 
Electronic devices including cell phones, laptops, tablets, etc. are not allowed. Texting in class in 
unacceptable, and taking photos of lecture slides is not allowed.  
 
Academic Integrity: 
The University of San Diego is committed to the principals of academic honesty. Dishonesty in any form 
harms the individual, other students, and the University. The University’s academic integrity policy will 
be strictly enforced, and violations will be reported to the office of the Dean. It is your responsibility to 
familiarize yourself with the Academic Integrity guidelines found in the current student handbook. 
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SCHEDULE 
 

Date Topic Readings 

UNIT 1 – GENETICS AND EVOLUTIONARY PROCESSES 
Sept 7 Introduction to the Course  Chap 1 

Sept 12 History of Evolutionary Thought & Adaptation by Natural Selection  Chap 2 

Sept 14 Film: What Darwin Never Knew  

Sept 19 The Biological Basis of Life: Cells, DNA, Genes, Protein Synthesis, 
and Cell Division Chap 3 

Sept 21 Heredity and Mendelian Genetics Chap 4: pp. 81-98 

Sept 26 The Modern Synthesis, Forces of Evolution and Population Genetics Chap 4: pp. 98-110 

Sept 28 Modern Human Variation Chap 14 

Oct 3 Modern Human Adaptation Chap 15 

Oct 5 Macroevolution & Systematics Chap 5: pp. 113-127, 
136-140 

Oct 10 EXAM 1  

UNIT 2 – PRIMATE BEHAVIOR, ECOLOGY AND CONSERVATION 

Oct 12 
Mammalian Evolution 

Introduction to the Primates 

Chap 5: pp.128-135 

 

Oct 17 Survey of the Living Primates: Strepsirhines & New World Monkeys Chap 6 

Oct 19 Lab 7: The Living Primates  

Oct 24 Survey of the Living Primates: Old World Monkeys & Apes Chap 6 continued 

Oct 26 Lab 8: Primate Behavior at the San Diego Zoo  

Oct 31 Primate Behavior: Socioecology, Mating & Reproduction Chap 7: pp. 185-202 

Nov 2 Primate Cognition & Communication Chap 7: pp. 203-224 

Nov 7 Film: Ape Genius  

Nov 9 EXAM 2  

UNIT 3 – PALEOANTHROPOLOGY AND HUMAN EVOLUTION 

Nov 14 Introduction to Paleoanthroplogy  Chap 8 

Nov 16 Primate Evolution Chap 9 

Nov 21 Film: Becoming Human  

Nov 23 Thanksgiving – No Class  

Nov 28 The Earliest Hominins and bipedalism Chap 10: 287-292 

Nov 30 The Australopiths Chap 10: pp. 293-309 

Dec 5 Paranthropus, Early Homo Chap 10: pp. 310-318 

Dec 7 Homo erectus Chap 11 

Dec 12 Archaic Homo sapiens & Neandertals Chap 12 

Dec 14 The origin and Dispersal of Anatomically Modern Humans Chap 13 
Dec 19 EXAM 3 (Final Exam)  

 
*The schedule may change over the course of the semester, and new readings may be added. Please check 
Blackboard regularly for the most updated schedule. 
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ANTH 101L: Introduction to Biological Anthropology Laboratory 
Weekly contact hours: ~3 hours/week 
Student credit: 1 
Faculty workload credit: 2 
 
This course is being submitted to fulfill the science/tech inquiry area of the new core. 
The course is formatted as a lecture/lab with half of the contact hours devoted to 
lecture and half to lab. Through guided inquiry, students form and test hypotheses 
related to human and non-human primate evolution and adaptation. Lectures for this 
course introduce basic concepts in biological anthropology including evolutionary 
mechanisms, genetics, comparative primate biology, the human fossil record, and 
modern human variation. Lab activities are designed to give students hands on 
experience working with these concepts. The labs are formatted to allow students to 
form and test hypotheses related to topics in evolutionary biology and primate 
behavior.  
 
Assessment will take place through exams as well as grading lab manuals. Examples of 
some of the course lab assignments include a classification lab where students construct 
their own taxonomy, a population genetics lab where students use models to 
investigate the different forces of evolution, and a project at the San Diego Zoo where 
students investigate primate behavior. Students will also work with casts of fossil 
hominins during certain lab activities to investigate questions of human evolution and 
adaptation. 
 
Learning Outcome #1: Design and conduct an experimental and/or observational 
investigation to generate scientific knowledge  
 
Early in the semester, students learn about the scientific method in class. Throughout 
the semester, in lab, students will have the opportunity to test hypotheses related to 
concepts in biological anthropology. For example, in Lab 5 (attached), students conduct 
experiments modeling the various forces of evolution and then are asked to explain how 
the findings of their experiment would affect phenotypic diversity on their model 
population. In Lab 8 (attached), students form hypotheses related to primate behavior 
and visit the San Diego Zoo to collect observational data to test their hypotheses.  
 
 
Learning Outcome #2: Analyze data using methods appropriate to the natural sciences 
in order to make valid and reliable interpretations 
 
Students will analyze data they have collected in twelve lab activities throughout the 
semester. To illustrate, in Lab 8 (attached), students form hypotheses related to primate 
behavior, they then collect behavioral data on two species of primates at the San Diego 
zoo, and use their knowledge of evolutionary theory to explain their observations.  
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Learning Outcome #3: Explain the basic scientific concepts and theories relevant to 
Biological Anthropology  
 
In lecture, we discuss fundamental principles in biological anthropology including the 
mechanisms of evolution, inheritance, primate anatomy, and details of the fossil record 
related to human evolution.  
 
Over the course of the semester students explore these concepts in hands on lab 
activities covering three broad topics: evolutionary genetics, primate behavior, and 
paleoanthropology. Students complete a lab packet where they are asked to explain and 
summarize these concepts as they relate to the experiments and activities they 
completed.  
 
Learning Outcome #4: Identify and use appropriate and sufficient scientific evidence 
to evaluate claims and explanations about the natural world. 
 
Students conduct lab experiments throughout the semester to evaluate hypotheses 
related to human evolution. These types of activities emphasize critical thinking rather 
than simple memorization. For example, students conduct a lab to analyze skeletal 
anatomy related to bipedal locomotion in humans. During this lab they evaluate casts of 
the postcranial skeletal anatomy of several hominin species and are asked to describe 
the type of locomotion each species may have used. Moreover, in Lab 12 (attached), 
students examine particular cranial and dental features of fossil hominins and are asked 
to make interpretations about the dietary adaptations of these species based on 
functional anatomy. 
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University of San Diego, Department of Anthropology 
 

ANTH 101: Introduction to Biological Anthropology 
 

Lab 12: Homo erectus and Home sapiens 
 

We do not know for sure which of the hominins from the Australopithecus group gave rise to the 
earliest members of our genus, but by about 2 million year ago a new group of hominins was 
appearing on the scene in Africa.  During this lab you will evaluate some of the evidence for the 
predecessors of modern human beings.  You will examine the evolution of the genus Homo 
during the Pleistocene and will consider the morphological features that have been used to 
define Homo sapiens.  Additionally, you will examine the evidence of variation in time and space 
in the morphology of the Homo sapiens skeletons with particular attention to differences 
between modern humans and Neanderthals.  
 
A. Homo erectus 
 
Homo erectus is the first hominid species known to have spread out of Africa.  African Homo 
erectus can be dated back to 1.6 million years ago.  In Asia, Homo erectus appeared perhaps 
as early as 1.8 million years ago.  This species appears to have persisted in Asia until 400,000 
years ago and possibly as recently as 50,000 years ago in Java.  There is some debate as to 
whether Homo erectus existed in Europe: certain fossils have alternatively been identified as 
either very late Homo erectus or very early Homo sapiens. 
 
 

1. In terms of brain size, how does Homo erectus compare with Homo habilis? 
 
 
 
 
 

2. Describe the shape of the Homo erectus braincase.  Note the location of greatest cranial 
width.  Try to locate the following bony thickenings: the sagittal keel, the supraorbital 
torus, and the occipital (= nuchal) torus. 

 
 
 
 
 

3. Observe the face of Homo erectus.  Describe the shape of the brow ridges and nasal 
opening. 

 
 
 
 
 

4. Homo erectus skulls are larger than those of Homo habilis.  How do tooth sizes 
compare?  Which has a higher brain size to tooth size ratio? 
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5. Observe the Homo erectus mandible from China.  Is there a chin?  Note the height and 
breadth of the ramus (the vertical portion of the mandible). 

 
 
 
 
 

B. Archaic Homo sapiens (Homo heidelbergensis) 
 

Fossils that have been called Homo sapiens date back to almost 800,000 years ago.  These 
fossils have a mixture of features.  Some of these features resemble Homo erectus, while 
others are more like moderns humans.  We call these specimens "archaic Homo sapiens” or 
Homo heidelbergensis.  H. heidelbergensis fossils have been found in Africa, eastern and 
southern Asia, and Europe 
 
 

6. Compare archaic Homo sapiens with Homo erectus and modern Homo sapiens for the 
following features. 

 
 H. erectus H. heidelbergensis Modern H. sapiens 
 
 
Cranial capacity 

 
 
 
 
 

  

 
Height of greatest 
width of skull 

 
 
 
 
 

  

 
 
Brow ridge size 

 
 
 
 
 

  

 
 
Nasal opening size 

 
 
 
 
 

  

 
 
Tooth size 

 
 
 
 
 

  

 
 
Brain : tooth size 
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C.  Neanderthals (Homo neanderthalensis) 
 
The Neanderthals lived in Europe and western Asia about 150,000 to about 35,000 years ago.  
They were a robust species which was adapted to a cold harsh environment.  In many ways 
they are very similar to modern humans, but there are some notable cranial and postcranial 
differences. 
 

7. Compare a Neanderthal skull with a modern human skull.  Note the following features: 
 
 
 H. neanderthalensis Modern H. sapiens 
 
 
cranial capacity 

 
 
 
 
 

 

 
 
shape of the brain case 
 
 

  

 
portion of greatest cranial 
width 
 
 

  

 
 
size and shape of brow ridges 
 
 

  

 
size and shape of nasal 
openings 
 
 

  

 
 
shape of mandible 
 
 

  

 
 

8. Compare the long bones from the legs in the Neanderthal and the modern Homo 
sapiens.  How do they differ in terms of length and robusticity?  Note especially the joint 
surfaces (hip and knee joint areas). 
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9. Can you propose any reasons why Neanderthals and modern Homo sapiens differ in the 
form of these long bones? (** Hint think about adaptation to climate) 

 
 
 
 
 
 
 
 
D. Modern Homo sapiens 
 
Fossil remains resembling modern Homo sapiens from Africa are at least 100,000 years old.  
The oldest European specimens are from about 35,000 years ago. 
 
 

1. Describe any differences you see between the Cro-Magnon skull (an early European 
representative of Homo sapiens sapiens), and the skull of a contemporary Homo 
sapiens sapiens. 

 
 
 
 
 
 
 

2. Compare the modern mandible with that of the Neanderthal.  Is there a chin on the 
modern mandible?  Is there a retromolar gap? 
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Hominins for Lab 13 
 

                                
Homo habilis                                                                            Homo habilis  (or rudolfensis if you prefer) 
 
 

        
Homo erectus (Indonesian)              Homo erectus (Chinese) 
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                Homo erectus (African)                                          Homo erectus (African)        
 

                                    
Homo heidelbergensis                                                             Homo neanderthalensis 
 

                                      
Homo sapiens Cro-Magnon Skull 40,000 years old)                 Modern Homo sapiens 
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University of San Diego, Department of Anthropology 
 

ANTH 101: Introduction to Biological Anthropology 
 

Lab 8: Primate Behavior at the San Diego Zoo 
 
 

The goal of this project is to provide an introduction to the diversity in primate behavior. This will entail going to 
the San Diego Zoo. At the zoo you will be closely observing two primate species, making general comparisons 
of their behavior and morphology, as well as making focal studies involving a single animal from each species. 
For this project you will need a watch with a second hand, or some clear indication of minutes.  
 
Zoo Hours and Directions 
Zoo location: 2920 Zoo Drive in Balboa Park 
 

Hours: Open everyday 9:00am – 6:00pm.  
 

For directions by car or by public transportation visit: zoo.sandiegozoo.org and click on “visitor info.” 
 
College Student Discount 
As a student you qualify for a 10% discount on either the 1-Day Pass ($45 with the discount) or a 10% discount 
on an Annual Membership.  You will need to present your student ID to receive the discount.  If you plan to visit 
the zoo more than twice this year, the Annual Membership is a better deal, but you will need to present proof of 
residence in zipcodes 91900-92899. 
 
Primates at the San Diego Zoo 
There are a number of primate species at the Zoo including apes and 27 monkey species. Some of these can 
be found in the following exhibits: 
 

Monkey Trails and Forest Tales (Lost Forest): guenons, mangabeys, mandrills, capuchin 
 
Asian Passage: langurs, macaques 
 
Ituri Forest: Based upon the real Ituri Forest in Africa, this exhibit houses different species from the 
rainforests of central Africa including De Brazza’s monkey, Allen’s swamp monkey, Schmidt’s spot-nosed 
guenon. 
 
Gorilla Tropics: Western lowland gorilla 
 
Bonobos: Bonobos 
 
Discovery Outpost: Spider monkeys 

 
For this study you will compare two primate species with each other. For more interesting results try comparing 
species that are not closely related (e.g. a monkey with an ape, a Platyrrhine with a Catarrhine, a cercopithecine 
with a colobine, a Strepsirhine with a monkey etc.)  
 
Once you have decided which two species you will observe, you should spend at least a half-hour recording 
various aspects of the behavior and morphology of each group. The first 20 minutes will be spent observing 
each group as a whole, then ten minutes will be spent observing one specific individual from each group, the 
“focal animal”. In choosing the focal animal, try to choose two similar individuals in each of the two species in 
regard to age and sex. In other words, if you are observing gorillas and macaques, your focal animal from each 
group should be the same age and sex, if at all possible.  
 
 
Please staple your entrance ticket here:  
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Exercise 1 Whole Group Observations 
 
For each of your study species complete the following questions to collect information on group composition and 
species morphology. You may use the placards at the exhibit as well as any information the zoo keepers may 
give you.  
 
Species 1 
 
Species Name (give genus and species): ____________________________________________ 
 
Common Name: ________________________________________________________________ 
 
Exhibit: _______________________________________________________________________ 
 
 
 
1. Morphology: Describe the following. 

a. Limb proportions and type of locomotion used. 
 
 
 
 
 
 
 

b. Body size (you can compare it to the other species you are observing or to a familiar animal such as 
a cat or dog). 

 
 
 
 
 
 
 

c. Coat color and any distinguishing features of the coat. 
 
 
 
 
 
 
 

d. Facial morphology (if you are observing an old or a new world primate make sure to notice the 
position of the nostrils). 
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Species 2 
 
Species Name (give genus and species): ____________________________________________ 
 
Common Name: ________________________________________________________________ 
 
Exhibit: _______________________________________________________________________ 
 
 
 
2. Morphology: Describe the following. 

a. Limb proportions and type of locomotion used. 
 
 
 
 
 
 
 

b. Body size (you can compare it to the other species you are observing or to a familiar animal such as 
a cat or dog). 

 
 
 
 
 
 
 

c. Coat color and any distinguishing features of the coat. 
 
 
 
 
 
 
 

d. Facial morphology (if you are observing an old or a new world primate make sure to notice the 
position of the nostrils). 
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Exercise 2 Behavioral Sampling  
 
For this portion of the study you will observe one individual in each of your study species. This is called the focal 
animal sampling method and is used by primatologists in many studies of primate behavior. You should observe 
your animal for 10 consecutive minutes noting their behavior down every 30 seconds on the data sheet 
provided. When you move to your second group try to observe an animal of the same age and sex as the 
animal in your first study species. During this focal sampling, you will record those behaviors you observe only 
at the instant that your watch reaches 30 seconds. Do NOT record behaviors between these points. If your 
watch doesn’t have a second hand you may record behaviors every minute instead.  
 
In the different columns of the “Behavioral Sampling” data sheet you should record: 
 

1. Activity: feeding, resting, social, moving etc. Record what the animal is doing. 
2. Social Interaction: If the activity falls within the social category note whether this activity is grooming, 

embracing, cuddling, mating, playing, fighting, etc.  
3. Substrate: Is the animal in the water, on rocks, on the ground, in a tree etc. Record where the animal is.  

 
Before starting your 10 minute focal sample observations, you should observe your focal animal for several 
minutes to get an idea of the types of behaviors you might expect to see. Make sure that you have a clear 
definition of each behavioral category. Record only one behavior for each 30 second interval. Below are the 
definitions of different behaviors. 
 
Feeding: The act of putting something in the mouth and/or chewing 
 
Moving: The displacement of the body over distance while not engaged in any other activity. 
 
Resting: There is no movement of the body over a distance and no other activity is occurring. They could have 
their eyes open and are observing their surroundings or they could have their eyes closed and be sleeping. 
 
Social: Social behavior involves communication between at least two individuals. This could involve grooming, 
vocalizations, embracing, display gestures, threatening another individual etc. The key component is that two 
individuals are interacting with each other.  
 
Other: This might include self-grooming, sexual behavior and other infrequent activities.   
 
 
 
Sample Data Sheet 
 
Species Name: Cercopithecus neglectus__ Common Name: De Brazza’s Monkey__ 
Date: 10/19/04  Time: 12:30 PM  Exhibit: Ituri Forest  Age/Sex: Adult Female 
 

30 Second Intervals Activity Social Interaction Substrate 

1  12:30:00 Feeding None Tree branch 
2  12:30:30 Feeding  None Tree branch 
3  12:31:00 Social Grooming Tree branch 
4  12:31:30 Social Grooming Tree branch 
5  12:32:00 Moving None Ground 
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Species 1 Behavioral Data Sheet 
 
Species Name: _____________________________ Common Name: _________________________ 
 
Date: _________ Time: _________ Exhibit: _______________ Age/Sex: ________________ 
 

30 Second Interval Activity Social Interaction 
 

Substrate 

1 
 

   

2 
 

   

3 
 

   

4 
 

   

5 
 

   

6 
 

   

7 
 

   

8 
 

   

9 
 

   

10 
 

   

11 
 

   

12 
 

   

13 
 

   

14 
 

   

15 
 

   

16 
 

   

17 
 

   

18 
 

   

19 
 

   

20 
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Species 2 Behavioral Data Sheet 
 
Species Name: _____________________________ Common Name: _________________________ 
 
Date: _________ Time: _________ Exhibit: _______________ Age/Sex: ________________ 
 

30 Second Interval Activity Social Interaction 
 

Substrate 

1 
 

   

2 
 

   

3 
 

   

4 
 

   

5 
 

   

6 
 

   

7 
 

   

8 
 

   

9 
 

   

10 
 

   

11 
 

   

12 
 

   

13 
 

   

14 
 

   

15 
 

   

16 
 

   

17 
 

   

18 
 

   

19 
 

   

20 
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Exercise 3 
 
This information can be found either on the zoo placards, in your textbook, or in an online search. Fill in the 
tables below with the information required.  
 
These are some good websites with information relevant to primate biology/behavior:  
 ADW web: http://animaldiversity.org/ (University of Michigan Museum of Zoology) 
 Primate Info Net: http://pin.primate.wisc.edu/ (University of Wisconsin National Primate Research  

  Center) 
 
 
 
1. Socioecology 
 
 Species 1 Species 2 
Species Name 
 

  

Where do these animals occur 
naturally? 
 
 
 
 

  

What type of habitat do they live 
in? 
 
 
 
 

  

Give a description of their diet. 
 
 
 
 

  

What type of social groups do 
they have? 
 
 
 
 

  

What type of locomotion do they 
use? 
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Exercise 4 Comparison of Species 
 
In this part of the lab you will describe the similarities and the differences of the two species you observed using 
the information gathered in exercises 1-3.  
 
1. Provide a brief comparison of the behaviors of the two species you observed. You might want to think about 

which species was more social, more active, what the differences in group structure were etc. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2. Explain how some of these differences might be related to diet locomotion, habitat etc.  
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University of San Diego, Department of Anthropology 
 

ANTH 101: Introduction to Biological Anthropology 
 

Lab 5: Population Genetics 
 
 

Population genetics is the study of allele frequency distribution and change under the influence 
of the four evolutionary forces: natural selection, genetic drift, mutation, and gene flow. In this 
lab, you will study the different forces of evolution.  You will also examine how these forces can 
act on the frequencies of certain alleles in a population.   When you complete this lab you 
should: 

1. Understand the forces of evolution 
2. Be able to give examples of how alleles have changed under the forces of evolution 
3. Understand how the forces of evolution have influenced human traits such as the 

ABO blood group distribution, and the distribution of the sickle cell anemia allele.  
 
 
Exercise 1: Forces of Evolution 
 
Evolution is a change in allele frequencies from one generation to the next and is caused by 
several different forces.  You lab instructor will help you discuss how the four forces of evolution 
and non-random mating act on a population.  Make notes if necessary. 
 

1. Mutation 

 

2. Natural Selection 

 

3. Genetic drift  

 

     Founder effect – this is a specific type of genetic drift.  

 

4. Gene flow 

 
 
Although it is not a force of evolution, non-random mating can cause changes in genotypic and 
phenotypic frequencies in a population. It does not cause changes in allele frequencies, 
however.  
 

5. Non-random mating 
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Exercise 2: Population Genetics 
 
To better understand the forces of evolution, we will use red and white beads to represent 
different alleles in a population.  The red beads will represent a dominant allele, R, and the 
white beads will represent a recessive allele, r.   
 
For this exercise, you will need one container, 24 white beads and 24 red beads (48 beads 
total). In each exercise, shake the container several times to make sure the beads are mixed 
thoroughly.  Once the beads are mixed, you will draw out two beads.  These two beads 
represent a new individual.  This individual has inherited one allele from each parent.  The 
beads represent these alleles.   For example, if you draw a red bead and a white bead, you will 
have formed an individual with the genotype Rr. This individual is a heterozygote, with the 
dominant phenotype.  If you draw two white beads, you will have formed an individual with the 
genotype rr, who is a homozygote with the recessive phenotype.  
 
For each part of this exercise please read all of the instructions first before you begin to draw 
beads from the container!  
 
a.  Genetic Drift 
 
For this exercise, you must make 24 draws from your container of beads.  In order that you 
don't discriminate on the basis of color, make each draw without looking at the beads. When 
you draw two beads record your results.  If you get two red beads, record a draw of RR. If you 
get a red and a white bead, record a draw of Rr. If you get two white beads, record a draw of rr. 
Make a total of 24 draws, always replacing the beads back into the original container before the 
next draw. 
 

 RR Rr rr 
 

# of individuals 
 
 
 

  

 
In a theoretical population that is infinitely large, mating is random, and where no evolution is 
taking place (i.e. none of the forces of evolution are acting on the population) certain genotypic 
ratios will always be held constant. 25% will have be homozygous dominant (RR), 50% will be 
heterozygous (Rr), and 25% will be homozygous recessive (rr).  These are known as the 
expected genotypic ratios.  These ratios are expected because each allele has an equal 
chance of being choice in a particular mating.  In the real world, however, one rarely gets exact 
expected genotypic ratios because populations are not infinitely large, frequently mating is not 
random, and evolution is always occurring. 
 

1. What is the expected phenotypic ratio for this population?  
 
 

2. What is the actual phenotypic ratio?  Genotypic ratio?  
 
 

3. Why do you see a difference between the expected and actual genotypic and phenotypic 
ratios in this population?  
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b.  Selection against the recessive phenotype 
 
In the previous exercise all of the genotypes had equal fitness, meaning that they all had an 
equal chance of having offspring in the next generation.  In real populations, this is not always 
the case.  Some genotypes are lethal or can cause significantly decreased fitness in the 
individual.  For example, cystic fibrosis a recessive genetic disease that can affect lung and 
digestive functions. Sickle cell anemia is another example of a recessive genetic disease that 
can negatively affect a person’s fitness.  For this exercise the recessive phenotype is lethal.  
 
Start with 24 red beads and 24 white beads in your cup. You must make 24 draws.  In order that 
you don’t discriminate on the basis of color, make each draw without looking at the beads. 
When you draw two beads record your result.  If you get two red beads, record a draw of RR. If 
you get a red bead and a white bead, record a draw of Rr. If you get two white beads, record a 
draw of rr, and place all rr individuals in a separate pile. Make a total of 24 draws.  DO NOT 
replace the beads back into the original container before the next draw.  After you have finished 
making 24 draws there should be no more beads left in your cup.  This represents the first 
generation.  
 
For the 2nd generation replace all of the beads that were drawn as RR or Rr back into the cup. 
DO NOT place the individuals that were drawn as rr back into the cup, since these individuals 
have the lethal genotype and cannot reproduce in the next generation.  Repeat this process for 
5 generations.  
 

 RR Rr rr 
 
1st generation 
 

   

 
2nd generation 
 

   

 
3rd generation 
 

   

 
4th generation 
 

   

 
5th generation 
 

   

 
1. Did the dominant allele “fix” in the population? In other words, was there a point in the 

experiment where there were no more recessive alleles left in the population?  
 
 
 
 
 

2. If the dominant allele did fix in the population, how many generations did it take for this 
to occur? 
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c.  Selection against the dominant phenotype 
 
There are many lethal recessive conditions and there are also a few that are dominant.  In this 
exercise you will explore what occurs when the dominant allele is lethal.  
 
Repeat the previous exercise, only assuming that the dominant phenotype is lethal.  So, 
whenever a combination of RR or Rr is drawn, you should leave those aside, but you should 
replace rr individuals back into the cup for the next generation.  
 

 RR Rr rr 
 
1st generation 
 

   

 
2nd generation 
 

   

 
3rd generation 
 

   

 
4th generation 
 

   

 
5th generation 
 

   

 
1. How many generations did it take for the recessive allele to “fix” in the population? In 

other words, was there a point in the experiment where there were no more dominant 
alleles left in the population?   

 
 
 
 
 

2. Why did it take less time for the recessive allele to become fixed than it did for the 
dominant allele to become fixed in the previous exercise?   
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d.  Founder effect 
 
Occasionally a small population is formed from a larger population.  This can occur for a number 
of reasons: individuals can become isolated because of geographic changes, a disaster can 
occur that may kill much of a population, or individuals can become stranded somewhere.  For 
example, in human history there are some examples of founder populations being formed 
because of shipwrecks. In this example, you will explore how a founder population’s genotype 
and phenotype frequencies can differ from the genotype and phenotype frequencies in a parent 
population.  
 
To begin this exercise, you will need a second container.  Reach into container 1 containing 24 
red beads and 24 white beads and randomly select twenty beads.  Place these twenty beads 
into container 2.  You will make 10 draws from container 2 replacing the beads back into 
container 2 after each draw. Draw them out in pairs, recording whether you draw an RR, Rr or 
rr.   
 

 RR Rr rr 
 

# of individuals 
 
 
 

  

 
1. Of the twenty beads that you randomly selected from container 1, what percentage were 

red? What percentage were white? 
 
 
 
 

2. What percentage of the population selected from container 2 has the dominant 
phenotype?  

 
 
 
 

3. What percentage of the population selected from container 2 has the recessive 
phenotype?  

 
 
 
 

4. How do these percentages differ from what you would expect to see in the larger 
population?   
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e.  Gene flow 
 
Up until this point, we have been assuming that each of these populations is self contained.  
Occasionally, gene flow or migration between populations occurs and this can change the 
overall genotype and phenotype frequencies in a population.  For example, think about the 
history of immigration in New York City.  Before 16th century Native Americans lived here, by the 
17th century many Dutch immigrants were arriving and the Native American population was 
decreasing.  During the mid 19th century many Irish and German immigrants arrived here, and in 
the 20th century people from China, Mexico, Nigeria, Cameroon, Thailand, Russia, the 
Caribbean, and many hundreds of other places  were immigrating to New York City.  Over that 
period of time, much gene flow occurred and the allele frequencies and phenotypic and 
genotypic ratios present in the population changed.  
 
For this exercise, you will be simulating gene flow or immigration into your population in 
container 2.  Randomly select six more pairs of beads from container 1 to add to your 
population in container 2.  Remember to pull out all of the beads in pairs since entire individuals 
are immigrating. Record the number of RR, Rr and rr individuals that are pulled.  
 

 RR Rr rr 
 

# of individuals 
 
 
 

  

 
1. What do these 12 additional beads represent?  

 
 
 
 

2. How do the affect the phenotypic ratio of the population?     
 
 

 
 
 
Review Questions 
 

1. How many alleles are always in a genotype for a certain trait?  Why? 
 
 
 
 
 
2. When inferring genotypes from phenotypes, what is the difference between dominant 

and recessive traits?  
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Exercise 3: The ABO Blood System 
 
For most of this lab you have dealt with gene frequencies in a population at a theoretical level.  
For exercise 3, we will examine the ABO blood system in modern humans.  The ABO blood 
system is determined by three alleles A, B, and O.  The presence of three alleles in the 
population makes this more complex than a simpler two allele system. 
 

1. From the three alleles, list all of the genotypes that can be produced? Remember that 
each individual only has 2 alleles.  

 
 
 
 
 

2. Both the A and B alleles are dominant over O.  A and B alleles are “codominant” with 
each other, that is, one does not dominate the other.  The names of the phenotypes 
are Type A, B, AB, and O.  What are all the genotypes that can exist for each 
phenotype?  

  
 
 
 
 
 
Exercise 4: Distribution of blood types 
 
Blood is typed according to various protein and sugar compounds, called antigens, occupying 
surfaces of our red blood cells.  Each of us has either antigen A alone, B alone, both A and B, or 
neither, and is correspondingly classified as having blood type A, B, AB, or O, respectively.  
Antigens are important because they allow the body to recognize itself and identify foreign 
substances, which can then be destroyed.   In response to foreign substances, such as viruses, 
the body produces antibodies which fight off infections.  The type of antibodies a person 
produces depends on the blood type and corresponding antigen that he or she possess on his 
or her red blood cells.  Humans have many types of antigens on their red blood cells that are 
not related to the ABO blood group.  For example, people with Type O blood have H antigens. 
 
-  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  
BLOOD TYPE    ANTIGEN   ANTIBODY  DONATE TO              RECEIVE FROM 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  
Type A            A         anti-B       Type A, AB         Type A & O    
 
Type B           B         anti-A       Type B, AB         Type B & O 
 
Type AB         A & B      neither      Type AB           all types (universal recipient) 
 
Type O         neither            anti-A &  all types         Type O 
                           anti-B  (universal donor) 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 
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There is tremendous variation in the frequency of blood types within and between populations 
around the world.  The distribution of blood types may be partly related to the historic 
occurrence of the infectious diseases, small pox and plague. The small pox virus is chemically 
similar to the A antigen, and the plague bacterium is similar to the B antigen.  So persons with 
these antigens will not make antibodies to fight off these diseases (because those antigens 
would also fight their own blood). 
 

1. Both smallpox and plague are highly lethal to persons of all ages.  These diseases 
have a long history in India, Mesopotamia, and other parts of Asia.  When these 
populations experienced small pox and plague epidemics, which blood types 
decreased and increased in the population? Why? 

 
 
 
 

 
2. This is an example of what type of evolutionary force? 

 
 
 
 
 
Types A and O also seem to show different susceptibilities to some conditions that develop late 
in adulthood: Type O is more susceptible to ulcers, and Type A to stomach cancer. 
 

3. Do you think that this would affect the proportions of these blood types in the 
populations the same way that exposure to infectious diseases do?  Why or why not? 

 
 
 
 
 
 
 
Native Americans had nearly exclusively Type O blood before contact with Europeans and 
Africans.  This may have been due to "Founder Effect", the situation in which a small group of 
immigrants, which are homogeneous in some genetic trait, migrate into a new uninhabited area.  
In this case, inhabitants of Siberia migrated into the previously uninhabited Americas.   
 

4. When the European and African genes began to flow into the Native American gene 
pool, which phenotypes began to appear in the Native American population?  

 
 
 
 
 
5. Why should these other types appear?  
 
6. What evolutionary force is acting in this example?  
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7. Assuming that A and B alleles are now in the Native American gene pool, will Type O 
blood be completely eliminated.  Why or why not? 

 
 
 
 
 
Exercise 6: Sickle Cell Anemia 
 
Some individuals living in parts of the tropics, (notably 
West and Central Africa), suffer from sickle cell anemia.   
People with sickle cell anemia have deformed (sickled) 
red blood cells, and as a result, they cannot properly 
transport oxygen in their blood.   Sickle cell anemia is 
determined by two alleles, A and S.  People who have 
the AA genotype have normal red blood cells.  Those 
that have the SS genotype develop extreme sickle cell 
anemia and normally die before puberty.  Heterozygous 
(AS) people have normal and sickled red blood cells 
and experience mild anemia.   
 
Investigators found that the distribution of the sickle cell trait correlates with the distribution of 
malaria (see maps below). Malaria is a parasitic disease which is carried and spread by 
mosquitoes.  Further investigations found that some degree of sickling of the cells can kill the 
malarial parasite.  They also found that heterozygotes contract malaria less frequently than 
homozygotes (AA).   
 

                                                                  
            Distribution of Malaria                                 Distribution of Sickle Cell Allele 
 
The first map shows the distribution of malaria across Africa, Southern Europe and Western Asia.  The dark gray 
areas represent places were malaria is present. The second map shows the distribution of the sickle cell anemia 
allele. The darkest gray areas represent the highest concentration of sickle cell alleles.  
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1. What genotype is advantageous in areas where malaria is prevalent?  Why? 
 
 
 
 
 

2.  What evolutionary force is acting on these populations?  
 
 
 
 
 
3. In areas where malaria is prevalent, it is disadvantageous to have the AA or the SS 

genotype.  If both genotypes are selected against (one leaves you susceptible to 
malaria and the other gives you Sickle Cell Anemia) why do they exist in high 
frequencies in these populations? 
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Anthropology (ANTH) 101L: Introduction to Biological Anthropology Laboratory 
Fall 2019, Day/Time TBD, Serra Hall 216 

 
Instructor:   Dr. Jennifer Parkinson 
   Email: jparkinson@sandiego.edu 

Office Hours:  Tuesday/Thursday 1:30 – 2:30pm 
           Wednesday 1:00 – 4:00pm 
           Serra Hall 219D 

 
Required Text:  
  
Biological Anthropology Lab manual (available in the bookstore) 
 
Course Description:  
 
This class is designed to function in conjunction with the lecture section of Introduction to Biological 
Anthropology. The lab is a time for you to handle the material and discuss it with your fellow students 
and the laboratory instructor. You will be handling casts of fossils, skeletal material, watching films 
about primate behavior and conservation, and doing hands on genetics exercises. By the end of this 
class you should have a working knowledge of genetics, evolutionary theory, primate behavior and 
conservation, and human evolution.  
  
Learning Outcomes: 
 
1. To introduce students to the scientific method to make them aware of how scientists investigate the 

natural world.   
2. To introduce students to the biological basis of life, the basics of cell biology and molecular genetics, 

Mendelian genetics, population genetics, systematics, primate behavioral studies, and analysis of 
the fossil record.  

3. To reveal the existence and importance of biological change through time, through the processes of 
natural selection, mutation, gene flow, and genetic drift. The course also examines the fossil and 
archeological records as direct sources of evidence of biological change.  

4. To illuminate diversity, and illustrate how the forces of evolution have shaped biological variation in 
modern humans, in features such as stature and body proportions and skin pigmentation.  

5. To use methods employed by biological anthropologists to gather and analyze data and form 
hypotheses related to current questions in human evolution and primate behavior.   

 
 
Grading: 
 
The grade breakdown is as follows: 
 
30% Correct completion of lab manual 
 

10% Participation in class activities and discussion 
 

30% Midterm 
The midterm will cover labs 1 – 6 and will consist of short answer questions. 
 

30% Final 
The final exam will cover labs 7 – 13 and will be a mostly a practical exam. You will be required to 
identify and discuss specimens that were studied in class.  
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Exams:  
 
The exams will cover only material that is in the laboratory manual and is discussed during class. Your 
lecture will be important for understanding the laboratory studies, but will not be directly tested in the 
laboratory section. Make-up exams will be given only under extreme circumstances and documentation 
will be required (doctor’s note, etc.). 
 
Lab Manual: 
 
The lab manual which contains all lab assignments for the semester, is available in the USD bookstore. 
You should bring this manual with you to each class. Group work is encouraged during lab activities, but 
each student should turn in their own labs. 
 
 
Other Class Policies: 
 
The lab section is an opportunity to practice and use what you have learned during lecture. It is very 
important to attend every section so that you may see the films, participate in discussion, and handle and 
study the specimens. Please come on time.  If you arrive late or leave before the lab is finished, I will not 
add your name to the attendance sheet. Make-up labs will not be scheduled. 
 
No food or drinks are allowed in the lab. 
 
Electronic devices including cell phones, laptops, tablets, etc. are not allowed. Texting in class in 
unacceptable, and taking photos of lecture slides is not allowed.  
 
Academic Integrity: 
The University of San Diego is committed to the principals of academic honesty. Dishonesty in any form 
harms the individual, other students, and the University. The University’s academic integrity policy will 
be strictly enforced, and violations will be reported to the office of the Dean. It is your responsibility to 
familiarize yourself with the Academic Integrity guidelines found in the current student handbook. 
 

SCHEDULE 
 

Date Topic 

Week 1 Lab 1: Classification 

Week 2 Lab 2: Natural Selection 

Week 3 Lab 3: Cell Division and Mendelian Genetics 

Week 4 Lab 4: DNA and Protein Synthesis 

Week 5 Lab 5: Population Genetics 

Week 6 Lab 6: Modern Human Variation 

Week 7 Midterm Exam 

Week 8 Lab 7: The Living Primates 

Week 9 Lab 8: Trip to the San Diego Zoo 

Week 10 Lab 9: Skull Morphology 

Week 11 Lab 10: Postcranial Anatomy 
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Week 12 Lab 11: Plio-Pleistocene Hominins 

Week 13 Lab 12: Homo erectus and Homo sapiens 

Week 14 Review 

Week 15 Final Exam 
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1. List the course number and title  

   ANTH 101 Introduction to Biological Anthropology 
ANTH 101L – Introduction to Biological Anthropology Lab 

    (these courses are co-requisites) 

2. Provide the course description that appears in the Course Catalog.  

ANTH 101 
An investigation of the nature of humankind, including the history of evolutionary theory, the 
fossil record, dating techniques, primate evolution and behavior, and human heredity, variation, 
and adaptation. Every semester. 
 
ANTH 101L 
This laboratory course will provide students with hands on experience working with fundamental 
concepts in biological anthropology including evolutionary mechanisms, genetics, comparative 
primate biology, the human fossil record, and modern human variation. Must be taken in 
conjunction with ANTH 101 lecture. Every semester. 
 
 
 

X 
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 3. Enumerate the course outcomes. These should be identical to those that appear on the 
syllabus and must be aligned with the area outcomes.  

Course Learning Outcomes: 

1. To introduce students to the scientific method to make them aware of how scientists 
investigate the natural world.  

2. To introduce students to the biological basis of life, the basics of cell biology and 
molecular genetics, Mendelian genetics, population genetics, systematics, primate 
behavioral studies, and analysis of the fossil record.  

3. To reveal the existence and importance of biological change through time, through the 
processes of natural selection, mutation, gene flow, and genetic drift. The course also 
examines the fossil and archeological records as direct sources of evidence of biological 
change.  

4. To illuminate diversity, and illustrate how the forces of evolution have shaped 
biological variation in modern humans, in features such as stature and body proportions 
and skin pigmentation.  

5. To use methods employed by biological anthropologists to gather and analyze data and 
form hypotheses related to current questions in human evolution and primate behavior.  

Attached is a matrix that aligns these course objectives with the STI Student Learning 
Objectives. 
 
 
4. Provide examples of the assignment, activities or sample exam questions that directly 
align with the learning outcomes in part 3.  

See attached examples of lab assignments. 
 
  
5. Submit this completed form, syllabus, and assignment as a single pdf document to 
core@sandiego.edu. By applying to teach a course in the core, the department agrees to 
submit course materials for core assessment. 
 

This proposal was approved by a vote (4 Yes / 0 No / 0 Abstain) of the department/program 
on_11/10/18__ (Date). If approved, the department will ensure that all scheduled sections of the 
approved course will include the outcomes as described above.  

              Angelo R. Orona    Signature of Chair/Director  
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Student Learning Outcomes (LOs) for Scientific & Technological Inquiry 

CORE LO Examples of Student Work 

1. Design and conduct an experiment and/or
observational investigation to generate scientific
knowledge.
(Course LO 1 & 5)

Early in the semester, students learn about the 
scientific method in class. Throughout the 
semester, in lab, students will have the 
opportunity to develop and test hypotheses related 
to concepts in biological anthropology. We have 
included Lab 8 as an example, where students 
form hypotheses related to primate behavior 
and visit the San Diego Zoo to collect 
observational data to test their hypotheses.  

2. Analyze data using methods appropriate to the
natural sciences in order to make valid and
reliable interpretations
(Course LO 5)

Students will analyze data they have collected in 
twelve lab activities throughout the semester. To 
illustrate, in Lab 8 (attached), students form 
hypotheses related to primate behavior, they 
then collect behavioral data on two species of 
primates at the San Diego zoo, and use their 
knowledge of evolutionary theory to explain 
their observations.  

3. Explain the basic scientific concepts relevant
to the area of study.
(Course LO 2 & 3)

In lecture, we discuss fundamental principles in 
biological anthropology including the mechanisms 
of evolution, inheritance, primate anatomy, and 
details of the fossil record related to human 
evolution.  

Over the course of the semester students explore 
these concepts in hands on lab activities. Students 
complete a lab packet where they are asked to 
explain and summarize these concepts as they 
relate to the experiments and activities they 
completed. We have included several sample 
exam questions in the “Course Rationale” as 
examples of assessing the basic concepts 
students should learn. 

4. Identify and use appropriate and sufficient
scientific evidence to evaluate claims and
explanations about the natural and designed
world.
(Course LO 4 & 5)

Students conduct lab experiments throughout the 
semester to evaluate hypotheses related to human 
evolution. These types of activities emphasize 
critical thinking rather than simple memorization. 
As an example, in Lab 12 (attached), students 
examine particular cranial and dental features 
of fossil hominins and are asked to make 
interpretations about the dietary adaptations 
of these species based on functional anatomy.  
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COURSE RATIONALE 

ANTH 101L: Introduction to Biological Anthropology Laboratory 
Weekly contact hours: ~3 hours/week 
Student credit: 1 
Faculty workload credit: 2 
 
This course is being submitted to fulfill the science/tech inquiry area of the new core. 
The course is formatted as a lecture/lab which are taken in conjunction, with half of the 
contact hours devoted to lecture (3 hrs./week) and half to lab (3 hrs./week). Through  
guided inquiry, students form and test hypotheses related to human and non-human  
primate evolution and adaptation. Lectures for this course introduce basic concepts in 
biological anthropology including evolutionary mechanisms, genetics, comparative primate 
biology, the human fossil record, and modern human variation. Lab activities are designed 
to give students hands on experience working with these concepts. The labs are formatted 
to allow students to form and test hypotheses related to topics in evolutionary biology and 
primate behavior. 
 
Assessment will take place through exams as well as grading lab manuals. Students are  
given a lab manual at the beginning of the semester containing all labs for the course  
(see attached table of contents for the manual). The manuals will be turned in  
periodically so that the instructor can provide feedback over the course of the semester, 
and the final completed manual is turned in at the end of the semester when it will be  
graded. Examples of some of the course lab assignments include a classification lab  
where students construct their own taxonomy, a population genetics lab where students  
use models to investigate the different forces of evolution, and a project at the San  
Diego Zoo where students investigate primate behavior. Students will also work with  
casts of fossil hominins during certain lab activities to investigate questions of human  
evolution and adaptation. 
 
Learning Outcome #1: Design and conduct an experimental and/or observational 
investigation to generate scientific knowledge 
 
Early in the semester, students learn about the scientific method in class. Throughout 
the semester, in lab, students will have the opportunity to test hypotheses related to 
concepts in biological anthropology. For example, in Lab 5 (attached), students conduct 
experiments modeling the various forces of evolution and then are asked to explain how 
the findings of their experiment would affect phenotypic diversity on their model 
population. In Lab 8 (attached), students form hypotheses related to primate behavior 
and visit the San Diego Zoo to collect observational data to test their hypotheses. In the  
zoo lab, students visit the zoo two times. The first visit is spent observing primate behaviors  
and forming hypotheses. Following the first visit, students have individual meetings with  
the instructor to discuss their hypothesis and refine it if necessary. During the second visit  
to the zoo, students conduct their data collection.  
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Learning Outcome #2: Analyze data using methods appropriate to the natural sciences 
in order to make valid and reliable interpretations 
 
Students will analyze data they have collected in twelve lab activities throughout the 
semester. To illustrate, in Lab 8 (attached), students form hypotheses related to primate 
behavior, they then collect behavioral data on two species of primates at the San Diego 
zoo, and use their knowledge of evolutionary theory to explain their observations. 
 
Learning Outcome #3: Explain the basic scientific concepts and theories relevant to 
Biological Anthropology 
 
In lecture, we discuss fundamental principles in biological anthropology including the 
mechanisms of evolution, inheritance, primate anatomy, and details of the fossil record 
related to human evolution. 
 
Over the course of the semester students explore these concepts in hands on lab 
activities covering three broad topics: evolutionary genetics, primate behavior, and 
paleoanthropology. Students complete a lab manual where they are asked to explain and 
summarize these concepts as they relate to the experiments and activities they 
completed. 
 
Assessment of this learning outcome is primarily in testing and in lab questions. Below  
are some examples of exam questions. 
 

1. Gene flow is defined as the 
A. production of new alleles. 
B. production of new genetic material. 
C. chance loss of alleles in a population. 
D. exchange of genes between populations. 
E. differential reproductive success of individuals. 
 

2. Intersexual selection: 
A. Can be referred to as “female choice” 
B. Explains the evolution of some brightly colored traits in males, such as the brightly colored  
    nose of mandrills 
C. Explains sexually dimorphic traits between males and females, such as large canine size in  
    male baboons. 
D. A & B only 
E. A,B & C 
 

3. The body forms of Homo erectus from tropical Africa and Neanderthals from Eurasia show 
variation attributable to climate.  H. erectus had long, linear bodies with elongated limbs, while 
Neanderthals had stocky bodies with relatively short limbs. Explain the anatomical rule that 
seems to be governing body form in these hominins. 
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COURSE RATIONALE 

Learning Outcome #4: Identify and use appropriate and sufficient scientific evidence 
to evaluate claims and explanations about the natural world. 
 
Students conduct lab experiments throughout the semester to evaluate hypotheses 
related to human evolution. These types of activities emphasize critical thinking rather 
than simple memorization. For example, students conduct a lab to analyze skeletal 
anatomy related to bipedal locomotion in humans. During this lab they evaluate casts of 
the postcranial skeletal anatomy of several hominin species and are asked to describe 
the type of locomotion each species may have used. Moreover, in Lab 12 (attached), 
students examine particular cranial and dental features of fossil hominins and are asked 
to make interpretations about the dietary adaptations of these species based on 
functional anatomy. 
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Anthropology (ANTH) 101L: Introduction to Biological Anthropology Laboratory 
Fall 2019, Day/Time TBD, Serra Hall 216 

 
Instructor:   Dr. Jennifer Parkinson 
   Email: jparkinson@sandiego.edu 

Office Hours:  Tuesday/Thursday 1:30 – 2:30pm 
           Wednesday 1:00 – 4:00pm 
           Serra Hall 219D 

 
Required Text:  
  
Biological Anthropology Lab manual (available in the bookstore) 
 
Course Description:  
 
This class is designed to function in conjunction with the lecture section of Introduction to Biological 
Anthropology. The lab is a time for you to handle the material and discuss it with your fellow students 
and the laboratory instructor. You will be handling casts of fossils, skeletal material, watching films 
about primate behavior and conservation, and doing hands on genetics exercises. By the end of this 
class you should have a working knowledge of genetics, evolutionary theory, primate behavior and 
conservation, and human evolution.  
  
Learning Outcomes: 
 
1. To introduce students to the scientific method to make them aware of how scientists investigate the 

natural world.   
2. To introduce students to the biological basis of life, the basics of cell biology and molecular genetics, 

Mendelian genetics, population genetics, systematics, primate behavioral studies, and analysis of 
the fossil record.  

3. To reveal the existence and importance of biological change through time, through the processes of 
natural selection, mutation, gene flow, and genetic drift. The course also examines the fossil and 
archeological records as direct sources of evidence of biological change.  

4. To illuminate diversity, and illustrate how the forces of evolution have shaped biological variation in 
modern humans, in features such as stature and body proportions and skin pigmentation.  

5. To use methods employed by biological anthropologists to gather and analyze data and form 
hypotheses related to current questions in human evolution and primate behavior.   

 
 
Grading: 
 
The grade breakdown is as follows: 
 
30% Correct completion of lab manual 
 

10% Participation in class activities and discussion 
 

30% Midterm 
The midterm will cover labs 1 – 6 and will consist of short answer questions. 
 

30% Final 
The final exam will cover labs 7 – 13 and will be a mostly a practical exam. You will be required to 
identify and discuss specimens that were studied in class.  
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Exams:  
 
The exams will cover only material that is in the laboratory manual and is discussed during class. Your 
lecture will be important for understanding the laboratory studies, but will not be directly tested in the 
laboratory section. Make-up exams will be given only under extreme circumstances and documentation 
will be required (doctor’s note, etc.). 
 
Lab Manual: 
 
The lab manual which contains all lab assignments for the semester, is available in the USD bookstore. 
You should bring this manual with you to each class. Group work is encouraged during lab activities, but 
each student should turn in their own labs. 
 
 
Other Class Policies: 
 
The lab section is an opportunity to practice and use what you have learned during lecture. It is very 
important to attend every section so that you may see the films, participate in discussion, and handle and 
study the specimens. Please come on time.  If you arrive late or leave before the lab is finished, I will not 
add your name to the attendance sheet. Make-up labs will not be scheduled. 
 
No food or drinks are allowed in the lab. 
 
Electronic devices including cell phones, laptops, tablets, etc. are not allowed. Texting in class in 
unacceptable, and taking photos of lecture slides is not allowed.  
 
Academic Integrity: 
The University of San Diego is committed to the principals of academic honesty. Dishonesty in any form 
harms the individual, other students, and the University. The University’s academic integrity policy will 
be strictly enforced, and violations will be reported to the office of the Dean. It is your responsibility to 
familiarize yourself with the Academic Integrity guidelines found in the current student handbook. 
 

SCHEDULE 
 

Date Topic 

Week 1 Lab 1: Classification 

Week 2 Lab 2: Natural Selection 

Week 3 Lab 3: Cell Division and Mendelian Genetics 

Week 4 Lab 4: DNA and Protein Synthesis 

Week 5 Lab 5: Population Genetics 

Week 6 Lab 6: Modern Human Variation 

Week 7 Midterm Exam 

Week 8 Lab 7: The Living Primates 

Week 9 Lab 8: Trip to the San Diego Zoo 

Week 10 Lab 9: Skull Morphology 

Week 11 Lab 10: Postcranial Anatomy 
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Week 12 Lab 11: Plio-Pleistocene Hominins 

Week 13 Lab 12: Homo erectus and Homo sapiens 

Week 14 Review 

Week 15 Final Exam 
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Anthropology (ANTH) 101-01: Introduction to Biological Anthropology 
Fall 2019, Tuesday/Thursday 9:15 – 10:35am, Serra Hall 216 

 
Instructor:   Dr. Jennifer Parkinson 
   Email: jparkinson@sandiego.edu 

Office Hours:  Tuesday/Thursday 1:30 – 2:30pm 
           Wednesday 1:00 – 4:00pm 
           Serra Hall 219D 

 
Required Text:  
  
Introduction to Physical Anthropology, 15th edition (Jurmain, Kilgore, Trevathan, Ciochon, and Bartelink; 
ISBN 978-1337099820)  
 
Course Description:  
 
Welcome! This is an introductory course to the sub-discipline of biological anthropology. The course 
focuses on the study of human origins and adaptation through an understanding of evolutionary 
mechanisms, genetics, comparative primate biology, the human fossil record and modern human 
variation. The course should be taken in conjunction with ANTH 101L (Biological Anthropology 
Laboratory). 
 
The class is divided into three interrelated sections. In the first section, we will focus on the fundamental 
principles and processes of evolution. We will investigate human biology through the study of genetics, 
inheritance and population biology, and learn the principles of evolution. In the second section, we 
focus on the diversity of primates, our closest living relatives. We will study their evolution, ecology and 
behavior. In the third section, we will examine and reconstruct the fossil record of the human linage. 
 
The overall goal of this course is to position biological anthropology and evolutionary biology within 
society at large, using human evolution as a central theme. This course illustrates how core biological 
concepts relate to our understanding of the origins of our species, as well as exposing the connections 
between humans and non-human primates. Throughout the course there will be an emphasis on the 
ways in which scientists learn about human evolution and the significance of human evolution for 
understanding humans today. As a lab course, students will be conducting hands-on genetics exercises, 
working with fossil casts and skeletal material, and observing the behavior of living primates at the San 
Diego Zoo. The lecture portion of the class is designed to introduce major concepts, and students will 
apply this understanding in the lab activities. 
  
 
Learning Outcomes: 
 
1. To introduce students to the scientific method to make them aware of how scientists investigate the 

natural world.   
2. To introduce students to the biological basis of life, the basics of cell biology and molecular genetics, 

Mendelian genetics, population genetics, systematics, primate behavioral studies, and analysis of 
the fossil record.  

3. To reveal the existence and importance of biological change through time, through the processes of 
natural selection, mutation, gene flow, and genetic drift. The course also examines the fossil and 
archeological records as direct sources of evidence of biological change.  

4. To illuminate diversity, and illustrate how the forces of evolution have shaped biological variation in 
modern humans, in features such as stature and body proportions and skin pigmentation.  
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5. To use methods employed by biological anthropologists to gather and analyze data and form 
hypotheses related to current questions in human evolution and primate behavior.   

 
 
Grading: 
 
The grade breakdown is as follows: 

Exam 1: 30% 
Exam 2: 30% 
Exam 3: 30% 
Participation: 10% 

 
There will be three non-cumulative exams - one at the end of each section. The exams will cover 
material from lecture, readings and films. To do well on the exams it is vital that you regularly attend the 
lectures. The text provides much valuable information, however it is not a substitute for class lectures 
and discussion.  
 
Students are responsible for taking the exam on the date specified in the syllabus. No make-up exams 
will be given except in cases of serious illness or family emergency. I reserve the right to request 
documentation of illness or family emergency as a condition for administering the make-up exam. Exam 
dates will be Oct. 10 and Nov. 9 during normal class time, and Dec. 19 at 11:00am. 
 
 
Other Class Policies: 
 
Attendance is a vital part of class. Those students who attend regularly, pay attention, and take notes 
generally do well. While the textbook and reading assignments will help you in class, the information 
you will need to succeed will be presented during lectures. Therefore I cannot stress strongly enough 
the importance of regular attendance and participation. I do not post Powerpoints online, so you must 
come to class and take notes, or get notes from a fellow student if you miss a class. 
 
Please come to class in a timely manner. Coming in late, even if it is only 5 or 10 minutes disturbs your 
classmates and the lecture.  
 
Electronic devices including cell phones, laptops, tablets, etc. are not allowed. Texting in class in 
unacceptable, and taking photos of lecture slides is not allowed.  
 
Academic Integrity: 
The University of San Diego is committed to the principals of academic honesty. Dishonesty in any form 
harms the individual, other students, and the University. The University’s academic integrity policy will 
be strictly enforced, and violations will be reported to the office of the Dean. It is your responsibility to 
familiarize yourself with the Academic Integrity guidelines found in the current student handbook. 
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SCHEDULE 
 

Date Topic Readings 

UNIT 1 – GENETICS AND EVOLUTIONARY PROCESSES 
Sept 7 Introduction to the Course  Chap 1 

Sept 12 History of Evolutionary Thought & Adaptation by Natural Selection  Chap 2 

Sept 14 Film: What Darwin Never Knew  

Sept 19 The Biological Basis of Life: Cells, DNA, Genes, Protein Synthesis, 
and Cell Division Chap 3 

Sept 21 Heredity and Mendelian Genetics Chap 4: pp. 81-98 

Sept 26 The Modern Synthesis, Forces of Evolution and Population Genetics Chap 4: pp. 98-110 

Sept 28 Modern Human Variation Chap 14 

Oct 3 Modern Human Adaptation Chap 15 

Oct 5 Macroevolution & Systematics Chap 5: pp. 113-127, 
136-140 

Oct 10 EXAM 1  

UNIT 2 – PRIMATE BEHAVIOR, ECOLOGY AND CONSERVATION 

Oct 12 
Mammalian Evolution 

Introduction to the Primates 

Chap 5: pp.128-135 

 

Oct 17 Survey of the Living Primates: Strepsirhines & New World Monkeys Chap 6 

Oct 19 Survey of the Living Primates: Old World Monkeys & Apes Chap 6 continued 

Oct 24 Primate Behavior: Socioecology Chap 7: pp. 185-202 

Oct 26 Primate Behavior: Mating & Reproduction  

Oct 31 Primate Cognition Chap 7: pp. 185-202 

Nov 2 Primate Communication Chap 7: pp. 203-224 

Nov 7 Film: Ape Genius  

Nov 9 EXAM 2  

UNIT 3 – PALEOANTHROPOLOGY AND HUMAN EVOLUTION 

Nov 14 Introduction to Paleoanthroplogy  Chap 8 

Nov 16 Primate Evolution Chap 9 

Nov 21 Film: Becoming Human  

Nov 23 Thanksgiving – No Class  

Nov 28 The Earliest Hominins and bipedalism Chap 10: 287-292 

Nov 30 The Australopiths Chap 10: pp. 293-309 

Dec 5 Paranthropus, Early Homo Chap 10: pp. 310-318 

Dec 7 Homo erectus Chap 11 

Dec 12 Archaic Homo sapiens & Neandertals Chap 12 

Dec 14 The origin and Dispersal of Anatomically Modern Humans Chap 13 
Dec 19 EXAM 3 (Final Exam)  

 
*The schedule may change over the course of the semester, and new readings may be added. Please check 
Blackboard regularly for the most updated schedule. 

143



 
 

Name_______________________________ Section #: _________ 
 
 
 
 

University of San Diego 
 

Department of Anthropology 
 
 

ANTH 101L 
 
 
 
 
 
 

Introduction to Biological Anthropology:  
Human Evolution  

 
Laboratory Manual  

 
Fall 2019 

 
 
 
 
 
 
 

144



University of San Diego, Department of Anthropology 
 

ANTH 101: Introduction to Biological Anthropology 
 

Table of Contents 
 
 

Lab 1  Classification     Handout  
 
 
Lab 2  Natural Selection     pp. 1 – 3 
 
 
Lab 3  Cell Division and Mendelian Genetics pp. 4 – 14  
 
 
Lab 4  DNA and Protein Synthesis   pp. 15 – 22 
 
 
Lab 5  Population Genetics    pp. 23 – 32  
 
 
Lab 6              Modern Human Variation   pp. 33 – 38  
 
 
Lab 7  The Living Primates    pp. 39 – 44  
    
 
Lab 8  Primate Behavior at the San Diego Zoo  pp. 45 – 49  
 
 
Lab 9  Skull Morphology    pp. 50 – 66    
    
 
Lab 10  Postcranial Anatomy     pp. 67 – 84  
 
 
Lab 11  Plio-Pleistocene Hominins   pp. 85 – 96  
 
 
Lab 12  Homo erectus and Homo sapiens  pp. 104 – 109  
 

145



Lab 5 

 

23 

University of San Diego, Department of Anthropology 
 

ANTH 101: Introduction to Biological Anthropology 
 

Lab 5: Population Genetics 
 
 

Population genetics is the study of allele frequency distribution and change under the influence 
of the four evolutionary forces: natural selection, genetic drift, mutation, and gene flow. In this 
lab, you will study the different forces of evolution.  You will also examine how these forces can 
act on the frequencies of certain alleles in a population.   When you complete this lab you 
should: 

1. Understand the forces of evolution 
2. Be able to give examples of how alleles have changed under the forces of evolution 
3. Understand how the forces of evolution have influenced human traits such as the 

ABO blood group distribution, and the distribution of the sickle cell anemia allele.  
 
 
Exercise 1: Forces of Evolution 
 
Evolution is a change in allele frequencies from one generation to the next and is caused by 
several different forces.  You lab instructor will help you discuss how the four forces of evolution 
and non-random mating act on a population.  Make notes if necessary. 
 

1. Mutation 

 

2. Natural Selection 

 

3. Genetic drift  

 

     Founder effect – this is a specific type of genetic drift.  

 

4. Gene flow 

 
 
Although it is not a force of evolution, non-random mating can cause changes in genotypic and 
phenotypic frequencies in a population. It does not cause changes in allele frequencies, 
however.  
 

5. Non-random mating 
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Exercise 2: Population Genetics 
 
To better understand the forces of evolution, we will use red and white beads to represent 
different alleles in a population.  The red beads will represent a dominant allele, R, and the 
white beads will represent a recessive allele, r.   
 
For this exercise, you will need one container, 24 white beads and 24 red beads (48 beads 
total). In each exercise, shake the container several times to make sure the beads are mixed 
thoroughly.  Once the beads are mixed, you will draw out two beads.  These two beads 
represent a new individual.  This individual has inherited one allele from each parent.  The 
beads represent these alleles.   For example, if you draw a red bead and a white bead, you will 
have formed an individual with the genotype Rr. This individual is a heterozygote, with the 
dominant phenotype.  If you draw two white beads, you will have formed an individual with the 
genotype rr, who is a homozygote with the recessive phenotype.  
 
For each part of this exercise please read all of the instructions first before you begin to draw 
beads from the container!  
 
a.  Genetic Drift 
 
For this exercise, you must make 24 draws from your container of beads.  In order that you 
don't discriminate on the basis of color, make each draw without looking at the beads. When 
you draw two beads record your results.  If you get two red beads, record a draw of RR. If you 
get a red and a white bead, record a draw of Rr. If you get two white beads, record a draw of rr. 
Make a total of 24 draws, always replacing the beads back into the original container before the 
next draw. 
 

 RR Rr rr 
 

# of individuals 
 
 
 

  

 
In a theoretical population that is infinitely large, mating is random, and where no evolution is 
taking place (i.e. none of the forces of evolution are acting on the population) certain genotypic 
ratios will always be held constant. 25% will have be homozygous dominant (RR), 50% will be 
heterozygous (Rr), and 25% will be homozygous recessive (rr).  These are known as the 
expected genotypic ratios.  These ratios are expected because each allele has an equal 
chance of being choice in a particular mating.  In the real world, however, one rarely gets exact 
expected genotypic ratios because populations are not infinitely large, frequently mating is not 
random, and evolution is always occurring. 
 

1. What is the expected phenotypic ratio for this population?  
 
 

2. What is the actual phenotypic ratio?  Genotypic ratio?  
 
 

3. Why do you see a difference between the expected and actual genotypic and phenotypic 
ratios in this population?  
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b.  Selection against the recessive phenotype 
 
In the previous exercise all of the genotypes had equal fitness, meaning that they all had an 
equal chance of having offspring in the next generation.  In real populations, this is not always 
the case.  Some genotypes are lethal or can cause significantly decreased fitness in the 
individual.  For example, cystic fibrosis a recessive genetic disease that can affect lung and 
digestive functions. Sickle cell anemia is another example of a recessive genetic disease that 
can negatively affect a person’s fitness.  For this exercise the recessive phenotype is lethal.  
 
Start with 24 red beads and 24 white beads in your cup. You must make 24 draws.  In order that 
you don’t discriminate on the basis of color, make each draw without looking at the beads. 
When you draw two beads record your result.  If you get two red beads, record a draw of RR. If 
you get a red bead and a white bead, record a draw of Rr. If you get two white beads, record a 
draw of rr, and place all rr individuals in a separate pile. Make a total of 24 draws.  DO NOT 
replace the beads back into the original container before the next draw.  After you have finished 
making 24 draws there should be no more beads left in your cup.  This represents the first 
generation.  
 
For the 2nd generation replace all of the beads that were drawn as RR or Rr back into the cup. 
DO NOT place the individuals that were drawn as rr back into the cup, since these individuals 
have the lethal genotype and cannot reproduce in the next generation.  Repeat this process for 
5 generations.  
 

 RR Rr rr 
 
1st generation 
 

   

 
2nd generation 
 

   

 
3rd generation 
 

   

 
4th generation 
 

   

 
5th generation 
 

   

 
1. Did the dominant allele “fix” in the population? In other words, was there a point in the 

experiment where there were no more recessive alleles left in the population?  
 
 
 
 
 

2. If the dominant allele did fix in the population, how many generations did it take for this 
to occur? 
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c.  Selection against the dominant phenotype 
 
There are many lethal recessive conditions and there are also a few that are dominant.  In this 
exercise you will explore what occurs when the dominant allele is lethal.  
 
Repeat the previous exercise, only assuming that the dominant phenotype is lethal.  So, 
whenever a combination of RR or Rr is drawn, you should leave those aside, but you should 
replace rr individuals back into the cup for the next generation.  
 

 RR Rr rr 
 
1st generation 
 

   

 
2nd generation 
 

   

 
3rd generation 
 

   

 
4th generation 
 

   

 
5th generation 
 

   

 
1. How many generations did it take for the recessive allele to “fix” in the population? In 

other words, was there a point in the experiment where there were no more dominant 
alleles left in the population?   

 
 
 
 
 

2. Why did it take less time for the recessive allele to become fixed than it did for the 
dominant allele to become fixed in the previous exercise?   
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d.  Founder effect 
 
Occasionally a small population is formed from a larger population.  This can occur for a number 
of reasons: individuals can become isolated because of geographic changes, a disaster can 
occur that may kill much of a population, or individuals can become stranded somewhere.  For 
example, in human history there are some examples of founder populations being formed 
because of shipwrecks. In this example, you will explore how a founder population’s genotype 
and phenotype frequencies can differ from the genotype and phenotype frequencies in a parent 
population.  
 
To begin this exercise, you will need a second container.  Reach into container 1 containing 24 
red beads and 24 white beads and randomly select twenty beads.  Place these twenty beads 
into container 2.  You will make 10 draws from container 2 replacing the beads back into 
container 2 after each draw. Draw them out in pairs, recording whether you draw an RR, Rr or 
rr.   
 

 RR Rr rr 
 

# of individuals 
 
 
 

  

 
1. Of the twenty beads that you randomly selected from container 1, what percentage were 

red? What percentage were white? 
 
 
 
 

2. What percentage of the population selected from container 2 has the dominant 
phenotype?  

 
 
 
 

3. What percentage of the population selected from container 2 has the recessive 
phenotype?  

 
 
 
 

4. How do these percentages differ from what you would expect to see in the larger 
population?   
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e.  Gene flow 
 
Up until this point, we have been assuming that each of these populations is self contained.  
Occasionally, gene flow or migration between populations occurs and this can change the 
overall genotype and phenotype frequencies in a population.  For example, think about the 
history of immigration in New York City.  Before 16th century Native Americans lived here, by the 
17th century many Dutch immigrants were arriving and the Native American population was 
decreasing.  During the mid 19th century many Irish and German immigrants arrived here, and in 
the 20th century people from China, Mexico, Nigeria, Cameroon, Thailand, Russia, the 
Caribbean, and many hundreds of other places  were immigrating to New York City.  Over that 
period of time, much gene flow occurred and the allele frequencies and phenotypic and 
genotypic ratios present in the population changed.  
 
For this exercise, you will be simulating gene flow or immigration into your population in 
container 2.  Randomly select six more pairs of beads from container 1 to add to your 
population in container 2.  Remember to pull out all of the beads in pairs since entire individuals 
are immigrating. Record the number of RR, Rr and rr individuals that are pulled.  
 

 RR Rr rr 
 

# of individuals 
 
 
 

  

 
1. What do these 12 additional beads represent?  

 
 
 
 

2. How do the affect the phenotypic ratio of the population?     
 
 

 
 
 
Review Questions 
 

1. How many alleles are always in a genotype for a certain trait?  Why? 
 
 
 
 
 
2. When inferring genotypes from phenotypes, what is the difference between dominant 

and recessive traits?  
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Exercise 3: The ABO Blood System 
 
For most of this lab you have dealt with gene frequencies in a population at a theoretical level.  
For exercise 3, we will examine the ABO blood system in modern humans.  The ABO blood 
system is determined by three alleles A, B, and O.  The presence of three alleles in the 
population makes this more complex than a simpler two allele system. 
 

1. From the three alleles, list all of the genotypes that can be produced? Remember that 
each individual only has 2 alleles.  

 
 
 
 
 

2. Both the A and B alleles are dominant over O.  A and B alleles are “codominant” with 
each other, that is, one does not dominate the other.  The names of the phenotypes 
are Type A, B, AB, and O.  What are all the genotypes that can exist for each 
phenotype?  

  
 
 
 
 
 
Exercise 4: Distribution of blood types 
 
Blood is typed according to various protein and sugar compounds, called antigens, occupying 
surfaces of our red blood cells.  Each of us has either antigen A alone, B alone, both A and B, or 
neither, and is correspondingly classified as having blood type A, B, AB, or O, respectively.  
Antigens are important because they allow the body to recognize itself and identify foreign 
substances, which can then be destroyed.   In response to foreign substances, such as viruses, 
the body produces antibodies which fight off infections.  The type of antibodies a person 
produces depends on the blood type and corresponding antigen that he or she possess on his 
or her red blood cells.  Humans have many types of antigens on their red blood cells that are 
not related to the ABO blood group.  For example, people with Type O blood have H antigens. 
 
-  - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  
BLOOD TYPE    ANTIGEN   ANTIBODY  DONATE TO              RECEIVE FROM 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -  
Type A            A         anti-B       Type A, AB         Type A & O    
 
Type B           B         anti-A       Type B, AB         Type B & O 
 
Type AB         A & B      neither      Type AB           all types (universal recipient) 
 
Type O         neither            anti-A &  all types         Type O 
                           anti-B  (universal donor) 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 
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There is tremendous variation in the frequency of blood types within and between populations 
around the world.  The distribution of blood types may be partly related to the historic 
occurrence of the infectious diseases, small pox and plague. The small pox virus is chemically 
similar to the A antigen, and the plague bacterium is similar to the B antigen.  So persons with 
these antigens will not make antibodies to fight off these diseases (because those antigens 
would also fight their own blood). 
 

1. Both smallpox and plague are highly lethal to persons of all ages.  These diseases 
have a long history in India, Mesopotamia, and other parts of Asia.  When these 
populations experienced small pox and plague epidemics, which blood types 
decreased and increased in the population? Why? 

 
 
 
 

 
2. This is an example of what type of evolutionary force? 

 
 
 
 
 
Types A and O also seem to show different susceptibilities to some conditions that develop late 
in adulthood: Type O is more susceptible to ulcers, and Type A to stomach cancer. 
 

3. Do you think that this would affect the proportions of these blood types in the 
populations the same way that exposure to infectious diseases do?  Why or why not? 

 
 
 
 
 
 
 
Native Americans had nearly exclusively Type O blood before contact with Europeans and 
Africans.  This may have been due to "Founder Effect", the situation in which a small group of 
immigrants, which are homogeneous in some genetic trait, migrate into a new uninhabited area.  
In this case, inhabitants of Siberia migrated into the previously uninhabited Americas.   
 

4. When the European and African genes began to flow into the Native American gene 
pool, which phenotypes began to appear in the Native American population?  

 
 
 
 
 
5. Why should these other types appear?  
 
6. What evolutionary force is acting in this example?  

 

153



Lab 5 

 

31 

 

 
 

7. Assuming that A and B alleles are now in the Native American gene pool, will Type O 
blood be completely eliminated.  Why or why not? 

 
 
 
 
 
Exercise 6: Sickle Cell Anemia 
 
Some individuals living in parts of the tropics, (notably 
West and Central Africa), suffer from sickle cell anemia.   
People with sickle cell anemia have deformed (sickled) 
red blood cells, and as a result, they cannot properly 
transport oxygen in their blood.   Sickle cell anemia is 
determined by two alleles, A and S.  People who have 
the AA genotype have normal red blood cells.  Those 
that have the SS genotype develop extreme sickle cell 
anemia and normally die before puberty.  Heterozygous 
(AS) people have normal and sickled red blood cells 
and experience mild anemia.   
 
Investigators found that the distribution of the sickle cell trait correlates with the distribution of 
malaria (see maps below). Malaria is a parasitic disease which is carried and spread by 
mosquitoes.  Further investigations found that some degree of sickling of the cells can kill the 
malarial parasite.  They also found that heterozygotes contract malaria less frequently than 
homozygotes (AA).   
 

                                                                  
            Distribution of Malaria                                 Distribution of Sickle Cell Allele 
 
The first map shows the distribution of malaria across Africa, Southern Europe and Western Asia.  The dark gray 
areas represent places were malaria is present. The second map shows the distribution of the sickle cell anemia 
allele. The darkest gray areas represent the highest concentration of sickle cell alleles.  
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1. What genotype is advantageous in areas where malaria is prevalent?  Why? 
 
 
 
 
 

2.  What evolutionary force is acting on these populations?  
 
 
 
 
 
3. In areas where malaria is prevalent, it is disadvantageous to have the AA or the SS 

genotype.  If both genotypes are selected against (one leaves you susceptible to 
malaria and the other gives you Sickle Cell Anemia) why do they exist in high 
frequencies in these populations? 
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University of San Diego, Department of Anthropology 
ANTH 101: Introduction to Biological Anthropology 

Lab 8: Primate Behavior at the San Diego Zoo 
 
 

For this project, you will compare the behavior, ecology, and morphology of two primate species at the San 
Diego Zoo. You will form a hypothesis related to primate behavior, collect observational data on primate 
behavior at the zoo, and use your knowledge of evolutionary theory to explain your observations in a lab report. 
For your comparison, you may use the following sources of information: 1) Your own observations at the zoo, 2) 
Information panels at the zoo, 3) your textbook or other written sources, 4) lecture notes, and 5) films shown in 
lecture.  At the zoo you will be closely observing two primate species, making comparisons of their behavior and 
morphology, as well as making focal studies involving a single animal from each species.  
 
Zoo Hours and Directions 
Zoo location: 2920 Zoo Drive in Balboa Park 
 

Hours: Open everyday 9:00am – 6:00pm.  
 

For directions by car or by public transportation visit: zoo.sandiegozoo.org and click on “visitor info.” 
 
College Student Discount 
As a student you qualify for a 10% discount on either the 1-Day Pass ($45 with the discount) or a 10% discount 
on an Annual Membership. You will need to present your student ID to receive the discount. If you plan to visit 
the zoo more than twice this year, the Annual Membership is a better deal, but you will need to present proof of 
residence in zip codes 91900-92899. 
 
Primates at the San Diego Zoo 
There are a number of primate species at the Zoo including apes and 27 monkey species. Some of these can 
be found in the following exhibits: 
 

Monkey Trails and Forest Tales (Lost Forest): guenons, mangabeys, mandrills, capuchin 
 
Asian Passage: langurs, macaques 
 
Ituri Forest: Based upon the real Ituri Forest in Africa, this exhibit houses different species from the 
rainforests of central Africa including De Brazza’s monkey, Allen’s swamp monkey, Schmidt’s spot-nosed 
guenon. 
 
Gorilla Tropics: Western lowland gorilla 
 
Bonobos: Bonobos 
 
Discovery Outpost: Spider monkeys 

 
For this study you will compare two primate species with each other. For more interesting results, try comparing 
species that are not closely related (e.g. a monkey with an ape, a Platyrrhine with a Catarrhine, a cercopithecine 
with a colobine, a Strepsirhine with a monkey etc.).  
 
Once you have decided which two species you will observe, you should spend at least a half-hour recording 
various aspects of the behavior and morphology of each group. The first 20 minutes will be spent observing 
each group as a whole, then ten minutes will be spent observing one specific individual from each group, the 
“focal animal”.  
 
Please staple your entrance tickets here:   
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1.  PRELIMINARY RESEARCH AND STUDY DESIGN 
   
1.1  Choose two study species and collect information on them.   
 
Gather all of the information you can find about each species.  You may use your textbook, lecture notes, or 
other sources.  If using information from the web, make sure you are citing legitimate scientific sources. These 
are some good websites with information relevant to primate biology/behavior:  

• ADW web: http://animaldiversity.org/ (University of Michigan Museum of Zoology) 
• Primate Info Net: http://pin.primate.wisc.edu/ (University of Wisconsin National Primate Research 

Center) 
 
Use the following questions to guide your search:   
  

• What is the binomial taxonomic name of each species?  
• Which subfamily, family, superfamily, infraorder, and suborder is each species a part of?  
• Where does each species live in the wild, and what type of habitat does each live in?  
• What type of locomotion does each species engage in?    
• What type of diet does each species have?  
• What type of social system and mating system does each species have?  
• Do these species have any morphological specializations or behaviors of interest that we talked about in 

class or that are discussed in your textbook?  
 
1.2.  Zoo Visit #1: Make general observations about your species 
 
Go to the zoo and observe your species.  Take about 20 minutes to observe the group as a whole, and take 
notes on what you observe.  You should also refer to the information panels in front of (or near) each species’ 
exhibit for information about each species.   
 
For each species, answer the following questions:  
  

• How would you describe its general appearance?  
• How would you describe its body size?  Is it large or small (compared to other animals that are familiar to 

you)?  
• How long is its tail compared to the length of its body?  
• How would you describe its pelage (coat color and hair length)?  
• Are its forelimbs and hindlimbs of relatively equal length?  If not, how do they differ?  
• What other distinguishing features characterize this species (e.g., facial morphology, facial patterns, 

prehensile tail, reduced thumb)?  
• How would you describe the social structure of the zoo population of this species?  How many individuals 

are there?  How many are males and how many are females?  (look closely!)  How many infants and 
juveniles are there?  Do you think the social structure in the zoo is the same as it would be for this 
species in the wild?  

• What types of social interaction do you see occurring between members of this species?  How would you 
describe this species’ social organization?  What do you know about its social organization from your 
lecture notes and textbook readings?  

• What type of locomotion does this species engage in?   
• What morphological features does it have that might be related to its locomotion?  
• Are there any interesting behaviors shown by this species described in the information panels?  

 
 
1.3.  Form a hypothesis. 
 
Frame your hypothesis as a testable question.  What interests you about the behavior of these species? How 
might the behavior of the two species you are studying differ?  Your hypothesis can initially be broad, and you 
will likely refine it or even change it once you have started observing your study species.  Here are some 
examples of comparative questions you could ask: 
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• How do primates spend their time?  Do activity patterns vary with age or sex? 
• Do males initiate aggressive bouts more often than females? 
• Are individuals equal in their social group, or is there a social ranking? 
• Do males and females compete for mates differently? 
• Are infants only cared for by their mothers? 
• Do young animals learn anything while they are playing? 

 
 
1.4.  Meet with your instructor to approve your hypothesis 
 
Meet with your instructor to discuss your hypothesis.  Your instructor will help you refine your hypothesis so that 
it is feasible and tailored to your study species.  
 
 
1.5.  Design a behavioral ethogram and set up your sample sheet. 
 
An ethogram is a catalog of behaviors that a species exhibits.  These behaviors should have clear definitions so 
that you can identify and distinguish each individual behavior.  Ethograms are most useful when they are 
species-specific, so spend some time making general observations of your species before constructing your 
ethogram.  It will also be helpful to choose behaviors relevant to the hypothesis you are testing. 
 
Some very useful sample ethograms for particular primate species can be found at www.ethosearch.org. 
 
Below is an example of a basic ethogram.  You may use these behaviors, but you will want to modify this to suit 
your study by adding behaviors relevant to your hypothesis.  
 
Behavior         Code        Definition 
Out of view O Animal not visible 
Grooming G Picking through fur of another animal  
Vocalizing VO Making a noise with the mouth 
Play P Manipulation of objects or apparently purposeless movement.  May involve another 

animal. 
Fighting/aggression A Interacting in an aggressive way 
Vigilance VI Looking around, being alert 
Threat grin TG Bearing teeth at another animal 
Display D Shaking branches, cage or other part of enclosure 
Locomotion L Any movement by the animal on the ground, or in trees 
No interaction N Animals are not interacting with each other 
 
 
2.  DATA COLLECTION AT THE ZOO 
 
Zoo Visit #2: Behavioral sampling/data collection 
 
For this study, you will use a scan sampling strategy on a single individual of each species. In choosing the 
individual (known as the “focal animal”), try to choose two similar individuals in each of the two species in regard 
to age and sex. In other words, if you are observing gorillas and macaques, your focal animal from each group 
should be the same age and sex, if possible.  
 
Scan sampling: At 30 second time intervals, document the behavior from your ethogram that your focal animal is 
engaging in.  Use the attached behavioral datasheet to record your data (if you have more behaviors defined 
than will fit on the provided sheet, you can attach additional sheets).  Fill in your ethogram codes across the top 
of your data sheet.  If your ethogram behaviors are well-defined, this will make your scanning easier.  
 
 
3.  DATA ANALYSIS AND WRITE-UP 
 
Evaluate your hypothesis, and compare and contrast your two study species in the form of a cohesive, well-
organized report.   
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Lab Report Format 
Your paper should be 4 pages long (not including the references), double-spaced, with one-inch margins on all 
sides. Use Times New Roman font size 12 or something similar.   
 
Your report should include the following sections: 
 

Title 
 
Introduction - Which 2 species are you studying? Include your background research here and answers 
to questions in section 1.1. 
 
Hypothesis & Predictions - Include a statement of the particular question you are examining.  What do 
you predict you will find? 
 
Methods – Describe your ethogram and behavioral sampling method 
 
Results - In this section you should provide at least one figure or table.  This can be a bar chart 
showing the frequency of particular behavior, a photograph, or any kind of figure that illustrates your 
data.  
 
Discussion - Did your data support your hypothesis or not? What assumptions did you make? What 
other factors might also influence your results? What problems did you encounter? 
 
Bibliography – Include at least 3 sources.   

 
 
Citing your sources 
  
It should be clear that you observed these species in person at the zoo and that you have also incorporated  
information other sources.  To indicate where you found each piece of information, cite each source in 
parentheses in the text as follows:  
  
Scientific journal article: (Author year) 
You textbook: (Strier 2007)  
Information from the zoo information panels: (San Diego Zoo exhibit)  
Observations you made yourself: (personal observation)  
Information from your lecture notes: (lecture notes)  
Information from a video shown in class: (“name of video” video)  
  

• You only need to cite your lecture notes if they are your only source for a particular piece of information.  
• For pieces of information that you have obtained from two or more sources, cite each source separated 

by a semicolon (see below for an example of this).  
  
Example:  
Ringtailed lemurs are native to the island of Madagascar (Falk 2000; "A Lemur's Tale" video).  They  
are about the size of a domestic cat and have prominent black and white rings on their long tails  
(personal observation), and their name reflects this feature of their pelage (Falk 2000; Syracuse Zoo  
exhibit).  They live in multi-male multi-female groups in which mating is polygamous (Falk 2000),  
and females are dominant to males (Falk 2000). 
 
Lab Report 
 
The final lab report you turn in should include these things: 
 

1.  4-page writeup with bibliography 
2.  Ethogram 
3.  Behavioral data sheets for each of your species 
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Species 1 Behavioral Data Sheet 
 
Scientific Name: _____________________________ Common Name: _________________________ 
 
Date: _________ Time: _________ Exhibit: _______________ Age/Sex: ________________ 
 
 

30 
second 
interval 

Ethogram Code 
               

1 
 

               

2 
 

               

3 
 

               

4 
 

               

5 
 

               

6 
 

               

7 
 

               

8 
 

               

9 
 

               

10 
 

               

11 
 

               

12 
 

               

13 
 

               

14 
 

               

15 
 

               

16 
 

               

17 
 

               

18 
 

               

19 
 

               

20 
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Species 2 Behavioral Data Sheet 
 
Scientific Name: _____________________________ Common Name: _________________________ 
 
Date: _________ Time: _________ Exhibit: _______________ Age/Sex: ________________ 
 
 

30 
second 
interval 

Ethogram Code 
               

1 
 

               

2 
 

               

3 
 

               

4 
 

               

5 
 

               

6 
 

               

7 
 

               

8 
 

               

9 
 

               

10 
 

               

11 
 

               

12 
 

               

13 
 

               

14 
 

               

15 
 

               

16 
 

               

17 
 

               

18 
 

               

19 
 

               

20 
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University of San Diego, Department of Anthropology 
 

ANTH 101: Introduction to Biological Anthropology 
 

Lab 12: Homo erectus and Home sapiens 
 

We do not know for sure which of the hominins from the Australopithecus group gave rise to the 
earliest members of our genus, but by about 2 million year ago a new group of hominins was 
appearing on the scene in Africa.  During this lab you will evaluate some of the evidence for the 
predecessors of modern human beings.  You will examine the evolution of the genus Homo 
during the Pleistocene and will consider the morphological features that have been used to 
define Homo sapiens.  Additionally, you will examine the evidence of variation in time and space 
in the morphology of the Homo sapiens skeletons with particular attention to differences 
between modern humans and Neanderthals.  
 
A. Homo erectus 
 
Homo erectus is the first hominid species known to have spread out of Africa.  African Homo 
erectus can be dated back to 1.6 million years ago.  In Asia, Homo erectus appeared perhaps 
as early as 1.8 million years ago.  This species appears to have persisted in Asia until 400,000 
years ago and possibly as recently as 50,000 years ago in Java.  There is some debate as to 
whether Homo erectus existed in Europe: certain fossils have alternatively been identified as 
either very late Homo erectus or very early Homo sapiens. 
 
 

1. In terms of brain size, how does Homo erectus compare with Homo habilis? 
 
 
 
 
 

2. Describe the shape of the Homo erectus braincase.  Note the location of greatest cranial 
width.  Try to locate the following bony thickenings: the sagittal keel, the supraorbital 
torus, and the occipital (= nuchal) torus. 

 
 
 
 
 

3. Observe the face of Homo erectus.  Describe the shape of the brow ridges and nasal 
opening. 

 
 
 
 
 

4. Homo erectus skulls are larger than those of Homo habilis.  How do tooth sizes 
compare?  Which has a higher brain size to tooth size ratio? 
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5. Observe the Homo erectus mandible from China.  Is there a chin?  Note the height and 
breadth of the ramus (the vertical portion of the mandible). 

 
 
 
 
 

B. Archaic Homo sapiens (Homo heidelbergensis) 
 

Fossils that have been called Homo sapiens date back to almost 800,000 years ago.  These 
fossils have a mixture of features.  Some of these features resemble Homo erectus, while 
others are more like moderns humans.  We call these specimens "archaic Homo sapiens” or 
Homo heidelbergensis.  H. heidelbergensis fossils have been found in Africa, eastern and 
southern Asia, and Europe 
 
 

6. Compare archaic Homo sapiens with Homo erectus and modern Homo sapiens for the 
following features. 

 
 H. erectus H. heidelbergensis Modern H. sapiens 
 
 
Cranial capacity 

 
 
 
 
 

  

 
Height of greatest 
width of skull 

 
 
 
 
 

  

 
 
Brow ridge size 

 
 
 
 
 

  

 
 
Nasal opening size 

 
 
 
 
 

  

 
 
Tooth size 

 
 
 
 
 

  

 
 
Brain : tooth size 
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C.  Neanderthals (Homo neanderthalensis) 
 
The Neanderthals lived in Europe and western Asia about 150,000 to about 35,000 years ago.  
They were a robust species which was adapted to a cold harsh environment.  In many ways 
they are very similar to modern humans, but there are some notable cranial and postcranial 
differences. 
 

7. Compare a Neanderthal skull with a modern human skull.  Note the following features: 
 
 
 H. neanderthalensis Modern H. sapiens 
 
 
cranial capacity 

 
 
 
 
 

 

 
 
shape of the brain case 
 
 

  

 
portion of greatest cranial 
width 
 
 

  

 
 
size and shape of brow ridges 
 
 

  

 
size and shape of nasal 
openings 
 
 

  

 
 
shape of mandible 
 
 

  

 
 

8. Compare the long bones from the legs in the Neanderthal and the modern Homo 
sapiens.  How do they differ in terms of length and robusticity?  Note especially the joint 
surfaces (hip and knee joint areas). 
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9. Can you propose any reasons why Neanderthals and modern Homo sapiens differ in the 
form of these long bones? (** Hint think about adaptation to climate) 

 
 
 
 
 
 
 
 
D. Modern Homo sapiens 
 
Fossil remains resembling modern Homo sapiens from Africa are at least 100,000 years old.  
The oldest European specimens are from about 35,000 years ago. 
 
 

1. Describe any differences you see between the Cro-Magnon skull (an early European 
representative of Homo sapiens sapiens), and the skull of a contemporary Homo 
sapiens sapiens. 

 
 
 
 
 
 
 

2. Compare the modern mandible with that of the Neanderthal.  Is there a chin on the 
modern mandible?  Is there a retromolar gap? 
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Hominins for Lab 13 
 

                                
Homo habilis                                                                            Homo habilis  (or rudolfensis if you prefer) 
 
 

        
Homo erectus (Indonesian)              Homo erectus (Chinese) 
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                Homo erectus (African)                                          Homo erectus (African)        
 

                                    
Homo heidelbergensis                                                             Homo neanderthalensis 
 

                                      
Homo sapiens Cro-Magnon Skull 40,000 years old)                 Modern Homo sapiens 

167



���������	
����� ����� ������� ������������� �!��"� #$	
� �� #$	
�%���&'	(�)	&# *+,-.//	��'0	��	
! 1�22�-34,"#$5	�����&	 .678 ��#
�	�9	0	2 :�&	
(
�&#��	 ��#
�	�6#!$	
-*4;	<�
�!	�� .�('�		
'�(��.678��22	(	 " '2	=>?�
����"� ��2��/�.�(
�'�2	��/���#
�	 ��@��#��'���?#�'��2�A���
#!	�������2�(��'�2	��@��#��'����/�?#�'��2�A���
#!	����
	&'��B�#
� CD		E2=��������B�#
� 9	��#
	F - � 9�$FC � G� 	
F 3����2�(���#
�	;	��
'<�'�� @��	H<2�
��'����/�� 	����#��'��2�<
�<	
�'	���/�!#�'��2�'���
#!	����� �����!$'�	��� 	�����	<���/�!#�'��2����#��'���I'� �� 	�&	�'(����&������
#��'����/�!#�'��2�'���
#!	���)�@��2=�'���/!#�'��2����	��#�'�(�'���
#!	����'��)�@��2=�'���/�0'$
��'�(���
#��#
	��#�'�(�"�2'&D�
E�)�� 	��#
�	�I'22��#2!'���	�'����#&	���'���0��'0	�&	�'(��<
�5	���)�6���'��	�&	&�/�
�	�('�		
'�(!�5�
�)��
'!�
=�7
�&'�(?�&	�?	� �&����/&	2'0	
=1��#2�=���#
�	D�
E2��& "�!	����I		E2=��������� �#
�� 6��
	
	J#'�'�	�K ��!<2	�'����/��?8���

A��D�
E/2�ILM���NO�����PQM����R���S��T�U���VM���P����PP�S�������P*)��
�0���W)�8	('��
�
X)�Y���	
@<<
�0�2���� 4)�44Z4WZ4+�,FWW�!�8'�E�G2����
[�2���F@<<
�0	&�/�
.678�� �'
-)�44Z4WZ4+�,FWX�!�8'�E�G2����
[�2���F@<<
�0	&�/�
�.6@����'��	�;	��

��\����P����P������;��	�"#$!'��	&F�44Z4WZ4+�,FW*��!]'	I'�(F���NO�Q̂ L���RS���T�S���_�̀ ���S��a��TP����T�9����	&'�F�44Z4WZ4+�,FW*��!� ��(	��<
�<��	&�$=F�
[�2���

"���&�
&�7
�&'�(�"=��	!>�1'��2G� 	
�7
�&'�(�?�&	������Z1�'2�7
�&'�(�"=��	!�9�$�9	��#
	Z9�$�9	��#
	�A��� '����#
�	��
���>2'��	&K
168



����������	�
�������	��	
�����������
������� ��� ��� ��� �����������������������������������������������
����������
���	
�
�����
�����������	���	����	�� ��
�����������
���������!
������"�������������	�����#$�%��������	�����# &'	�
��$�%��������# ���&(�&)&�(�*&�*(� �+&(�$&�*�����������	�����#)���������	�����#������������	�����#�������������	�����#���"
�������	�����#�������������	�����#��
�����,����!
��������	�����#&����������������������"����������������	�
���#� +��# � ��# � ,!�����#���������# �����	�
���������"��������������������&�� �	�
����������������
����$�&-� �������!����
���	��	
���������������	��"������	�
��������
""�����������������-���
���������!����	��������������.�������������������!�-�����������"�������������""���
��������������������"�	���	����	��"
�-��
""��������	
����� &�*��/01�������	.���-"���

,���������1�����������2���
������� �������	�
��������"�	��	�
���� �������	�
������"����!�������	������
�������
�������������
�������"����������!����������������"�����������������$�%����$���������	���������������	���!����#��������
����	����""��������������������$�%����$���������	����������#

169



� ��������	
�����
�����
��
�������������
����������
��
�������������������
���
�������

����������������
�����������
���
������������
�����������������������
�����������������������������������
���������
������������������	
�
��� �
�������
������������!������ "��� "���������#���������
� $%&�''()

*+,-./0�������
���� �%����
�������
������
��
������������������������������
�������
��
�1���
�2����
��������!�������%��
�����!1���!
��%������
32����
��������!������
��
���
��������
�������3

170



Core Curriculum Submission Form 
Select Core Area: 
 
Foundations  Flags 

☐  Theological and Religious  ☐  Diversity, Inclusion, and Social Justice: 

☐  Inquiry Philosophical Inquiry    Level 1, Domestic 

☐  Ethical Inquiry  ☐  Diversity, Inclusion, and Social Justice: 
      Level 2, Domestic 

Explorations  ☐  Diversity, Inclusion, and Social Justice: 

☒  Scientific and Technological Inquiry    Level 1, Global 

☐  Historical Inquiry  ☐  Diversity, Inclusion, and Social Justice: 

☐  Social and Behavioral Inquiry    Level 2, Global 

☐  Literary Inquiry  ☐  Advanced Writing  

☐  Artistic Inquiry  ☐  Quantitative Reasoning  

    ☐  Oral Communication 

Competencies  ☐  First‐Year Integration 

☐  First Year Writing  ☐  Advanced Integration 

☐ Mathematical Reasoning and 
  Problem Solving  Click on appropriate box(es) 

☐  Second Language 
 
 
1. List the course number and title (Ex: ANTH 101 Introduction to Biological 

Anthropology) 
ENGR 241 – Acoustics of Musical Instruments [3 CR] 
 

2. Provide the course description that appears in the Course Catalog. 
An exploration of the acoustical properties of musical instruments that combines the 
concepts of musical acoustics with the design and construction of musical instruments.  
Analysis of musical tones using instrumentation.  Analysis of vibrating structures using 
SolidWorks. The course will culminate in student innovative design projects. 2 hours 
lecture/demonstration, one 3‐hour laboratory per week.  Satisfies the USD Core 
Requirement for Scientific and Technological Inquiry.  Prerequisite:  completion of the USD 
Mathematical Reasoning and Problem Solving core requirement. 
 

3. Identify the course outcomes. These should be identical to those that appear on the 

syllabus and must be aligned with the area outcomes. 

At the end of this course students should be able to:  
1) Analyze the harmonic structure of musical tones electronically using appropriate 
instrumentation.  
2) Analyze the vibrational characteristics of simple physical structures using SolidWorks  
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Course Syllabus 
ENGR 241 – Acoustics of Musical Instruments 

Credit and Contact Hours:  3 units.  Two hours of lecture and three hours of laboratory 
weekly. 

Typical Textbook:  
T. D, Rossing, F.R. Moore, P.A. Wheeler, The Science of Sound¸ 2nd or 3rd ed. Addison

Wesley 1990, 2002.

Additional References:  
A.H. Benade, Fundamentals of Musical Acoustics, Dover 1990 
H. Helmholtz, On the Sensations of Tone, Dover 1954\
J. Backus, The Acoustical Foundations of Music, W. W. Norton, 1977
W.F. Rogers, Physics of Music, Science and Art, W.F. Rogers, 2013
D.R. Lapp, The Physics of Music and Musical Instruments, Wright Center for Science

Education, 2006
B. Hopkins, Musical Instrument Design: Practical Information for Instrument Design, Sharp

Press, 1996
N. Collins, Handmade Electronic Music, The Art of Hardware Hacking 2nd ed., Routledge,

2009

Catalog Description 
An exploration of the acoustical properties of musical instruments that combines the concepts of 
musical acoustics with the design and construction of musical instruments.  Analysis of musical 
tones using instrumentation.  Analysis of vibrating structures using SolidWorks. The course will 
culminate in student innovative design projects. Not intended for engineering majors.  2 hours 
lecture/demonstration, one 3-hour laboratory per week.  Prerequisite:  completion of the USD 
Mathematical Reasoning and Problem Solving core requirement.  

Course Outcomes: 
At the end of the course the students will be able to: 

1. Analyze the harmonic structure of musical tones electronically using appropriate
instrumentation.

2. Analyze the vibrational characteristics of simple physical structures using
SolidWorks

3. Accurately describe the acoustical properties of a variety of musical instruments
4. Record and accurately reproduce musical content
5. Design simple electronic circuitry to produce and modify musical tones.
6. Design and build a novel musical instrument

USD Core Scientific and Technological Inquiry Student Learning Objectives: 
1. Design and conduct an experimental and/or observational investigation to generate

scientific knowledge or evaluate a technological solution to a problem.
2. Analyze data using methods appropriate to the natural sciences and/or engineering in

order to make valid and reliable interpretations.
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3. Explain the basic scientific concepts and theories relevant to the area of study. 
4. Identify and use appropriate and sufficient scientific evidence to evaluate claims and 

explanations about the natural and designed world. 
 

 
Typical Lecture Topics: 

Segment 1 (~ 2 weeks) – Vibrations, Waves, and Sound 
 Segment 2 (~ 3 weeks) – Perception and Measurement of Sounds 

Segment 3 (~ 4 weeks) – Musical Instrument Acoustics 
Segment 4 (~ 4 weeks) – Electroacoustics 

  
Typical Laboratory Topics 

Laboratory Introduction and Safety (1 week) 
Introduction to SolidWorks (1 week) 
Simple vibrating systems (1 week) 
Tone quality and sound analysis – (1 week) 
Vibrating strings, plates and air columns (1 week) 
String instruments (1 week) 
Brass instruments (1 week) 
Woodwind instruments (1 week) 
Design and Construction of a Novel Musical Instrument (5 weeks) 

 
Typical Assessment 

Homework & design exercises  - 20% 
Laboratory work   - 15% 
Examination #1 (1hr)    - 20% 
Examination #2 (1hr)    - 20% 
Final Project & Presentation   - 25% 

 
 
Prepared by:  
Thomas F. Schubert, Jr., Ph.D., P.E. 
October  2019 
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Student Learning Outcomes for Scientific and Technological Inquiry 
ENGR 241 Acoustics of Musical Instrument 

 

 

Core Learning 
Outcome 

Examples of Student Work 

1.  Design and conduct an 
experimental and/or 
observational 
investigation to generate 
scientific knowledge or 
evaluate a technical 
solution to a problem. 
(addressed in course 
objectives 1, 2, 6) 

The final design project (a five-week project) will be the primary illustration of this 
outcome.  In the project, each student (or pair of students) will propose a project 
where they design, build and test a novel musical instrument.  Mandatory 
components of the design process include development of specifications, 
scheduling, development of a test plan to insure specification compliance, testing 
against specifications, and final demonstration/presentation.  In addition to this 
project, many of the laboratory exercise will have a component where students are 
required to design and conduct experiments. I have included the handout for the 
Building a Percussion Instrument experiment (lab 2) that includes 2 instances 
where students are required to devise a plan of action to realize a solution to a 
technical problem (parts I & II).  Also attached is an overview of the final 
project.  The Proof of Concept and Test Plan address this CLO 

2.  Analyze data using 
methods appropriate to 
the natural sciences 
and/or engineering in 
order to make valid and 
reliable interpretations. 
(addressed in course 
objectives 1, 2, 4, 5, 6) 

Fundamental to the design and construction of musical instruments are pitch 
accuracy and tone quality.  In both the lecture and laboratory component of the 
course, students will learn appropriate techniques to evaluate each of these qualities 
and evaluate the results of their measurements.  Tone quality will be measured 
through spectral analysis:  pitch will be usually measured with instrumentation 
based on either phase-lock loops or stroboscopic techniques.  The attached lab 2 
handout includes three instances where students are required to analyze and 
interpret data (parts II, III, & IV).  In the final project overview, the Proof of 
Concept and Test Plan also address this CLO. 

3.  Explain the basic 
scientific concepts and 
theories relevant to the 
area of study (addressed 
in course objectives 3, 6) 

Basic scientific concepts and theories are primarily covered in the lecture 
component of the course. The fundamentals of vibrating strings, structures, and air 
columns will be covered extensively. When students propose, design, and test their 
novel musical instrument (the 5-week final project), they will be required to 
explain the basis upon which their instrument will produce musical tones and 
pitches.  In order to prepare students for that experience, many of the laboratories 
will also have relevant sections.  The attached lab 2 handout includes two 
instances where students must relate their actions to the basic scientific 
principles (parts I & III).  The final project proposal addresses this CLO.  

4.  Identify and use 
appropriate and sufficient 
scientific evidence to 
evaluate claims and 
explanations about the 
natural and designed 
world.  (addressed in 
course objectives 3, 6) 

Students will explore basic acoustic principles through laboratory work and the 
comparison of collected data to theoretical claims.  Are the harmonics of vibrating 
structures or air columns related by simple integer multiples?  Does the real world 
match the models presented by science?  These (and similar) are questions that will 
be asked and evaluated.  The attached lab 2 handout includes three instances 
where students are asked to compare real-world data to explanations based on 
theory (parts I, II & IV).  In the final project overview, the Project Test Plan 
addresses this CLO). 

 
Objectives:  At the end of this course students should be able to: 

1. Analyze the harmonic structure of musical tones electronically using appropriate instrumentation. 
2. Analyze the vibrational characteristics of simple physical structures using SolidWorks 
3. Accurately describe the acoustical properties of a variety of musical instruments 
4. Record and accurately reproduce musical content 
5. Design simple electronic circuitry to produce and modify musical tones. 
6. Design and build a novel musical instrument 
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Acoustics of Musical Instruments 
Laboratory Exercise #2 

 
Building a Percussion Instrument: Xylophone 

 
In this lab, we will build a simple percussion instrument and investigate the effect of physical 

dimensions on the vibration frequency of each wooden bar. The xylophone (Figure 1) is a musical 
instrument in the percussion family that consists of wooden bars supported at nodal points struck 
by mallets. Each bar of the xylophone corresponds to a pitch of a musical scale.   There are many 
kinds of xylophone found all around the world and presenting a pentatonic, heptatonic or 
chromatic scale. During this lab, you will build a xylophone out of poplar wood using tools in the 
wood shop and Donald’s Garage. Each group will work towards the design of a few notes on a 
chromatic scale, each student in a group will be assigned a different pitch at the beginning of the 
session. 

 
Figure 1 – A Simple Xylophone 

 
I - Designing the Xylophone 
 

Before starting to cut the wooden bars to dimension, you will need to think about designing 
your group’s octave and listing the frequencies you desire. The musical scale used for the lab is 
the chromatic scale. A chromatic octave consists of 12 pitches each separated by a semi-tone 
(Figure 2). In this lab, we will base our chromatic scale on the pitch, A3, (220 Hz). If we denote, 
f0 the base frequency of the scale, we know that the frequency of the nth semitone is: 
 

 12
02

n

nf f  

 

Calculate all the frequencies of the notes starting at F3 and ending at C5 on a chromatic 
scale. Summarize your findings in an Excel spreadsheet. 

 

 
 

Figure 2:  The chromatic scale 
 

The idea now is to be able to translate this list of frequencies into dimensions for the wooden 
bars. Vibrational theory indicates that the natural frequency of a uniformly dimensioned bar is 
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given by: 

2
1.028

E h
f

L
   
 

 

Where 
  E – Young’s modulus for the material 
   – material density 
  L – length of the bar 
  h – thickness of the bar 
 

Young’s modulus for polar is approximately 7.2 GPa and it’s average density is 450 kg/m3.  Based on 
vibrational theory, calculate the bar length for each of the frequencies that you have previously determined.  
Add these values to your spreadsheet.  Assume the bar thickness is that of your assigned poplar lumber.  

For the initial stages of this experiment, only the length of the bar will be varied – all other dimensions will 
be kept constant.  Thus, theory tells us that the natural frequency of a bar scales as the square of the 
inverse of its length: 

2

1
f

L
  

 

You will be provided with long poplar bars from which you will cut your xylophone bars 
as well as a reference bar whose frequency matches f0 = 220 Hz. 

 

Check with a chromatic tuner (or tuner software on your laptop or phone) that the 
resonance frequency of this reference bar matches the expected value and then measure the 
length of the reference bar as accurately as possible. 

 

You have now in your possession all the information necessary to design your xylophone.  
 

From the list of frequencies you obtained earlier and the length of the reference bar, compute 
the list of desired length to tune your xylophone bars. Add to your Excel spreadsheet array with 
another column indicating your computed lengths.  Compare your values to those calculated 
from vibrational theory.  Are there any significant differences?  If so, why?  STI Outcomes 3, 4 

Check with the course instructor before moving to the next section. 
 

II Building the Xylophone 
 

You have now all the necessary information to start building your xylophone – congratulations!  
Now is time to start building.  But before you rush to grab the hand tools, it might be useful to   
think about the material you are dealing with. The material we are using is poplar wood, as is the 
case with every wood, poplar is not very homogeneous.  As a result, if you were to follow exactly 
the list of lengths you just calculated, the frequencies you would obtain would likely be slightly 
off in an unpredictable manner.  
 

Chromatic tuner software (or chromatic tuners) are available to test the natural frequency 
of the bars.  If the frequency of a bar is lower than expected, what does it mean in terms of the 
length of the bar?  Devise a test/revise plan to ensure that the bars you make can be adjusted to 
exactly the correct length for the desired natural frequencies.  STI Outcome 1 

Cut the long poplar bars into appropriate lengths and adjust them according to your 
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test/revise plan so that they experimentally achieve the correct natural frequency.  Record your 
results and compare actual dimensions to your theoretical calculations.  STI Outcome 2, 4 

 
III  A Musical Design Experience 
 

Musicians are often expected to perform out of their normal area of comfort.  Consider the 
following situation. 

 

You are a percussionist who has been hired to perform “new music”.  Upon receiving the 
music, you discover that the xylophone part requires “half sharp” and “half flat” pitches.  That is, 
notes that are between the normal pitches:  either 50 cents (a ¼ step) sharp or 50 cents flat.  
Obviously those pitches aren’t on your primary xylophone.   

 

Fortunately you have a junk pile of discarded xylophone bars.  As you sort through them, you 
discover that, in order to cover the pitches needed, you will have to lower the pitch of each bar 
by 50 cents.   

 
Devise a plan to lower the pitch of a bar by 50 cents and to accurately evaluate the resultant 

pitch. STI Outcome 1 On what scientific/technical principle do you base your plan? STI 
Outcome 3  As a proof of concept, take one of the xylophone bars previously built (or a 
duplicate), alter it according to your plan, and test the results. STI Outcome 2. Report on your 
results.   

 
IV Simulation Verification (optional – extra credit) 

 
Build a model of your xylophone bar in SolidWorks.  Explore the first three resonant modes 

of vibration.  In order to assure minimal interference of the bar support structure with the first 
resonant mode, at what location on the bar should the bar supports be placed?  Does your 
experience gained in measuring resonance match this conclusion?  STI Outcomes 2, 4 
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ENGR 241 – Acoustics of Musical Instruments [3 CR] 
Fall 2019 

 

Final Project – Design and Construct a Novel Musical Instrument 
 

Project Overview:  During the last 5 weeks of the semester, the laboratory portion of the class 
will be primarily devoted to the design and construction of novel musical instruments.  The 
phases of the projects will include the following milestones 
 

Project Proposal.  Each student (or team of two students) will write a proposal consisting of: 
 The basic idea of the novel musical instrument 
 An explanation of the scientific/technical theories upon which the instrument is based 

(STI Outcome 3) 
 Any global, economic, environmental, or social impact 
 Specifications 

o Functional requirements 
 Range of notes and the tuning scale used 
 Inputs required and the deliverables 

o General physical requirements and properties 
o Scope of the work 
o Preliminary budget (limited to $200) 

 Schedule – a timeline for 
o Research 
o Proof of concept 
o Construction 
o Testing 
o Final Reporting 

The proposal must be approved by the course instructor before further stages of the project are 
initiated. 
 

Research.  Each project will perform formal research into acoustic theory appropriate for, and 
into instrument designs based on similar principles as the proposed novel instrument.  References 
must be cited.  (STI Outcome 3) 
 

Proof of Concept.  In at least one aspect of the project, alternate designs must be considered.  
Prototypes of those alternatives will be constructed and evaluated against specifications to 
determine the best alternative.  (STI Outcomes 1 & 2)  
 

Construction.  It is expected that each novel instrument will be built within the time limit of the 
course.  Instructor and staff help will be provided, but the student is expected to do the major 
portion of the construction phase.  The SMSE shops and Donald’s Garage are available for this 
work, but students must achieve proper safety badging to use those facilities and the equipment 
therein. 
  

Project Test Plan.  Each project must produce a test plan by which success of the project will be 
determined.  The test plan must address the specifications itemized in the project proposal and 
indicate how data will be taken and interpreted to indicate project success.  Students will then 
use this test plan to determine project success.  (STI Outcomes 1, 2, & 4) 
 

Final Report and Presentation.  A final report will be written and submitted for evaluation.  
The completed novel instrument will be demonstrated to the class.  Demonstration at the SMSE 
Engineering and Computing Expo (early December) is encouraged. 

179



���������	
����� ����� ������� �������������� !��� "�#�� �� "�#�� $%&%'((	��)*	�+	
, -�..�/0123456	�����7	 �893 ��4
�	�:4,5	
 ;<1=	>�
�,	�� ��.)?�3�)?�@�A��	
�?�B	.��)������3AB��..	C	 ��..	C	��(�D
���@�3�)	��	�+)�.	��(���4
�	 ��D,	
)����-�
	)C����.)�E����.�C�+)�.	 ��D,	
)����-�
	)C����.)�E�
	7)��F�4
� ;GHI		J.E��������F�4
� 9	��4
	K L�0 � 9�5K0 � 8�M	
K 0����.�C���4
�	=	��
)>�)�� +M)����4
�	�>
�*)7	�����)�G7	>�M�	N>.�
��)����(��M	��M�..	�C	����7��>>�
�4�)�)	��(��)�CD,	
)����(�
	)C��>�.)�E�)���M	�/1����	��4
E?�3�47	����	N�,)�	��M	�M)���
)��.�.	C��E���7�)��	
��.��7�	N�	
��.������
�)�������(�
	)C��>�.)�E�7	�)�)���,�J)�C?�3�47	�����.�����47E��M	�
	�)��.�>>
���M	��)���M	�7)��)>.)�	��(�)��	
���)���.�
	.��)������7�7)��4����M	)
�
	.	*���	�������	,>)
)��.���.E�)���(�D,	
)����(�
	)C��>�.)�E?��
),�
E�O
�7)�CP�7	��P	�M�7����(7	.)*	
E-��4.�E���4
�	I�
J.��7 Q�������R��#���R#� �S� :�

A��I�
J(.�T&U��QVW�����#XU�YQ�Y���R��S�Z���LU���#����##�R�������#H?��
�*���[?�B	C)��
�
\?�]���	
D>>
�*�.����M1?�11̂01̂1_�2K0\�,�',).E�'7,��7�G��.)��	7,��7�KD>>
�*	7�(�
�3AB��M�)
/?�11̂01̂1_�2K0_�,�B���.7�̀�4(,����J�4(,���KD>>
�*	7�(�
�D3D����)��	�=	��

=��	�345,)��	7K�11̂01̂1_�_K[;��,a)	T)�CK��bcQ�Ld&���Y��#�R���e�#��f������R!9����	7)�K�11̂01̂1_�_K[;��,�M��C	��>
�>��	7�5EK�J�4(,���

3���7�
7�O
�7)�C�3E��	,G�-)��.8�M	
�O
�7)�C�P�7	������̂-�).�O
�7)�C�3E��	,�8�M	
�O
�7)�C�P�7	��9	C��E��9	��4
	�A���M)����4
�	��
���G.)��	7g

����.�C���C	�
	(	
	��)�C��M)���4
�	 ��.)�)��.�3�)	��	���.)�)��.�3�)	��	���893�PA:G��'K��M).���>MEh���.)�)�����7�'����,)����
�C
�,�
	(	
	��)�C�M)�

180



�������������	 
����
���
���������
�����������������������	 ��
 ��
 ��
 ������
���
����
���
��
��
���������
�������������
����
����������
������������	
�� !"
#$% 
&'"$( %"��'
)*+
,'-./
0�1�%-23$4%5�� %-
&'67� .
% $%
������
�����8����
 9%:� !29�'� !2+�'1$'" %"��'!;&'"$ '%"��'%-
<$-%"��'!
=
&<>*��?�������������������@A�B��������������@�����������������@ C�����������
�����@ D�E
FGE
F�H����������������@ C������H����
�����@ �I������������������@�������������������@���?��������������@�������������������@F������
J����8���������������@K����
��
����
��
��
��?�������
��
���
������@
 L��@ MN 
 O�@ P 
 J8�����@ P

J��
����
Q
��
����
��=����������	C�
���
������
�
��?���
������	C�
���
������
��?����8��
���
������	
R��
������
�����S������
���?����
����
8�
����
��
��
��?�
�����
���
��
A�B���SA�����S��������������
��������8����@
R��
������
���
�??��
��
��
���������
A�B���SA�����S��������������@

181



���������	 
���������������������������������������������������������������������� �������������������������������!���"���#��"!�����$�������������
�%%��������������������������&������������$��'�()���*����+���)���#����������������,
������������������$�"�����������������������������������������������!�-���,���������#����!���� ./012345167789:;5<=>51:?@;;@ABCD4EFGAH 
��������"�������������!�����$�����#��IJ������������"��$�������$��������������������������������������������������������!�-���,
��������"����!�������������������$�����������!����,  %�������������%�!!���� K��	L�MN

=?O8HPJ�����������Q����$$������"���������!������������!�������������$�����������!���� �����R�����������#�����������$$��# "��#������!����SR�����������#��!�����������������!�����!"���S

182



 

POLS 371—American Foreign Policy 

 

Course Approval Submission for First Year Integration and ESBI 

TLC Theme—Engage (Building Community) 

 

Sample Syllabus Attached 

 

 Course Number and Title: POLS 371 American Foreign Policy 

 Provide Course Description: This course provides an in-depth exploration of the 

challenges and opportunities facing American foreign policy in the 21st century. 

Students examine the historical legacy and internal and external constraints on 

foreign policy decision making. Students also study theoretical approaches in the 

discipline of international relations and discuss their relevance to an empirical 

analysis of American foreign policy. 

 Integration Learning Outcomes—Upon completion of this course, students will 

be able to: (1) recognize that scholars from different disciplines offer different 

perspectives that allow us to see connections between and among disciplinary 

perspectives on the foreign policy issues with which the United States engages 

and on the strategies deployed to encourage regional and international 

community building (Marshall Plan, NATO, NAFTA); (2) understand and 

articulate how the basic themes of US foreign policy are interconnected with the 

foreign policies of other countries and with interstate and global politics; (3) 

describe the value of multiple perspectives to scholarly inquiry and the resolution 

of global problems; (4) recognize and articulate, in particular, how and why 

different disciplines offer unique and useful insights on effective policymaking 

with regard to cooperation (engagement) and conflict (disengagement) among 

countries on a host of interstate and global issues.  Example of Assignments: 

There will be two assignments to meet the integration outcome (attached to the 

end of the appended syllabus)  During the second month of the semester, the 

instructor will invite a faculty member from a different discipline to discuss the 

way in which that discipline addresses a subject differently from the way in which 

it is discussed in political science/international relations—an example could be 

when either a professor from economics discusses trade or a professor from 

philosophy discusses war and peace.  In the first assignment, students will write 

a reflection paper that addresses a list of questions designed to capture the 

“integration” element after listening to a faculty member from another discipline.  

In the second assignment, students will write a reflection paper based on a 

comparison between their class project and those of other students in other TLC 

classes that are presented at the end-of-semester Integration Showcase.  The class 

project for this course will entail a case study in American foreign policy in the 

areas of security, economic, trade, migration, or the environment, in which 

students will write a paper (10-12 pages) that identifies, describes, and assesses 

how theories of international relations and foreign policy address the question of 

how and why the chosen policies either foster or inhibit global cooperation and 

engagement. 
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 Social and Behavioral Inquiry Learning Outcomes: (1) articulate and compare 

theories of international relations and foreign policy as they apply to US foreign 

policy; (2) evaluate the quality, objectivity, and credibility of evidence, using 

theories, methods, or ways of thinking that define inquiry in political 

science/international relations; (3) state a conclusion that is a logical extrapolation 

from the inquiry process; (4) apply international relations and foreign policy 

approaches to analyze a new set of events/fact patterns representing US foreign 

policy. 

 Example of Assignment: The class project for this course will entail a case study 

in American foreign policy in the areas of security, economic, trade, migration, or 

the environment, in which students will write a paper (10-12 pages) that 

identifies, describes, and assesses how theories of international relations and 

foreign policy address the question of how and why the chosen policies either 

foster or inhibit global cooperation and engagement. 

 

 

 

Responses to Supplemental Questions related to assessing Social and Behavioral 

Inquiry Outcomes 

 

1. What theories or analytical frameworks will students be able to articulate at 

the end of this course?  Students will be able to articulate the core assumptions 

of major international relations and foreign policy theoretical approaches and 

models, such as realism, liberalism, constructivism, the rational actor model, the 

organizational process model, and the bureaucratic politics model.   They will also 

be able to articulate ways in which US domestic politics and the domestic 

political process affects the country’s foreign/security/trade/environmental 

policies. 

2. How will students learn to analyze claims using the theories, methods, or 

ways of thinking that are appropriate to this course?  Students will write short 

analytical papers on specific questions related to US foreign policy.  In each 

paper, student analysis will be expected to use evidence-based arguments that will 

also draw on theory to assess the empirical record.  In general, students will draw 

on data and historical evidence gleaned from credible sources, both primary and 

secondary.  

3. How will students practice analyzing and justifying their claims in this 

course?  The class will be conducted in an interactive way with discussion and 

debate on the ways in which the United States has conducted its foreign policy 

from revolutionary times through the 21st century.  This pedagogy will allow the 

instructor to raise questions and seek responses that will be amenable to getting 

students to think about ontological and epistemological questions.  For instance: 

Which are the main entities in international politics with which the United States 

interacts? How can we make verifiable claims about the nature of their 

interactions? How do we analyze and justify claims about the outcomes of these 

interactions? Students will be writing several short analytical papers during which 

they will be guided through the process of critical thinking and analysis, the 
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importance of empirical evidence, and the logical development of an argument.  

Feedback on the paper will provide students with a critique of their arguments and 

will put them in a position to improve their skills on subsequent essays and 

papers.  

4.  How will students practice stating a conclusion that is a logical extrapolation 

from the inquiry process?  As noted in the response to #3, the instructor will 

provide ample guidance during discussion of cases and readings from the reading 

materials and during the process of writing the analytical paper—from articulating 

a researchable question, to formulating a hypothesis, offering an argument based 

on evidentiary sources, and drawing conclusions based on the analysis.  Students 

will get feedback at all stages of this process. 

5. Describe the types of assignments in which students might be asked to apply 

the discipline specific inquiry processes or theories to a new set of events or 

fact patterns representing real world problems.   Students will write an 

analytical paper on American foreign policy and write essay exams in response to 

questions that ask them to apply theoretical approaches to contemporary issues in 

international relations/foreign policy.  

6. Briefly describe the assignment that will be used to demonstrate achievement 

of these learning outcomes.  Students will be given at least one question prompt 

(detailed in the syllabus) on an issue relating to American foreign policy and 

asked to identify the implicit or explicit theoretical approach and to 

assess/evaluate the argument and conclusions contained therein. 

7. By what mechanisms will the department ensure that all courses satisfying 

this goal will meet all of these learning outcomes?  The Chair will ensure that 

all courses approved for S&BI will meet all of the requisite learning outcomes.   
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Sample syllabus for Engage TLC (this syllabus is from Fall 2011 and will be 

updated.  It is appended here for illustrative purposes.) 

 

Vidya Nadkarni     Email: nadkarni@sandiego.edu 

 

 

POLS 371—AMERICAN FOREIGN POLICY 

 

Course Scope and Objectives: 

 

This course will provide students with an in-depth look at the challenges and 

opportunities facing American foreign policy in the 21st century.  We will examine the 

institutional context of foreign policy decision making; explore the range of policy 

instruments available to leaders; and study the major theoretical approaches in the 

discipline of international relations and ask how they may be applied to our empirical 

analysis of American foreign policy.  Students should at the end of the course have a 

thorough grasp of the major developments in history and theory needed to understand and 

analyze the foreign policy and foreign relations of the United States. 

 

Course Learning Outcomes: 

 

This course is designed to achieve several knowledge, skills and values outcomes. 

 

(1) Students will be able to identify the factors that influence foreign policy making in a 

state. 

(2) Students will be able to explain why specific policies were at specific points in time. 

(3) Students will be able to evaluate the connection between past and current policies in 

the US and how domestic politics influences foreign policy. 

(4) Students will be able to make connections between theories of comparative politics 

and theories of international relations. 

 

Integration Learning Outcomes: 

 

(1) Recognize that scholars from different disciplines bring different perspectives to bear 

on the foreign policy issues with which the United States engages with the world and the 

various strategies that have been deployed to encourage regional and international 

community building (Marshall Plan, NATO, NAFTA).  

(2) Understand and articulate how the basic themes of US foreign policy are 

interconnected with the foreign policies of other countries and with interstate and global 

politics.  

(3) Describe the value of multiple perspectives to scholarly inquiry and the resolution of 

global problems. 

(4) Recognize and articulate, in particular, how and why different disciplines offer unique 

and useful insights on effective policymaking with regard to cooperation (engagement) 

and conflict (disengagement) among countries on a host of interstate and global issues.   
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Social and Behavioral Inquiry Learning Outcomes:  

 

(1) Articulate and compare theories of international relations and foreign policy as they 

apply to US foreign policy.  

(2) Evaluate the quality, objectivity, and credibility of evidence, using theories, methods, 

or ways of thinking that define inquiry in political science/international relations.  

(3) State a conclusion that is a logical extrapolation from the inquiry process. 

(4) Apply international relations and foreign policy approaches to analyze a new set of 

events/fact patterns representing US foreign policy. 

 

 

Texts: 

 

SWH Stephen W. Hook, U.S Foreign Policy: The Paradox of Power, Third Edition, CQ  

Press, 2011. 

 

HMS Stephen W. Hook and James M. Scott, US Foreign Policy Today: American 

Renewal? CQ Press, 2012. 

 

CQR Issues for Debate in American Foreign Policy, Second Edition, CQ Press, 2012. 

 

 

Course Requirements: 

 

Analytical Paper 

 

Choose any topic in American foreign policy (past or contemporary) and write an 

analytical paper of 5-7 pages. Drawing on theoretical and conceptual literature and 

empirical evidence on your case study or historical/contemporary example, examine how 

and why the United States chose the route of cooperation (engagement) or 

competition/conflict.  For the paper, students will have to consult at least five sources 

besides the readings from the assigned books.  Two of these sources have to be primary 

materials (foreign policy doctrines, speeches by leaders, foreign policy documents, such 

as treaties, memoranda, etc.) and three of the sources should be scholarly works.  These 

can be books, articles from scholarly (peer-reviewed) journals, or secondary materials 

from authoritative Web sites, such as the official U.S. State Department, the United 

Nations or NATO Web site, etc.  Magazines such as Time, Newsweek, Economist may be 

consulted and cited, but should not be part of the count for the three scholarly resources. 

Proper citations must be provided for all your sources and you must also provide a 

complete bibliography of all sources consulted even if you have not cited them in your 

paper.  The citations and bibliography should not be included in the 5-7 page count. The 

paper should be paginated, with one-inch margins, and a size 12 font. You must choose 

an appropriate title for each paper. Paper topics must be cleared with the instructor by 

September 20.  The completed paper will be due on December 1. Students will present 

their paper in class on December 6.  For the presentation, students will prepare a 

PowerPoint presentation, which outlines the thesis (central question), summarizes the 
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argument, and offers a conclusion.  The oral presentation should last approximately 5 

minutes with about 3 minutes for discussion of the paper (information on the oral 

presentation of the paper is repeated in the section below). The paper (including the oral 

presentation) is worth 30% of your grade. 

 

Two Integration Reflection Assignments 

 

Information on these assignments appears at the end of the syllabus 

 

 

Class Participation and Leading of In-class Discussions 

 

Each student will be scheduled to do lead discussion on issues for debate from the CQR 

Reader.  For this component, students will prepare a PowerPoint that summarizes the 

main ideas of the issue and raises questions for general debate and discussion.  Each 

presentation should last approximately five to seven minutes and will be followed by 

class debate/discussion on the issue.  These discussions will be scheduled for the second 

half of the class each day and students will be expected to have read the material 

thoroughly so that we may have an active and thoughtful exchange of ideas. Class 

participation will account for 10% of your grade. 

 

Midterm and Final Examinations 

These will last two hours each. On the exams, students will be required to combination of 

short answers (10-12 sentences) and essays as well as identify key terms (taken from the 

list appearing at the end of each chapter of the Hook text).  The midterm exam is worth 

25% of your grade.  The final exam is worth 35% of your grade.  The midterm exam 

will be held on October 11.  The final exam will be held on December 20 from 2:00 

PM to 4:00 PM. Total for this component:  60%.   

 

 

Course Policies: 

 

Please note that the following Reading Assignment Schedule may be subject to change.  

In this event, changes will be announced in class in a timely fashion and students will be 

responsible for keeping themselves informed of these changes.  Students are expected to 

abide by ethical standards and exercise responsibility concerning principles of scholastic 

integrity.  Please be aware that during exams students will not be allowed to leave the 

exam site until they have completed the exam.  Class attendance is mandatory. 
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Reading Assignment Schedule 

 

September 6      The External Environment of US Foreign Policy 

   SWH Chapter 1 

    

September 13  The Historical Context  

SWH Chapter 2; HMS Chapter 1 

 

September 20  Theory and Foreign Policy 

   SWH Chapter 3 

   Discussion: US-China Relations, CQR Chapter 15 

            Afghanistan Dilemma, CQR Chapter 16   

 

September 27  The Presidency and Foreign Policy 

   SWH Chapter 4; HMS Chapter 2 

 

October 4  Congress and Foreign Policy 

   SWH Chapter 5; HMS Chapter 3 

   Discussion: Prosecuting Terrorists, CQR Chapter 6  

    

October 11  Midterm Examination (2 Hours) 

   Video 

    

October 18  The Foreign Policy Bureaucracy 

   SWH Chapter 6; HMS Chapters 8 and 9 

 

October 25    Media and Public Opinion 

   SWH Chapters 7 and 8; HMS Chapter 4  

  

November 1  Interest Groups and Foreign Policy 

   SWH Chapter 9; HMS Chapter 5 

   Discussion: Terrorism and the Internet, CQR Chapter 4  

    

    

November 8  National Security and Defense Policy 

   SWH Chapter 10; HMS Chapters 6 and 7 

   Discussion: Attacking Piracy CQR, Chapter 1 

            Drone Warfare CQR, Chapter 5  

 

November 15  Economic Diplomacy 

   SWH Chapter 11; HMS Chapter 11 

   Discussion: Future of Globalization CQR, Chapter 7 

            Future of the Euro CQR, Chapter 8   

 

November 22  Transnational Policy Challenges 
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   SWH Chapter 12; HMS Chapters 10 and 12 

   Discussion: Confronting Rape as a War Crime, CQR Chapter 2 

            Climate Change, CQR Chapter 9 

            Dangerous War Debris, CQR Chapter 3 

 

November 29  Regional Issues 

   Discussion: Sub-Saharan Democracy, CQR Chapter 10 

            Europe’s Immigration Turmoil, CQR Chapter 11 

            Crime in Latin America, CQR Chapter 12 

            Democracy in Southeast Asia, CQR Chapter 13 

            Turmoil in the Arab World, CQR Chapter 14 

 

December 6  Student Presentation of Analytical Papers 

 

December 20  Final Exam (2:00-4:00 PM)  

  

 
First Integration Assignment 

 
First-Year Integration is a component of the Core Curriculum. This semester, during the month of 

October, your TLC instructor will invite a guest speaker to your class to speak about a relevant 

course topic from a different discipline.  It is very common for people from different fields and 

with different perspectives to tackle the same problems and questions. Recognizing and 

understanding different approaches is important to enhance one’s understanding of how and why 

issues can be better addressed through the lens of multidisciplinarity.  
 
The conversation you’ll have with the guest speaker and your professor, as well as this written 

assignment, allow you to understand how different disciplines approach similar issues and then 

give you an opportunity to demonstrate in writing your recognition of disciplinary connections. 

  This assignment is designed to allow you to demonstrate your ability to meet the First-Year 

Integration learning outcomes by the end of the semester. 
The First-Year Integration learning outcomes are: 

 
●      Recognize broad connections between multiple disciplines, perspectives, and/or approaches 

to learning. 

 
●      Articulate how the integration of different disciplines, perspectives, and approaches to 

learning can enhance one’s understanding of practical issues and problems. 

 
Write a reflection paper of 2-3 pages (double-spaced) that addresses ALL of the questions 

listed below: 

 

Recognizing Connections Between Disciplines 

1. What is the issue or problem that your guest speaker addressed, and what discipline does 

the guest speaker hail from? (e.g., English, Economics, Communication Studies) 

2. What did you learn about the issue or problem?  For example, what facts (empirical 

evidence), assumptions, questions, or approaches were presented?  

3. What differences did you notice between the way your TLC course has approached this 

topic/problem and the way the guest speaker approaches it? For example, do the 
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disciplines make different assumptions about the issue/problem? Do the disciplines study 

the problem/issue in different ways, or use different techniques? Are the two disciplines 

giving different answers to the same questions, or are they asking different questions? 

What connections can be drawn between the disciplines? Explain. 

 

Articulating the Benefits of Integration 

4. In what way does your thinking about the guest speaker’s comments and your inquiry in 
your TLC class about the same issue/problem encourage you to think about this issue 
differently?  

5. Are there any challenges to thinking about this issue/problem from both disciplinary 
perspectives (of guest speaker and TLC course discipline)?  

6. What are the benefits of thinking about this problem/topic from different disciplinary 
perspectives, simultaneously? 

 

Second Integration Assignment 

For the second integration assignment students will choose to focus on a student project 

from a discipline other than international relations that is presented at the Integration 

Showcase and write a reflection paper of 2-3 pages (double-spaced) on how their own 

disciplinary perspective on the question compares or contrasts with the angle taken by a 

student in another discipline and how and in what ways the two perspectives when taken 

together enhance our appreciation of the question that is the topic of the presentation 
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Rationale for proposed change 

The UNESCO Report on Engineering Issues Challenges and Opportunities for Development (2010) notes 

that future engineering graduates will need to address the global challenges of poverty, sustainability 

and equality in innovative ways and at various scales ranging from the macroeconomic to the grassroots 

level. Industry is also aware that engineers need to understand that their work is not just about 

technical issues, but that it has a profound social impact, and urges universities to address this by 

transforming the way students are educated.  

The real constraint on improving performance is not a lack of will or failing to embrace the right 

techniques, but rather a lack of good hands‐on people. Currently, neither industry, universities 

nor other agencies can assure a reliable supply of knowledgeable, competent community 

professionals. (Harvey & Brereton, 2005, p. 13) 

Engineers need to learn how to work with communities, but this has thus far been limited to such 

programs as ‘cultural awareness training’ in a one way transfer of information designed to help 

engineers understand more about the traditions of the community they are working with. There are also 

many generic guides available for community developers such as that by Higgins and Tonnes (2010). 

These are extremely useful to engineers and certainly refer to ‘sharing information’ with communities 

but they do not explain how knowledge sharing might work in practice – especially when this knowledge 

is technical. What is needed is a curriculum to help engineers and communities share knowledge in true 

dialogue. The newly proposed ENGR course titled: Community‐Based Participatory Engineering 

Apprenticeship, aims to fill that gap. This course will be an upper‐level elective course. Students in this 

course will be mentored in the process of working with communities through knowledge sharing. 

Students will effectively be apprentices in participatory community engineering. 

 

Impact of Proposed Change 

As an upper‐level, elective engineering course there is the potential for all engineering students to take 
the course to satisfy program elective credit (provided the respective engineering programs allow it). 
This course is also being considered for a DISJ Level 2 flag. If approved, this will be the second 
engineering course with this designation. This provides additional options to engineering students who 
wish to understand attain DISJ knowledge and critical skills in an engineering context.  
 
There is no expected impact on budget. In the inaugural offering, the course will be team‐taught, 
however this course can also be taught with a single instructor.  
 
The inaugural offering is being done as an intense session over a 7‐week period. This model is suitable 
for this type of course because it allows students to be more deeply immersed in the material, particular 
with respect to the engagement with the community partner.  
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COMMUNITY-BASED PARTICIPATORY ENGINEERING APPRENTICESHIP  

3 Credit Hours, Spring 2019 
 

INSTRUCTOR 

INFORMATION 

Dr. Odesma Dalrymple  
Loma Hall 217 
619-260-7654 
odesma@sandiego.edu  
Skype Name: prof.dalrymple 

Dr. Caroline Baillie  
Guadalupe  
619-260-XXXX 
cbaillie@sandiego.edu  
 

STUDENT HOURS 

TBD 
If you are not available to meet in-person, you can always make an advanced request for 
a phone or skype meeting at the same time. You can also make an appointment for an 
in-person individual or group meeting at another mutually convenient time. We look 
forward to seeing you during student hours 

CLASS LOCATION 

AND TIME 

7-week course – 6 hours / week 
Wednesdays 5:30pm – 8:20pm Lecture/seminar (Location details TBD) 
Friday 2:30pm – 5:20pm Community theory/practice workshop(Location details TBD) 

COURSE TEXT Course reader with identified articles and excerpts from texts 

PREREQUISITE ENGR 103 (or equivalent DISJ1), Junior standing 

COURSE WEBSITE Blackboard (https://ole.sandiego.edu) 

 
CATALOG DESCRIPTION 

Interdisciplinary apprenticeship course to support engineers’ ability to work with community groups around 
socio-technical problems. Includes the exploration of historical and contemporary contexts to critique the 
impact of engineering professions, practices, systems, processes and products on different communities, 
particularly with respect to diversity, inclusion and social justice. Collaborations with community group to 
share knowledge and understanding and to co-create project briefs related to the application of engineering in 
support of social justice. 3 Units. Engineering elective course.  

LEARNING OBJECTIVES 

By the end of this course, you are expected to be able to: 
1. Draw on both historical and contemporary events to critique the social, political and economic 

factors that influence the role and impact of engineering; and the potential of the discipline to 
enhance social justice though the reduction of the five faces of oppression as defined by Iris 
Young.[DISJ 2] 

2. Analyze socio-technical contexts through different critical theoretical lenses.  
3. Critically, and with reflexivity, analyze domestic and global engineering practices through the 

intersection of different frameworks of privilege/oppression that will include, but are not limited to: 
racism, sexism and classism. [DISJ 1,3] 

4. Critically reflect on their own privilege and personal experience, as well as their role as future 
engineers or professionals. [DISJ 1]  

5. Demonstrate the ability to actively listen, to engage with, and to share knowledge with community 
members. 

6. Apply the critical knowledge and skills learned to the study of a community defined engineering need  
7. Apply the relevant technical knowledge and skills to the study of a community defined engineering 

need  
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8. Describe how members of a community have experienced privilege and confronted any of the 5 
faces of oppression, as described by Iris Young; and ways in which the practice of engineering has 
impacted those experiences [DISJ 1,2] 

9. Develop an appreciation of the difference between equity and equality, and the value of different 
ways of being and knowing 

  

STUDENT LEARNING OUTCOMES ADDRESSED BY COURSE 

Student Outcome Course Objective(s) 

An ability to identify, formulate, and solve complex engineering problems 
by applying principles of engineering, science, and mathematics 

5-7 

An ability to apply engineering design to produce solutions that meet 
specified needs with consideration of public health, safety, and welfare, as 
well as global, cultural, social, environmental, and economic factors  

1-8 

An ability to communicate effectively with a range of audiences 5 
An ability to recognize ethical and professional responsibilities in 
engineering situations and make informed judgments, which must consider 
the impact of engineering solutions in global, economic, environmental, 
and societal contexts  

1-9 

An ability to function effectively on a team whose members together 
provide leadership, create a collaborative and inclusive environment, 
establish goals, plan tasks, and meet objectives 

5  

An ability to develop and conduct appropriate experimentation, analyze and 
interpret data, and use engineering judgment to draw conclusions 

- 

An ability to acquire and apply new knowledge as needed, using appropriate 
learning strategies 

1-7 

	
DIVERSITY, INCLUSION, AND SOCIAL JUSTICE STUDENT LEARNING OUTCOMES 

Student Outcomes Course Objective(s) 
Critically reflect on and describe how you and others have experienced 
privilege and oppression. 

3, 4, 8 

Analyze how social constructions are produced historically and reproduced in 
contemporary contexts and various forms of cultural representation – 
literature, film, among others. Describe struggles of marginalized peoples and 
their allies against forces such as racism, sexism, classism, or heterosexism to 
attain equitable outcomes. 

1, 8 

Critically examine the intersections of categories such as race, ethnicity, class, 
gender and sexuality in local and/or global contexts of unequal power 
relationships and social justice. 

3 
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ASSESSMENT & GRADING

Course Activities Weight 

Project Brief and Final Presentation 
DISJ Critical Reflection Essay  
Personal reflection journals on readings, community site visits, and project development  
Community Log 
Attendance and Participation 

20% 
20% 
20% 
20% 
20% 

 
SCHEDULE (TENTATIVE) 

Wk. 
Day 1 Day 2 

Lecture/Seminar 
(campus location) 

Community theory/ practice workshop 
(community partner site) 

1 
Introduction to Critical Thinking, Social 
Construction of Science, Engineering and Social 
Justice  

Knowledge Exchange: Understanding the 
community  

2 

Critical Theories and Lenses for Analyzing 
Engineering Practice. Intersectionality. Mapping 
my place and Identity as an Individual and 
Engineer.  

Knowledge Exchange: Engineering in the 
community 

3 
Costs and Benefits, Strong Democracy, 
Participatory Engagement and Design 

Knowledge Exchange: Co-Identification of 
community needs where engineering can be 
applicable.  

4 
Knowledge Exchange: Technical Subject Expert 
Presentation 

Knowledge Exchange: Technical Subject Expert 
Presentation 

5 
Colonialism, Neoliberalism, Sustainability, 
Globalization 

Knowledge Exchange: Defining the solution 
space 

6 
Culturally Appropriate Development and 
Decolonization 

Knowledge Exchange: Outlining problem brief 

7 
Knowledge Exchange: Developing and Debating 
The Problem Brief 

Final Presentations 

 
The standard USD grading options will be used in this course: A; A-; B+; B; B-; C+; C; C-; D; and E. See the 
table below for the percentage allocation for each grade level.  

Course Grade Overall Progress 
A ≥ 93 
A- ≥ 90 & < 93 
B+ ≥ 86 & < 90 
B ≥ 83 & < 86 
B- ≥ 80 & < 83 
C+ ≥ 76 & < 80 
C ≥ 73 & < 76 
C- ≥ 70 & < 73 
D ≥ 60 & < 70 
E < 60 
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SESSION DESCRIPTIONS AND ASSOCIATED READINGS 
 
Week 1:  
Lecture/Seminar: Introduction to Critical Thinking, Social Construction of Science, Engineering and Social 
Justice  
Introduction to course and to some key concepts and debates. Developing an understanding of critical theory 
and critical thinking.  How is technological change contributing to the emergence of a new political economy, 
new forms of identity, and new conditions of daily life for people all over the world? How do you know what 
you know, what is common sense? How are we to critically understand these changes and respond to them? 
What, in fact, does it mean to do a critique, to be critical? What is social justice and how is it related to 
engineering? What is oppression and how does engineering support or reduce oppression? What is the 
difference between social justice and charity?  
Main Readings 
 Marullo, S. & Edwards, R., (2000) ‘From Charity to Justice: The Potential of University-Community 

Collaboration for Social Change' American Behavioural Scientist 43:5 pp895-912   
 Baillie, C. (2009) ‘Engineering and Society' in Engineering and Society: working towards social 

justice, Baillie, and Catalano, G.,  Morgan and Claypool  
 Young, I. M. (2013). Five faces of oppression. In The community development reader (pp. 346–355). 

Routledge. 
Community Theory/ Practice Workshop: Understanding the Community  
This session will occur at the community site and be led by community partners. Students will engage in an 
experiential activity that will provide an introduction into the history, values, and experiences of the 
community and its members. 
Main Readings 
TBD (based on community partner) 
 
Week 2:  
Lecture/Seminar: Critical Theories and Lenses for Analyzing Engineering Practice. Intersectionality. 
Mapping my place and Identity as an Individual and Engineer. 
The beginning of any challenge must lie in values: redefining what we do and why we do it. For critics of all 
political stripes, this tends to take the form of an orientation to social and environmental justice as the highest 
values that will guide our practice. The next few sessions (Wk. 3, 5, and 6) examine the different frameworks 
that will help shape our thinking. We engage in this critical process by imagining we are wearing different 
lenses through which we can focus on certain aspects of an experience.  
Review of Intersectionality, building on past DISJ 1 experiences. Discussion, with examples and opportunities 
for practice, on how it will be used throughout the course to frame analysis on the privilege and oppressions 
that result from and reinforce the practice of engineering.  
Discussion on how our individual identities are constructed, the various dimensions that intersect to define 
one’s identities and in turn the privileges and oppressions experienced. Discussions on how community 
identities are constructed. Exploring the construction of an engineering community identity, and how that 
identify shapes the epistemologies and practices that are valued 
Main Readings 
 Hankivsky, O. (2014). Intersectionality 101. The Institute for Intersectionality Research & Policy, SFU, 1–34. 
 Douglas, E. P. (2015). Engineering as a space of white privilege. Understanding and Dismantling Privilege, 

5(1). Retrieved from http://www.wpcjournal.com/article/view/13767 
 Bix, A. S. (2004). From“engineeresses” to “girl engineers” to “good engineers”: a history of women’s 

US engineering education. NWSA Journal, 16(1), 27–49. 
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 DeCuir-Gunby, Jessica & Long, Linda & Grant, Christine. (2009). The Emotionality of Women 
Professors of Color in Engineering: A Critical Race Theory and Critical Race Feminism Perspective. 
Advances in Teacher Emotion Research: The Impact on Teachers' Lives. 323-342. 10.1007/978-1-
4419-0564-2_16. 

 
Community theory/ practice workshop: Engineering in the Community  
This session will occur at the community site and be led by students and course instructors. Students and 
course instructors will engage community partners in an experiential activity that will provide insights into 
what is engineering and how it can be used to support the needs of communities 
Main Readings 
TBD  
 
Week 3: 
Lecture/Seminar: Costs and Benefits, Strong Democracy, Participatory Engagement and Design  
The first critical framework to be explored uses Ursula Franklin’s Cost/Benefit analysis tool. Our second lens 
helps us see the world through ideas of strong democracy. What is this and how is it different to democracy? 
How does it apply to engineering? We will also consider strong democracy in relation to notions of labour 
and work.  
Preparation for community workshop where community needs will be collaboratively identified. This process 
will be informed by steps outlined in the participatory planning and action guide. 
Main Readings 
 Franklin, U., The Real world of technology, Anansi press 1995  
 Sclove, R., (1995) ‘In every sense the experts’ chapter 3 Democracy and Technology (Guilford Press) 

pp25-57  
 Noble, D., (1984) ‘Toward the automated factory’ chapter 4 in Forces of Production (Oxford University Press) (to be 

read in class)Higgins, E. and Toness, A. Participatory action and planning, 2010 
Community theory/ practice workshop: Co-Identification of community needs where engineering can be 
applicable. 
This session will occur at the community site and be facilitated by course instructors.  Students and 
community partners will work together on a series of activities to explore and unpack some of the unmet 
needs or interests of the community, particularly needs/interests that can be framed as socio-technical, 
allowing for the application of engineering knowledge and practice in the development of a solution. The 
outcome of this session is the first iteration of a co-defined community challenge  
Main Readings 
TBD 
 
Week 4:  
Lecture/Seminar: Technical subject expert presentation 
These sessions will be led by persons with expertise in areas that relate to the identified community challenge. 
These sessions are intended to provide the team (i.e., students and community partners) with deeper technical 
insights into concepts that will directly support / constrain potential solutions. 
 
Main Readings 
TBD 
Community theory/ practice workshop: Technical subject expert presentation 
These sessions will be led by persons with expertise in areas that relate to the identified community challenge. 
These sessions are intended to provide the team (i.e., students and community partners) with deeper technical 
insights into concepts that will directly support / constrain potential solutions. 
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Main Readings 
TBD  
 
Week 5:  
Lecture/Seminar: Colonialism, Neoliberalism, Sustainability, Globalization  
The Industrial revolution could be seen as the beginning of the globalization of English capital, through 
colonialism abroad and industrialization/proletarianization at home. We are still living out this trajectory, 
although now many more nations have jumped on board, and new global institutions have emerged to help 
ensure the continued rise and penetration of this system, along with its biases and inequalities. We will look at 
how neoliberalism is related to contemporary engineering practice and how this relates to social justice and 
injustice in the world. Finally we will explore the connections between capitalism and climate change and link 
these to contemporary debates on sustainability. 
Main Readings 
 Baillie, C & Catalano, C. (2009) ‘Globalisation, development and technology’ in Engineering and 

society: working towards social justice. Morgan & Claypool, 2009 pp67-97  
 Burghardt, M.D. (1995). ‘The Developing Industrial Age’ In Historical Perspective in Introduction to 

the Engineering Profession. Harper Collins College Publishers, pp. 34-38  
 Ferguson, J., (1985) The Bovine mystique: Power, Property and Livestock in rural Lesotho, Man Vol 

20, 4 pp647-674  
 Stiglitz, J. (2002). ‘The Promise of Global Institutions’ in Globalisation and its discontents.  pp. 3-22 
 Kleine, N.,  (2015) ‘This changes everything: Capitalism versus the climate’   

Community theory/ practice workshop: Defining the solution space 
This session will occur at the community site and be facilitated by course instructors and subject matter 
experts.  Students and community partners will work together to refine the challenge definition based on new 
insights gained. Students and community partners will also work together to explore the solution space 
related to the defined challenge. Identifying the requirements and constraints that must be considered when 
developing a solution, and exploring possible solutions 
Main Readings 
TBD  
 
Week 6:   
Lecture/Seminar: Culturally appropriate development and decolonization 
In this session we will consider perspectives of place, ecology and relationship to land. This is as relevant to 
those whose land has been colonized, as it is to those of us whose minds have been ‘colonized’ by a set of 
ideas or practices. In this session we also consider mine sites and whether these can be developed in culturally 
appropriate ways for communities who live adjacent to the mine or have traditional land rights to the affected 
area.  
 
Main Readings 
 Armstrong, R and Baillie, C., (2012) ‘Engineer engaging with community: negotiating cultural 

difference on mine sites’, International Journal Engineering, social justice and peace, Vol 1, No 1 
2012   

 Gruenewald, D., (2003) The Best of both worlds: A Critical pedagogy of place, Educational 
researcher 32, 4, pp3-12  

Community theory/ practice workshop: Outlining problem brief 
This session will occur at the community site and be facilitated by course instructors.  Students and 
community partners will work together to refine the challenge definition based on new insights gained. The 
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structure of the brief will be discussed and students and community partners will work together to outline the 
brief.  
Main Readings 
TBD  
 
Week 7:   
Lecture/Seminar: Developing and debating the problem brief  
In this session students and community partners, with guidance from subject matter experts and course 
instructors will work together to develop the brief. Negotiating and debating the various sections to develop a 
document that reflects the ways in which engineering would be used to justly address the community need.   
Community theory/ practice workshop: Presentations 
This session will occur at the community site. Students (possibly in collaboration with community partners) 
will orally present final brief to decision makers and key stakeholders from the community 
 
DETAILED DESCRIPTION OF ASSIGNMENTS 
This is an intensive program and there is no final exam. The following gives more details on the assessed 
items of the course 
 
 Attendance, participation and ability to respect community 
Students will be expected to do the readings for each week, to attend the seminars and practice workshops, 
and to participate as fully as they can in discussions and debates. Students will also be expected to learn how 
to engage with communities in a respectful and humble manner.  
 
 Portfolio  
The main outcome of this course is to have students learn from and work with a community group, and to 
apply that learning to the co-creation of a project brief with members of the community group. The project 
brief will describe how engineering practice or thinking can be applied to respond to a community need that 
has been identified and ‘negotiated’ throughout the course. Students will create a portfolio of their journey. 
This portfolio will comprise four components: the Critical Thinking Journal, the Community Visit Logs, the 
DISJ Critical Reflection Essay, and the Design Brief, each described below:   
 

1. Critical thinking journal  
This is a personal log of the student’s thinking journey , informed by the readings, seminar presentations 
and discussions, time with and in the community, course activities, and related thoughts. Each week as a 
student completes the assigned readings, he/she is required to keep notes and write a paragraph of 
reflection about what was read, and how it ties in to ongoing discussions around diversity, inclusion and 
social justice. Each time the student visits a community, he/she is expected to note down his/her 
observations, and resulting evolution of understanding related to the experiences of the community, 
particularly with respect to privilege and oppression. As a rough guide, each student should be handing in 
about 500 words of reflections per week. It is expected that during this unit students will face several 
‘thresholds’, which they will need to pass through, to fully understand the material. The journal is 
intended to help students express themselves as they grapple with the concepts of the unit and come up 
against these thresholds. Students will be assessed by mapping their journey through the thresholds along 
their own personal ‘liminal pathway’. This will be explained further during the class, and students will be 
given an example liminal pathway to explain the marking schedule. Students will need to take account of 
the feedback given so they know how to move through the threshold and get the best possible outcome. 
Student goals in creating their self-reflection journal are: 

a. To show that they can work critically* and synthetically, not just summarizing their ideas 
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b. To show that the are able to accurately characterize the relevant issues and debates  
c. To take up a position with respect to the relevant issues and debates, which they can express and 

justify using theoretical reasoning and references to the relevant texts and empirical 'realities'. 
 

2. The Community Visit log 
When teachers do their initial teacher placement in a school, they are asked to keep a portfolio of evidence 
about their practice, their lesson plans, assessments and evaluations – anything that demonstrates their 
ability. Artists keep a portfolio of evidence to demonstrate their work. Students in this course are going to 
keep a community visit log that will be a record of their experience during the community sessions. To act 
as an accompaniment to the journal entry for that week (detailed above), the student’s community log will 
include annotated photos and short film clips (provided appropriate permissions have been attained by 
community members) from his/her visit to the community, but also include any references to films, 
websites, articles, books etc. that the student has found on the web or in the library, which have helped to 
deepen their understanding of what is experienced during these sessions – the historical and cultural 
learning that students are receiving in the knowledge sharing sessions.  
 
3. DISJ Critical Reflection Essay 
During the knowledge sharing sessions that will occur at the community site, student will work along 
with partnering community members to identify a community need.  The DISJ Critical Reflection Essay 
will provide a response to the following prompt:  

Compare and contrast the experiences of the partnering community and your own community in 
relation to the socio-technical problem that has been identified.  

 
To respond to this prompt, a student, at minimum, will need to do the following:  
 Define the different intersection of identities that define her/his own community and the 

partnering community  
 Describe the socio-technical need identified by the partnering community 
 Describe the presence or absence of this / equivalent socio-technical need in her/his own 

community 
 Drawing on historical and contemporary events, identify the social, political and economic 

structures that contributed to: 
  the development of this need in the identified community 
 the development / absence of this need in his or her own community 

 Critique these contributing structures in terms of the privileges and / or oppressions they have 
imparted on his/her community and the partnering community because of the identities of each. 

 Discuss the role that engineering, defined in terms of its practitioners, practices, and products, has 
played in the emergence, maintenance and/or treatment of this socio-technical problem in her/his 
community and the partnering community. 

The critical reflection essay is not a compilation of responses to the identified sub-prompts; instead, these 
components will need to be carefully synthesized to formulate a clear point-of view. The critical response 
paper should be around 2000 words, not inclusive of the reference section. The essay should make clear 
arguments, supported by evidence, and sources of evidence should be clearly cited following the process 
discussed in class.  

 
4. The Design Brief   
The final element of the portfolio will be the tracking of the development of the design brief. Students will 
keep a log of their design thinking – when the idea emerged, what area of knowledge it is related to, any 
technical research that had to do, initial design ideas and ultimately the design brief itself – a written 
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description, with illustrations, photos, CAD drawings etc. of a project that could go forward as a future 
capstone design. 

 
ATTENDANCE POLICY 
Consistent on-time attendance in this course is expected. The instructional presentations, activities and discussions 
that will occur during class sessions are designed to enhance your educational experience and help you achieve the 
identified course objectives. Attendance will be documented at each class session. If you are more than 10 minutes 
late for class, you will be considered absent for that session. You may be absent for up to three class sessions 
without penalty. If you are absent, I assume you have a good reason and I do not need to see any related 
documentation. Beginning with your fourth absence, each missed session will result in the loss of 2% points from 
your final cumulative score, up to a maximum of 8%.  

ASSIGNMENT SUBMISSION 

Late assignments will be accepted at the discretion of the instructor, and a penalty may be applied to the 
assignment score. Academic dishonesty in any form, including plagiarism, can result in a failing grade.  

CONTACTING THE INSTRUCTORS  
We welcome the opportunity to discuss any questions, concerns, ideas or suggestions you may have related to 
this course and/or the engineering program. If you choose to contact me via email, please include “ENGR 
101” at the beginning of the subject line. I read my emails at intervals during the day, and will respond within 
24 hours. Student hours are reserved specifically for meeting with you. During this time, I am available to 
meet in-person in my office, online via Skype (if requested in advance), or by phone (if requested in advance). 
You can also make an appointment for an in-person individual or group meeting at another mutually 
convenient time if you are not available to meet during scheduled student hours. 

ACADEMIC INTEGRITY 
"The University is an academic institution, an instrument of learning. As such, the University is predicated on the 
principles of scholastic honesty. It is an academic community, all of whose members are expected to abide by ethical 
standards both in their conduct and in their exercise of responsibility towards other members of the community." 
Taken from the Academic Integrity Policy. USD’s academic integrity policy can be found at 
http://www.sandiego.edu/associatedstudents/branches/vice-president/academics/honor-council/integrity-
policy.php. Because I feel academic integrity is so important to the validity of your education, I will strictly abide by 
these published policies. 

STUDENTS WITH DISABILITIES 
In order to ensure equity for each student’s educational experience, those with any documented disability and 
required accommodations should contact me early in the semester so that your learning needs may be 
appropriately met. If you have not yet contacted the Office of Disabilities Services, please do so as soon as 
possible. The office is located in Serra Hall Room 300. 

CREATING AN INCLUSIVE CLASSROOM 
We consider this classroom to be a place where you will be treated with respect, and I welcome individuals of 
all ages, backgrounds, beliefs, ethnicities, genders, gender identities, gender expressions, national origins, 
religious affiliations, sexual orientations, ability – and other visible and nonvisible differences. All members of 
this class are expected to contribute to a respectful, welcoming and inclusive environment for every other 
member of the class.   

KUMEYAAY LAND ACKNOWLEDGEMENT 
We want to acknowledge that the land on which we gather is the traditional and unceded territory of the 
Kumeyaay Nation. I want to pay respect to the citizens of the Kumeyaay Nation, both past and present, and 
their continuing relationship to their ancestral lands. 
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ABET Syllabus 

ENGR 351:  Community‐Based Participatory Engineering Apprenticeship 

 

CATALOG DESCRIPTION:   

Interdisciplinary apprenticeship course to support engineers’ ability to work with community groups 

around socio‐technical problems. Includes the exploration of historical and contemporary contexts to 

critique the impact of engineering professions, practices, systems, processes and products on different 

communities, particularly with respect to diversity, inclusion and social justice. Collaborations with 

community group to share knowledge and understanding and to co‐create project briefs related to the 

application of engineering in support of social justice. 3 Units. Engineering elective course. 

 
Class time & location:  7‐week course – 6 hours / week 

Day 1 (3 hrs.) ‐ Lecture/seminar  
Day 2 (3 hrs.) ‐ Community theory/practice workshop 

Prerequisites:  ENGR 103 (or equivalent DISJ1), Junior standing 

Textbooks:  Course reader with identified articles and excerpts from texts 

 
COURSE OBJECTIVES: 

By the end of this course, students will: 

1. Draw on both historical and contemporary events to critique the social, political and economic 
factors that influence the role and impact of engineering; and the potential of the discipline to 
enhance social justice though the reduction of the five faces of oppression as defined by Iris 
Young.[DISJ 2] 

2. Analyze socio‐technical contexts through different critical theoretical lenses.  

3. Critically, and with reflexivity, analyze domestic and global engineering practices through the 
intersection of different frameworks of privilege/oppression that will include, but are not limited 
to: racism, sexism and classism. [DISJ 1,3] 

4. Critically reflect on their own privilege and personal experience, as well as their role as future 
engineers or professionals. [DISJ 1]  

5. Demonstrate the ability to actively listen, to engage with, and to share knowledge with 
community members. 

6. Apply the critical knowledge and skills learned to the study of a community defined engineering 
need  

7. Apply the relevant technical knowledge and skills to the study of a community defined 
engineering need  

8. Describe how members of a community have experienced privilege and confronted any of the 5 
faces of oppression, as described by Iris Young; and ways in which the practice of engineering 
has impacted those experiences [DISJ 1,2] 

9. Develop an appreciation of the difference between equity and equality, and the value of 
different ways of being and knowing 
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ENGINEERING STUDENT OUTCOMES 

Student Outcome  Course Objective(s) 

An ability to identify, formulate, and solve complex engineering problems by 
applying principles of engineering, science, and mathematics 

5‐7 

An ability to apply engineering design to produce solutions that meet 
specified needs with consideration of public health, safety, and welfare, as 
well as global, cultural, social, environmental, and economic factors  

1‐8 

An ability to communicate effectively with a range of audiences  5 

An ability to recognize ethical and professional responsibilities in engineering 
situations and make informed judgments, which must consider the impact of 
engineering solutions in global, economic, environmental, and societal 
contexts  

1‐9 

An ability to function effectively on a team whose members together provide 
leadership, create a collaborative and inclusive environment, establish goals, 
plan tasks, and meet objectives 

5  

An ability to develop and conduct appropriate experimentation, analyze and 
interpret data, and use engineering judgment to draw conclusions 

‐ 

An ability to acquire and apply new knowledge as needed, using appropriate 
learning strategies 

1‐7 

 
DIVERSITY, INCLUSION, AND SOCIAL JUSTICE STUDENT LEARNING OUTCOMES 

Student Outcomes  Course Objective(s) 

Critically reflect on and describe how you and others have experienced 
privilege and oppression. 

3, 4, 8 

Analyze how social constructions are produced historically and reproduced in 
contemporary contexts and various forms of cultural representation – 
literature, film, among others. Describe struggles of marginalized peoples and 
their allies against forces such as racism, sexism, classism, or heterosexism to 
attain equitable outcomes. 

1, 8 

Critically examine the intersections of categories such as race, ethnicity, class, 
gender and sexuality in local and/or global contexts of unequal power 
relationships and social justice. 

3 

 

GRADE BREAKDOWN  

20%  Project Brief and Final Presentation 
20%  DISJ Critical Reflection Essay  
20%  Personal reflection journals on readings, community site visits, and project development  
20%  Community Log 
20%  Attendance and Participation   
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SCHEDULE (TENTATIVE) 
 

Wk. 

Day 1  Day 2 

Lecture/Seminar 

(campus location) 

Community theory/ practice workshop 

(community partner site) 

1 
Introduction to Critical Thinking, Social 
Construction of Science, Engineering and Social 
Justice  

Knowledge Exchange: Understanding the 
community  

2 

Critical Theories and Lenses for Analyzing 
Engineering Practice. Intersectionality. 
Mapping my place and Identity as an Individual 
and Engineer.  

Knowledge Exchange: Engineering in the 
community 

3 
Costs and Benefits, Strong Democracy, 
Participatory Engagement and Design 

Knowledge Exchange: Co‐Identification of 
community needs where engineering can be 
applicable.  

4 
Knowledge Exchange: Technical Subject Expert 
Presentation 

Knowledge Exchange: Technical Subject Expert 
Presentation 

5 
Colonialism, Neoliberalism, Sustainability, 
Globalization 

Knowledge Exchange: Defining the solution 
space 

6 
Culturally Appropriate Development and 
Decolonization 

Knowledge Exchange: Outlining problem brief 

7 
Knowledge Exchange: Developing and 
Debating The Problem Brief 

Final Presentations 
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�?��4r3�4q�sCq�;<��:��3�d��3>����8�9<4�3��=q�74�42��A��22�J		���
�y�/�z���{&��'|**}+�~����z�"��������#%������"#����%��#�"�����.��"������!�,��%��/� ��'���/0�"!��"���+�AAH���L��
����������������������������������������������� ¡����¢������£¤�¥����¦����§������£�¤��̈©�����ª¤£«��¦£� �§��¦¦��������������£¤����¦¦�x����42q�5C��4>�;�4�22q�7C����8�9�A�8��=��98��4��4>�A3�44�4�q�HKJK�QRSSTUVWX�WYZR[X\�][̂_WV_Z�̀R[abYR]c����D>�48���9�8��4����9�@@4�8=�4��>2�d<�����4��4����4��9�4�e���AA3�9�e3�C�;<�2�2�22��4�d�33��99���8�8<��9�@@4�8=�2�8���4>�e����9�3�8�8�>�e=�9��2���428�98��2C��f8>�482��4>�9�@@4�8=�A��84��2�d�33�d��r�8���8<����4���2����2�����98�B�8��2�8���gA3�����4>�4A�9r�2�@�����8<��4@�8�4��>2�����48���282����8<��9�@@4�8=q�A��8�93��3=�4��>2M�48���282�8<�8�9�4�e�����@�>��2�2�9���8�9<4�9�3q��33�d�4������8<���AA3�9�8��4�����4��4����4��r4�d3�>����4>�A��98�9���4�8<��>�B�3�A@�48������2�38��4C�;<���89�@�����8<�2�2�22��4��2�8<�����28��8���8��4������9��>���4�>�9�@@4�8=�9<�33�4����h V̂U�iẐjVUkb�;l���mZZa�¬c��oZ_WT[Z\pZSVÛ[c�;�9<4�9�3�2e�98��gA��8�A��2�48�8��4�;<�2��2�22��42�d�33�e��3�>�e=�A��2�42�d�8<��gA��8�2���4�����2�8<�8���3�8��8��8<���>�48����>�9�@@4�8=�9<�33�4��C�;<�2��2�22��42������48�4>�>�8��A��B�>��8<��8��@�®�C�Cq�28>�482��4>�9�@@4�8=�A��84��2̄�d�8<�>��A���8�9<4�9�3��42��<82��48��9�49�A82�8<�8�d�33�>���983=�2AA��8�M�9�428���4�A�8�48��3�2�38��42C��h V̂U�iẐjVUkb�;l��QRSSTUVWX�WYZR[X\�][̂_WV_Z�̀R[abYR]c�;�9<4�9�3�2e�98��gA��8�A��2�48�8��4�;<�2��2�22��42�d�33�e��3�>�e=�A��2�42�d�8<��gA��8�2���4�����2�8<�8���3�8��8��8<���>�48����>�9�@@4�8=�9<�33�4��C�;<�2��2�22��42������48�4>�>�8��A��B�>��8<��8��@�®�C�Cq�28>�482��4>�9�@@4�8=�A��84��2̄�d�8<�>��A���8�9<4�9�3��42��<82��48��9�49�A82�8<�8�d�33�>���983=�2AA��8�M�9�428���4�A�8�48��3�2�38��42C�
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DISJ Learning Outcomes 

1. Knowledge: Critical Self Reflection. Critically reflect on and describe how you and 

others have experienced privilege and oppression. 

 

DISJ rubric at levels 4 and 5, as required for DISJ Level 2 courses. 

Rubric Mastery-5 Advanced-4 

Critical Self Reflection -Fully accurate and highly 

insightful treatment of 

privilege and oppression; - 

Significantly 

transformative self 

reflection that deeply 

impacts self and others; -

Pivotal personal 

experiences; -Clear and 

insightful communication 

about self and self in 

relation to others 

 

-Fully accurate treatment 

of privilege and oppression 

with some critical 

reflection on stereotypes; -

Clear and significant depth 

or impact in self reflection; 

-High relevance of 

personal experiences; -

Very good ability to 

communicate about self 

and self in relation to 

others 

 

   

 

 

2. Knowledge: Explain Diversity, Inclusion, and Social Justice. Analyze how social 

constructions are produced historically and reproduced in contemporary contexts and 

various forms of cultural representation—literature, film, among others. Describe 

struggles of marginalized peoples and their allies against forces such as racism, sexism, 

classism, or heterosexism to attain equitable outcomes.  

 

DISJ rubric at levels 4 and 5, as required for DISJ Level 2 courses. 

Rubric Mastery-5 Advanced-4 

Explain DISJ -Fully accurate and 

thorough information about 

groups and identity 

categories, heavy presence 

of extensive analysis of 

formation and role of 

stereotypes; -Deep 

comprehension of multiple 

viewpoints; Clear, 

accurate, precise, 

insightful, and deep 

distinction between master 

and counter narratives; - 

Clear and insightful 

explanation about groups 

and values 

-Very good accuracy of 

information about groups 

and identity categories, 

good critical awareness of 

existing stereotypes; - Very 

good ability to comprehend 

multiple viewpoints; -

Clear, fully accurate, and 

precise distinction between 

master and counter 

narratives; - Very clear and 

effective explanation about 

groups and values 
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3. Skills: Analyze the complexities of diversity, inclusion and social justice. Critically 

examine the intersections of categories such as race, ethnicity, class, gender and sexuality 

in local and/or global contexts of unequal power relationships and social justice.  

 

DISJ rubric at levels 4 and 5, as required for DISJ Level 2 courses. 

Rubric Mastery-5 Advanced-4 

Conceptualize and 

Articulate Complexities of 

DISJ 

-Extensive and original 

synthesis of intersecting 

categories; -Fully accurate 

and thorough explanation 

of past, current, and future 

US/global group patterns; -

Significant facility and 

originality with utilizing 

multiple or mixed-methods 

in examining DISJ; - 

Insightful and innovative 

vision for a just world 

 

-Very good synthesis of 

intersecting categories; -

Mostly accurate 

explanation of past, 

current, and future 

US/global group patterns, 

with significant depth; - 

Very good ability to 

distinguish between and 

utilize multiple or mixed-

methods in examining 

DISJ; -Can articulate a 

vision for a just world with 

notable depth and impact 

 

   

 

 

________________________________________________________________________ 

 

Sample Syllabus Submitted for DISJ Level 2, Domestic 

  

SOC 314 Sociology of Education 

One of the main goals of this course is to lift away some of the taken-for-granted 

assumptions we have about the way schooling is organized and structured in the United 

States. Many aspects of school (such as curriculum tracks) seem natural to us.  The goal 

of a sociological perspective is to question: What's so natural about that? and What are 

alternative ways that school could be structured instead?  Thinking of alternative 

possibilities helps us to see who is advantaged and who is disadvantaged by the existing 

structure. It also helps us to remember that the existing structure is not the natural or 

right way that school should be structured.  It is simply the existing way that school is 

structured. In our readings and discussions we interrogate who reaps the benefits of 

education and who gets left behind and how the way that schools are organized and 

structured plays a role in the process. 

 

Learning Goals: 

Over the course of the semester, students will become able to: 

1. Understand and articulate contradictions around the purpose of schools in U.S. 

society 
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2. Apply theories of social capital and cultural capital to inequality in educational 

attainment in the U.S. 

3. To engage in critical self-reflection on your own and others’ experiences of 

privilege and oppression in relation to the school dynamics presented in course 

texts. [DISJ Learning Outcome #1] 

4. Analyze the advantages and disadvantages students have in school due to their 

socioeconomic class position; ethnoracial status; gender status; first- or 

continuing-generation college student status and sexuality status. [DISJ Learning 

Outcome #2] 

5. Differentiate among various forms of inequality in educational attainment and 

investigate the compounding effects of intersectionality among them. [DISJ 

Learning Outcome #3] 

6. Conduct original data collection and original sociological analysis of classroom 

dynamics. 

 

Required Readings:  

1. Chapters from the textbook The Structure of Schooling, Second (or Third) 

Edition. Eds: Richard Arum, Irenee R. Beattie, and Karly Ford. Copyright 2011, 

McGraw-Hill. 

2. Defining Student Success: The Role of School and Culture. Lisa Nunn. Copyright 

2014, Rutgers University Press  

3. Selected readings posted on the course Blackboard page 

4. Additional required readings and films will be handed out (or shown) in class 

 

Evaluation: 

Students will be evaluated on the basis of  

 Weekly participation comments and attendance (15%) 

 Midterm exam (30%) 

 Original research paper (20%) 

 Final exam (35%) 

The midterm will be taken in-class (30%). The paper is based on original data and 

analysis of the student’s observations of classroom interaction (in a class other than their 

own), analyzed through texts covered on the syllabus (20%).. The final exam is 

cumulative and focuses on overarching themes developed over the course of the semester 

(35%).  

 

Late Work is not accepted unless arrangements have been made with the professor in 

advance of the due date. The professor will set late penalties as part of the arrangements. 

A Note on Academic Integrity 

Plagiarism and cheating are serious offenses that undermine the integrity of any academic 

institution. Plagiarism occurs when an idea is taken from a source other than the writer 

without citing that source. Quoting and paraphrasing ideas without citations are a form of 

plagiarism. Plagiarism and cheating on exams and/or assignments will most often result 

in an automatic “F” for the assignment and, as required, a report to the academic dean. 

Students must abide by USD’s honor code policy. For definitions and details, see:  

www.sandiego.edu/documents/conduct/HonorCode.pdf 
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 Grading Scale:  

A: 93-100 A-: 90-92.99 B+: 87-89.99 B: 83-86.99 B-: 80-82.99 C+: 77-79.99 

C: 73-76.99 C-: 70-72.99 D+: 67-69.99 D: 63-66.99 D-: 60-62.99 F: below 60 

 

 

Course Schedule  

Readings must be read in advance of the date we discuss them. 

 

Week 1: What is the Purpose of Schools?    

Sorokin: Social and Cultural Mobility Ch# 2 

Turner: Sponsored and Contest Mobility Ch# 3 

Bowles and Gintis: Beyond the Educational Frontier: The Great American Dream  

Freeze  Ch# 11 [DISJ: This text argues that lower class students are made 

to believe that their own talents are hard work determine their success in school 

and in life but that lower-class youth are systematically denied educational 

resources and occupational opportunities that middle and upper-class youth have 

access to. Lower class youth are left to see their dreams dashed and believe it to 

be due to their own personal failings.] 

 

Week 2: Inequalities in Human Capital, Social Capital and Cultural Capital   

 Becker: Human Capital Ch# 5 

Coleman and Hoffer: Schools, Families, and Communities Ch# 7 

[DISJ: This text argues that social capital provides advantages in school, and that 

children with parents who have greater education (usually also higher socioeconomic 

status) benefit from social capital rewards more than children with parents who have less 

education.] 

Lamont and Lareau: Cultural Capital: Allusions, Gaps, and Glissandos in Recent  

Theoretical Devlopments  Ch# 6 [DISJ: This text argues that cultural 

capital is a resource that provides advantages in school and that it is a class-based 

resource available to middle-class families but not lower class families.] 

 Lareau:  Invisible Inequality: Social Class and Childrearing in Black and White  

Families  Ch# 23 [DISJ: This text shows how cultural capital from 

families garners advantages in school and how it is a product of middle-class 

child rearing practices, regardless of race.] 

 

   

Week 3: Inequalities in School Resources & Cultural Resources 

Kozol: Still Separate, Still Unequal: America's Educational Apartheid  

(Blackboard) [DISJ: This text provides evidence that schools serving 

ethnoracial minority students are generally under-resourced and educationally 

inferior to those serving white students in part because they are financially 

constrained and the families they serve are also financially constrained.] 

Entwisle, Alexander and Olson: The Nature of Schooling Ch# 17 [DISJ: This text 

shows that a persistent and ubiquitous academic achievement gap between lower-income 

students and higher-income students across K-9 regardless of race.] 
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Oakes: The Distribution of Knowledge Ch# 20 [DISJ: This text shows that 

students placed in lower curriculum tracks are given lower quality educational 

experiences than those in higher curriculum tracks, even within the same high school. 

Lower-income students and students of color are disproportionately represented in lower 

curriculum tracks across the US.] 

 

Week 4: Schooling as a Racialized Experience: Whiteness 

Castagno: Educated in Whiteness: Good Intentions and Diversity in Schools, 

Introduction and chapter 4 (Blackboard) [DISJ: This text argues that white 

cultural sensibilities dominate schools, even those with diverse student bodies, 

and shows how white culture (e.g. the value placed on niceness, which involves 

never making anyone feel uncomfortable) thwarts a school’s ability to address its 

own racial challenges in productive ways.] 

 

Week 5: Schooling as a Racialized Experience: Blackness and Latino-ness 

 Fordham and Ogbu: Black Students’ School Success: Coping with the Burden of  

“Acting White” Ch# 25 

 Tyson, Castellino, and Darity: It’s Not a Black Thing: Understanding the Burden  

of Acting White and Other Dilemmas of High Achievement Ch# 26 

Lewis: Race in the Schoolyard: Negotiating the Color Line in Classrooms and  

Communities Ch# 29 

Bettie: Exceptions to the Rule: Upwardly Mobile White and Mexican American  

High School Girls Ch# 24 

[DISJ: This set of four texts demonstrate the various ways that race becomes salient in 

students’ schooling experiences; highlighting the challenges and burdens that exist for 

students of color compared to their white counterparts.] 

 

Week 6: Teachers’ Contributions to Race and Class Inequalities 

 Ochoa and Pineda: Deconstructing Power, Privilege and Silence in the Classroom  

(Blackboard) 

Rist: Student Social Class and Teacher Expectations: The Self-Fulfilling  

Prophecy in Ghetto Education (Blackboard) 

 Valenzuela: Subtractive Schooling pages 99-113 (Blackboard) 

 Anyon: Ghetto Schooling pages 25-37 (Blackboard) 

[DISJ: This set of 4 texts show how the ways that teachers interact with students either 

exacerbates or mediates the challenges low-income students of color face in school. Two 

are examples of teachers who address the needs of students directly based on the 

students’ own cultural and class backgrounds. The other two are examples of teachers 

who penalize low-income students of color for not having sufficient skills and 

competencies as per white, middle-class standards.] 

 

 

Week 7: Dynamics of Gender and Sexuality Inequalities in School 

Sadker and Sadker: excerpts from Failing at Fairness (Blackboard) [DISJ: This 

text shows how teachers and classmates expect different things from boys and girls which 
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leads to boys getting more attention, more help, and greater skill development than girls 

in elementary school.] 

 Thorne: Boys and Girls Together…But Mostly Apart Ch# 32[DISJ: This text 

illustrates how elementary students are socialized to desire same-gender friendships and 

playground activities and how this leads to boys’ benefitting in multiple ways, e.g. 

dominating the playground space for their games, relegating girls to the fringes; having 

teachers punish boys by making them sit with girls (reinforcing the notion that girls are 

inferior and undesirable classmates); etc. all the while reinforcing heteronormativity in 

school.] 

Pascoe: Dude, You’re a Fag book pages 1-4 and 25-51 (Blackboard) [DISJ: This 

text shows how high school boys shore up their masculine gender identities through a 

repudiation of homosexuality and how this harms gay students, most male students as 

well as female students and bolsters heterosexism and heteronormativity]. 

 

Week 8: Midterm Exam  and Affirmative Action (continued) 

 Park: When Diversity Drops: Race, Religion, and Affirmative Action in Higher  

Education, Introduction & chapter 4 (Blackboard) [DISJ: This text 

explores the deep challenges of religious college student organizations that desire 

ethnoracially diverse members. It shows college students grappling with racist 

thoughts and experiences through dialog with each other. It also analyses the 

institutional dynamics of affirmative action and enrollment that allow colleges to 

be diverse (or not) in the first place] 

 

Week 9: Legislative Efforts for Equality: Affirmative Action 

 Featherman &  Krislov: “The Promise and Peril of the Texas Uniform Admission  

Law” (Blackboard) [DISJ: This texts explain the legal history of 

affirmative action policies, the goals behind them and the court challenges and 

outcomes for admissions practices.] 

 Espenshade & Radford: “Do We Still Need Affirmative Action?” (Blackboard) 

[DISJ: This text uses statistical modeling to show how various affirmative action policies 

can create student bodies that are desirably diverse for top universities in ways that are 

otherwise unachievable short of holistic and equitable reform of all of K-12 education in 

the US.] 

  

Week 10: Inequalities in Higher Education 

Brint and Karabel: Community Colleges and the American Social Order  

Ch# 43 [DISJ: This text shows how community colleges serve the purpose 

of “ambition management” for non-elite American youth who aspire to a college 

degree. While the children of elites secure seats in elite institutions of higher 

education, others must be made to realize that they do not deserve more than 

bottom tier educations and professional futures. 

Mullen: Degrees of Inequality: Culture, Class, and Gender in American Higher  

Education exerpts (Blackboard) [DISJ: This text is a class and institutional 

analysis showing that students who attend Yale come to believe they are special 

and deserving of all the rewards of elite education, including the liberal arts model 

of personal growth and living a meaningful (and prosperous) life; meanwhile 
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students at the state university a few miles away believe that college is a 

mechanism for getting a decent job, end of story. These class-based attitudes are 

fostered by the schools themselves and lead to inequitable life outcomes for 

students, particularly female students. 

 Armstrong and Hamilton: Paying for the Party: How College Maintains  

Inequality exerpts (Blackboard) [DISJ: This text shows how college 

women from affluent families have dramatically better payoffs from college 

“pathways” that their institution provides, including the “party pathway” where 

looks, sociability, Greek life and “easy majors” facilitate lasting rewards for the 

affluent women but create disadvantages for the majority.] 

 

Week 11: Classroom Research Paper Due: In-class presentations 

 and Higher Education & Upward Mobility 

 Nunn: “First-Generation College Students” (Blackboard) [DISJ: This text 

discusses the intersectionality of first-generation status, ethnoracial identity, 

socioeconomic class and immigrant status. It explores the common strengths and 

weaknesses shared by first-generation students and illustrates the advantages continuing-

generation students have for college success over their first-generation classmates.] 

 

Week 12: Reform Efforts 

Film: The Lottery [DISJ: This documentary shows how low-income communities 

of color often have little access to high quality public schools unless a successful charter 

school opens in their neighborhood. Demand for strong charters is so high that 

kindergarteners must win a lottery to be allowed to enroll.] 

 Grant: There are No Bad Schools in Raleigh (Blackboard) [DISJ: This text shows 

how one city’s school district made radical changes to bring equity to all students in all 

their schools, successfully shrinking the racial achievement gap among other ambitious 

goals.] 

 

Week 13: School Environments 

Nunn: Defining Student Success: The Role of School and Culture pp 1-74  

(Introduction & Chapters 1-4) [DISJ: This book demonstrates that 

different high schools define academic success differently which affects students 

in multiple ways, including putting them on a trajectory for higher education that 

would reproduce their socioeconomic class status. Elite Charter High’s definition 

of success matches elite university colleges’ admissions criteria, for example, 

while Alternative High’s definition of success aligns with community college 

expectations.] 

 

Week 14:  School Culture and Students’ Identities of Success 

Nunn: Defining Student Success: The Role of School and Culture pp 75-125  

(Chapters 5-7) [DISJ: same as previous week]. 

Final Exam Review 

 

Week 15: Final Exam  
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_____________________________________________________________________ 

 

ASSIGNMENTS and ASSESSMENTS of DISJ Learning Outcomes 

_______________________________________________________________________ 

 

DISJ Learning Outcome #1 

To engage in critical self-reflection on your own and others’ experiences of privilege and 

oppression in relation to the school dynamics presented in course texts.  

 

Assignment: Weekly Participation Comments 

Instructions to Students: 

Each week students are required to submit one written response to an assigned text 

(approximately one page). Students can focus on any aspect of the reading that stood out 

to them. The response should include a critical self-reflection from the student’s own 

perspective. 

 

The response will be used in small group discussions during class, which means that we 

will read and discuss each other’s comments. Responses will be graded for:  

 Showing familiarity with details of the assigned text and comprehension of the 

main arguments. 

 Thoughtful engagement with the text that includes a discussion of privilege and 

oppression. 

 Critical self-reflection that includes sharing relevant personal experiences or 

perspectives in relation to those described in the text. 

 

_______________________________________________________________________ 

 

DISJ Learning Outcome #2 

Analyze the advantages and disadvantages students have in school due to their 

socioeconomic class position; ethnoracial identity; gender identity; first- or continuing-

generation college student status and sexual identity. 

 

Assignment: Midterm Exam 

Example Questions (2 from a set of 6 short essay questions comprising the exam) 

1. Explain how (in what specific ways) schools are heteronormative environments. 

What are the consequences? [draw on texts from Week 7] 

 15 points 

2. Explain how (in what specific ways) teachers intentionally or unintentionally 

devalue non-white and/or non-middle-class students. What can be done about it? 

[draw on texts from Week 6] 

 15 points 

Strong answers will: 

 Accurately reflect details and overall arguments of relevant course texts, showing 

understanding of complexities and nuances. 
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 Accurately and sensitively demonstrate understanding of identity categories (such 

as heterosexual, lesbian, gay, bisexual, transgender and white, Latino, African 

American, or working class, poor, middle class, etc.) and the ways these 

categories are leveraged to create power inequalities; resource inequalities and/or 

support inequalities for students. 

 Offer a sophisticated description of how school policies/practices/everyday 

interactions reflect values that view a particular group(s) as inferior to another. 

 

_______________________________________________________________________ 

 

DISJ Learning Outcome #3 

Differentiate among various forms of inequality in educational attainment and investigate 

the compounding effects of intersectionality among them.  

 

Assignment: Final Exam 

Example Prompt: Improve USD 

Craft a proposal for changing some key element of USD. Develop a clear and coherent 

argument that explains why your proposed change will resolve (or work toward 

resolving) one or more of the critical inequities in education that we have studied in this 

course. Identify 3 student identities/statuses that are relevant to the dynamics of 

inequality in your proposal. Discuss the intersectionality of those identities/statuses and 

how your proposed changes will address the compounding effects of that 

intersectionality. You are welcome to draw on your personal experiences as a student at 

USD as evidence for your arguments in addition to (but not in lieu of) relevant course 

materials. 

 

Strong projects will accomplish the following: 

 Clearly identify the educational inequity that is addressed by your project, 

drawing on course materials to explain the mechanisms by which it is 

perpetuated. 

 Clearly identify 3 identities/statues implicated in the inequity. 

 Comprehensively describe the program or element of USD that your project seeks 

to change/improve.  

 Articulate a change or improvement that is directly aligned with the insights and 

findings from existing scholarship on the issue of inequity you have chosen and 

how the change will work toward a more socially just university. 

 Articulate how your change addresses the compounding effects of the 

intersectionality of the 3 identities/statuses you identified. 

 Acknowledge limitations, drawbacks or challenges to implementing your 

proposed school or proposed change. 
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DISJ Learning Outcomes 

1. Knowledge: Critical Self Reflection. Critically reflect on and describe how you 
and others have experienced privilege and oppression. 

 

DISJ rubric at levels 4 and 5, as required for DISJ Level 2 courses. 

Rubric Mastery-5 Advanced-4 

Critical Self Reflection -Fully accurate and highly 

insightful treatment of 

privilege and oppression; - 

Significantly 

transformative self 

reflection that deeply 

impacts self and others; -

Pivotal personal 

experiences; -Clear and 

insightful communication 

about self and self in 

relation to others 

 

-Fully accurate treatment 

of privilege and oppression 

with some critical 

reflection on stereotypes; -

Clear and significant depth 

or impact in self reflection; 

-High relevance of 

personal experiences; -

Very good ability to 

communicate about self 

and self in relation to 

others 

 

   

 

 

2. Knowledge: Explain Diversity, Inclusion, and Social Justice. Analyze how 
social constructions are produced historically and reproduced in contemporary 
contexts and various forms of cultural representation—literature, film, among 
others. Describe struggles of marginalized peoples and their allies against forces 
such as racism, sexism, classism, or heterosexism to attain equitable outcomes.  

 

DISJ rubric at levels 4 and 5, as required for DISJ Level 2 courses. 

Rubric Mastery-5 Advanced-4 

Explain DISJ -Fully accurate and 

thorough information about 

groups and identity 

categories, heavy presence 

of extensive analysis of 

formation and role of 

-Very good accuracy of 

information about groups 

and identity categories, 

good critical awareness of 

existing stereotypes; - Very 

good ability to comprehend 
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stereotypes; -Deep 

comprehension of multiple 

viewpoints; Clear, 

accurate, precise, 

insightful, and deep 

distinction between master 

and counter narratives; - 

Clear and insightful 

explanation about groups 

and values 

multiple viewpoints; -

Clear, fully accurate, and 

precise distinction between 

master and counter 

narratives; - Very clear and 

effective explanation about 

groups and values 

 

3. Skills: Analyze the complexities of diversity, inclusion and social justice. 
Critically examine the intersections of categories such as race, ethnicity, class, 
gender and sexuality in local and/or global contexts of unequal power relationships 
and social justice.  

 

DISJ rubric at levels 4 and 5, as required for DISJ Level 2 courses. 

Rubric Mastery-5 Advanced-4 

Conceptualize and 

Articulate Complexities of 

DISJ 

-Extensive and original 

synthesis of intersecting 

categories; -Fully accurate 

and thorough explanation 

of past, current, and future 

US/global group patterns; -

Significant facility and 

originality with utilizing 

multiple or mixed-methods 

in examining DISJ; - 

Insightful and innovative 

vision for a just world 

 

-Very good synthesis of 

intersecting categories; -

Mostly accurate 

explanation of past, 

current, and future 

US/global group patterns, 

with significant depth; - 

Very good ability to 

distinguish between and 

utilize multiple or mixed-

methods in examining 

DISJ; -Can articulate a 

vision for a just world with 

notable depth and impact 

 

   

 

 

________________________________________________________________________ 
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Sample Syllabus Submitted for DISJ Level 2, Domestic 

Sexuality and Borders SOCI 470 
This course critically examines sexuality as a set of identities, with emphasis on LGBTQ 

identities and sex work. The course focuses on issues of crossing borders, including 

symbolic boundaries such as norms, legal boundaries of policies and laws, economic 

boundaries that constrain individuals’ options, as well passage across national borders for 

purposes such as marriage immigration, sex tourism, and human trafficking for the sex 

trade. The course explores the social consequences of sexual behavior that is deemed 

deviant versus that which is deemed moral. Similarly, we look at the social consequences 

for holding sexual identities of which American society approves and those of which it 

disapproves. 

 

 

 

Learning Goals: 

1. Students will engage in critical self-reflection on how they and others have 

experienced sexual privilege and oppression [DISJ learning outcome #1] 

 

2. Students will examine aspects of sexual citizenship, adjudicating patterns of injustice 

and articulating how sexual identities are socially constructed then leveraged for 

political and social agendas. [DISJ learning outcome #2] 

 

3. Students will develop a sophisticated, culturally sensitive vocabulary for discussing 

sexual diversity that expresses not only understanding of differences but also cultural 

empathy and awareness of the social marginalization and political disenfranchisement 

of sexual minorities. 

 

4. Students will critically examine intersections of identities and statuses such as sexual 

orientation, gender expression, gender identity, nationality, race/ethnicity, and socio-

economic class and analyze how these intersections have created and reinforced 

oppression within and outside LGBTQ communities. [DISJ learning outcome #3] 

  

 

 

Readings: 

The following texts are required and are available on reserve at Copley Library.  All other 

readings are available free online via the Copley Library website or on BLACKBOARD 

accessible at: https://ole.sandiego.edu  All films on the syllabus are required texts.  They 

should be purchased, rented, or viewed on reserve at Copley Library. 

1. Gail Dines.  Pornland: How Porn Has Hijacked Our Sexuality. Beacon Press 2010. 

2. Christine Gardner. Making Chastity Sexy: The Rhetoric of Evangelical Abstinence 

Campaigns. University of California Press 2011. 

3. John Corvino and Maggie Gallagher. Debating Same-Sex Marriage. Oxford 

University Press 2012. 

4. Amy Steinbugler Beyond Loving: Intimate Racework in Lesbian, Gay, and Straight 

Interracial Relationships. Oxford University Press. 2012. 
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5. Amit Virmani, Director. Cowboys in Paradise (documentary film) available streamed 

or purchased at http://www.cowboysinparadise.com (also on reserve at Copley 

Library) 

6. Lori Girshick Transgender Voices: Beyond Women and Men. University Press of 

New England 2008. (available free as an e-book through Copley Library Website) 

 

Optional Text (required chapters are posted on Blackboard): 

7. Ronald Weitzer, editor. Sex For Sale: Prostitution, Pornography, and the Sex 

Industry, second edition. Routledge 2010. 

 

 

Assignments: 

One midterm exam (25%)  

Two reflection papers (10% together) 

Attendance & Participation (10%) 

Final Project (30%) 

Final Exam (25%) 

 

Late Work is not accepted unless arrangements have been made with the professor in 

advance of the due date. The professor will set late penalties as part of the arrangements. 

 

 

A Note on Academic Integrity 

Plagiarism and cheating are serious offenses that undermine the integrity of any academic 

institution.  Plagiarism occurs when an idea is taken from a source other than the writer 

without citing that source.  Quoting and paraphrasing ideas without cites are form of 

plagiarism.  Plagiarism and cheating on exams and/or assignments will most often result 

in an automatic “F” for the assignment and, as required, a report to the academic dean.    

Grading Scale:  

A: 93-100 A-: 90-92.99 B+: 87-89.99 B: 83-86.99 B-: 80-82.99 C+: 77-79.99 

C: 73-76.99 C-: 70-72.99 D+: 67-69.99 D: 63-66.99 D-: 60-62.99 F: below 60 

 

 

You are highly encouraged to attend USD’s Queer Film Festival and the events 

around Supreme Drag Superstar.  

 

 

Course Schedule 

 

Week 1: 

Sexuality and College Life in America: Cultural & Legal Borders of Hook-Ups and Rape 

1. Elizabeth Armstrong, Laura Hamilton and Paula England “Is Hooking Up Bad for 

Young Women?” in Contexts 2010 v 9, no. 3, p 22-27 (Blackboard) 

2. Video Lecture: “Understanding Hook-Up Culture with Paula England” 

https://www.youtube.com/watch?v=L3Q2L7YQ2Hk 
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3. Bonnie Fischer, et al excerpts from Unsafe in the Ivory Tower: The Sexual 

Victimization of College Women 2010  (Blackboard) 

 

 

Week 2: 

Fluidity across Sexual Identity Borders 

RAINBOW EDUCATORS Workshop in class. 

1. Jane Ward “‘Dude Sex’: White Masculinities and ‘Authentic’ Heterosexuality 

Among Dudes Who Have Sex With Dudes” in Sexualities 2008, v 11, no. 4, p 414-

434 

2. Liela Rupp and Verta Taylor “Straight Girls Kissing” in Contexts 2006, v 9, no. 3, p 

28-32 

3. Verta Taylor and Leila Rupp “Learning from Drag Queens” in Contexts 2006, v 5, 

no. 3, p 12-17 

 

 

Week 3: 

Cultural, Biological, and Social Borders for the Transgender Community 

1. Lori Girshick Transgender Voices: Beyond Women and Men   

read the Introduction plus any 2 chapters.  Students will work in groups of three 

and will read two different chapters each (out of 6 total chapters).  Groups will share 

chapter summaries and notes.  

Chapter List: 

1: The Social Construction of Biological Facts 

2: Self-Definition: Birth Through Adolescence 

3: Constructing the Self: Options and Challenges 

4: Coming Out to Community, Family and Work 

5: Gender Policing 

6: Inner Turmoil and Moving Toward Acceptance 

 

 

Week 4: 

Cultural Borders of Adolescence, Sexual Activity, and Family/Church Influence part 1 

1.   Christine Gardner. Making Chastity Sexy: The Rhetoric of Evangelical Abstinence 

Campaigns (Chapters 1-4) 

 

Week 5: 

Cultural Borders of Adolescence, Sexual Activity, and Family/Church Influence part 2 

1.    Finish Christine Gardner. Making Chastity Sexy: The Rhetoric of Evangelical 

Abstinence Campaigns (Chapters 5-8) 

 

Week 6: 

Legal Borders of LGB Sexual Identities 

1. John Corvino and Maggie Gallagher. Debating Same-Sex Marriage.  Ch 2-3 
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2. Lisa Nunn Excluded: Immigration Struggles of a Gay, Bi-National Couple 

available free online: www.ExcludedTheMovie.com 

 

Week 7: 

Cultural Borders of LGB Sexual Identities 

1. Bernadette Barton. Pray the Gay Away: The Extraordinary Lives of Bible Belt 

Gays. Chapter  2 “‘My Parents Disowned Me’: Family Rejection” 

2. Suzanna Danuta Walters. The Tolerance Trap: How God, Genes, and Good 

Intentions are Sabotaging Gay Equality. Chapter 11 “When the Rainbow Isn’t 

Enough” 

3. In-class film on LGBTQ high school students: The Year We Thought About Love 

 

Week 8: 

MIDTERM and 

Legal and Cultural Borders of Interracial Marriage part 1 

1. Amy Steinbugler Beyond Loving: Intimate Racework in Lesbian, Gay, and Straight 

Interracial Relationships. Read: pages xiii-xvii (start with the last paragraph on page 

xiii “My analysis focuses on what I call ‘racework.’”) and chapter 3 [chapter 2 is 

optional]. 

 

Week 9 

Legal and Cultural Borders: Interracial Marriage part 2 

1. Finish Amy Steinbugler Beyond Loving: Intimate Racework in Lesbian, Gay, and 

Straight Interracial Relationships. Chapters 4 and 5 [Chapter 6 is optional]. 

 

Week 10 

Legal Borders: Regulated but Legal Sex Work (Positive Perspectives) 

1. Katherine Frank and Michelle Carnes “Gender and Space in Strip Clubs” Ch 5 in Sex 

for Sale 

2. Ronald Weitzer “ Introduction” in Sex For Sale pages 1-6 and 17-21 

3. Jill Bakehorn “Women-Made Pornography” Ch 4 in Sex for Sale 

4. Angela Jones. “‘I Get Paid to Have. Orgasms’: Adult Webcam Models’ Negotiation 

of Pleasure and Danger”  

 

Week 11 

Legal Borders: Regulated but Legal Sex Work (Negative Perspectives) 

Gail Dines Pornland: How Porn Has Hijacked Our Sexuality Introduction, plus 

chapters 2, 4, 5, 6 and 8. 

Week 12 

Legal Borders: Criminalized Sex Work: Prostitution 

1. Judith Porter and Louis Bonilla “The Ecology of Street Prostitution” Ch 7 in Sex for 

Sale 

2. Janet Lever and Deanne Dolnick “Call Girls and Street Prostitutes: Selling Sex and 

Intimacy” Ch 8 in Sex for Sale 

3. Martin Monto “Prostitutes’ Customers: Motives and Misconceptions” Ch 10 in Sex 

for Sale 
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Week 13 

National and Legal Borders: Sex Tourism and Sex Trafficking 

1. Denise Brennan What’s Love Got to Do with It?: Transnational Desires and Sex 

Tourism in the Dominican Republic. Introduction and Chapter 1 

2. Ericka Johnson. Dreaming of a Mail Order Husband : Russian-American Internet 

Romance. Chapter 5 “Tanya: Trafficking in Dreams” 

3. Documentary Film: The Price of Sex directed by Mimi Chakarova (on the sex 

trafficking of Eastern European women for debt bondage in Turkey). 

 

 

Week 14 

National and Legal Borders: Sex Tourism 

4. Mark Padilla. 2007. “‘Western Union Daddies’ and their Quest for Authenticity: An 

Ethnographic Study of the Dominican Gay Sex Tourism Industry” in Journal of 

Homosexuality v53 no 1-2  

4.  Documentary Film: Cowboys in Paradise directed by Amit Virmani (on sex tourism 

in Bali where the sex tourists are female and the sex workers are male) 

 

Week 15 (last day of classes) 

Final Project Presentations 

 

 

Final Exam  

 

______________________________________________________________________ 

 

Sample DISJ Assignments and Assessments 

______________________________________________________________________ 

 

DISJ learning outcome #1 

Students will engage in critical self-reflection on how they and others have experienced 

sexual privilege and oppression  

 

Sample Assignment: Reflection Paper (given on the first day of class and again on the 

last day of class, to assess growth in learning over the semester).  

 

 

Prompt: Reflect on a time (or an experience or an interaction) when you perceived that 

you—or someone you know—gained privilege or power due to heteronormativity or the 

gender binary and discuss why. What do you think would have been different about that 

experience if heteronormativity or gender binary was not the norm? 

 

Rubric (given to students) 
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 5 points 4 points 3 points 2 points 1 point 

Rubric 
Advanced/ 
Exemplary 

Approaching 
Advanced 

Adequate Minimal Missing 

Language 
Vocabulary 

Sophisticated, 
accurate, 
culturally 
sensitive use of 
language/vocab
ulary related to 
sexual diversity 
(by using 
inclusive 
terminology, 
recognizing 
fluidity, social 
construction, 
not casting 
group as the 
“other”) 

Accurate, 
culturally 
sensitive use of 
language/ 
vocabulary 

Accurate use of 
language/ 
vocabulary 
displaying 
inconsistent 
cultural 
sensitivity 

Incomplete or 
inaccurate use 
of language/ 
vocabulary 
largely lacking 
cultural 
sensitivity 

Does not 
display 
accurate use of 
language/ 
vocabulary (no 
evidence of 
cultural 
sensitivity) 

Recognition 
and 
Appreciation 
of Difference 

Sophisticated 
articulation of 
the differences 
among sexual 
identities 

Displays 
appreciation for 
the role 
differences play 
in the lives of 
sexual 
minorities 

Clear 
articulation of 
the differences 
among sexual 
identities 

Displays some 
appreciation 
for the role 
differences 
play in the 
lives of sexual 
minorities 

Generally 
describes 
differences 
among sexual 
identities 

Inconsistently 
displays 
appreciation 
for the role 
differences 
play in the 
lives of sexual 
minorities 

Incompletely 
or Inaccurately 
describes 
differences 
among sexual 
identities 

Largely lacking 
appreciation 
for the role 
differences 
play in the 
lives of sexual 
minorities 

Unable to 
describe 
differences 
among sexual 
identities 

Does not 
display an 
appreciation 
for the role 
differences 
play in the 
lives of sexual 
minorities 

Empathy 

Sophisticated 
articulation and 
demonstration 
of the ability to 
place oneself 
inside the 
worldview or 
experience of 
members of a 
sexual minority 

Clear 
articulation 
and 
demonstration 
of the ability to 
place oneself 
inside the 
worldview or 
experience of 
members of a 
sexual 
minority 

General 
description of 
the worldview 
or experience 
of members of 
a sexual 
minority with 
some 
demonstration 
of the ability to 
place oneself 
inside that 
world view 

Inaccurate or 
incomplete 
description of 
the worldview 
or experience 
of members of 
a sexual 
minority with 
minimal 
demonstration 
of the ability to 
place oneself 
inside that 
world view 

Unable to 
describe the 
worldview or 
experience of 
members of a 
sexual 
minority and 
unable to 
demonstrate 
the ability to 
place oneself 
inside that 
worldview 

Recognition of 
Social 
Marginalizatio

Sophisticated 
articulation of 
relationships 

Clear 
articulation of 
relationships 

Generally 
describes 
relationships 

Incompletely 
or inaccurately 
describes 

Unable to 
describe 
relationships 
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n and Political 
Disenfranchise
ment 

between one’s 
sexual minority 
status and 
social 
marginalization 
and political 
disenfranchise
ment. 

Provides 
concrete, 
relevant 
examples 

between one’s 
sexual 
minority status 
and social 
marginalizatio
n and political 
disenfranchise
ment. 

Provides 
relevant 
examples 

between one’s 
sexual 
minority status 
and social 
marginalizatio
n and political 
disenfranchise
ment. 

Provides 
somewhat 
relevant 
examples 

relationships 
between one’s 
sexual 
minority status 
and social 
marginalizatio
n and political 
disenfranchise
ment. 

Unclear, 
irrelevant, or 
inaccurate 
examples 

between one’s 
sexual 
minority status 
and social 
marginalizatio
n and political 
disenfranchise
ment. 

Provides no 
examples 

 

Results from a study conducted on this assignment with this rubric were published in 

Journal of Homosexuality in 2017. Authors: Lisa Nunn, Sandra Sgoutas-Emch, Steven 

Sumner, and Evelyn Kirkley. The paper discusses students’ growth in learning and 

struggles in their understanding of heterosexual & cisgender privilege after a semester-

long course on sexual diversity. Paper titled: “‘Girls Get Free Drinks’: Undergraduates’ 

Misunderstandings of Heterosexual Privilege” 

 

 

______________________________________________________________________ 

 

DISJ learning outcome #2 

Students will examine aspects of sexual citizenship, adjudicating patterns of injustice and 

articulating how gender and sexual identities are socially constructed then leveraged for 

political and social agendas.  

 

Sample Assignment: Possible Midterm Exam Questions (in-class midterm) 

 

 Based on Girshick’s book Transgender Voices, discuss one key example of 

cisgender privilege and how transgender individuals’ lives are negatively affected 

by not carrying that privilege. Define cisnormativity and discuss its implications 

for social justice. 

 

o Bulleted example of a strong answer (for DISJ reviewers only—not 

given to students—so it is clear how the course material equips 

students to answer this question. This answer reflects concepts and 

evidence from course materials including texts, films, lectures, and in-

class discussions): 

 One everyday cisgender privilege is that the government 

recognizes the person’s gender identity as valid, thus government 

identification and documents match the person’s gender identity, 

and often their gender expression as well. This allows for a 

seamless and hassle-free experience whenever the person uses their 

ID or paperwork. 
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 Many (but not all) transgender individuals face discrimination and 

other challenges whenever they need to show their ID. Stopped by 

a police officer while driving, traveling through an airport, visiting 

the doctor’s office, shopping with a credit card, picking up a 

package at the post office, etc. all are moments when transgender 

individuals face being hassled, insulted, judged or otherwise 

mistreated, particularly if their gender expression matches social 

expectations for the gender they identify as, rather than the gender 

listed on their ID. 

 Such experiences cause transgender individuals to feel anxiety and 

apprehension as they move through their daily lives in public 

spaces. Even when they have a trauma-free experience, they tend 

to be on their guard. This contributes to the high rates of mental 

health issues and other stress-related health problems that plague 

the transgender community. 

 All of this is threat to social justice because transgender individuals 

are suffering due to political and cultural prejudice against them. 

Cisnormativity is an ideology that posits that one’s sex should 

align with one’s gender identity and one’s gender expression 

should reflect that same identity. So, someone who is female (sex) 

should identify as a woman (gender) and should present herself as 

feminine (expression). This normative ideology is encoded in our 

laws and policies, which gives it political and legal teeth. 

Transgender individuals are also socially punished for violating 

cisnormative expectations. In a socially just world, gender identity, 

gender expression and the relation to sex assignment would all be 

independent elements of a person that could vary and fluctuate.  

 

 Based on Gardners’ book, Making Chastity Sexy, compare and contrast 

Evangelical teenagers’ abstinence commitments in the US and in Rwanda. Focus 

on girls. What sexual risks do female teenagers face in each context and what 

kinds of consequences of sexual activity are church communities in each place 

hoping the teenagers will avoid? How are these differences evidence that US 

teens live privileged lives relative to Rwandans? 

 

o Bulleted example of a strong answer (for DISJ reviewers only—not 

given to students—so it is clear how the course material equips 

students to answer this question. This answer reflects concepts and 

evidence from course materials including texts, films, lectures, and in-

class discussions): 

 Evangelical teenagers in both the US and Rwanda eagerly pledge 

abstinence but with different rationales and different struggles to 

keep their pledges. 

 In the US, rationales center on the “gift” of virginity for one’s 

future spouse, emphasizing the value of purity for girls (as opposed 
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to the value of self control for boys). In Rwanda the rationales 

center on social respectability and obedience to God. 

 In the US teens struggle to keep their abstinence pledges against 

their own sexual desires and pressure from wider US teen culture 

to be perceived as sexy. In Rwanda, female teens struggle against 

their vulnerability to rape. 

 In the US, main goals (in addition to being Godly) are to avoid 

unwed pregnancy, which “ruins” a young woman’s life and to 

avoid a reputation of promiscuity. In Rwanda, the concerns are to 

avoid HIV/AIDS and to avoid liaisons with potentially abusive 

male partners. 

 Privilege is evident in the fact that abstinence for US teens is 

believed to be a way to safeguard a girl’s economic future and 

ensure happiness in marriage down the road. These are luxuries 

compared to the more grim realities of sexual assault, abusive 

relationships, and the HIV/AIDS epidemic which are rampant 

threats to young women in Rwandan communities.   

______________________________________________________________________ 

 

DISJ learning outcome #3 

Students will critically examine intersections of identities and statuses such as sexual 

orientation, gender expression, gender identity, nationality, race/ethnicity, and socio-

economic class and analyze how these intersections have created and reinforced 

oppression within and outside LGBTQ communities. 

 

Sample Assignment: Final Exam Take-Home Question (take-home questions are 

longer and require more complex answers than the in-class portion of the final exam) 

 

Drawing on Steinbugler’s book, Beyond Loving: Intimate Racework in Lesbian, Gay, and 

Straight Interracial Relationships, analyze the intersectionality of gender identity, sexual 

identity and racial identity in the experiences of Shawna from the book.  

 

Begin your discussion of intersectionality, by showing how each identity independently 

shapes Shawna’s experiences. Systematically discuss: 

 What is different between her experiences and those faced by fellow Black 

women who are heterosexual rather than lesbian? 

 What is different between her experiences and those faced by fellow Black 

homosexuals who are gay men? 

 What is different between her experiences and those faced by fellow lesbians who 

are white? 

 

Show in your discussion how these three identities intersect to shape and constrain her 

life, particularly in terms of feeling valued and validated in her intimate relationship with 

her partner and in wider social life in her community.  

 

Strong answers will (this is given to students): 
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 Provide fully accurate descriptions of the book’s details, arguments and evidence. 

 Offer complex and original synthesis of the intersecting identities. 

 Offer analysis of the ways that larger cultural ideologies such as 

heteronormativity and racial hierarchies underlie Shawna’s experiences and 

comment on the social justice issues embedded in the dynamics. 

 

 

While this assignment focuses on the book Beyond Loving, students’ understandings and 

explanations of the ways that race shapes individuals’ lives should reflect the broader 

range of course materials that take up issues around race. 

 In week 1 “Sexuality and College Life in America” we discuss racial differences 

in hook up culture participation. For example, studies find that among women, 

white students binge drink more heavily and engage in hook ups more frequently 

that Black students. 

 In week 2 we read “Dude Sex” by Jane Ward that explores white masculinities 

and the way racialized tropes are used by heterosexual men who seek sexual 

encounters with other men. She analyzes the eroticization and subjugation of the 

Black male body by whites in these racialized tropes. Ward thoroughly discusses 

the historical and cultural constraints on heterosexual men of color who have the 

same desires, which leads to very different experiences from those of white men. 

 In weeks 4 & 5 we read Making Chastity Sexy by Christine Gardner, a book that 

compares Evangelical Christian teen abstinence campaigns in the US and 

Kenya/Rwanda. We discuss how whiteness as a racial construct is embedded in 

the US campaigns, particularly in contrast to white Christian framings of sex (and 

its dangers) on the African continent as well as inner-cities at home in the US. 

 In week 6 we watch a documentary “Excluded” that chronicles a bi-national gay 

couple’s 20-year struggle to be recognized and legally allowed to live and work in 

each other’s countries. We discuss the additional challenges bi-national couples 

face when the partners are not both white and both from globally powerful 

nations. 

 In week 7 we watch a documentary “The Year We Thought About Love” that 

follows an inner-city high school theater troupe in Boston over the course of a 

year.  The ethnoracially diverse group of high school students are all LGBTQ-

identified, and they write and perform autobiographical scenes that often highlight 

the racial and religious dynamics that have made coming out or being out 

particularly meaningful (and often hard) in their personal lives. 

 In weeks 8 & 9 we read Steinbugler’s book on “racework” interracial (Black and 

white) romantic relationships, which is the focal text for this exam question. 

Racework refers to the interpersonal negotiations between the two romantic 

partners to work through the racial pressures each face from their own racial 

communities; the lack of direct experience (and sometimes lack of empathy) 

white partners have being disenfranchised by structural racism; and moments of 

discrimination or hostility that that couple faces together in public. 

 In week 10 we read “Gender and Space in Strip Clubs” where the authors 

compare a “traditional” heterosexual club where the patrons are men and the 

performers are women to a club that caters to a clientele of Black-Same-Sex-
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Desiring (BSSD) women. The text demonstrates the way the BSSD club serves 

multiple needs of its clientele, not only entertainment but also as a safe and 

welcoming space where Black women who are further marginalized by their 

sexual identities can feel a sense of belonging and community. The club also 

allows public health information to be distributed on BSSD nights, showing how 

the vulnerable community of BSSD women actively nurture each others’ 

wellbeing.  

 In week 12 we read “The Ecology of Street Prostitution” which compares three 

groups of street prostitutes in Philadelphia and the strategies they use to minimize 

dangers: one is white and the other 2 are Black. They find that Black prostitutes 

are more likely to have family (particularly mothers) who participate in their 

lives, take in their children, etc. while white prostitutes generally have been 

abandoned by and estranged from their families. Familial support affects the way 

these women strategize for survival, e.g. white prostitutes commonly financially 

support boyfriends in exchange for the boyfriend serving as a “lookout” for police 

while turning tricks while Black prostitutes do not financially support the men in 

their lives as a survival strategy. 

 In week 13 we read “What’s Love Got to Do with It?” by Denise Brennan who 

explores international sex tourism as a manifestation of white identities’ and 

wealthy nation-states’ exploitation of dark-skinned bodies and global economic 

vulnerabilities. Women in the Dominican Republic are eroticized by white US 

and European sex tourists as exotic others who they perceive to be both more 

animal-like in their sexual desires and behaviors and also more traditionally 

Western feminine in their subservience to men. 

 In week 14 we read “Western Union Daddies” by Mark Padilla which takes up 

many of the same exploitation dynamics from “What’s Love Got to Do with It?” 

except from the perspective of gay male American and European sex tourists and 

male sex workers in the Dominican Republic. Dominican men are desired for 

their dark-skinned exotic otherness in addition to their “authentic” masculinity, 

which the white tourists feel is unachievable in countries like their own. 
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University of San Diego 
Department of Languages and Literature 
Span 442: Topics in Caribbean Literature and Culture 
Prof.: Leonora Simonovis 
 
Course Description 
 

This class is an introduction to the literature, history, and culture of the Afro 
descendant Spanish speaking Pan Caribbean area (this includes not only the islands, 
but also countries whose culture has been influenced by what Cuban Antonio Benítez 
Rojo calls “the rhythm of the waves.” We will study the history of slavery and 
colonization in the Caribbean to understand how this particular region has been 
influenced and shaped by many cultures; how this phenomenon defines Caribbean 
identity; and how some ethnic groups have been, and continue to be, excluded from 
mainstream culture. Even though the class focuses on the Spanish speaking 
Caribbean, we will read texts from the Francophone and Anglophone Caribbean as 
well, since it is not possible to understand Caribe culture in isolation. The history of 
these islands and countries is inevitably interconnected. 

 
We will focus on slavery as a direct consequence of colonization, but also as a 

fundamental pillar of Afro Caribbean culture. We will talk about literary and cultural 
movements such as Negrismo and Negritude, that had, as its main objective, the 
reivindication of the Black subject in Caribbean society. Finally, we will explore 
contemporary Afro Caribbean culture and the predominance of women in the literary 
and cultural stage. We will also discuss how these women have reshaped the former 
Negritude/Negritud movements in an attempt to represent their struggles in an 
exclusive –racially and gender-wise– society. 

 
Class SLOs 
 
1. Identify, historically contextualize and explain the significance of key concepts, 
(such as colonization and slavery) figures, and literary movements in Afro Caribbean 
literature and culture (assessed in homework, quizzes, and analytical essays, LI SLO 
3 and 4). 
 
2) Perform close readings of the course’s literary and cultural texts, paying special 
attention to biased and stereotypical constructions of Afro Caribbean men and 
women, as well as intersections of race, class, and gender (assessed in class 
discussions, oral presentations, and short analytical essays, LI SLO 1, 2, and 3; DISJ 
SLO 2 and 3). 
 
3) Formulate a research question or questions related to the concepts studied in class 
and in connection to systems of privilege and oppression; gather and read academic 
sources in order to develop a critical perspective on the topic. (Assessed in research 
question(s), research presentation, and the final research paper; corresponds to LI 
SLO 1, 2, 3, and 5; DISJ SLO 3). 
 
4) Critically reflect on their own experiences with race and gender in connection to 
privilege and systems of oppression (Assessed during the first week of class and then 
at the end of the semester through a class exercise and homework; DISJ SLO 1). 
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Required Readings 
Carpentier, Alejo. El reino de este mundo. Create Space, 2010. 
García Márquez, Gabriel. Del amor y otros demonios. Penguin, 1994. 
Gómez de Avellaneda, Gertrudis. Sab.  Stockcero, 2010. 
 
All other materials will be available on Blackboard 
 
Class Evaluation 
Participation and brief presentations    20%   
Homework and quizzes      10% 
Partial Exam         10% 
Short essays (2)       30% 
Final research paper and presentations     30% 
   
 
Attendance 

Attendance is required and unjustified absences will affect your final grade. 
If you are sick or have an emergency, please contact me as soon as possible so that I 
am aware that you will be missing class. It will be your responsibility to find out what 
was covered in the class, as well as to turn in any assignments that are due before- 
hand. After two absences, your final grade will decrease by a letter. Being late to 
class, leaving early, or constantly leaving the classroom will counts as a half absence 
each time. 

 
 
Participation 

Students must come to class prepared and having done ALL of the readings.  
At the beginning of every class we will have 10 minutes of reflective writing. I will 
copy down a phrase or a question on the board related to the readings for the day. 
Students will respond to that by writing one long or two short paragraphs, explaining 
their perspective(s) on the subject and supporting it/them with one or two examples 
from the readings. This is a warm-up for class discussion and it will help you improve 
your written ability as well.  
 
Homework  
 Each week you will have to turn in written assignments. I will give you 
some key questions that you will answer and then upload to Blackboard. If you do 
your readings in a timely fashion, you will have enough time to reflect on what you 
have learned and write about it. Assignments are always due before class and I will 
not accept any late homework. 
 
Essays 
 You will write three (3) essays. The first two will be short (4-5 pp.) and the 
last one will be a research paper of 8-10 pages. Detailed instructions for each of these 
assignments will be posted on Blackboard. All essays should have page numbers, a 
bibliography, and should be written using MLA style. If you are not familiar with 
MLA style you can find out more by going to the Copley Library and speaking to a 
reference librarian or see this website: 
http://owl.english.purdue.edu/owl/resource/557/01/. Also, please familiarize yourself 
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with USD’s Academic Integrity Policy, 
http://home.sandiego.edu/~kaufmann/USD_academic_integrity.html 
 
Oral Presentations 
 Students will be doing short presentations on different topics throughout the 
semester. I will give more details the first day of class and will post instructions on 
Blackboard. At the end of the semester, students will give a final individual 
presentation on a topic related to their final research essays. 
 
Class schedule (subject to changes) 
 
Week 1: The Caribbean at a Glance  
Goals and Expectations for the Class 
“¿Por qué estudiar” el Caribe?”/”Why Study the Caribbean?”  
K. Brathwaite “Colombe”  
Higman Ch. 1 and 2 
Glissant  “Reversion and Diversion” 
A. Césaire “Discourse on Colonialism” pp. 5-13 
 
Week 2: Conquest, Colonization and Slavery 
Higman Ch. 3 and 4 
“Slavery” (Key Concepts) 
de Balboa. “Espejo de paciencia”  
James. Ch. I 
Sklodowska. “Preface” 
 
Week 3: The Haitian Revolution 
James Ch. II 
Carpentier. El reino de este mundo. Parte I 
Rodríguez. “¿El reino de este mundo en Haití?” 
Resistance (Key Concepts) 
 
Week 4: The Haitian Revolution, Voudou, Slavery 
Higman Ch. 5 
El reino… Parte II 
Carralero y Rojas “El vudú…” 
James Ch. IV 
Essay 1 Due 
 
Week 5: Revolt, Revolution, Rebellion 
Paz. “Revuelta, revolución, rebellion” 
“The Konbit” 
El reino… Parte III 
 
Week 6: Slavery in the 19th century 
Sab cap. I-V 
Chantzoupoulos. SAB: “Un ensayo sobre la pasión…” 
Sab cap. VI-XI 
Van der Linde. “Sab, el romanticismo de la desilusión…”  
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Week 7: Masters and Slaves  
Finish Sab 
Hegel. “La dialéctica del amo y el esclavo” 
Watch film La última cena in youtube, 
https://www.youtube.com/watch?v=g_CPbHIgnF4 
 
Week 8: El mestizaje y el cimarronaje 
C. Villaverde. Cecilia Valdés (Fragmento) 
“Mestizaje” (Key Concepts) 
Vasconcelos. La raza cósmica (Fragmento) 
Barnet. “Primeros recuerdos” (Fragmento)  
“Maroon” (Key Concepts) 
Castaño. “Palenques y cimarronaje…” 
 
Week 9: Transculturation  
 “Magic Realism” (Key Concepts)  
Del amor y otros demonios p. 1-60  
Ortiz. Contrapunteo cubano…(Fragmento) 
Essay 2 Due 
 
Week 10: Blackness as Resistance 
Del amor… p. 61-120  
hooks, bell. “Loving Blackness as Political Resistance.”  
Film based on the novel. Watch here 
https://www.youtube.com/watch?v=54HWwIypSmM 
 
Week 11: Negritude 
Finish the novel  
“Negritude” (Key Concepts)   
Walcott. Selected Poems 
Cesaire. Selected Poems  
 
Week 12: Negritud 
Higman 239-250  
Guillén “Prólogo” and “Balada del abuelo”   
Lydia Cabrera (Selection) 
Palés “Danza negra” and “Esta noche”  
 
Week 13: The Caribbean Today. Afro Caribbean Female Writers  
Ferré. “Cuando las mujeres quieren a los hombres” 
Ramos Otero “La última plena que bailó Luberza”  
“Plena” (Key Concepts)  
 
 
Week 14: Afro Caribbean Female Writers 
Santos Febres. Nuestra Señora de la noche (Fragmento) 
Film. Isabel Luberza 
Simonovis “La última plena…” 
  
Week 15: Afro Caribbean Female Writers 
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Condé. Who Slashed Celanire’s Throat? (Fragmento) 
Santos Febres. Selected Essays 
Arroyo. Selected Poems 
Danticat. Selection 
Conclusions 
 
Week 16 
Final presentations 
Final Essay Due 
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Essay 1 
 
In her book, Overturning the Culture of Violence, Penny Hess states, “The setting up 
of collaborators among the colonized population has been a successful tool of 
domination in every instance of European colonialism around the world. Africa is no 
exception. Europeans attack societies in Africa, Asia, or the Americas, destroying 
their traditional economies and long-standing social relationships. A unilateral 
colonial economy, which starves the people and creates the dependency on the 
colonial power, is militarily enforced” (47). 
 
Drawing on our class discussions on racial hierarchies, political oppression, and the 
dismantling of dominant narratives via the practice of voodoo before the Haitian 
Revolution, discuss the above quote in connection with the novel El reino de este 
mundo during the rule of Henri Christophe. Your textual analysis must focus on 
examining Christophe’s re-enactment of colonial structures in post-revolutionary 
Haiti. You will be evaluated on the depth of your analysis as well as in the application 
of theoretical concepts and readings (Fanon, Glissant, Hess) within the historical 
frame of the Haitian Revolution. 
 
Formal requirements:  
Length: 4-5 pages, double spaced, 12 pt. Font 
Follow MLA citation style 
Have a clearly stated thesis 
 
(LI SLO 1, 2, 3; DISJ SLO 2, 3)  

 
Community Engagement Essay 
 
During this semester we did a Border Immersion Trip where visited Haitian refugees 
living in Tijuana and had the opportunity to interact with them and listen to their 
stories. In this sense, they became a model for us by putting the division between 
story and History into perspective, as well as by showing us that every person and 
every voice matter. 
 
 Write a short essay where you engage with what you learned from the readings we 
did in class, as well as with your personal experience in the context of 
intersectionality. This entails an examination of your own positionality within a given 
culture and social context (privilege, values and beliefs, prejudices and assumptions) 
in order to reflect on your personal growth, both during this class and looking into the 
future. This is not a comparative essay or a pure academic essay.  
 
As we discussed in class after our Border Immersion Trip, stories matter and it is 
important to learn how to tell your truth in your own voice, which means accepting 
vulnerability as the way to see within ourselves and from there, move forward. You 
will be evaluated on the depth of how you examine your own privilege, your 
awareness and understanding of power structures and oppression, and the significance 
of individual transformation in relation to others. 
 
Formal requirements:  
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Length: 4-5 pages, double spaced, 12 pt. Font 
 

(DISJ SLO 1, student is expected to reach master / advanced level on the DISJ 
rubric.)  
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Mo'ai, Rapa Nui people, Easter Island, 1250 – 1500 CE Survival Research Labs, e-motion show, 2001        Jean Tinguely, Homage to New York, 1960 

 
 
ARTV 105 INTRODUCTION TO SCULPTURE          SPRING 2019 
FORM, CONTENT, CONTEXT 
 
 
Instructor:   Allison Wiese 
 
Location:  Camino Hall Patio 03   
 
Meeting Times: T / TH 09:15 am – 12:05 pm 
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CONTACT INFO email     phone   office hours    location 
 
Allison Wiese awiese@sandiego.edu  619/260-7990 TU 02:00  – 04:00 pm  Camino 47 

(Associate Professor)        F 09:00 am – 12:00 pm   

or by appointment 

 
Joe Yorty  josephyorty@sandiego.edu 619/260-2704 by appointment   Camino 28 

(Facilities Manager) 

 

TBA 

(Shop Monitors)         TBA     Wood Shop 

              Metal Shop 

 

 

CONTACT INFO: 
 
Sculptors are often uniquely dependent on their colleagues for assistance and cooperation. Don’t let pride or shyness set you 

up for a hernia or back injury. Join the underground economy of traded favors. Life-long dialogues can and do begin over 

shared and swapped labor. I still talk to many of the folks I met in my first sculpture class. Trade cell numbers with classmates! 

 
    Name     email     phone 
 
Classmate   _____________________  _____________________  _________________ 
 
Classmate   _____________________  _____________________  _________________ 
 
Classmate   _____________________  _____________________  _________________ 
 
 

270



INTRODUCTION TO SCULPTURE 
 
 

 
Robert Maplethorpe, Louise Bourgeois (holding fillette), 1982 
 

COURSE DESCRIPTION / OBJECTIVES: 
 
This studio course is an introductory exploration of the media 
and methods (traditional and experimental) that form the basis 
of an ongoing dialogue between object and artist. Students will 
investigate sculptural form as a means of cultural production 
through technical exercises, studio projects, critiques, slide 
lectures, readings, and discussions. 
 
The objective of this course is to give students an 
understanding of contemporary conceptual issues, materials 
and strategies for making sculpture. Students will develop their 
technical, formal and conceptual knowledge of art making, 
while beginning to identify the vocabularies and concerns that 
inform their own work. Students will expand their technical and 
problem-solving skills both through general demonstrations 
and exercises and in response to unique problems arising from 
their own projects. 

COURSE LEARNING OUTCOMES: 
 
- Students gain experience using and controlling a range of traditional and experimental tools / techniques for creating 
sculpture, producing forms by modeling, fabricating, casting or carving among other methods. 
- Students develop and practice expressing concepts through a cycle of planning, designing, revising and fabricating sculptures. 
- Students engage in discipline-specific forms of written and verbal analysis of their own work, as well as the work of artists 
(peers and professional) that they interact with both first-hand and through scholarly sources. 
- Students use a variety of appropriate resources to research contemporary artists and articulate historically and theoretically 
informed responses to artwork and its context(s). 
- Students define the role innovation plays in art making and articulate how visual art can foster change.  
- They consider and express the roles diverse disciplinary perspectives can play toward the creative and critical thinking 
necessary to art making, with particular attention to the integration of a disciplinary perspective they studied during the 
preceding fall semester.  
- Students articulate how the integration of different disciplines, perspectives and approaches to learning can enhance one's 
understanding of problems within and outside of art making. 
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COURSE EXPECTATIONS / POLICIES: 
 

Attendance: Attendance at all classes is mandatory. Attendance will be taken at the beginning of each class. One unexcused 
absence is allowed. Additional unexcused absences may result in a course grade deduction of 5%.  
 
An excused absence is defined as an illness (supported by a physician’s note), a natural catastrophe (earthquake of 6.0 or 
greater - causing damage, flood, typhoon, etc.) or a death. Personal obligations or flight scheduling, etc. are not excused 
absences. Arriving for class late three times will be counted as the equivalent of one unexcused absence. Three unexcused 
absences may result in your being dropped from the class. 
 
Do not plan to use class time to gather materials and supplies – organize yourself to get this done outside of class. 
 
Participation: Active and ongoing participation in technical demonstrations, reading discussions and reviews/critiques is 
expected of each student, and is a requirement of the course. The quality of your participation during critiques and other class 
exercises will affect your overall grade in the course. So will your ability to show mutual respect for your classmates and their 
diverse interests and opinions. 
 
Readings: Readings will be assigned at several points during the semester. These must be completed by the due date. All 
readings are provided through email as pdfs or as handouts. Students should be prepared to participate actively in discussions 
of readings. Bring marked up hard copies of assigned readings to class on reading discussion days. 
 
Projects: Students will complete a series of three sculpture projects, as well as a number of in-class exercises. Students must 
spend substantial time working on projects outside of class (plan to spend, on average, at least as much time independently in 
the studio as you spend in class each week) in order to complete assignments. Projects and accompanying written project 
statements are due at the beginning of the class periods during which we have scheduled discussions/critiques. Projects 
handed in late, without an approved extension, may not receive class critique, and will have at least a 10% reduction in grade. 
 
Project Statements: Students are expected to complete project statements for each of their creative projects. Project 
statements are brief (one page at the most) texts that provide a description of the relationship between the project’s form and 
conceptual content, as well as the artist’s intentions. Project statements must be completed by their due dates, and typed. 
 
Research Project: One research paper 1,250 – 1,500 words in length (maximum), with subject matter assigned is required. 
Late papers will be penalized by a 10% reduction in grade per calendar day late. 
 
Field Trips / Lectures / Workshops: We’ll take field trips to look at art during the semester, and may attend lectures by 
contemporary artists and/or critics. Any required activities that fall outside of class meeting times appear on your syllabus. If you 
have an absolute scheduling conflict (another class, for instance) with one of these assigned activities, email me in advance 
with an explanation, and I'll suggest an alternative. 
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Bravery / Failure: The extent of your learning and the quality of your experience (as well as your evaluation) in this course 
depend heavily on your commitment to your own work at all stages of its production. Make work that you feel passionate about. 
Or make work that you are committed to exploring fully until you decide if you’re passionate about it. Some kinds of “failure” may 
be worth more to you than certain kinds of “success"! 
 
Planning/Time Management: Not all failures are as educational as others. Make sure you plan out your projects realistically, 
allowing plenty of time for each step of the process. Build in extra time for experimentation and unexpected turn of events. It can 
take energy and patience to find and learn to work with the right materials – allow plenty of time for this important part of the art-
making process.  
 
Tenacity: Each project will create barriers for students, both technically and conceptually. You may need to actively seek 
assistance from the Instructor, Facilities Manager and Shop Monitors, as well as other resources to overcome these barriers. 
 
Sketchbook: An active use of a sketchbook is expected - students will work towards their creative projects using drawings, 
writing and other methods. Multiple possible solutions (worked up in students’ sketchbooks) for projects will be required before 
students begin work on the last few assignments. 
 
Attire: Be prepared to get very dirty during class. Don’t wear any good clothes, or bring a smock. For real. Wear or bring clothes 
that are consistent with safe operation of any tools and processes you may use. No open-toed shoes are allowed in the 
woodshop. Hair should be tied back, and dangling jewelry should be removed before working in the shop. 
 
Safety: All students are expected to follow all safety procedures all the time. This goes for every tool from pocket knife/stapler to 
welding equipment.  
 
Cleaning: Students are expected to clean up the studio immediately after each use. Every class member is responsible for 
cleaning at the end of every class session – regardless of what they did or did not contribute to the general mess. 
 
Laptops and Phones: There are no personal electronic devices allowed in class. Screen engagement distracts and affects the 
culture of our classroom community. Turn off all cell phones and beepers before class begins and put them in the cell phone 
box. Text messaging during class time is unacceptable. I may mark you absent if you use your phone during class.  
 
Food: Feel free to bring beverages and/or snacks to class. Make sure you throw away your trash before leaving! 
 
Accommodations: If you have any documentable conditions or needs that may affect your progress in this course, please let 
me know. I’ll be happy to discuss reasonable accommodations with you! 
 
Material Acquisition: While certain limited materials may be supplied for your use in specific assigned exercises, you are 
welcome, encouraged, and in fact required, to bring materials into the studio for your own use. Purchasing and arranging for the 
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delivery of these materials is your responsibility. Help each other by combining resources, exchanging carpooling and 
schlepping together. 
 
Toxic Materials: Please do not bring hazardous materials into the studio – lead and resin for example. These materials require 
special care and handling that this studio is not set up for. Also avoid the use of weather-treated woods. Do not bring this wood 
(recognizable by its greenish tint) into the studio. If in doubt about what materials and processes are acceptable, always ask! 
 
Facilities: Except for times when another class is in session (posted on the classroom door) you will have 24 hour access to the 
sculpture room. Immediately after the last day to add/drop courses, the class roster will be sent to Card Services. You will then 
need to stop by Card Services and get your USD ID coded for access to P3. 
 
 

    
Rachel Whiteread, Water Tower, 1998 
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SELECTED RESOURCES: 
 
Art Supply:     Artist & Craftsman Supply, 619/688-1911, 3804 Fourth Avenue, San Diego 
      Blick Art Supply, 619/687-0050, 1844 India Street, San Diego 
 
Craft Supply:     Michael’s, 619/294-5891, 1640 Camino Del Rio North, San Diego 
 
Hardware and Construction Materials: Home Depot, 858/277-8910, 4255 Genesee Avenue, San Diego 
 
Fancier woods:    Cut and Dried Hardwood, 858/481-0442, 224-A South Cedros Avenue, Solana Beach 
 
Metals:     Industrial Metal Supply, 858/277-8200, 7550 Ronson Road, San Diego 
 
Fabric:     Yardage Town, 858/278-5662, 5517 Clairemont Mesa Boulevard, San Diego 

Discount Fabrics, 619/282-6920, 3580 Adams Avenue, San Diego 
      UFO, 619/477-9341, 1918 Roosevelt Avenue, National City 
       
Thrift Shops:     Amvets Thrift Store, 619/297-4213, 3441 Sutherland Street, San Diego 
      Salvation Army, 619/232-1378, 901 Twelfth Avenue, San Diego 
 
Plastics:     San Diego Plastics, 619/477-4855, 2220 McKinley Avenue, National City 

Ridout Plastics, 858/560-1551, 5535 Ruffin Road, San Diego 
 
Molding & Casting Products:  AeroMarine Products, Inc., 858/342-8860, 9020 Kenamar Drive, San Diego, #206 

Smooth-On Inc., 800/762-0744, http://www.smooth-on.com 
      Douglas & Sturgess, Inc., 888/ART-STUF, http://www.artstuf.com 
 
Ceramic:     Freeform Clay Supply, 619/477-1004, 1912 Cleveland Avenue, National City 
 
Electronics:     Fry’s Electronics, 619/514-6400, 9825 Stonecrest Boulevard, San Diego 

Radio Shack, 619/298-2511, 1640 Camino Del Rio North Ste. 137, San Diego 
      Jameco Electronics, http://www.jameco.com 
 
Surplus:     American Science and Surplus, http://www.sciplus.com/ 
      Bargain Center Surplus North Park, 619/295-1181, 3015 North Park Way, San Diego 
 
Other:      Campus recycling bins, craigslist, the departmental free pile! 
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COURSE GRADING: 
 
Final grades are computed based on all of the activities and assignments of the semester, weighted as follows: 

 
     Participation:      10 % 

Project 1:      20 %  

Project 2:      20 %  

Project 3:      20 % 

Oral Report:      05 % 

Project 3 Conceptual Proposal:   10 % 

Research Project:     15 % 

Total:       100 %  

 
HOW AM I DOING?: 
 
Feel free at any point during the semester to confer with me about how you are being evaluated on individual projects and 
assignments, or the course overall. I am happy to schedule individual conferences to discuss your progress. Mid-semester is a 
particularly good time to schedule a conference. 
 
GRADING CRITERIA: 
 
A Excellent: Highly creative; beautifully executed; work shows an exceptional application of the means employed in its 

creation; the student brings something exceptional to the project. 
B Very Good: Creative; well executed; work shows a highly competent use of the means employed in its creation; student 

needs to polish or sharpen skills and perhaps take more risks. 
C A-OK/Satisfactory: Assignment is resolved in a reasonable manner; shows an understanding of the means and 

techniques used in project’s creation; student needs to push and expand creative thinking, work on skills, and/or allow 
more time for the development of assignments. 

D Poor: Little effort; significant increase needed in creative thinking, planning and time spent on execution; Student should 
seek further explanation of principles and/or techniques; student should question their working methods and the amount 
of time spent on projects.  

F Failure/Not Satisfactory: Little or no work; incomplete and/or missing components. 
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SUGGESTED READINGS – SCULPTURE AND CONTEMPORARY ART:  
 
If you’re interested in further general resources here are some good places to start: 
 
Passages in Modern Sculpture   Theories and Documents of Contemporary Art: A Sourcebook of Artists’ Writing 
Rosalind Krauss     Allworth Press - 1999       
MIT Press – 1981     Kristine Stiles and Peter Selz      
       University of California Press - Berkeley 1996    
 
Art After Modernism: Rethinking Representation  Art in Theory 1900 – 1990: An Anthology of Changing Ideas 
Brian Wallis        Charles Harrison, Paul Wood 
David R. Godine Publisher, Inc. - New York 1984  Blackwell Publishers – 1993 
          
Relations Aesthetics      Sculpture in the Age of Doubt 
Nicolas Bourriaud       Thomas McEvilley 
Les Presses du Reel – Dijon, France 2002   Allworth Press - 1999 
 
SUGGESTED READINGS - WRITING: 
 
If you’re looking for some advice (or inspiration) regarding writing, or writing about art: 
 
Sylvan Barnet, A Short Guide to Writing About Art (Longman – New York 2002) 
 
William Strunk and E.B. White, The Elements of Style (Longman – New York 2000) 
 
Bryan A. Garner, Garner’s Modern American Usage (Oxford University Press – Oxford 2003) 
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PROJECT 1 – ARTV 105   BODY EXTENSION 
 
DUE DATES:    TU February 05   10 Ideas Due in Sketchbook 

TU February 05   Reading Discussion 
TU February 26   Project & Statement Due 

 
READING:     “Prototype Handrail,” Progressive Architecture 01/92 

Mark Rakatansky, The committee on Physical Thought 
 
 
PROJECT: 
 
Create a work of art that operates as a body extension. Specifically, you should realize an artistic project that takes the form of a 
sculptural, architectural, or technological supplement of your body. This could incorporate elements of performance, ritual, 
alternative expression and communication. Your project might investigate not only the multiple boundaries that exist between 
the public and private worlds, but the stability and shifting dimensions of those boundaries. 
 
Your body extension’s meaning should not be entirely exhausted in its use! 
 

 
Hugo Ball at the Cabaret Voltaire, 1917 
 

 
 
SOME ARTISTS TO LOOK AT: 
 
Rebecca Horn 
Stelarc 
Trisha Brown 
Yinka Shonibare 
Nick Cave 
Maria Hassabi 
Vito Acconci 
Janine Antoni 
Andrea Zittel 
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PROJECT 2 – ARTV 105   METAPHOR CHAIR 
 
DUE DATES:    TU March 12    10 Proposed Solutions to Project Due 
      TU  March 12    Reading 2 Discussed 

TU April 02    Project & Statement Due 
 
READING:      “Sculpture in the Expanded Field” in: 

The Originality of the Avant-Garde & Other Modernist Myths 
Rosalind Krauss 
MIT Press – Cambridge, MA 1985 

 
PROJECT:           
 
Design and build a sculpture that employs the form of the chair (or another home furnishing!) in the creation of a metaphor.  
 
 

 

 
SOME ARTISTS TO LOOK AT: 
 
Mona Hatoum 
Robert Gober 
Richard Artschwager 
Scott Burton 
Atelier Von Lieshout 
Juan Muñoz 
Joel Shapiro 
Pepón Osorio 
Jean Lowe 
Edgar Orlaineta 

Edgar Orlaineta, Criollo, 2006 
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PROJECT 3 – ARTV 105  SOCIAL VEHICLE: SITE-SPECIFIC SCULPTURE / INSTALLATION / INTERVENTION 
 
DUE DATES:    TU March 12     10 Proposed Solutions (in Sketchbook) Due 
      TH March 14    Reading Discussion 
      TH March 28    Conceptual Proposal Due 
      TH April 11    Final Project Proposal Due 
      TU April 30    LLC Showcase Project Proposal Presentation 

TH May 09    Project & Statement Due 
 
 
READINGS:     “The Foundation and Manifesto of Futurism” 

Filippo Tommaso Marinetti in: 
Art in Theory 1900 – 1990: 
An Anthology of Changing Ideas 
Charles Harrison, Paul Wood 
Blackwell Publishers – 1993 

 
PROJECT: 
 
Design and build a site-specific public sculpture, installation or intervention that attempts to ambitiously frame, intervene in, or 
alter our understanding of the site it occupies. Your project can take up social, cultural, historical, natural or institutional forms 
and/or systems that you identify and consider with assistance from the disciplinary lens, and perspective on innovation, of the 
LLC course you took in the fall semester. 
 
Your project must be located on campus, within a fifteen-minute walking distance of Camino Hall. Consider starting to develop 
your project by seeking out sites that interest you, then considering how your project might interact with the conditions you 
identify there. Conversely, you might spend time identifying the perfect site on campus to foster reconsideration of an issue you 
are interested in further considering based on your engagement with your fall coursework. 
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PROJECT 3 – ARTV 105        SOCIAL VEHICLE: CONCEPTUAL PROPOSAL 
 
DUE DATES:    TH March 28       Project 3 Conceptual Proposal 
 
PROJECT: 
 
Propose an unbuildable (impossible, impractical or speculative) publicly sited sculpture, structure, installation, or intervention 
that attempts to ambitiously frame, intervene in, or alter our understanding of the site it occupies. Your project can take up 
social, cultural, historical, natural or institutional forms and/or systems that you identify and consider with assistance from the 
disciplinary lens, and perspective on innovation, of the LLC course you took in the fall semester. 
 
This initial conceptual proposal will only ever exist on paper, so you are unbound by budget, legal, or logistical concerns. 
Innovate freely at this stage! 
 
FORMAT:  
 
You may use any means of two-dimensional representation to communicate your proposal, including (but not limited to): ink, 
pencil, markers, water-colors, collaged photographic imagery, renderings from computer models, or any combination of hand-
produced, found and/or computer-generated imagery. 
 
You must use the 11" x 17" format (with title block) attached. If you wish to use another material as a base for your drawing, you 
may attach it to the provided format. 
 
Your conceptual proposal doesn't necessarily need to observe scale conventions, or be a traditionally "finished" looking work of 
art - it's a proposal! It should however be visually compelling – it's a proposal!  
 
Brief explanatory texts should accompany your proposal image(s), appearing on the same 11" x 17" sheet. Your concise texts 
should provide any context or background necessary to render your idea quickly legible.  
 
You must also include: a short description of how your proposal is inspired by, or draws from, a discipline you studied in the fall; 
a very brief reflection on some similarities and/or differences in the two disciplines you're employing; and a reflection on how the 
integration of (Visual Arts + ___________________) enhanced your ability to tackle the subject matter of your proposed public 
artwork.  
 
(Your Final Project Proposal, due April 11, must distill your concept into a practical proposal, which we will submit for approval 
for installation on campus in May.) 
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EXAMPLES: 
 
For some nice examples of conjectural proposals rendered as singular images with brief texts, explore Matt Bua and Max 
Goldfarb's Visionary Drawing Building project, especially its Master Index of proposals: http://www.drawingbuilding.org 
 

 

 
 
 
 
 
 
 
 
 
 
Felix Gonzalez-Torres, "Untitled," 1991, Billboard, Installation view of Felix Gonzalez-Torres 
Billboard Project. Artpace Foundation, San Antonio, TX. Jan.–Dec. 2010. © The Felix Gonzalez-
Torres Foundation/Courtesy Andrea Rosen Gallery/photo Tom DuBrock 
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RESEARCH PAPER - ARTV 105    Brief Oral Reports:   TH March 14 – TH April 11 
Draft Due (Optional):  TU April 23 
Final Draft Due:    TH May 23 8:00 am 

 
ASSIGNED ARTIST: _______________________ (Note: You may write on an artist of your choice if you pick a post-1960 
artist working predominantly in sculpture, okay the topic with me, and submit a draft bibliography March 1. Stumped? Ask me for 
ideas relating to your broader academic interests, or your fall LLC course! I can suggest a sculptor whose work relates to, for 
example: feminism, mathematics, real estate, social activism, ecology, ethnicity and identity, humor, biology, economic, etc.) 

 
ASSIGNMENT: Write a short (5 - 6 pages maximum/1,250 – 1,500 words) paper that focuses on one of the artist’s significant 
works. Your paper should include the following: 
 
1 A description of the artist’s background: education, influences from both inside and outside of the arts, family history, etc. 

An account of how the work you focus on is related to the artists’ other work. 
 
2 Where and how the artist “fits into” contemporary art making: you must give specific examples of at least two other artists 

(working around the same period or in a similar genre) and their work to actively compare and contrast with your artist, 
and the work that you have chosen to focus on. 

 
3 A carefully physical description and analysis of an example of the artist’s work. Your arguments should be substantiated 

by those of art theorists, critics or historians. You must include an image of the work you focus on. 
 
4 Citations. This is a research paper and all sources must be cited parenthetically within the body of your text, and listed at 

the end of the paper in a bibliographic list of works cited. Use the MLA Handbook as a guide to citation and bibliography 
style. If you are unsure about how to appropriately use citations I will be happy to direct you to resources. Academic 
honesty is your responsibility. 

 
5 A bibliography of, at minimum, five sources. At least two must be books (as opposed to journal articles or websites of any 

sort). None of your citations may be encyclopedias (online or otherwise.) At least one source must be from JSTOR 
(available through the Copley Library website) 

 

 
283



David Hammons   Tom Friedman  Tim Hawkinson   James Turrell 
Christo & Jean-Claude  Roxy Paine   Pierre Huyghe   Fred Wilson 
Ann Hamilton   David Ireland   Mike Kelly    Krzysztof Wodiczko 
Joseph Beuys   Erwin Wurm   Alfredo Jaar    Andrea Zittell 
Adrian Piper    Los Carpentieras  Maya Lin    Ai Wei Wei 
Rebecca Horn   Annettte Messager  Iñigo Manglano-Ovalle  Ant Farm 
Robert Smithson   Louise Bourgeois  Paul McCarthy   Janine Antoni 
Hans Haacke   Martin Puryear  Allan McCollum   Antony Gormley 
Barbara Kruger   James Luna   Josiah McElheny   Anish Kapoor 
Kiki Smith    Rachel Harrison  Bruce Nauman   Sol Lewitt 
Gordon Matta-Clark   Katie Grinnan  Gabriel Orozco   Andy Goldsworthy 
Felix Gonzalez-Torres  Do-Ho Suh   Pepón Osorio   Thomas Hirschhorn 
Sarah Sze    Janine Antoni  Doris Salcedo   Isa Genzken 
Jessica Stockholder   Mel Chin   Rachel Whiteread   Robert Gober 
Phoebe Washburn   Mark Dion   Richard Serra   Jeff Koons 
Tara Donovan   Harrell Fletcher  Yinka Shonibare   Katharina Grosse 
Charles Ray    Damián Ortega  Chris Burden    Nancy Rubens 
Mona Hatoum   Dahn Vo   Teresita Fernandez   Simone Leigh 
 
Research Projects will be evaluated based on: quality of thesis; quality of research; depth of critical analysis; length (not too 
short or too long); logic of organization; clarity of expression; grammar and mechanics; bibliographical form. 
 
A Excellent Demonstrates an exceptional and unexpectedly sophisticated grasp of the material; a significant thesis that is 

well-reasoned; polished and nuanced writing; and thorough and well-synthesized research. 
B Very Good Demonstrates a proficient grasp of the material; features a clear thesis; solid research; evidence of 

independent thinking; carefully crafted writing. 
C A-OK/Satisfactory Demonstrates a satisfactory command of the course material; an adequate thesis; minimal research; 

adequate organization and expression. 
D Poor Demonstrates that more work is needed to gain command of the course material; lacks a clear thesis or adequate 

research; written carelessly; loose reasoning. 
F Failure/Not Satisfactory Indicates that work is incomplete and/or fails to meet the assignment; demonstrates little 

command of the course material. 
 
Academic Honesty Better too many citations than too few! If in doubt, err on the side of caution. Make sure your citations are 
complete and accurate: I will often look up the sources while reading papers. Obscure facts, distinctive ideas, and absolutely all 
paraphrases and direct quotations must cite their sources. As an undergraduate you necessarily rely very heavily on your 
sources, and your framework of citations should reflect this. Any student who submits plagiarized or unoriginal work, or in 
another way commits a serious violation of academic honesty may receive an automatic 'F' for the semester. 
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CALENDAR  ARTV 105 INTRODUCTION TO SCULPTURE  
   (NB: This is a general layout for the semester. Some changes may need to occur – they'll be announced!) 
 
 
 
Week 1 
 

 
TU 01/29: 

 
Course Introduction and Orientation 
Reading 1 Assigned 
Project 1 Assigned 
Lecture1: Body Extension / What Discipline is 
This Even? 
 

 
TH 01/31: 

 
Research Project Assigned 
Wood Shop Introduction 
Work in Progress Discussion 

 
 
Week 2 
 

 
TU 02/05: 
 

 
Reading 1 Discussion 
Work in Progress Discussion 
Wood Shop Work Continued 
 

 
TH 02/07: 

 
Studio 
 

  
W   02/06: 

 
Last Day to Enroll in Classes and to Drop a Class Without a W 
 

 
Week 3 
 

 
TU 02/12: 
 

 
Field Trip 

 
TH 09/14: 

 
Studio 

 
 
Week 4 
 

 
TU 02/19: 
 

 
Project 2 Assigned 
Lecture 2: Metaphor Chair 
Reading 2 Assigned 
Studio 
 

 
TH 09/21: 

 
Studio 

     
 
Week 5 
 

 
TU 02/26: 
 

 
PROJECT 1 CRITIQUE 
 

 
TH 02/28: 

 
PROJECT 1 CRITIQUE 

     
 
Week 6 
 

 
TU 03/05: 
 

 
SPRING BREAK 

 
TH 03/07: 

 
SPRING BREAK 

 
 
Week 7 
 

 
TU 03/12: 
 

 
Reading 2 Discussed 
Work in Progress Discussion 
Project 3 Assigned:  
Lecture 3: Social Vehicle / Public Art and 
Innovation 
Reading 3 Assigned 
 

 
TH 03/14: 

 
Oral Reports 
Field Trip 
Reading 3 Discussed 
 

 
 
Week 8 
 

 
TU 03/19: 
 

 
Oral Reports 
Metal Shop Introduction  
Studio 
 

 
TH 03/21: 

 
Oral Reports 
Studio 

 
 
Week 9 
 

 
TU 03/26: 
 

 
Oral Reports 
Studio 

 
TH 03/28: 

 
PROJECT 3 CONCEPTUAL 
PROPOSAL DUE 
Oral Reports 
Studio 
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Week 10 
 

 
TU 04/02: 
 

 
PROJECT 2 CRITIQUE 
 

 
TH 04/04: 

 
PROJECT 2 CRITIQUE 

     
 
Week 11 
 

 
TU 04/09: 
 

 
Oral Reports 
Studio 
 

 
TH 04/11: 

 
FINAL PROJECT PROPOSAL DUE 
Oral Reports 
Studio 
 

  
TH 04/11:  

 
Last Day to Drop a Class With a W 
 

 
Week 12 
 

 
TU 04/16: 
 

 
Field Trip 

 
TH 04/18: 

 
EASTER BREAK (04/18 – 22) 

     
 
Week 13 
 

 
TU 04/23: 
 

 
RESEARCH PROJECT DRAFT DUE 
(OPTIONAL) 
Studio 
 

 
TH 04/25: 

 
Studio 

     
 
Week 14 
 

 
TU 04/30: 
 

 
Studio 

 
TH 05/02: 

 
Studio 

  
TU 04/30: 
 

 
12: 30 – 2:00 LLC Showcase Project Conceptual Proposal Presentation 

 
Week 15 
 

 
TU 05/07: 
 

 
Studio 

 
TH 05/09: 

 
PROJECT 3 CRITIQUE 

     
 
Week 16 

 
TU 05/14: 

 
PROJECT 3 CRITIQUE 

 
TH 05/16: 

 
STUDY DAY 
 

     
 
Week 15 
 

 
TU 05/21: 
 

 
FINALS WEEK 05/17 – 05/23 
 

 
TH 05/23: 

 
8:00 – 10:00 AM FINALS PERIOD: 
Studio Clean-Out 
RESEARCH PROJECT DUE 
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CHNG 101-80: Introduction to Changemaking 

First Year Integration (CINL) Proposal 

 
The Changemaking Social Innovation department proposes teaching an LC section of CHNG 101 with the 
CINL core attribute. This proposal outlines how we plan to teach to the CINL learning outcomes, allow 
students to practice meeting those learning outcomes (through various class activities), and then allow 
students to demonstrate their ability to meet those learning outcomes via a Showcase group assignment and a 
personal reflection.  
 
This proposal contains: 

 Sample syllabus explaining the role of first year integration in the Core and the LC experience and 
listing the learning outcomes. 

 Examples of class activities allowing students to practice meeting the learning outcomes. 

 Example Showcase assignment prompt. 

 Example individual student reflection paper. 
 
A rubric is not provided because we understand the Core Assessment Team, Faculty Integration Coordinators, 
and Integration Fellows are developing and trialing a rubric based on the ATF report and the AAC&U Value 
rubric for Integration, however, these assignments align with the learning outcomes and can be modified to fit 
the rubric once it is available.  

 

 

CHNG 101: INTRODUCTION TO CHANGEMAKING  

SAMPLE LECTURE SYLLABUS  

 

 

COURSE OVERVIEW AND LECTURE INFORMATION 

 

When and where? 
Lectures are held every M & W 5:30-6:50 in Serra Hall 210 
 

What is this course about? 
This course introduces students to ways in which individuals all over the world address a range of 
environmental, social, political, and economic issues and their attempts to create solutions that are “more 
sustainable and just” than what existed.  Students will gain knowledge of social innovations led by a variety of 
changemakers, who have sought to catalyze positive social transformations in different spheres of action 
across the world. The focus lies on individuals and groups with innovative endeavors and on the process for 
the implementation of their vision. It explores the passion, courage, empathy, and flexibility of changemakers. 
Questions addressed are: What motivates changemakers to pursue their visions, sometimes with relentless 
energy and refusing to take no for an answer? How do they navigate the process of social innovation in their 
own culture and in other cultures?  Who do they involve in the process of achieving transformative and 
systematic social change? What is their personal journey? 
Through readings, cases, videos and fieldwork, students will analyze successes and failures in generating 
system transformations. The course promotes critical thinking of existing changemaking initiatives, 
emphasizing theory of change and social impact. 
 

Who should take this course? 
CHNG 101 is an introductory course for students exploring and interested in exploring social change.  
Students will also be introduced to important concepts that are central to the field of changemaking and social 
innovation such as empathy, social entrepreneurship, cross-sector collaborations, design thinking, and impact 
assessment. This course is also intended for students who want to fulfill the Changemaking Minor 
requirements. 
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What should I bring to lecture? 
Notepad, pen/pencil. Laptops or iPads will only be allowed at certain times. Expect that most classes will not 
use any electronic device, but always have one with you.  
 
Is there a text book? 
There are two required books for this course.  These books can be bought on amazon.com or other on-line 
vendors.  The other materials for the course are on BlackBoard.      

 Flaherty, Jordan. 2016. No More Heroes.  AK Press. 

 Martin, Courtney.  2010.  Do It Anyway: The New Generation of Activists. Beacon Press. 

 Additional required readings, podcasts and videos are posted on Blackboard. Others are handed out or 
shown in class. 

 

Required activities outside of lecture time (mandatory for all students) 
1) Integration Showcase: April 30, JCP, during dead hours. The Showcase provides an opportunity for all 

first-year students to demonstrate their ability to meet the learning outcomes for first year integration.  
 

2) Social Innovation Field Trip. Local visit to a social innovation venture in San Diego. End of March. 
Students are not permitted to drive their own vehicle on this field trip. You must attend this field trip in 
order to pass this course.  

 
 

COURSE LEARNING OUTCOMES 

 

What will I learn in this course? 
Through readings, cases, videos and fieldwork, students will analyze successes and failures in generating 
system transformations. The course promotes critical thinking of existing changemaking initiatives, 
emphasizing theory of change and social impact. 
 
By the end of the course students should be able to: 

1. Identify the concepts and theories related to changemaking, leadership, social innovation, social 
context, and social entrepreneurship.  

2. Demonstrate the ability to reflect upon and interpret complex social issues and construct possible ways 
to address these issues. 

3. Demonstrate the ability to compare, contrast, and critically analyze potential responses and solutions to 
social issues and use this information to formulate an action plan. 

4. Explore the nature of community, develop an awareness of community issues, evaluate community 
dynamics, and learn how to collaborate with members of community. 

5. Recognize the experiences of diverse groups and act in a supportive manner. 
6. Critically reflect on and describe how you and others have experienced privilege and oppression.  
7. Critically examine the intersections of categories such as race, ethnicity, class, gender and sexuality--

‐from the local to the global--‐within the contexts of unequal power relationships and social justice.  

8. Recognize broad connections, similarities and differences between the Changemaking perspective and 
the disciplinary perspective they studied in their fall LLC course.  

9. Articulate how the integration of Changemaking and their fall LLC discipline, can enhance our 
understanding of practical issues and problems related to our LLC theme.   

 
First Year Integration  
USD’s Core Curriculum has four curricular goals: Competencies (eg. Writing), Foundations (eg., Religion), 
Explorations (eg., Science), and Integration. This course will further your introduction to the concept of 
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Integration. Integration refers to the ability to make connections between disciplines in order to enhance one’s 
own perspective of complex problems and solutions. The learning outcomes are: 
 

First Year Integration (CINL) Learning Outcomes 

 Recognize broad connections between multiple disciplines, perspectives, and/or approaches to learning. 

 Articulate how the integration of different disciplines, perspectives, and approaches to learning can 

enhance one’s understanding of practical issues and problems. 

 
In the Fall semester your LC course allowed you to practice making connections between that course and the 
LC theme. You also attended an open classroom to see how another discipline makes connections with that 
same LC theme. This semester you will have the opportunity to demonstrate your ability to meet the above 
two learning outcomes and to personally reflect on your own understanding of integrative thinking.  
This course will continue to give you examples of how Changemaking connects to our LC theme of Innovate 
(in the context of identifying creative ways to address social justice issues). By the end of the semester you 
will be ready to Showcase your abilities at the annual Integration Showcase by presenting a group assignment 
and completing an individual reflection.  

 

 

ASSESSMENT AND GRADING 

  

 

Your final grade will be based on the following (subject to change):  
 
Attendance/Participation: 10% [50 points]  A = 93-100% C = 73-77% 
Integration Assignment: 10% [50 points]  A- = 90-92% C- = 70-72% 
Midterm(x2):   40% [200 points]  B+ = 88-89% D+ = 68-69% 
Roots/Routes Project:  15% [75 points]   B = 83-87% D = 62-67% 
USD Event Analysis(x2): 10% [50 points]  B- = 80-82% D- = 60-62% 
Podcast reflection  10% [50 points]  C+ = 78-79% F = 59% or below 
Midterm Quiz:   5%   [25 points] 
        
All assignments are due in class on the specified due date.  You may not email assignments unless I have 
given you prior permission.  Missed or late papers will not be accepted unless students notify me before the 
absence and have a written verifiable medical excuse. 
 

Integration Assignment 
Throughout the course we have examined various models of social change and social innovation.  However, 
as discussed in class, there are different ways in which organizations and ventures using social innovation 
include or engage community into the process of creating a novel way to address a social issue.   
 
The assignment has two parts:  

 INTEGRATIVE LEARNING REFLECTION ASSIGNMENT- Essay 

 SHOWCASE ASSIGNMENT-  
 
 
PART 1 (40 points of the assignment) 
INTEGRATIVE LEARNING REFLECTION ASSIGNMENT 
This reflection assignment allows you to reflect on how thinking from multiple disciplines can enhance your 
perspective on a complex issue or problem. This will be an individual assignment/paper. 
 
PART 2 (10 points of the assignment) 
SHOWCASE ASSIGNMENT 
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This group assignment will allow you to demonstrate your ability to connect the discipline you studied in your 
Fall LC class with our own discipline of Changemaking, and how both disciplines connect to our Innovate LC.  
 
ATTENDANCE AND PARTICIPATION 
Your daily participation and attendance are the most important features of this course and accounts for 10% of 
your grade.  Each of us will bring different ideas and bits of knowledge to class and the course is designed for 
us to share our different opinions in an intense, yet polite, manner.  I do not claim to dispense Truth with 
respect to changemaking, and it is my hope that we will learn from each other over the course of the semester.  
Thus, there will be very few traditional lectures given.  Instead, each class I will choose - at random - two to 
three students to lead class discussion for that day.  I will ask questions concerning the assigned readings and 
students will be expected to have read the material closely enough to respond in a thoughtful manner.  
Because you never know when your number may turn up, it is best to be prepared each class for your turn in 
the “hot seat.”  Your class participation grade will depend on how prepared you are when you are one of the 
leaders of class discussion.  I encourage you to take notes on the assigned readings and use these to help you 
answer questions, but you will not be allowed to re-read the text during the discussion.  You are allowed to 
decline your role as class leader one time without any penalty, but more than this will negatively affect your 
class participation grade.  While this process may seem intimidating at first, it will become more familiar to 
you over the course of the semester and will help you learn how to construct, and deconstruct, arguments.  
This, by the way, will prove to be helpful for the midterm, the writing assignments, and the final exam.   
 
Regular attendance is required for this course and more than one absence will lower your participation.  It will 
be lowered 5% for each subsequent absence unless you provide a verifiable written excuse from a doctor.    

 
Arriving late to class, leaving class during discussions, and receiving cell phone calls during class, is 
disruptive and rude.  Your class participation and attendance grade will be lowered if you consistently come to 
class late or if you receive calls during class. 
 
 

EXAMPLES OF CLASS ACTIVITIES ALLOWING STUDENTS TO PRACTICE INTEGRATION 

 
Students will routinely be provided examples during lecture showing how Changemaking as a discipline can 
connect to issues of creativity in the Innovate LC. Some examples will be brief (a slide), others might be 
assigned as a short homework assignment (find a connection between…), and some may include a class 
discussion. An example: 
 
POLS 220: Voting 
Students study how and why people vote and will engage in community service activities to register voters in 
the midterm election. 
 
CHNG 101 Introduction to Changemaking 
Exploring various models of social innovation and how these ideas have transformed a number of social 
justice issues in creative ways. 
 
Connecting the two: an example 
Class discussion on the ways an organization focused social change engaged community members resulting in 
increased civic participation. 
 

EXAMPLE INDIVIDUAL REFLECTION ASSIGNMENT PROMPT*  

 
Your essay will identify, explore, analyze, and evaluate how a selected social innovation organization includes 
(or not) the community in their problem definition, ideation and implementation process. The assignment must 
take into consideration how creativity and innovation reflect the disciplinary perspectives learned from both, 

293



your Fall semester LLC course and the framework provided in this class.  You’ll write up your essay in a 5-6 
page double-spaced paper, which will be submitted to turnitin. You must include a proper works cited page, 
and please prepare your paper for blind grading. Please review university policies on academic honesty and 
plagiarism. You will also prepare a short presentation based on your paper for the class. 
Your paper should be guided by the following prompts: 

(a) Describe the creative approach of the selected organization.  
(b) Explore in what ways does this approach reflect components of the disciplinary perspective learned 

from both, your Fall semester LLC course and the framework provided in this class. 
(c) Analyze and describe how the organization incorporates (or not) the community it serves in the 

process of problem definition, ideation and implementation process. 
(d) Explain how the different perspectives learned from your Fall semester LLC course and the framework 

provided in this class engage with the issue your selected organization focuses on. 
(e) How does creativity and innovation play a role in this process? Are there any differences or similarities 

between how the different perspectives address the organization’s issue? Do you find one perspective 
more useful? 

(f) What are the benefits of engaging with this issue from multiple perspectives? 
(g) Recognize broad connections, similarities and differences between the changemaking perspective and 

the disciplinary perspective you studied in your fall preceptorial course.  
(h) Articulate how the integration of changemaking and your fall preceptorial discipline can enhance our 

understanding of issues related to our LLC theme.  
(i) Construct clear and concise arguments, where appropriate. 
(j) Support and motivate your claims in the manner practiced in this course. 

 
 

EXAMPLE ASSIGNMENT PROMPT FOR SHOWCASE* 

 
 
Drawing from your reflection paper you will work on small groups to create a social media story that does the 
following:  

 Depicts an innovation approach used in changemaking by the organization you selected. 

 Depicts how the organization involves community in their changemaking work. 

 Compares/contrasts your fall LLC discipline with CHNG 101 in how they each approach issues such 
as the one taken up by this organization. 

Your team will present the created social media “story” (using Instagram or snapchat)  at the Integration 
Showcase. This presentation should embody the comparison (or contrast) between Changemaking and your 
fall LLC course’s discipline regarding innovation approaches and community as part of the process. You can 
use the organization you selected as the main tool to make this comparison. You should be prepared to stand 
by your presentation and explain its significance to visitors to our exhibit, pointing out the specific 
connections between the two disciplines discussed in your papers. 
 
*The Showcase assignment is designed to have students recognize and articulate connections between 
disciplines. The individual reflection assignment is designed to have students articulate how the ability to see 
connections between disciplines has enhanced their own understanding of integrative learning.  
 
You’ll be evaluated on your ability to: 

1. Recognize broad connections, similarities and differences between the changemaking perspective and 
the disciplinary perspective you studied in your fall preceptorial course.  

2. Articulate how the integration of changemaking and your fall preceptorial discipline can enhance our 
understanding of issues related to our LLC theme.  

3. Construct clear and concise arguments, where appropriate. 
4. Support and motivate your claims in the manner practiced in this course. 
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Introduction to Changemaking   CHNG 101 

 

Throughout the course we have examined various models of social change and social 

innovation.  However, as discussed in class, there are different ways in which 

organizations and ventures using social innovation include or engage community into the 

process of creating a novel way to address a social issue.   

 

The assignment has two parts:  

 an essay 

 an Integration Showcase presentation 

 

PART 1 (80% of the assignment) 

Your essay will identify, explore, analyze, and evaluate how a selected social innovation 

organization includes (or not) the community in their problem definition, ideation and 

implementation process. The assignment must take into consideration how creativity and 

innovation reflect the disciplinary perspectives learned from both, your Fall semester 

LLC course and the framework provided in this class.  

You’ll write up your essay in a 5-6 page double-spaced paper, which will be submitted to 

turnitin. You must include a proper works cited page, and please prepare your paper for 

blind grading. Please review university policies on academic honesty and plagiarism. 

You will also prepare a short presentation based on your paper for the class. 

 

Your paper should be guided by the following prompts: 

(a) Describe the creative approach of the selected organization.  

(b) Explore in what ways does this approach reflect components of the disciplinary 

perspective learned from both, your Fall semester LLC course and the framework 

provided in this class. 

(c) Analyze and describe how the organization incorporates (or not) the community it 

serves in the process of problem definition, ideation and implementation process. 

(d) Explain how the different perspectives learned from your Fall semester LLC 

course and the framework provided in this class engage with the issue your 

selected organization focuses on. 

(e) How does creativity and innovation play a role in this process? Are there any 

differences or similarities between how the different perspectives address the 

organization’s issue? Do you find one perspective more useful? 

(f) What are the benefits of engaging with this issue from multiple perspectives?  

 

PART 2 (20% of the assignment) 

Drawing from your reflection paper you will work on small groups to create a social 

media story that does the following:  

 Depicts an innovation approach used in changemaking by the organization you 

selected. 

 Depicts how the organization involves community in their changemaking work. 

 Compares/contrasts your fall LLC discipline with CHNG 101 in how they each 

approach issues such as the one taken up by this organization. 
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Your team will present the created social media “story” (using Instagram or snapchat)  at 

the Integration Showcase. This presentation should embody the comparison (or contrast) 

between Changemaking and your fall LLC course’s discipline regarding innovation 

approaches and community as part of the process. You can use the organization you 

selected as the main tool to make this comparison. You should be prepared to stand by 

your presentation and explain its significance to visitors to our exhibit, pointing out the 

specific connections between the two disciplines discussed in your papers. 

 

You’ll be evaluated on your ability to: 

1. Recognize broad connections, similarities and differences between the 

changemaking perspective and the disciplinary perspective you studied in your 

fall preceptorial course.  

2. Articulate how the integration of changemaking and your fall preceptorial 

discipline can enhance our understanding of issues related to our LLC theme.  

3. Construct clear and concise arguments, where appropriate. 

4. Support and motivate your claims in the manner practiced in this course. 

 

 

LLC Learning Goals 

By the end of the semester, students will be able to: 

1. Recognize broad connections, similarities and differences between the Changemaking 

perspective and the disciplinary perspective they studied in their fall LLC course.  

2. Articulate how the integration of Changemaking and their fall LLC discipline, can 

enhance our understanding of practical issues and problems related to our LLC theme.  
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CHNG 101-80,  

Professor: Juan Carlos Rivas Espinosa            

Spring 2019 

Offices: SLP 320                       MW 5:30-6:50pm 

Email: jcrivas@sandiego.edu       Room: Serra Hall 210 

 

 

Introduction to Changemaking   CHNG 101 

 

 

This course introduces students to ways in which individuals all over the world address a range 

of environmental, social, political, and economic issues and their attempts to create solutions that 

are “more sustainable and just” than what existed.  Students will gain knowledge of social 

innovations led by a variety of changemakers, who have sought to catalyze positive social 

transformations in different spheres of action across the world. The focus lies on individuals and 

groups with innovative endeavors and on the process for the implementation of their vision. It 

explores the passion, courage, empathy, and flexibility of changemakers. Questions addressed 

are: What motivates changemakers to pursue their visions, sometimes with relentless energy and 

refusing to take no for an answer? How do they navigate the process of social innovation in their 

own culture and in other cultures?  Who do they involve in the process of achieving 

transformative and systematic social change? What is their personal journey? 

 

Through readings, cases, videos and fieldwork, students will analyze successes and failures in 

generating system transformations. The course promotes critical thinking of existing 

changemaking initiatives, emphasizing theory of change and social impact. Students will also be 

introduced to important concepts that are central to the field of changemaking and social 

innovation such as empathy, social entrepreneurship, cross-sector collaborations, design 

thinking, and impact assessment. 

 

Learning Outcomes 

By the end of the course students should be able to: 

 

1. Identify the concepts and theories related to changemaking, leadership, social innovation, 

social context, and social entrepreneurship.  

2. Demonstrate the ability to reflect upon and interpret complex social issues and construct 

possible ways to address these issues. 

3. Demonstrate the ability to compare, contrast, and critically analyze potential responses 

and solutions to social issues and use this information to formulate an action plan. 

4. Explore the nature of community, develop an awareness of community issues, evaluate 

community dynamics, and learn how to collaborate with members of community. 

5. Recognize the experiences of diverse groups and act in a supportive manner. 

6. Critically reflect on and describe how you and others have experienced privilege and 

oppression.  

7. Critically examine the intersections of categories such as race, ethnicity, class, gender 

and sexuality--‐from the local to the global--‐within the contexts of unequal power 

relationships and social justice.  

8. Recognize broad connections, similarities and differences between the Changemaking 

perspective and the disciplinary perspective they studied in their fall LLC course.  
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9. Articulate how the integration of Changemaking and their fall LLC discipline, can 

enhance our understanding of practical issues and problems related to our LLC theme.  

 

Course Requirements 

 

Class Participation and Attendance (10%; 50 points) 

Your daily participation and attendance are the most important features of this course and 

accounts for 10% of your grade.  Each of us will bring different ideas and bits of knowledge to 

class and the course is designed for us to share our different opinions in an intense, yet polite, 

manner.  I do not claim to dispense Truth with respect to changemaking, and it is my hope that 

we will learn from each other over the course of the semester.  Thus, there will be very few 

traditional lectures given.  Instead, each class I will choose - at random - two to three students to 

lead class discussion for that day.  I will ask questions concerning the assigned readings and 

students will be expected to have read the material closely enough to respond in a thoughtful 

manner.  Because you never know when your number may turn up, it is best to be prepared each 

class for your turn in the “hot seat.”  Your class participation grade will depend on how prepared 

you are when you are one of the leaders of class discussion.  I encourage you to take notes on the 

assigned readings and use these to help you answer questions, but you will not be allowed to re-

read the text during the discussion.  You are allowed to decline your role as class leader one time 

without any penalty, but more than this will negatively affect your class participation grade.  

While this process may seem intimidating at first, it will become more familiar to you over the 

course of the semester and will help you learn how to construct, and deconstruct, arguments.  

This, by the way, will prove to be helpful for the midterm, the writing assignments, and the final 

exam.   

 

Regular attendance is required for this course and more than one absence will lower your 

participation.  It will be lowered 5% for each subsequent absence unless you provide a verifiable 

written excuse from a doctor.    

 

Arriving late to class, leaving class during discussions, and receiving cell phone calls during 

class, is disruptive and rude.  Your class participation and attendance grade will be lowered if 

you consistently come to class late or if you receive calls during class. 

 

Midterm Quiz (5%; 25 points) 

The midterm quiz will model the midterm exam except that it will cover less material.  It will be 

given on September 13.  This will be a closed-book exam and it will consist of identification 

terms and essay questions.  I will provide more details about this midterm quiz in class. 

 

Midterm Exams (40%; 100 points each; 200 points total) 

The midterm exams be closed-book exams and they will consist of identification terms and essay 

questions.  There will be no make-up exams provided except for extraordinary 

circumstances.  I will provide more details about the midterm in class.   

 

Integration Assignment (10%; 50 points) 

PART 1 (40 points of the assignment) 

Your essay will identify, explore, analyze, and evaluate how a selected social innovation 

organization includes (or not) the community in their problem definition, ideation and 
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implementation process. The assignment must take into consideration how creativity and 

innovation reflect the disciplinary perspectives learned from both, your Fall semester LLC 

course and the framework provided in this class.  

PART 2 (10 points of the assignment) 

We will form small groups, based on your Fall LLC class, so that you can work together to 

create a social media “story” (using Instagram or snapchat) to present at the Integration 

Showcase that embodies the comparison (or contrast) between Changemaking and your fall LLC 

course’s discipline regarding innovation approaches and community as part of the process. You 

can use the organization you selected as the main tool to make this comparison. You should be 

prepared to stand by your presentation and explain its significance to visitors to our exhibit, 

pointing out the specific connections between the two disciplines discussed in your papers. 

 

Social Innovation Podcasts Reflection Essay (10%; 50 points) 

 

Every week the class will discuss a podcast featuring creative and innovative approaches to 

social innovation. At the end of the semester you will write a two-page reflection on the insights 

gained from one or two of the podcasts throughout the semester.   

 

USD Event Analysis (10%; 25 points each; 50 points total) 

 

Students will be required to attend two of the events listed below and write a critical analysis of 

the event (1-2 pages in length, double-spaced, 12-point font, one-inch margins).  The purpose of 

these papers is for you to critically analyze how the event you attend relates to at least one of the 

changemaking themes and/or concepts that we have discussed in class.   

 

Roots and Routes Project (15%)  

In this assignment, you will explore and integrate the meaning of your past experiences, identify 

the present aspects of self, and articulate the impact you intend to have in the world.  As you 

answer the questions in the instructions that will be given to you later in the semester, you need 

to provide written responses but this is not an essay assignment.  The written responses can be 

bullet points or complete sentences.  You will turn in this written document and it will be one 

aspect of the evaluation – but the presentation is the main component of this assignment. 

 

You are encouraged to utilize your creativity in order to exemplify the most authentic expression 

of yourself.  You will be required to share your story with your classmates on in class 

(during our final exam time).  All presentations must be 5 minutes or less.  The format of this 

presentation is up to you – it can be a traditional oral presentation or it can be a Ken Burns-esque 

documentary movie that you create.  Past students who demonstrated exceptional work 

employed a variety of illustrative techniques—pictures, quotes, artwork—while still maintaining 

professionalism and technical precision.  Be creative! 

 

Grade Distribution 

 

Attendance/Participation: 10% [50 points]  A = 93-100% C = 73-77% 

Integration Assignment: 10% [50 points]  A- = 90-92% C- = 70-72% 

Midterm(x2):   40% [200 points]  B+ = 88-89% D+ = 68-69% 

Roots/Routes Project:  15% [75 points]   B = 83-87% D = 62-67% 

USD Event Analysis(x2): 10% [50 points]  B- = 80-82% D- = 60-62% 
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Podcast reflection  10% [50 points]  C+ = 78-79% F = 59% or below 

Midterm Quiz:   5%   [25 points] 

        

All assignments are due in class on the specified due date.  You may not email assignments 

unless I have given you prior permission.  Missed or late papers will not be accepted unless 

students notify me before the absence and have a written verifiable medical excuse.  

 

Classroom Etiquette 

 

When class begins, I expect each of you to behave in a responsible and respectful manner.  Over 

the last few years, there has been a noticeable increase in the number of instances where students 

disrupt class discussions in a variety of ways.  For example, it seems to be more common for 

students to arrive late, to walk out of class during discussions, to receive telephone calls, to 

receive and send text messages, to receive and send emails, and to surf the net.  Obviously, such 

behavior is not acceptable.  Unless there is an emergency, I expect every student to arrive to 

class on time and to stay for the entire class period.  While in class, students should not receive 

or send any phone calls or text messages.  Students will be penalized for any of these infractions.  

Also, unless a student can provide a letter from Disability Services, laptops will not be allowed 

during class. 

 

Academic Integrity 

 

I expect you to comply fully with the standards of academic integrity set forth by the University 

of San Diego.  Any incident of academic dishonesty (as defined in the Undergraduate Bulletin) 

will be punished to the full extent allowed by the University. 

 

Any form of cheating or academic dishonesty will not be tolerated and will result in a grade of 

"F" for the course. Further, any academic dishonesty will be reported to the Department Chair.  

Because it is your responsibility to know and understand University policy regarding academic 

integrity, “Serious Violations” will be administered for academic dishonesty in this class 

(“unauthorized assistance on examination, falsification or invention of data, unauthorized 

collaboration on an academic exercise, plagiarism, misappropriation of resource materials, 

unauthorized access of an instructor’s files or computer account, other serious violation of 

academic integrity as established by the instructor”).  Be advised that academic dishonesty can 

lead to academic disqualification.  It is rather easy to identify illegitimate assignments, and I do 

not hesitate to consult USD faculty or colleagues at other institutions nationwide regarding 

students’ work and I will require each student to submit papers to turnitin.com.  I encourage you 

to discuss coursework with classmates and friends, but do your own work and write your own 

papers. If at any time you need help or would like to talk about an exam or assignment, please 

come talk to me. 

 

Books and Other Materials 

There are two required books for this course.  These books can be bought on amazon.com or 

other on-line vendors.  The other materials for the course are on BlackBoard. Please notify me as 

soon as possible if any of these materials are not available. 

      

 Flaherty, Jordan. 2016. No More Heroes.  AK Press. 

 Ta-Nehisi Coates. 2015. Between the World and Me 
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 Martin, Courtney.  2010.  Do It Anyway: The New Generation of Activists. Beacon Press. 

 Additional required readings, podcasts and videos are posted on Blackboard. Others are 

handed out or shown in class. 

 

 

Date 

 

Reading Assignments 

(complete before 

class) 

Class Activities/Assignments Questions 

 -Keltner, Chapter 5 

“The Price of 

Powerlessness” in The 

Power Paradox: How 

We Gain and Lose 

Influence [BB] 

-Johnson, Privilege, 

Power and Difference 

Chapters 1-3 [BB] 

 

 

 

 

 

-What does it mean 

to be powerful? 

-What does it mean 

to be powerless? 

-Where have you 

exercised or 

experienced power 

in your life? 

-Where have you 

experienced 

powerlessness in 

your life? 

 

 -Wagner, “Introduction: 

Charity as an American 

‘Glorifying Myth’” and 

Chapter 3: “The 

Symbolic Appeal of 

Christian Charity” [BB] 

 

 -What is charity? 

-What are the pros 

and cons of 

charity? 

-How do charities 

relate to broader 

political, economic 

and social systems? 

 

 -Flaherty Introduction; 

Chapter 1, “The History 

of Saviors” & Chapter 

4 “Batman is the 

Problem” [BB] [35 

pages of reading] 

 

-Brooks, “Everyone a 

Changemaker” [BB] 

 

-Kim and Krampetz, 

“The Rise of the 

Sophisticated 

Changemaker” [BB] 

 -What are 

Flaherty’s main 

points? 

-Why is Batman a 

problem? 

-Why is Flaherty so 

critical of 

changemaking?  

Do you agree or 

disagree? 

-What do you think 

of arguments of 

Brooks and 

Kim/Krampetz on 

changemaking? 

 -How I Built This 

podcast interviewing 

Wendy Kopp, founder 

-Midterm Quiz  

-World View and College View 

Assignment 

-What are the 

“problems” that 

Kopp is trying to 
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of Teach For America 

[BB] 

 

-Flaherty Ch6 “Is 

Teach for America 

Saving Our Children? 

(19 pages) 

 

 solve with Teach 

for America? 

-Do you think she 

is successful? 

-What are 

Flaherty’s critiques 

of Teach for 

America? 

-Do you agree or 

disagree with 

Flaherty’s critiques 

and why? 

 -Flaherty Ch 2 “We are 

the World, We are the 

Children” 

 

-Robbin Crabtree “The 

Intended and 

Unintended 

Consequences of 

International Service 

Learning” [BB] 

 

-Williams & Nunn 

“Immersive Practices: 

Dilemmas of Power 

and Privilege in 

Community 

Engagement with 

Students in a Rural 

South African Village” 

[BB] [40+ pages of 

reading] 

 

-Bring World Views and College 

Views to Class 

 

-What are 

Flaherty’s critiques 

of efforts to 

provide 

international 

assistance?  Do you 

agree or disagree? 

-In what ways do 

Crabtree and 

Williams/Nunn 

address Flaherty’s 

critiques?  

-Do you think 

Crabtree and 

Williams/Nunn 

have good 

suggestions or not? 

 -Flaherty, Ch5 

“Nicholas Kristof Saves 

the World.” (14 pages 

of reading] 

 

-NYT article on Ida 

Wells [BB] 

 

-Participation homework: bring in 

media example that either reflects 

or challenges Flaherty’s critiques of 

media with respect to homelessness 

 

-What are 

Flaherty’s critiques 

of the media?  Do 

you agree or 

disagree? 

-What did Ida 

Wells do during 

her life? 

 

 Flaherty Ch 9 

“Demanding the 

Impossible” and Ch10 

“Black Lives Matter” 

[33 pages]  

-Bring answers to the questions in 

“Past Section” of the Roots and 

Routes assignment 

 

 

-What do the 

Occupy movement 

and the BLM 

movement have in 
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common?  How are 

they different? 

-What does 

Flaherty think of 

these movements? 

-What do you think 

of these 

movements? 

 

 Homelessness Readings 

(TBA) 

  

 

 Homelessness Readings 

(TBA) 

  

 No Readings  

 

Midterm #1  

 

 

  

 

 Edin and Shaeffer, 

$2.00 A Day, 

Introduction and 

Chapter 1 

 

 

-What are the main 

points about 

welfare policy in 

the US before 1996 

and after 1996? 

-What is SNAP and 

why is it 

important? 

-What is AFDC 

and why is it 

important? 

-What is 

Modanna’s story? 

Can you relate to 

her story at all? 

- Had you ever 

heard of TANF? 

Would you apply 

for it during a time 

of need? Why or 

why not? 

 

 Edin and Shaeffer, 

$2.00 A Day, Chapter 2 

[30 pages] 

 

 

 

-What is Jennifer 

Hernandez’s story?  

Can you relate to 

her story? 
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-According to the 

book, is the lack of 

a strong work ethic 

the “problem” for 

those who are in 

poverty? 

- Susan and 

Jennifer’s job 

searches were 

likely hindered by 

the color of their 

skin. Have 

you ever felt that 

your appearance 

hurt your chances 

of getting a job or a 

promotion? 

What was that like? 

-What are some of 

the other obstacles 

Susan and Jennifer 

faced getting and 

maintaining a 

job? 

 

 Edin and Shaeffer, 

$2.00 A Day, Chapter 

 3 [31 pages] 

 -Edin and Shaefer 

argue that doubling 

up with family and 

friends brings with 

it a certain 

set of risks for the 

$2-a-day poor. 

What are these? 

How do they play 

out for Jennifer and 

Rae? 

-If you had to 

change places with 

Jennifer or Rae at 

the end of the 

story, who would it 

be 

and why? 

-Did the 

information about 

the prevalence of 

adverse childhood 
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events (ACEs) 

among 

American, such as 

physical and sexual 

abuse, surprise 

you? Why or why 

not? Without 

necessarily 

revealing their 

name, has anyone 

close to you or you 

yourself had such 

experiences? How 

have those affected 

this person’s life? 

-Edin and Shaefer 

point to some 

causes of the 

affordable housing 

crisis. What are 

they? 

-What types of 

principles do you 

think should guide 

action—either by 

government or 

private charity—to 

try to improve 

housing options for 

families with low-

incomes and 

especially in $2-a-

day poverty? 

 

 Edin and Shaeffer, 

$2.00 A Day, Chapter 4 

[31 pages] 

Dan McSwain as guest speaker -As you think 

about the strategies 

for help described 

in this chapter, 

what are some of 

the 

risks that come 

with each of the 

strategies? 

-Have you ever 

benefited from the 

assistance of a 

charitable 
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organization? What 

role did 

this play in helping 

you sustain your 

family or overcome 

an obstacle? 

-Has utilizing 

public spaces such 

as parks and 

libraries played a 

significant role in 

helping 

support your family 

(not necessarily 

financially but 

rather by providing 

children and 

families with 

experiences they 

otherwise they may 

not have had)? 

-If you were 

offered a job and 

could take: 

a. $55,000 cash; or 

b. $53,000 in cash 

plus $4,000 in 

SNAP (for a total 

of $57,000) which 

would you 

choose and why? 

-Many of the 

families talked 

about in $2.00 a 

Day have sold their 

SNAP (food 

stamps). 

What do you think 

about this? 

-What are your 

thoughts on the 

potential maximum 

penalty for selling 

SNAP ($250,000 

fine and up to 20 

years in prison)? Is 

the punishment 
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warranted or is it 

too severe? Why? 

-How should we 

think about the 

work effort of 

people like Jessica 

Compton, Jennifer 

Hernandez, or Paul 

Heckewelder as 

described in this 

chapter? What 

words would you 

use to describe 

their effort? 

 

 Edin and Shaeffer, 

$2.00 A Day, Chapter 5 

and Conclusion [45 

pages] 

-Bring answers to the questions in 

the “Present Section” in the Roots 

and Routes assignment 

-What did you 

know about the 

Mississippi Delta 

before reading this 

chapter? Did 

anything 

in this chapter 

surprise you? 

-Alva Mae has 

“sold” her 

children’s social 

security numbers to 

secure much 

needed cash, 

which is illegal. 

What are your 

thoughts on this? 

-What does this 

chapter tell you 

about the existence 

of racism in the 

21st Century? 

Were 

there things that 

surprised you in 

this regard? 

-Teachers like Mr. 

Patten can play an 

integral role in the 

lives of children, 

especially those 

who are poor. If 

not for Mr. Patten 
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helping Tabitha 

apply for a 

scholarship to a 

boarding 

school, she may 

still find herself 

homeless. Yet, 

teachers and 

administrators 

often find 

themselves 

restrained by a lack 

of resources, 

especially in places 

where it is common 

for children to go 

hungry. Should we 

do more to help 

teachers combat 

poverty? If so, 

what should we 

do? 

-After getting to 

know all of the 

families in the 

book, to whom do 

you relate the 

most?  Whom 

would you want to 

have dinner or 

coffee with? 

-What does David 

Ellwood argue 

about the 

characteristics of a 

successful program 

to 

support poor 

families? What 

does he, as well as 

Edin and Shaefer, 

argue about the 

American people’s 

willingness to 

support programs 

for struggling 

families? 
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-Do you think the 

federal government 

should play a more 

substantive role in 

creating and 

improving the 

quality of jobs than 

it currently does? 

-What are your 

thoughts on 

implementing a 

jobs program with 

support services? 

Given 

the unique 

obstacles that the 

$2 a day poor face 

on a daily basis, do 

you think the 

provision of 

support services 

such as mental 

health counseling, 

child care 

resources, and 

legal advocacy can 

help families like 

those profiled in 

this book find and 

maintain jobs? 

-Finding affordable 

housing has 

become 

increasingly 

difficult in the 

United States. The 

authors propose 

increasing the 

minimum wage and 

expanding 

government 

housing 

subsidies as ways 

to help poor 

families close the 

gap between 

income and rent. 

Do agree with the 
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potential 

effectiveness of 

these policy 

prescriptions? Do 

you suggest any 

other 

policies that can 

help close the gap 

between income 

and rent? 

-Do you think we 

need a program 

that can provide a 

cash cushion for 

families in cases 

when work fails? 

How should this 

program work? 

Should we reform 

TANF, or create a 

new program? 

-In the end, Edin 

and Shaefer think 

social 

inclusion/social 

incorporation 

should be the 

guiding principle of 

aid to families who 

are poor. Why do 

they think this is so 

important, and do 

you agree? 

 

 Coates [entire]  -See the questions 

about this book that 

are uploaded to 

Blackboard.  Use 

these questions to 

help guide your 

reading. 

 -“White Haze” (from 

This American Life 

podcast) [BB] 

 -What did you find 

most surprising 

about this podcast?  

-What did you find 

most disturbing? 

-What does this 

podcast teach us 
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about racism in the 

United States? 

-How does this 

podcast support or 

undercut Coates’ 

arguments? 

 No readings Podcast Essay due  

 Flaherty Chapter 11, 

“Decentering Privilege” 

 -What are 

Flaherty’s main 

points about 

“decentering 

privilege”?  

-What do you think 

of his arguments? 

-Do you think 

Coates would agree 

or disagree? 

 Martin, Introduction 

and Chapters 1-2 

 -What do you think 

of Rachel’s and 

Raul’s life stories? 

-Who do you relate 

to the most and 

why? 

-What do you think 

Flaherty would 

think of their 

stories and the 

ways they practice 

changemaking? 

 Martin, Chapters 3-4  -What do you think 

of Maricela’s and 

Emily’s life 

stories? 

-Who do you relate 

to the most and 

why? 

-What do you think 

Flaherty would 

think of their 

stories and the 

ways they practice 

changemaking? 

    

 Martin, Chapters 5-6 Integration Assignment due -What do you think 

of Nia’s and 

Tyrone’s life 

stories? 
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-Who do you relate 

to the most and 

why? 

-What do you think 

Flaherty would 

think of their 

stories and the 

ways they practice 

changemaking? 

 No Class   

 Martin, Chapters 7-8 

and Conclusion 

 -What do you think 

of Rosario’s and 

Dena’s life stories? 

-Who do you relate 

to the most and 

why? 

-What do you think 

Flaherty would 

think of their 

stories and the 

ways they practice 

changemaking? 

 No Readings Midterm #2 

 

 

 

 No Readings -Bring answers to the questions in 

the “Future Section” in the Roots 

and Routes assignment 

 

 

 No Readings   

 No Readings   

 No Readings   

  Final Exam (5-7 pm) [Roots and 

Routes Presentations] 
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         History 130 East Asia in Transformation 
 

   Course Proposal for the USD CORE Curriculum -- Historical Inquiry and CTIL  
 
Instructor: Dr. Yi Sun 
Office: KIPJ 270 
Email: ysun@sandiego.edu 
Phone: x6811 
 
Course Objective 
 
To be a responsible global citizen in the 21st century, it is imperative to 
comprehend the historical transformations of East Asia.  This class helps 
students develop a sophisticated understanding of the social, cultural, economic 
and political changes in East Asian countries since the 19th century. It will 
examine their shared cultural heritage and differing paths of development.  Major 
topics include China’s journey from a semi-colony to a global power, Japan’s 
growth from rice paddies to modern metropolises, and Korea’s change from one 
“Hermit Kingdom” to two adversaries ensnared in an unfolding nuclear crisis.  
The class also dissects the social and environmental costs of modernization as 
well as the geopolitical significance of the East Asian experience. 
 
During the semester, representatives from the Copley Library, the Writing Center, 
the International Studies Center and the Career Development Center will be 
invited to the class. They will introduce the students to the resources for 
research, writing, study-abroad programs and career planning.   
 
Historical Inquiry and CTIL Learning Outcomes 
 
1). Identify and formulate significant historical questions 

a) Students will write two discussion papers based on required readings. 
They will need to identify key historical questions raised in Confucius Lives 
Next Door: What Living in the East Teaches Us about Living in the West, 
and Lost Names: Scenes from a Korean Boyhood.  They will also need to 
incorporate other class materials and formulate their own questions 

b) Students will select a significant historical topic, and write an analytical 
    paper with a clear focus and sound arguments. 

 
2). Access information effectively, and use information ethically and legally  

a)  A faculty member from Copley Library (most likely the History Department 
liaison) will be invited to give a lecture to students on the effective of library 
resources for learning and research, and on how to use information 
ethically and legally.   

b)  Students will learn how to select authentic information from credible 
     sources and practice citing information properly in their writings. 
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c) The instructor will emphasize the importance of responsible use of 
           information throughout the semester. 

 
3). Analyze a range of primary sources (texts, photographs, visual arts, 
audio recordings, films), articulate historical context, and use these 
sources as evidence to support an argument (to be achieved through the 
following assignments and practice): 

a) Primary sources, such as the Analects, Daodejing and other historical 
documents, as well as posters, photographs and historical films produced 
in the given time period, will be situated in specific historical contexts and 
used in lectures. Students will learn to analyze these sources in regular 
class discussions. 

b) Students will be required to use at least one primary source in their term 
    paper on a given topic to support their thesis/argument. 
c) Students will be asked to analyze at least one primary source in their  
    midterm and final exam essays.     

 
4) Find secondary sources to weigh against competing scholarly 
interpretations and learn to employ various interpretative strategies  

Students will be asked to find and discuss in their analytical paper two 
secondary sources that represent different interpretations of a given historical 
topic. They will need to compare and contrast the different interpretations and 
reach their own conclusion based on historical evidence. 

 
Course-Specific Learning Outcomes – Students are expected to  
 

1) Become educated on several main cultural and philosophical traditions of 
East Asia. 
 

2) Develop a habit of reading about current affairs concerning East Asia, and 
understand the meaningful connections between significant past 
events/historical trends and contemporary developments in East Asia. 

 
3) Understand the historical interactions between East Asian countries and 

the United States and the impact of these interactions on current 
American-East Asian relations. 

 
4) Critique the various historical narratives used for the course and point out 

the merits and flaws of the authors’ assertions. They should appreciate the 
importance of articulating personal opinions vs. drawing conclusions from 
historical evidence. 

 
5) Make a clear and well-organized presentation on a key issue draw from 

the readings.  
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6) Write discussion papers and an analytical paper that are informative, 
thoughtful, well-organized and grammatically correct. The term paper 
should have a clear thesis and evidential support. 

 
Required Readings: 
  
Conrad Schirokauer and Donald Clark, Modern East Asia: A Brief History (2011) 
  
T. R. Reid, Confucius Lives Next Door: What Living in the East Teaches Us 

        About Living in the West (2013) 
 
Richard Kim, Lost Names: Scenes from a Korean Boyhood (2011) 
  
Tim Weston and Lionel Jensen, China in and Beyond the Headlines (2012)  
 
Additional reading materials, including excerpts from the Analects, Daodejing 
(Way of the Dao), Bushido (Way of the Warriors) and other primary sources, as 
well as journal articles, book chapters and newspaper articles, will be available 
on Blackboard. 
  
Course Requirements 
 
A. Attendance and Participation (10 points) 
 
Your attendance and active involvement in the collective learning experience are 
critical. Perfect attendance and active participation, including raising pertinent 
questions, sharing information about current affairs in East Asia, answering the 
instructor’s questions, and contributing to group/class discussions, will be 
rewarded with high marks at the end of the semester.  Conversely, 
inattentiveness and engaging in activities unrelated to the class will result in 
serious reduction of points.  
 
You are allowed to have one undocumented absence during the semester; each 
subsequent unapproved absence will lead to the loss of 4 points of your final 
course grade. Three cases of tardiness or early departure from class without 
legitimate reasons will count as one absence. The attendance requirement is 
waived only in cases of documented health issues or university-related activities.  
Please note that notifying the instructor of your intended absence does not 
constitute an approval.   
 
To avoid electronic distractions and enhance the collective learning experience of 
the class, please keep all your electronic devices, including laptops, either turned 
off or muted and out of sight while class is in session. 
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B. Map Quiz (5 points) – It will require you to locate key geographical features 
and places with historical significance in East Asia. A study guide will be 
provided. 
 
C. Cultural Event and Report (5 points) 
You are required to attend or participate in one cultural event concerning East 
Asia of your own choosing during the semester, and submit a brief (one-page) 
report one week after the event. 
 
D. Discussion Papers (40 points) 
 

Paper #1 will be based on the book Confucius Lives Next Door 
Paper #2 will be based on the book The Geography of Thought 
 

For each discussion paper, you will need to formulate five “thinking questions” 
and type a two-paragraph, single-spaced answer to each question with 
information drawn from the book, along with your personal reflections. The 
questions/answers should address the main topics and themes covered in the 
book. 
 
The assignment will be collected at the end of each discussion session. 
Handwritten assignments that are completed in haste right before or during class 
will not be accepted.   
 
Please know that you are strongly encouraged to raise questions and challenge 
these written accounts with information that supports your arguments. You 
should be prepared to field questions other than your own in class on these 
readings.  The quality of your questions/answers as well as your contribution to 
the group discussions will determine your grades. It may also be necessary for 
you to incorporate certain information from these books into your essay(s) on the 
exams. 
 
D. Presentation (15 points) 
 
The ten-minute oral presentation will be based on assigned chapters in China in 
and Beyond the Headlines. You will need to submit a presentation outline. The 
presentation will be evaluated on its content, organization and clarity by your 
peers and the instructor.  
 
E. Term Paper (approximately 6 double-spaced pages; 35 points) 
 
You are required to select a topic after consulting the instructor.  You will need to 
incorporate into your paper at least one relevant primary source and two 
secondary sources that represent different interpretations of the subject matter. 
The paper should include thoughtful comparisons and contrasts of the different  
interpretations as well as your own conclusion based on the primary source(s).   
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For instance, if one source argues that the Chinese Cultural Revolution gave 
women more freedom while another one contends that it resulted in further 
exploitation of women, you will need to compare their arguments, examine at 
least one primary source and draw your own conclusion based on the historical 
evidence.   
 
During the last three weeks of the semester, you will be asked to write on the 
paper in installments for timely feedback. 
 
F.  Examinations (90 points) -- The midterm and final exam is each 45 points. 
They will cover information from both the lectures and reading materials. The 
final is not comprehensive. The exams will generally include several identification 
items, some fill-in-blank questions and an essay section.  The essay(s) should 
reflect an in-depth understanding of the causal relationships among key historical 
events and developments. You are expected to provide both concrete and 
comprehensive information drawn from the readings to support your 
statements/arguments. A study guide will be provided before each exam.   
 
Assessment 
 
Final grades will be determined according to the following scale: 
 
180 -200 A; 160-179 B; 140-159 C; 120-139 D; and below 120 – F.  “Plus” and 
“minus” grades will be given to the top and bottom three percentage points in 
each category.  For example, if B ranges from 80-89%, B- will be 80-82% and B+ 
will be 87-89%. 
 
Please note the following: 
 
1.  Late submission of any assignments will result in loss of points.  You should 
leave an ample amount of time for proofreading.  Last-minute computer/printer 
problems will not be acceptable reasons for late submissions. 
 
2. If you need to email me your assignments via attachments, please make sure 
that your attachments go through.  If your email is bounced back, you should 
provide evidence that your assignment is completed before the due date. 

 
3. No make-up quizzes or exams will be given except in cases of documented 
absences. In such situations, the make-up test must be completed immediately 
upon your recovery or return. 
 
4.  You are expected to observe the university’s policy on academic integrity. Any 
form of plagiarism will result in a failing grade for the course.  
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CLASS SCHEDULE (subject to adjustment) 
  
Week 1  

Course Introduction  
Discussion: What do you know about East Asia? 
What do we need to know about East Asia? 
How should we study East Asia? 
 
Definition of East Asia and General Discussion of its Importance  
Basics about China: Language, Environment, and Ethnography 
  

Week 2  Chapter 1 (textbook) 
Chinese Philosophical Tradition: Confucianism and Daoism 
Buddhism: Its Origin and Sinicization  

 
Week 3  Read: “The Land” and “Agriculture and Natural Resources” from The 

 Story of a Nation 
Japan: Its Natural Environment, Strategic Location and Historical 
Significance  
Map Quiz  

  
Week 4  Chapter 4 

Feudal Japan: Development of the Samurai Culture 
Discussion Paper on Confucius Lives Next Door due (you should have 
finished reading the book, identified and formulated five key questions 
based on the readings, and be prepared to answer questions other than 
your own during class discussions). 

 
Week 5 Chapter 4; Chapter 6 (section on China); Chapter 9 (section on China) 

The Tokugawa Shogunate: Intricate Control Mechanisms and Unintended  
Changes 
19th Century China: Imperialism, Rebellion and Reforms 

  
Week 6 Chapters 7 and 8 

19th Century Japan: Encounters with the West 
The Meiji Transformation 

 
Week 7 Chapter 10 and Chapter 11 (section on Taisho Japan) 
 Emergence of Japanese Imperialism  
 The Changing Power Balance in East Asia  
 
Week 8  

Midterm Exam 
China’s Republican Revolution 
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Week 9  Chapter 13 
Development of Nationalism and Communism in China 

           Japan’s Experiment with Taisho Democracy 
 Social Disparity and Urban-Rural Divide 
 First Wave of Japanese Feminism 
 
Week 10 Chapter 13 (section on Japan) 

The Rise of Japanese Militarism 
China, Japan and the U.S. during WWII 
Discussion Paper on Lost Names due (you should have finished 
reading the book, identified and formulated five key questions based on 
the readings, and be prepared to answer questions other than your own 
during class discussions) 

 
Week 11 Chapter 14  

 The Chinese Civil War and the Birth of PRC 
 The Allied Occupation of Japan 

  
Week 12 Chapter 15 

Korea’s Historical Geography: “A Shrimp among Whales”   
The Korean War – A “Forgotten War”? 
Intensification of the Cold War in Asia 

  
Week 13 Chapter 15 (section on China) 

Internal Turmoil in China: The Cultural Revolution 
 
Week 14 Chapter 16 

China after Mao: The “Four Modernizations” 
Social and Cultural Changes  

  
Week 15 Chapter 17 

Contemporary Japan: Economy and Society 
 
 Week 16 Chapter 17 and “afterward” 

Presentation: China in and Beyond the Headlines (you should have 
finished reading the assigned chapters and be ready to present on one 
key topic based on the reading. A one-page presentation outline is due) 
 
Contemporary U.S.-East Asia Relations: Final Thoughts and Reflections 

 
Final Exam Schedule: 
Final Paper is Due:  
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         History 130 East Asia in Transformation 
 
Instructor: Dr. Yi Sun 
Office: KIPJ 270 
Office Hours: Mondays and Wednesdays 1:00-3:30 p.m.  and by appointment 
Email: ysun@sandiego.edu 
Phone: x6811 
 
COURSE OBJECTIVE 
 
To be a responsible global citizen in the 21st century, it is imperative to 
comprehend the historical transformations of East Asia.  This class helps 
students develop a sophisticated understanding of the social, cultural, economic 
and political changes in East Asian countries since the 19th century. It will 
examine their shared cultural heritage and differing paths of development.  Major 
topics include China’s journey from a semi-colony to a global power, Japan’s 
growth from rice paddies to modern metropolises, and Korea’s change from one 
“Hermit Kingdom” to two adversaries ensnared in an unfolding nuclear crisis.  
The class also dissects the social and environmental costs of modernization as 
well as the geopolitical significance of the East Asian experience. 
 
During the semester, representatives from the Copley Library, the Writing Center, 
the International Studies Center and the Career Development Center will be 
invited to the class. They will introduce the students to the resources for 
research, writing, study-abroad programs and career planning.   
 
Historical Inquiry and CTIL Learning Outcomes 
 
1). Identify and formulate significant historical questions 

 
a) Students will write a discussion paper and a personal interview report  

based on required readings. They will need to identify key historical 
questions raised in Confucius Lives Next Door: What Living in the East 
Teaches Us about Living in the West, and The Geography of Thought. 
They will also need to incorporate other class materials and formulate their 
own questions. 

b) Students will select a significant historical topic and write an analytical 
    paper toward the end of the semester. 

 
2). Access information effectively, and use information ethically and legally  

 
a)  A faculty member from Copley Library will be invited to give a lecture to 

students on the effective of library resources for learning and research, 
and on how to use information ethically and legally.   

b)  Students will learn how to select authentic information from credible 
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     sources and practice citing information properly in their writings. 
     c) The instructor will emphasize the importance of responsible use of 
           information throughout the semester. 

 
3). Analyze a range of primary sources (texts, photographs, visual arts, 
audio recordings, films), articulate historical context, and use these 
sources as evidence to support an argument (to be achieved through the 
following assignments and practice): 
 

a) Primary sources, such as the Analects, Daodejing and other historical 
documents, as well as posters, photographs and historical films produced 
in the given time period, will be situated in specific historical contexts and 
used in lectures. Students will learn to analyze these sources in regular 
class discussions. 

b) Students will be required to use at least one primary source in their term 
    paper on a given topic to support their thesis/argument. 
c) Students will be asked to analyze at least one primary source in their  
    midterm and final exam essays.     

 
4) Find secondary sources to weigh against competing scholarly 
interpretations and learn to employ various interpretative strategies  

 
Students will be asked to find and discuss in their analytical paper two 
secondary sources that represent different interpretations of a given historical 
topic. They will need to compare and contrast the different interpretations and 
reach their own conclusion based on historical evidence. 
 

First Year Integration (CINL) Learning Outcomes 
 
USD’s Core Curriculum has four curricular goals: Competencies, Foundations, 
Explorations, and Integration. This course will further your introduction to the 
concept of Integration. Integration refers to the ability to make connections 
between disciplines in order to enhance one’s own perspective of complex 
problems and solutions. The learning outcomes are: 
 
1) Recognize broad connections between multiple disciplines, perspectives, 

and/or approaches to learning. 

2) Articulate how the integration of different disciplines, perspectives, and 

approaches to learning can enhance one’s understanding of practical issues 

and problems. 

 
In the Fall 2018 semester your LLC course allowed you to practice making 
connections between that course and the LLC theme. You also attended an open 
classroom to see how another discipline makes connections with that same LLC 
theme.  
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This semester you will have the opportunity to demonstrate your ability to meet 
the above two learning outcomes and to personally reflect on your own 
understanding of integrative thinking. This course will continue to give you 
examples of how History connects to our LLC theme of Innovate.  By the end of 
the semester you will be ready to Showcase your abilities at the annual 
Integration Showcase by presenting a group assignment and completing an 
individual reflection.  
 
Course-Specific Learning Outcomes – Students are expected to  
 

1) Become educated on several main cultural and philosophical traditions of 
East Asia. 
 

2) Develop a habit of reading about current affairs concerning East Asia and 
understand the meaningful connections between significant past 
events/historical trends and contemporary developments in East Asia. 

 
3) Understand the historical interactions between East Asian countries and 

the United States and the impact of these interactions on current 
American-East Asian relations. 

 
4) Critique the various historical narratives used for the course and point out 

the merits and flaws of the authors’ assertions. They should learn to 
appreciate the importance of articulating personal opinions vs. drawing 
conclusions from historical evidence. 

 
5) Write discussion papers and an analytical paper that are informative, 

thoughtful, well-organized and grammatically correct. The term paper 
should have a clear thesis and evidential support. 
 

6) Demonstrate how History as an academic discipline is connected to the 
Innovate LLC theme, and how this class is connected to the LLC theme 
course that you took in fall 2018. 

 
REQUIRED READINGS 
  
Xiaobing Li et al, East Asia and the West: An Entangled History (2018) -textbook 
 
T. R. Reid, Confucius Lives Next Door: What Living in the East Teaches Us 

        About Living in the West (2013) 
 
Richard Kim, Lost Names: Scenes from a Korean Boyhood (2011) 
 
Richard Nisbett, The Geography of Thought: How Asians and Westerners Think 

 Differently … and Why (2010) 
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Additional reading materials, including excerpts from the Analects, Daodejing 
(Way of the Dao), Bushido (Way of the Warriors) and other primary sources, as 
well as journal articles, book chapters and newspaper articles, will be available 
on Blackboard or handed out in class. 
  
COURSE REQUIREMENTS 
 
A. Attendance and Participation (10 points) 
 
Your attendance and active involvement in the collective learning experience are 
critical. Excellent attendance and active participation, including raising pertinent 
questions, sharing information about current affairs in East Asia, answering the 
instructor’s questions, and contributing to group/class discussions, will be duly 
rewarded at the end of the semester.  Conversely, inattentiveness and engaging 
in activities unrelated to the class will result in serious reduction of points.  
 
You are allowed to have one undocumented absence during the semester; each 
subsequent unapproved absence will lead to the loss of 3 points of your final 
course grade. Three cases of tardiness or early departure from class without 
legitimate reasons will count as one absence. The attendance requirement is 
waived only in cases of documented health issues or university-related activities.  
Please note that notifying the instructor of your intended absence does not 
constitute an approval.   
 
To avoid electronic distractions and enhance the classroom learning experience, 
please keep your laptop and all other electronic devices turned off or muted and 
out of sight while class is in session. Failure to do so will incur loss of points; five 
violations of the policy may lower your grade by one letter grade.  
 
B. Map Quiz (5 points) 
 
The quiz will require you to locate key geographical features and places with 
historical significance in East Asia. A study guide will be provided. 
 
C. Discussion Paper (15 points) 
 
After reading Confucius Lives Next Door, you will need to formulate five “thinking 
questions” and type an approximately 150-word answer to each question with 
information drawn from the book. The questions/answers should address five 
main topics that are covered in the book. 
 
The assignment will be collected at the end of the discussion session. 
Handwritten assignments that completed in haste right before or during class will 
not be accepted.   
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Please know that you are also encouraged to raise questions and challenge the 
author’s account with information that supports your arguments. You should be 
prepared to field questions other than your own in class on these readings.  The 
quality of your questions/answers as well as your contribution to the group 
discussions will determine your grades.  
 
D. Personal Interview and Report (three double-spaced pages; 20 points) 
 
After reading The Geography of Thought, you are required to highlight five main 
points in the book and conduct a personal interview with an international student 
from Asia at USD (arrangements have been made with the international Center 
to facilitate this exercise).  If you are an international student yourself, then your 
assignment is to interview an American student.  In the end, you will write a 
report comparing your interview findings with conclusions in the book. There will 
also be class discussions of the book and your findings. 
 
E. Reading Quiz (15 points) 
 
The quiz will test how well you have read and understood the book Lost Names: 
Scenes from a Korean Boyhood.   
 
F. Innovate LLC Showcase Participation and Reflection Paper (15 points) 
 
You are required to participate in the LLC Showcase Presentation toward the end 
of the semester by completing a group assignment and submit a short reflection 
paper one week after the event. 
 

 Showcase Assignment 
This group assignment will allow you to demonstrate your ability to connect the 
discipline you studied in your Fall 2018 LLC class with our own discipline of 
History, and how both disciplines connect to the Innovate LLC. 

 
 Integrative Learning Reflection Paper 

This individual paper allows you to reflect on how thinking from multiple 
disciplines can enhance your perspective on a complex issue or problem.  

 
G. Examinations (90 points)  
 
The midterm and final exams are each worth 45 points. They will cover 
information from both the lectures and reading materials. The final is not 
comprehensive. The exams will generally include several identification items, 
some fill-in-the-blank questions and an essay section.  The essay(s) should 
reflect an in-depth understanding of the causal relationships among key historical 
events and developments. You are expected to provide both concrete and 
comprehensive information drawn from the readings to support your 
statements/arguments. A study guide will be provided before each exam.   
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H. Term Paper (approximately 5 double-spaced pages; 30 points) 
 
You are required to select a topic after consulting with the instructor.  You will 
need to incorporate into your paper at least one relevant primary source and two 
secondary sources that represent different interpretations of the subject matter. 
The paper should include thoughtful comparisons and contrasts of the 
interpretations as well as your own conclusion. More specific instructions will be 
provided in class.   
 
ASSESSMENT 
 
Final grades will be determined according to the following scale: 
 
180 -200 A; 160-179 B; 140-159 C; 120-139 D; and below 120 – F.  “Plus” and 
“minus” grades will be given to the top and bottom three percentage points in 
each category.  For example, if B ranges from 80-89%, B- will be 80-82% and B+ 
will be 87-89%. 
 
Please note the following: 
 
1.  Late submission of any assignments will result in loss of points.  You should 
leave an ample amount of time for proofreading.  Last-minute computer/printer 
problems will not be acceptable reasons for late submissions. 
 
2. If you need to email me your assignments via attachments, please make sure 
that your attachments go through.  If your email is bounced back, you should 
provide evidence that your assignment is completed before the due date. 
 
3. No make-up quizzes or exams will be given except in cases of documented 
absences. In such situations, the make-up test must be completed immediately 
upon your recovery or return. 
 
4.  You are expected to abide by the university’s policy on academic integrity. 
Any form of plagiarism will result in a failing grade for the course.  
 
CLASS SCHEDULE (subject to adjustment) 
  
Week 1 Read “Preface” in Textbook  

Course Introduction  
Discussion: What do you know about East Asia? 
What do we need to know about East Asia? 
How should we study East Asia? 
 
Definition of East Asia and General Discussion of its Importance  
Basics about China: Language, Environment, and Ethnography  
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Week 2   Read “Foundations, Traditions, and Commonalities” (on 
 Blackboard) 
Chinese Philosophical Tradition: Confucianism and Daoism 
Buddhism: Its Origin and Sinicization  
Map Quiz  

 
Week 3   

Japan: Its Natural Environment, Strategic Location and Historical 
Significance (Read “The Land” on Blackboard) 
Feudal Japan: Development of the Samurai Culture (Read “Firearms in 
Japan 1500s-1700s,” pp. 54-57) 
 Lecture by Mr. Chris Marcum (Copley Library) on library resources 

 
Week 4   

Discussion Paper on Confucius Lives Next Door due (you should have 
finished reading the book, identified and formulated five key questions 
based on the readings, and be prepared to answer questions other than 
your own during class discussions). 
 
The Tokugawa Shogunate: Intricate Control Mechanisms and Unintended 
Changes (Read “The Tokugawa Shogun and Bakufu System” pp. 31-35; 
“The Closing of Japan” pp. 70-72) 

 
Week 5  

19th Century China: Imperialism, Rebellion and Reforms (Read “Lin Zexu’s   
 Letter to Queen Victoria” and “The Treaty of Nanjing” on Blackboard; 
 Chapter Three pp. 47-54 and pp. 87-97) 
 

Week 6 (10/8-10) Read “The Charter Oath” (on Blackboard); Chapter 
 Six pp.103-115 
19th Century Japan: Encounters with the West 
The Meiji Transformation  
Emergence of Japanese Imperialism 

 
Week 7 (10/15-17)  

Midterm Exam  
China’s Republican Revolution (Read “Sun Yat-sen and the 1911 
Revolution,” pp. 97-102; Document “The Three People’s Principles” on 
Blackboard) 

 
Week 8  

Development of Nationalism and Communism in China (Read excerpts 
from A Woman Soldier’s Own Story on Blackboard)  

           Japan’s Experiment with Taisho Democracy (Read “The Taisho Period” 
 on Blackboard)  

 Social Disparity and Urban-Rural Divide 
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Week 9  

The Rise of Japanese Militarism (Read Chapter Eight pp. 139-150)  
China, Japan and the U.S. during WWII  
Reading Quiz on Lost Names  

 
Week 10  

 The Chinese Civil War and the Birth of PRC (Read Chapter Nine pp 154 
  -160) 
 The Allied Occupation of Japan (Read “The American Occupation of     
 Japan,” pp. 150-152; also “The New Japanese Constitution” on  
 Blackboard)  

  
Week 11  

Korea’s Historical Geography: “A Shrimp among Whales”  
The Korean War – A “Forgotten War”? (Read Chapter Nine pp. 161-169) 
Intensification of the Cold War in Asia  
Interview Report Due  

 
Week 12  

Internal Turmoil in China: The Cultural Revolution (Read Chapter Ten) 
 
Week 13  Read Chapter Thirteen pp. 255-267; Chapter Fourteen 

 pp.275-290) 
Contemporary China: The “Four Modernizations” 
Social and Cultural Changes  

  
Week 14 Read Chapter Eleven (section on Japan) 

Contemporary Japan: Economy and Society  
Class Discussion of The Geography of Thought and Interview  
Findings  

 
 Week 15 Read “Conclusion;” also articles on U.S. relations with 

 China, Japan and Korea on Blackboard 
Contemporary U.S.-East Asia Relations 
The Two Koreas (Read Chapter Eleven: section on Korea) 

 
Final Exam Schedule:   
Final Paper Due:  
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POLS 371—American Foreign Policy 

 

Course Approval Submission for First Year Integration and ESBI 

TLC Theme—Engage (Building Community) 

 

Sample Syllabus Attached 

 

 Course Number and Title: POLS 371 American Foreign Policy 

 Provide Course Description: This course provides an in-depth exploration of the 

challenges and opportunities facing American foreign policy in the 21st century. 

Students examine the historical legacy and internal and external constraints on 

foreign policy decision making. Students also study theoretical approaches in the 

discipline of international relations and discuss their relevance to an empirical 

analysis of American foreign policy. 

 Integration Learning Outcomes—Upon completion of this course, students will 

be able to: (1) recognize that scholars from different disciplines offer different 

perspectives that allow us to see connections between and among disciplinary 

perspectives on the foreign policy issues with which the United States engages 

and on the strategies deployed to encourage regional and international 

community building (Marshall Plan, NATO, NAFTA); (2) understand and 

articulate how the basic themes of US foreign policy are interconnected with the 

foreign policies of other countries and with interstate and global politics; (3) 

describe the value of multiple perspectives to scholarly inquiry and the resolution 

of global problems; (4) recognize and articulate, in particular, how and why 

different disciplines offer unique and useful insights on effective policymaking 

with regard to cooperation (engagement) and conflict (disengagement) among 

countries on a host of interstate and global issues.  Example of Assignments: 

There will be two assignments to meet the integration outcome (attached to the 

end of the appended syllabus)  During the second month of the semester, the 

instructor will invite a faculty member from a different discipline to discuss the 

way in which that discipline addresses a subject differently from the way in which 

it is discussed in political science/international relations—an example could be 

when either a professor from economics discusses trade or a professor from 

philosophy discusses war and peace.  In the first assignment, students will write 

a reflection paper that addresses a list of questions designed to capture the 

“integration” element after listening to a faculty member from another discipline.  

In the second assignment, students will write a reflection paper based on a 

comparison between their class project and those of other students in other TLC 

classes that are presented at the end-of-semester Integration Showcase.  The class 

project for this course will entail a case study in American foreign policy in the 

areas of security, economic, trade, migration, or the environment, in which 

students will write a paper (10-12 pages) that identifies, describes, and assesses 

how theories of international relations and foreign policy address the question of 

how and why the chosen policies either foster or inhibit global cooperation and 

engagement. 
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 Social and Behavioral Inquiry Learning Outcomes: (1) articulate and compare 

theories of international relations and foreign policy as they apply to US foreign 

policy; (2) evaluate the quality, objectivity, and credibility of evidence, using 

theories, methods, or ways of thinking that define inquiry in political 

science/international relations; (3) state a conclusion that is a logical extrapolation 

from the inquiry process; (4) apply international relations and foreign policy 

approaches to analyze a new set of events/fact patterns representing US foreign 

policy. 

 Example of Assignment: The class project for this course will entail a case study 

in American foreign policy in the areas of security, economic, trade, migration, or 

the environment, in which students will write a paper (10-12 pages) that 

identifies, describes, and assesses how theories of international relations and 

foreign policy address the question of how and why the chosen policies either 

foster or inhibit global cooperation and engagement. 

 

 

 

Responses to Supplemental Questions related to assessing Social and Behavioral 

Inquiry Outcomes 

 

1. What theories or analytical frameworks will students be able to articulate at 

the end of this course?  Students will be able to articulate the core assumptions 

of major international relations and foreign policy theoretical approaches and 

models, such as realism, liberalism, constructivism, the rational actor model, the 

organizational process model, and the bureaucratic politics model.   They will also 

be able to articulate ways in which US domestic politics and the domestic 

political process affects the country’s foreign/security/trade/environmental 

policies. 

2. How will students learn to analyze claims using the theories, methods, or 

ways of thinking that are appropriate to this course?  Students will write short 

analytical papers on specific questions related to US foreign policy.  In each 

paper, student analysis will be expected to use evidence-based arguments that will 

also draw on theory to assess the empirical record.  In general, students will draw 

on data and historical evidence gleaned from credible sources, both primary and 

secondary.  

3. How will students practice analyzing and justifying their claims in this 

course?  The class will be conducted in an interactive way with discussion and 

debate on the ways in which the United States has conducted its foreign policy 

from revolutionary times through the 21st century.  This pedagogy will allow the 

instructor to raise questions and seek responses that will be amenable to getting 

students to think about ontological and epistemological questions.  For instance: 

Which are the main entities in international politics with which the United States 

interacts? How can we make verifiable claims about the nature of their 

interactions? How do we analyze and justify claims about the outcomes of these 

interactions? Students will be writing several short analytical papers during which 

they will be guided through the process of critical thinking and analysis, the 
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importance of empirical evidence, and the logical development of an argument.  

Feedback on the paper will provide students with a critique of their arguments and 

will put them in a position to improve their skills on subsequent essays and 

papers.  

4.  How will students practice stating a conclusion that is a logical extrapolation 

from the inquiry process?  As noted in the response to #3, the instructor will 

provide ample guidance during discussion of cases and readings from the reading 

materials and during the process of writing the analytical paper—from articulating 

a researchable question, to formulating a hypothesis, offering an argument based 

on evidentiary sources, and drawing conclusions based on the analysis.  Students 

will get feedback at all stages of this process. 

5. Describe the types of assignments in which students might be asked to apply 

the discipline specific inquiry processes or theories to a new set of events or 

fact patterns representing real world problems.   Students will write an 

analytical paper on American foreign policy and write essay exams in response to 

questions that ask them to apply theoretical approaches to contemporary issues in 

international relations/foreign policy.  

6. Briefly describe the assignment that will be used to demonstrate achievement 

of these learning outcomes.  Students will be given at least one question prompt 

(detailed in the syllabus) on an issue relating to American foreign policy and 

asked to identify the implicit or explicit theoretical approach and to 

assess/evaluate the argument and conclusions contained therein. 

7. By what mechanisms will the department ensure that all courses satisfying 

this goal will meet all of these learning outcomes?  The Chair will ensure that 

all courses approved for S&BI will meet all of the requisite learning outcomes.   
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Sample syllabus for Engage TLC (this syllabus is from Fall 2011 and will be 

updated.  It is appended here for illustrative purposes.) 

 

Vidya Nadkarni     Email: nadkarni@sandiego.edu 

 

 

POLS 371—AMERICAN FOREIGN POLICY 

 

Course Scope and Objectives: 

 

This course will provide students with an in-depth look at the challenges and 

opportunities facing American foreign policy in the 21st century.  We will examine the 

institutional context of foreign policy decision making; explore the range of policy 

instruments available to leaders; and study the major theoretical approaches in the 

discipline of international relations and ask how they may be applied to our empirical 

analysis of American foreign policy.  Students should at the end of the course have a 

thorough grasp of the major developments in history and theory needed to understand and 

analyze the foreign policy and foreign relations of the United States. 

 

Course Learning Outcomes: 

 

This course is designed to achieve several knowledge, skills and values outcomes. 

 

(1) Students will be able to identify the factors that influence foreign policy making in a 

state. 

(2) Students will be able to explain why specific policies were at specific points in time. 

(3) Students will be able to evaluate the connection between past and current policies in 

the US and how domestic politics influences foreign policy. 

(4) Students will be able to make connections between theories of comparative politics 

and theories of international relations. 

 

Integration Learning Outcomes: 

 

(1) Recognize that scholars from different disciplines bring different perspectives to bear 

on the foreign policy issues with which the United States engages with the world and the 

various strategies that have been deployed to encourage regional and international 

community building (Marshall Plan, NATO, NAFTA).  

(2) Understand and articulate how the basic themes of US foreign policy are 

interconnected with the foreign policies of other countries and with interstate and global 

politics.  

(3) Describe the value of multiple perspectives to scholarly inquiry and the resolution of 

global problems. 

(4) Recognize and articulate, in particular, how and why different disciplines offer unique 

and useful insights on effective policymaking with regard to cooperation (engagement) 

and conflict (disengagement) among countries on a host of interstate and global issues.   
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Social and Behavioral Inquiry Learning Outcomes:  

 

(1) Articulate and compare theories of international relations and foreign policy as they 

apply to US foreign policy.  

(2) Evaluate the quality, objectivity, and credibility of evidence, using theories, methods, 

or ways of thinking that define inquiry in political science/international relations.  

(3) State a conclusion that is a logical extrapolation from the inquiry process. 

(4) Apply international relations and foreign policy approaches to analyze a new set of 

events/fact patterns representing US foreign policy. 

 

 

Texts: 

 

SWH Stephen W. Hook, U.S Foreign Policy: The Paradox of Power, Third Edition, CQ  

Press, 2011. 

 

HMS Stephen W. Hook and James M. Scott, US Foreign Policy Today: American 

Renewal? CQ Press, 2012. 

 

CQR Issues for Debate in American Foreign Policy, Second Edition, CQ Press, 2012. 

 

 

Course Requirements: 

 

Analytical Paper 

 

Choose any topic in American foreign policy (past or contemporary) and write an 

analytical paper of 5-7 pages. Drawing on theoretical and conceptual literature and 

empirical evidence on your case study or historical/contemporary example, examine how 

and why the United States chose the route of cooperation (engagement) or 

competition/conflict.  For the paper, students will have to consult at least five sources 

besides the readings from the assigned books.  Two of these sources have to be primary 

materials (foreign policy doctrines, speeches by leaders, foreign policy documents, such 

as treaties, memoranda, etc.) and three of the sources should be scholarly works.  These 

can be books, articles from scholarly (peer-reviewed) journals, or secondary materials 

from authoritative Web sites, such as the official U.S. State Department, the United 

Nations or NATO Web site, etc.  Magazines such as Time, Newsweek, Economist may be 

consulted and cited, but should not be part of the count for the three scholarly resources. 

Proper citations must be provided for all your sources and you must also provide a 

complete bibliography of all sources consulted even if you have not cited them in your 

paper.  The citations and bibliography should not be included in the 5-7 page count. The 

paper should be paginated, with one-inch margins, and a size 12 font. You must choose 

an appropriate title for each paper. Paper topics must be cleared with the instructor by 

September 20.  The completed paper will be due on December 1. Students will present 

their paper in class on December 6.  For the presentation, students will prepare a 

PowerPoint presentation, which outlines the thesis (central question), summarizes the 
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argument, and offers a conclusion.  The oral presentation should last approximately 5 

minutes with about 3 minutes for discussion of the paper (information on the oral 

presentation of the paper is repeated in the section below). The paper (including the oral 

presentation) is worth 30% of your grade. 

 

Two Integration Reflection Assignments 

 

Information on these assignments appears at the end of the syllabus 

 

 

Class Participation and Leading of In-class Discussions 

 

Each student will be scheduled to do lead discussion on issues for debate from the CQR 

Reader.  For this component, students will prepare a PowerPoint that summarizes the 

main ideas of the issue and raises questions for general debate and discussion.  Each 

presentation should last approximately five to seven minutes and will be followed by 

class debate/discussion on the issue.  These discussions will be scheduled for the second 

half of the class each day and students will be expected to have read the material 

thoroughly so that we may have an active and thoughtful exchange of ideas. Class 

participation will account for 10% of your grade. 

 

Midterm and Final Examinations 

These will last two hours each. On the exams, students will be required to combination of 

short answers (10-12 sentences) and essays as well as identify key terms (taken from the 

list appearing at the end of each chapter of the Hook text).  The midterm exam is worth 

25% of your grade.  The final exam is worth 35% of your grade.  The midterm exam 

will be held on October 11.  The final exam will be held on December 20 from 2:00 

PM to 4:00 PM. Total for this component:  60%.   

 

 

Course Policies: 

 

Please note that the following Reading Assignment Schedule may be subject to change.  

In this event, changes will be announced in class in a timely fashion and students will be 

responsible for keeping themselves informed of these changes.  Students are expected to 

abide by ethical standards and exercise responsibility concerning principles of scholastic 

integrity.  Please be aware that during exams students will not be allowed to leave the 

exam site until they have completed the exam.  Class attendance is mandatory. 
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Reading Assignment Schedule 

 

September 6      The External Environment of US Foreign Policy 

   SWH Chapter 1 

    

September 13  The Historical Context  

SWH Chapter 2; HMS Chapter 1 

 

September 20  Theory and Foreign Policy 

   SWH Chapter 3 

   Discussion: US-China Relations, CQR Chapter 15 

            Afghanistan Dilemma, CQR Chapter 16   

 

September 27  The Presidency and Foreign Policy 

   SWH Chapter 4; HMS Chapter 2 

 

October 4  Congress and Foreign Policy 

   SWH Chapter 5; HMS Chapter 3 

   Discussion: Prosecuting Terrorists, CQR Chapter 6  

    

October 11  Midterm Examination (2 Hours) 

   Video 

    

October 18  The Foreign Policy Bureaucracy 

   SWH Chapter 6; HMS Chapters 8 and 9 

 

October 25    Media and Public Opinion 

   SWH Chapters 7 and 8; HMS Chapter 4  

  

November 1  Interest Groups and Foreign Policy 

   SWH Chapter 9; HMS Chapter 5 

   Discussion: Terrorism and the Internet, CQR Chapter 4  

    

    

November 8  National Security and Defense Policy 

   SWH Chapter 10; HMS Chapters 6 and 7 

   Discussion: Attacking Piracy CQR, Chapter 1 

            Drone Warfare CQR, Chapter 5  

 

November 15  Economic Diplomacy 

   SWH Chapter 11; HMS Chapter 11 

   Discussion: Future of Globalization CQR, Chapter 7 

            Future of the Euro CQR, Chapter 8   

 

November 22  Transnational Policy Challenges 

343



   SWH Chapter 12; HMS Chapters 10 and 12 

   Discussion: Confronting Rape as a War Crime, CQR Chapter 2 

            Climate Change, CQR Chapter 9 

            Dangerous War Debris, CQR Chapter 3 

 

November 29  Regional Issues 

   Discussion: Sub-Saharan Democracy, CQR Chapter 10 

            Europe’s Immigration Turmoil, CQR Chapter 11 

            Crime in Latin America, CQR Chapter 12 

            Democracy in Southeast Asia, CQR Chapter 13 

            Turmoil in the Arab World, CQR Chapter 14 

 

December 6  Student Presentation of Analytical Papers 

 

December 20  Final Exam (2:00-4:00 PM)  

  

 
First Integration Assignment 

 
First-Year Integration is a component of the Core Curriculum. This semester, during the month of 

October, your TLC instructor will invite a guest speaker to your class to speak about a relevant 

course topic from a different discipline.  It is very common for people from different fields and 

with different perspectives to tackle the same problems and questions. Recognizing and 

understanding different approaches is important to enhance one’s understanding of how and why 

issues can be better addressed through the lens of multidisciplinarity.  
 
The conversation you’ll have with the guest speaker and your professor, as well as this written 

assignment, allow you to understand how different disciplines approach similar issues and then 

give you an opportunity to demonstrate in writing your recognition of disciplinary connections. 

  This assignment is designed to allow you to demonstrate your ability to meet the First-Year 

Integration learning outcomes by the end of the semester. 
The First-Year Integration learning outcomes are: 

 
●      Recognize broad connections between multiple disciplines, perspectives, and/or approaches 

to learning. 

 
●      Articulate how the integration of different disciplines, perspectives, and approaches to 

learning can enhance one’s understanding of practical issues and problems. 

 
Write a reflection paper of 2-3 pages (double-spaced) that addresses ALL of the questions 

listed below: 

 

Recognizing Connections Between Disciplines 

1. What is the issue or problem that your guest speaker addressed, and what discipline does 

the guest speaker hail from? (e.g., English, Economics, Communication Studies) 

2. What did you learn about the issue or problem?  For example, what facts (empirical 

evidence), assumptions, questions, or approaches were presented?  

3. What differences did you notice between the way your TLC course has approached this 

topic/problem and the way the guest speaker approaches it? For example, do the 
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disciplines make different assumptions about the issue/problem? Do the disciplines study 

the problem/issue in different ways, or use different techniques? Are the two disciplines 

giving different answers to the same questions, or are they asking different questions? 

What connections can be drawn between the disciplines? Explain. 

 

Articulating the Benefits of Integration 

4. In what way does your thinking about the guest speaker’s comments and your inquiry in 
your TLC class about the same issue/problem encourage you to think about this issue 
differently?  

5. Are there any challenges to thinking about this issue/problem from both disciplinary 
perspectives (of guest speaker and TLC course discipline)?  

6. What are the benefits of thinking about this problem/topic from different disciplinary 
perspectives, simultaneously? 

 

Second Integration Assignment 

For the second integration assignment students will choose to focus on a student project 

from a discipline other than international relations that is presented at the Integration 

Showcase and write a reflection paper of 2-3 pages (double-spaced) on how their own 

disciplinary perspective on the question compares or contrasts with the angle taken by a 

student in another discipline and how and in what ways the two perspectives when taken 

together enhance our appreciation of the question that is the topic of the presentation 
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Course Syllabus 
Philosophy, Politics, and Economics (PPE) Gateway 

Morality, Markets, and Government 
 

 
Required Books: 
Jonathan Anomaly, Geoffrey Brennan, Michael Munger, and Geoffrey Sayre-McCord, Philosophy, 
Politics, and Economics: An Anthology (Oxford) 
Matt Ridley, The Rational Optimist: How Prosperity Evolves (Harper Perennial) 
Other readings on Electronic Reserve at Copley Library 
 
Content: 
Many of our most important public policy debates - such as debates over health care, environmental 
regulation, and social welfare policy – turn on fundamental questions about the role of free markets 
and government regulation in a just society. And these questions are deeply interdisciplinary. At a 
minimum, they involve economic questions about the way in which markets work or fail to work in 
certain contexts, philosophical questions about the nature of fairness, liberty, and equality, and 
political questions about the feasibility of various forms of regulatory control. 
 
This course provides a starting point to thinking about these questions through an introduction to the 
interdisciplinary cluster of Philosophy, Politics, and Economics. The goal of this course is to introduce 
you to some of the key intellectual tools from each of these disciplines, and to show you how they can 
be used together to shed light on important theoretical and practical debates in morality, economics, 
and politics. Topics to be discussed include the nature and justification of property rights, the uses and 
limits of market prices in coordinating economic activity, the role of government regulation in 
correcting market failure, and the nature and significance of key moral ideas such as distributive 
justice, freedom, and equality 
 
Learning Outcomes 

 

By the end of the course, students should be able to: 

 

1. Explain and critically analyze several major theories of freedom, equality, and distributive 
justice. (FETI LO1) 

2. Explain and critically analyze the economic function of property rights, the division of labor, 
and the market price system. 

3. Develop an ethical analysis of key issues in economic and public policy (e.g. minimum wage 
laws, environmental regulation). (FETI LO2) 

4. Reflect critically on one’s own moral obligations as a global citizen, with special attention to 
how one’s perspective and values are shaped by one’s location in the social world. (FETI LO3, 
5) 

5. Critically evaluate others’ arguments on key issues of public policy, and develop your own 
well-reasoned position in a way that integrates the moral, economic, and political knowledge 
you have gained in this course. (FETI LO4) 
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Course Requirements: 
The readings in this course can be dense and difficult.  It will probably take longer than you expect to 
read them once, and it will probably be necessary to re-read most pieces at least once to come to an 
adequate understanding of the material.  You should expect to spend at least six hours per week 
outside of class time reading and re-reading the material.  
 
 Quizzes – I will give 5-10 unannounced, multiple-choice quizzes over the course of the semester.  

The purpose of these quizzes is to test your completion and comprehension of the day’s reading 
assignment, and to encourage attendance at class.  Three things to note about them: 
 First, quizzes are given at the very beginning of class.  You will not be allowed extra time to take 

them if you are late, and you will not be allowed to make them up if you miss them.  So it is to 
your advantage to show up and be seated on time every day. 

 Second, you will receive a zero for any quiz that you miss, for any reason.  However, at the end 
of the semester, I will drop your two lowest quiz scores.  So missing a quiz will not destroy your 
grade.  But you will have a better chance of excelling in the course if you show up regularly.   

  Finally, these quizzes are very difficult, so it is vital that you read the material carefully and in 
advance of class.  Read the material actively, with pen (or computer) in hand to take notes.  
And feel free – encouraged, even – to come to office hours any time to discuss any difficulties 
you might be having with the readings or the quizzes. 
 

 Exams: You will have two in-class exams – one during the regular semester and one final exam. 
Each exam will consist of multiple-choice questions (drawn from your earlier quizzes), short-
answer questions, and possibly a longer essay. The final exam will be cumulative, but will 
emphasize material covered in the last half of the course. Both exams must be taken at the date and 
time at which they are scheduled on this syllabus.  No exceptions will be made except for cases of 
documented medical emergencies.  Please look at the dates now and check for conflicts. 

 
 Papers – You will be asked to write three papers over the course of the semester. I will assign a topic for 

these papers which will involve two tasks: 1) reconstructing an argument or arguments from one or 

more of the readings we have covered in class, and 2) providing an original critical evaluation of 

that/those argument(s).  These papers are short - no less than two and no more than three pages 

(typed, double-spaced, 1-inch margins and normal fonts) in length.  The reason these papers are short is 

to make life easy for you but in order to force you to think carefully about what is essential to an 

argument and what is not.  I will grade these papers with an eye to detail and conceptual rigor.  Expect 

to be challenged.   
 
 Participation – The subject of this course is best learned through active conversation with others.  

It is therefore important that you be a regular participant in classroom discussions.  Ideally, you 
will be sufficiently engaged with the material to contribute to these discussions spontaneously and 
voluntarily.  As an additional stimulus, however, I will call randomly on students to answer 
questions in class.  If you cannot answer a question satisfactorily (due to lack of preparation or 
absence), your class participation grade will be affected.  Students may ask at any time to be 
informed of their current class participation grade. 
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Your Grade 
Each activity in this class is worth a certain number of points.  Your grade will be determined based on 
a straight (un-curved) analysis of percentage of points earned vs. total points. 
 
Quizzes: 5-10 @ 5 points each   25-50 
Exam 1     40    
Final Exam    60 
Papers: 3 @ 20 points each  60 
Participation    20 
Total Points:    205-230 
 
A+  97 - 100% 
A  93 - 96.9 
A-  90 - 92.9 
B+   87 - 89.9 
B  83 - 86.9 
B-  80 - 82.9 
C+   77 - 79.9 
C  73 - 76.9 
C-  70 - 72.9 
D+  67 - 67.9 
D  63 - 66.9 
D-  60 - 62.9 
F  59.9 or below 
 

 
 

Academic Integrity 
You are expected to know and follow University Policies on cheating and plagiarism. See the Code of 
Academic Integrity. Outside research is a good thing in philosophy.  Just cite it!  If it is determined that 
you have cheated, you will fail the course and I may recommend that you be expelled from the 
University.   
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Schedule for PPE 101 
 
KEY DATES AT A GLANCE 
Feb 23  - No class: instructor away 
Feb 25  - First Exam 
Mar 21-28  -  No class: Spring Break 
Mar 31  - Second Exam 
May 12  - Section 2 Final Exam at 11:00 AM 
May 17  - Section 1 Final Exam at 11:00 AM 
 
 
Schedule of Readings 
 
Note:  
[ER] = Electronic Reserves 
[PPE] = Philosophy, Politics, and Economics 
[RO] = Rational Optimist 
 
 
Week 1 (Jan 26-28) – Introduction: From Anarchy to Affluence 
  Jan 26: 

 Introduction to course 
Jan 28:  

 Thomas Hobbes, Leviathan, [PPE, pp. 10-12 only] 
 Matt Ridley, The Rational Optimist, Chapter 1, “A Better Today, The 

Unprecedented Present,” pp. 11-28. [RO] 
 
 

Week 2 (Feb 2-4) – Property Rights and the Tragedy of the Commons 
Feb 2:  

 John Locke, “Of Property” [PPE, pp. 131-133] 
 David Hume, “Of Justice and Property” [PPE, pp. 133-141] 

Feb 4:  
 David Schmidtz, “The Institution of Property” [PPE, pp. 147-159] 

 
 

Week 3 (Feb 9-11) – The Division of Labor 
Feb 9:  

 Adam Smith, “Of the Division of Labor” [PPE, pp. 164-172] 
 Matt Ridley, The Rational Optimist, Chapter 1, “A Better Today, The 

Unprecedented Present,” pp. 32-46. [RO] 
Feb 11: 

 Matt Ridley, The Rational Optimist, Chapter 2, “The Collective Brain: Exchange 
and Specialization After 200,000 Years Ago,” pp. 47-84. [RO] 
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Week 4 (Feb 16-18) – The Prisoners’ Dilemma and Opportunity Cost 

Feb 16 
 Robert Axelrod, “The Evolution of Cooperation” [ER] 
 Matt Ridley, The Rational Optimist, Chapter 3, “The Manufacture of Virtue: 

Barter, Trust, and Rules after 50,000 Years Ago,” pp. 85-100 only. [RO] 
Feb 18 

 Frédéric Bastiat, “What Is Seen and What Is Not Seen,” [ER] 
 
 
Week 5 (Feb 23-25) – First Exam  

Feb 23: 
 No class, Instructor Away 

Feb 25: 
 First Exam 

 
 
Week 6 (Mar 1-3) – The Uses and Limits of Market Prices 
  Mar 1 

 Friedrich Hayek, “The Use of Knowledge in Society [PPE, pp. 172-177]  
  Mar 3 

 Steven Kelman, “An Ethical Critique of Cost-Benefit Analysis” [PPE, pp. 394-
401] 

 
 
Week 7 (Mar 8-10) –  Market Failures and Market Solutions 

Mar 8: 
 David Friedman, “Market Failures” [PPE, pp. 214-232]  

  Mar 10: 
 Ronald Coase, “The Problem of Social Cost” [ER] 

 
 

Week 8 (Mar 15-17) – Market Failures and Government Failures 
  Mar 15: 

 Edwin Dolan, “Controlling Acid Rain” [ER] 
Mar 17: 

 Randy Simmons, “Pathological Politics” [ER]  
 
 
Mar 21-28 – No class, Spring Break 
 
 
Week 9 (Mar 29-31) – Voting 

Mar 29: 
 Geoffrey Brennan and Loren Lomasky, “Is there a Duty to Vote?” [PPE] 

Mar 31: 
 Second Exam 
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Week 10 (Apr 5-7) –Theories of Justice, Part 1 

Apr 5: 
 Mill, “Utilitarianism” [PPE, pp. 287-294] 

Apr 7: 
 John Rawls, “A Theory of Justice” [PPE, pp. 294-316] 

 
Week 11 (Apr 12-14) – Theories of Justice, Part 2 
  Apr 12: 

 Rawls, continued 
Apr 14: 

 Robert Nozick, “Anarchy, State, and Utopia” [PPE, pp. 317-344] 
 
 
Week 12 (Apr 19-21) – Freedom and Paternalism 

Apr 19:  
 John Stuart Mill, “On Liberty” [PPE, pp. 516-525] 

Apr 21:  
 Excerpts from Sarah Conly, Against Autonomy: Justifying Coercive 

Paternalism 
 
 
Week 12 (Apr 26-28) – Equality and Sufficiency 
  Apr 26: 

 Harry Frankfurt, “Equality as a Moral Ideal” [PPE, pp. 352-367] 
Apr 28: 

 Elizabeth Anderson, “What is the Point of Equality?” 
 

 
Week 14 (May 3-5) – Exploitation and the Market 

May 3: 
 Karl Marx, excerpts from Economic and Philosophical Manuscripts of 1844 [ER] 

May 5: 
 Janet Radcliffe-Richards, “Nephrarious Goings-On: Kidney Sales and Moral 

Arguments” [ER] 
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PPE Gateway Writing Assignments 
 

Short Writing Assignments 
You will be asked to write three papers over the course of the semester. I will assign a topic for 
these papers which will involve two tasks: 1) reconstructing an argument or arguments from 
one or more of the readings we have covered in class, and 2) providing an original critical 
evaluation of that/those argument(s).  These papers are short - no less than two and no more 
than three pages (typed, double-spaced, 1 inch margins and normal fonts) in length.  The 
reason these papers are short is to make life easy for you but in order to force you to think 
carefully about what is essential to an argument and what is not.  
 
Your papers will be graded on the basis of (a) Conceptual clarity regarding key economic and 
philosophical ideas, (b) the quality and rigor of your reasoning and argumentation on key 
economic and philosophical issues, and (c) your ability to appreciate and evaluate multiple 
perspectives on the issue at hand. A rubric will be provided with more specific guidelines 
regarding the breakdown of your grade. 
 
Writing Assignment #1 
What does Peter Singer think citizens of wealthy countries owe to the global poor, and why? 
Explain his ethical reasoning. Then, critically analyze that reasoning. Finally, reflect on how 
one’s answer to questions about global poverty might reflect one’s place in the social world. 
Would you take the same stance on this moral issue if your social, political, and economic 
circumstances were radically different than they actually are? 
 
Writing Assignment #2 
Drawing on Hayek's discussion of prices and information in "The Use of Knowledge in Society," 
explain why Hayek might oppose minimum wage laws. After you've explained Hayek's 
argument, come up with the best objection to it that you can. Finally, briefly respond to that 
objection on Hayek's behalf. Note: the best objection will be one that directly addresses 
Hayek's *argument*. In other words, don't just respond to Hayek by saying why you think 
minimum wage laws might be a good idea. Respond by saying why you think Hayek's argument 
that they are a *bad* idea fails - e.g. what mistake it makes or what consideration it leaves out. 
 
Writing Assignment #3 
Suppose someone born into a middle-class American family goes to college, gets a degree in 
business, starts her own company, and becomes wealthy. Would such a person *morally 
deserve* the wealth that they earn? What would John Rawls say in answer to this question, and 
what would his ethical reasoning be? After explaining Rawls' argument, critically evaluate it. Do 
you agree with Rawls' position? If not, what is the flaw in his argument? If you do agree with 
Rawls, then what's the best *objection* to Rawls' argument that you can think of, and how 
would you respond to it on Rawls' behalf?  
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Excellent (4) Good (3) Needs Improvement (2) Unacceptable (1)
Thesis (10%) The thesis is clearly present and 

states an specific, debatable claim. 

The thesis is obvious, but there 

is no single clear statement of 

it. Thesis could be more precise.

The thesis is present, but must 

be uncovered or reconstructed 

from the text of the paper. Thesis needs to 

be more specific.

There is no thesis, the thesis is 

incoherent, or there are 

multiple competing theses.

Intro/End (5%) Has an introduction that motivates the project and 

defines a sharp focus by clearly stating its central 

aim(s), e.g., a thesis or controlling idea relating to the 

assigned topic.

Introduction is fairly clear, but fails to explicitly 

motivate the project or state its central thesis.

Introduction leaves some substantial 

questions regarding the aim or motivation 

of the paper.

Intro lacking altogether or does not make at 

all clear the goal or significance of the paper.

Ethical Reasoning (25%) Demonstrates mastery of the pertinent ethical 

theories. Clearly identifies the relevant ethical values 

at stake. Demonstrates persuasively how these 

theories and values apply to the issue at hand, giving a 

clear sense of the complexity and nuance of the topic, 

and the possibility of competing values. Demonstrates 

clear awareness of the role of perspective in 

influencing moral judgment.

The discussion of ethical theories and values is 

fairly accurate and precise, but sometimes lacking 

in important details. The application of these 

ethical ideas to the issue is clear and logical, but 

possibly incomplete, overly simplistic, or slightly 

mistaken. Some awareness of the role of 

perspective in influencing moral judgement.

The discussion of ethical theories and 

values is only partially accurate and 

precise. The application of these ethical 

ideas to the issue is sometimes unclear, 

and may also be missing significant details, 

or reflect a bias or one-sidedness in its 

reasoning. Little  awareness of the role of 

perspective in influencing moral 

judgement.

Fails to demonstrate mastery of the pertinent 

philosophical views, concepts, and arguments. 

Provides an incomplete, inaccurate, and/or 

uncharitable exposition and interpretation of 

the pertinent philosophical texts and views. 

Fails to provide adequate explanations for key 

philosophical terms, concepts, or distinctions. 

No awareness of the role of perspective in 

influencing moral judgement.Clarity of Argument (25%) The paper clearly presents strong reasons for 

accepting the thesis. Important assumptions are made 

explicit. Sub-arguments are provided for controversial 

premises. Well-chosen examples are used to illustrate 

potentially unclear ideas. Key premises are plausible 

and logical structure is sound.

The paper presents reasons for accepting the 

thesis, but those reasons are not as clear or 

compelling as they could be. Important 

assumptions are left a little unclear, and more 

could be said to defend controversial premises. 

More examples could be used to illustrate unclear 

ideas. Key premises are somewhat questionable 

and there might be minor issues with the logical 

structure of the argument.

The paper presents reasons for accepting 

the thesis, but those reasons are unclear 

and/or weak. Important assumptions are 

unstated, and controversial premises are 

sometimes left unargued for. Examples are 

poorly chosen or insufficiently used. Key 

premises are questionable and there 

might be serious issues with the logical 

structure of the argument.

The paper does not successfully provide the 

reader with reasons for accepting the thesis. 

Key assumptions, premises, might be missing 

altogether, or are poorly chosen. The logical 

structure of the argument is very unclear or 

missing altogether.

Counter-arguments (15%) The paper considers both obvious and unobvious 

counter-examples, counter-arguments, and/or 

opposing positions, and provides original and/or 

thoughtful responses.

The paper considers obvious counter-examples, 

counter-arguments, and/or opposing positions, and 

provides responses.

The paper  may consider some obvious 

counter-examples, counter-arguments, 

and/or opposing positions, but some 

obvious ones are missed. Responses are 

non-existent or mere claims of refutation.

No counter-examples, counter-arguments, or 

opposing positions are considered.

Organization (10%) It is very easy to follow the argument. It is made 

explicit which claims are being used as premises, and 

how these premises are supposed to support the 

thesis. New premises are each introduced in new 

paragraphs or sections. If there are sub-arguments, it 

is made explicit which argument is the main one, and 

which are the secondary ones.

It is generally easy to follow the argument. It is 

clear which claims are being used as premises, and 

how these premises are supposed to support the 

thesis. Usually, new premises are introduced in 

new paragraphs or sections. If there are sub-

arguments, it is clear which argument is the main 

one, and which are the secondary ones.

It is somewhat difficult to follow the 

argument. It is somewhat unclear which 

claims are being used as premises, and/or 

how these premises are supposed to 

support the thesis. Separate premises are 

lumped together in the same paragraphs 

or sections. If there are sub-arguments, it 

is not clear which argument is the main 

one, and which are the secondary ones.

It is impossible to follow the argument. It is 

completely unclear which claims are being 

used as premises. It is completely unclear how 

the premises are supposed to support the 

thesis. Premises are discussed randomly, or 

not at all. There seem to be many arguments, 

and it is completely unclear which is the main 

one.

Writing (10%) All sentences are complete and grammatical. All 

words are chosen for their precise meanings. All new 

or unusual terms are well-defined. Key concepts and 

theories are accurately and completely explained. 

Good, clear examples are used to illuminate concepts 

and issues. Information (names, facts, etc.) is accurate. 

Paper has been spell-checked and proofread, and has 

no errors, and no rhetorical questions or slang.

All sentences are complete and grammatical. Most 

words are chosen for their precise meanings. Most 

new or unusual terms are well-defined. Key 

concepts and theories are explained. Examples are 

clear. Information (names, facts, etc.) is accurate. 

Paper has been spell-checked and proofread, and 

has very few errors, and no rhetorical questions or 

slang.

A few sentences are incomplete and/or 

ungrammatical. Words are not chosen for 

their precise meanings. New or unusual 

terms are not well-defined. Key concepts 

and theories are not explained. Examples 

are not clear. Information (names, facts, 

etc.) is mostly accurate. Paper has several 

spelling errors, rhetorical questions and/or 

uses of slang.

A few sentences are incomplete and/or 

ungrammatical. Words are not chosen for 

their precise meanings. New or unusual terms 

are not well-defined. Key concepts and 

theories are not explained. Examples are not 

clear. Information (names, facts, etc.) is mostly 

accurate. Paper has several spelling errors, 

rhetorical questions and/or uses of slang.

Philosophy Paper Grading Rubric
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PPE 101 
Morality, Markets, and Government 

 
First Year Integration (CINL) Proposal 

 
We propose to teach LLC sections of PPE 101 with the CINL core attribute. This proposal outlines how 
we plan to teach to the CINL learning outcomes, allow students to practice meeting those learning 
outcomes (through various class activities), and then allow students to demonstrate their ability to 
meet those learning outcomes via a Showcase group assignment and a personal reflection. 
 
This proposal contains: 

 Sample syllabus explaining the role of first year integration in the Core and the LC experience 
and listing the learning outcomes. 

 Examples of class activities allowing students to practice meeting the learning outcomes. 
 Example Showcase assignment prompt. 
 Example individual student reflection prompt. 
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Course Syllabus 

Philosophy, Politics, and Economics (PPE) Gateway 
Morality, Markets, and Government 

 
 
Required Books: 
Jonathan Anomaly, Geoffrey Brennan, Michael Munger, and Geoffrey Sayre-McCord, Philosophy, 
Politics, and Economics: An Anthology (Oxford) 
Matt Ridley, The Rational Optimist: How Prosperity Evolves (Harper Perennial) 
Other readings on Electronic Reserve at Copley Library 
 
Content: 
Many of our most important public policy debates - such as debates over health care, environmental 
regulation, and social welfare policy – turn on fundamental questions about the role of free markets 
and government regulation in a just society. And these questions are deeply interdisciplinary. At a 
minimum, they involve economic questions about the way in which markets work or fail to work in 
certain contexts, philosophical questions about the nature of fairness, liberty, and equality, and 
political questions about the feasibility of various forms of regulatory control. 
 
This course provides a starting point to thinking about these questions through an introduction to the 
interdisciplinary cluster of Philosophy, Politics, and Economics. The goal of this course is to introduce 
you to some of the key intellectual tools from each of these disciplines, and to show you how they can 
be used together to shed light on important theoretical and practical debates in morality, economics, 
and politics. Topics to be discussed include the nature and justification of property rights, the uses and 
limits of market prices in coordinating economic activity, the role of government regulation in 
correcting market failure, and the nature and significance of key moral ideas such as distributive 
justice, freedom, and equality 
 
Learning Outcomes 

 

Ethical Inquiry (FETI) Learning Outcomes 

1. Explain and critically analyze several major theories of freedom, equality, and distributive 
justice. (FETI LO1) 

2. Explain and critically analyze the economic function of property rights, the division of labor, 
and the market price system. 

3. Develop an ethical analysis of key issues in economic and public policy (e.g. minimum wage 
laws, environmental regulation). (FETI LO2) 

4. Reflect critically on one’s own moral obligations as a global citizen, with special attention to 
how one’s perspective and values are shaped by one’s location in the social world. (FETI LO3, 
5) 

5. Critically evaluate others’ arguments on key issues of public policy, and develop your own 
well-reasoned position in a way that integrates the moral, economic, and political knowledge 
you have gained in this course. (FETI LO4) 

 
First-Year Integration Learning Outcomes 

1. Recognize broad connections between multiple disciplines, perspectives, and/or approaches to 
learning (CINL LO1). 

2. Articulate how the integration of different disciplines, perspectives, and approaches to learning 
can enhance one’s understanding of practical issues and problems (CINL LO2). 
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Course Requirements: 
The readings in this course can be dense and difficult.  It will probably take longer than you expect to 
read them once, and it will probably be necessary to re-read most pieces at least once to come to an 
adequate understanding of the material.  You should expect to spend at least six hours per week 
outside of class time reading and re-reading the material.  
 

 
 Daily Reflections –  By 9:00 am before each class session for which there is a new reading 

assignment, you must post to Blackboard approximately 200 words responding to the readings 
assigned for that day. You are not expected to write something that shows mastery of the reading. 
Rather, your purpose is to demonstrate thoughtful engagement with the readings. You must also 
ask a question about the readings. You should come to class prepared to be accountable for what 
you have written and to answer questions about it. All students are responsible for these posting 
regardless of whether they attend class that day.  
Forum postings will be graded 5 (excellent), 4 (solid), 3 (poor), or 0 (could have been written 
without doing the reading at all). One way to ensure achieving a 5 for any particular forum is (in 
addition to making an original post) to compose a thoughtful and respectful reply to another 
student’s posting. 
 

 Exams: You will have three in-class exams – two during the regular semester and one final exam. 
Each exam will consist of multiple-choice questions, short-answer questions, and possibly a longer 
essay. The final exam will be cumulative, but will emphasize material covered in the last half of the 
course. Both exams must be taken at the date and time at which they are scheduled on this syllabus.  
No exceptions will be made except for cases of documented medical emergencies.  Please look at 
the dates now and check for conflicts.  

 
 Showcase Assignment – You will be required to work as a group to prepare a presentation for the 

Integration Showcase, to be held on DATE at PLACE. More information about this assignment will 
be provided in a handout. 

 
 Individual Reflection Paper – You will be required to write a 2000-2500 word paper reflecting on 

the connections between this course and your Fall 2019 LLC course on the theme of Innovation, 
and on the value of interdisciplinary analysis in understanding this theme. More information about 
this assignment will be provided in a handout. 

 
 Participation – Philosophy is best learned through active conversation with others. It is therefore 

important that you be a regular participant in classroom discussions. Accordingly, I will take 
attendance and you will lose all of that day’s participation points if you are absent. In addition, 
showing up late to class three times will equal one absence.  
Adequate participation does not necessarily require that you have an extroverted personality that 
naturally enjoys speaking in class. I will regularly create opportunities for everyone to participate 
in class. This will include calling on people to elaborate a point, respond to someone else’s 
argument, or simply answer a fact-based question. 
There are also a number of ways to lose participation points. These include but are not limited to: 

- Sleeping in class 
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- Texting, emailing, Facebooking, or otherwise using technology for non-academic purposes 
in class 

- Participating in class in a manner disrespectful to your professor or to your fellow students 
- Failure to bring a copy of the assigned readings to class 

 
 
First Year Integration  
USD’s Core Curriculum has four curricular goals: Competencies (eg. Writing), Foundations (eg., 
Religion), Explorations (eg., Science), and Integration. This course will further your introduction to the 
concept of Integration. Integration refers to the ability to make connections between disciplines in 
order to enhance one’s own perspective of complex problems and solutions.  
 
In the Fall semester your LC course allowed you to practice making connections between that course 
and the LC theme. You also attended an open classroom to see how another discipline makes 
connections with that same LC theme.  
 
This semester you will have the opportunity to demonstrate your ability to recognize and articulate 
connections between different disciplines, and to personally reflect on your own understanding of 
integrative thinking. This course will continue to give you examples of how geoscience connects to our 
LC theme of Innovate. By the end of the semester you will be ready to Showcase your abilities at the 
annual Integration Showcase by presenting a group assignment and completing an individual 
reflection.  
 
 
 
Your Grade 
Each activity in this class is worth a certain number of points.  Your grade will be determined based on 
a straight (un-curved) analysis of percentage of points earned vs. total points. 
 
Daily Reflections:    15% 
Exam 1:     20% 
Final Exam:     30% 
Showcase Assignment:    10% 
Individual Reflection Paper:   15% 
Participation:     10% 
 
A+  97 - 100% 
A  93 - 96.9 
A-  90 - 92.9 
B+   87 - 89.9 
B  83 - 86.9 
B-  80 - 82.9 
C+   77 - 79.9 
C  73 - 76.9 
C-  70 - 72.9 
D+  67 - 67.9 
D  63 - 66.9 
D-  60 - 62.9 
F  59.9 or below 
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Academic Integrity 
You are expected to know and follow University Policies on cheating and plagiarism. See the Code of 
Academic Integrity. Outside research is a good thing in philosophy.  Just cite it!  If it is determined that 
you have cheated, you will fail the course and I may recommend that you be expelled from the 
University.   
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Schedule for PPE 101 
 
KEY DATES AT A GLANCE 
Feb 23  - No class: instructor away 
Feb 25  - First Exam 
Mar 21-28  -  No class: Spring Break 
Mar 31  - Second Exam 
May 12  - Section 2 Final Exam at 11:00 AM 
May 17  - Section 1 Final Exam at 11:00 AM 
 
 
Schedule of Readings 
 
Note:  
[ER] = Electronic Reserves 
[PPE] = Philosophy, Politics, and Economics 
[RO] = Rational Optimist 
 
 
Week 1 (Jan 26-28) – Introduction: From Anarchy to Affluence 
  Jan 26: 

 Introduction to course 
Jan 28:  

 Thomas Hobbes, Leviathan, [PPE, pp. 10-12 only] 
 Matt Ridley, The Rational Optimist, Chapter 1, “A Better Today, The 

Unprecedented Present,” pp. 11-28. [RO] 
 
 

Week 2 (Feb 2-4) – Property Rights and the Tragedy of the Commons 
Feb 2:  

 John Locke, “Of Property” [PPE, pp. 131-133] 
 David Hume, “Of Justice and Property” [PPE, pp. 133-141] 

Feb 4:  
 David Schmidtz, “The Institution of Property” [PPE, pp. 147-159] 

 
 

Week 3 (Feb 9-11) – The Division of Labor 
Feb 9:  

 Adam Smith, “Of the Division of Labor” [PPE, pp. 164-172] 
 Matt Ridley, The Rational Optimist, Chapter 1, “A Better Today, The 

Unprecedented Present,” pp. 32-46. [RO] 
Feb 11: 

 Matt Ridley, The Rational Optimist, Chapter 2, “The Collective Brain: Exchange 
and Specialization After 200,000 Years Ago,” pp. 47-84. [RO] 
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Week 4 (Feb 16-18) – The Prisoners’ Dilemma and Opportunity Cost 

Feb 16 
 Robert Axelrod, “The Evolution of Cooperation” [ER] 
 Matt Ridley, The Rational Optimist, Chapter 3, “The Manufacture of Virtue: 

Barter, Trust, and Rules after 50,000 Years Ago,” pp. 85-100 only. [RO] 
Feb 18 

 Frédéric Bastiat, “What Is Seen and What Is Not Seen,” [ER] 
 
 
Week 5 (Feb 23-25) – First Exam  

Feb 23: 
 No class, Instructor Away 

Feb 25: 
 First Exam 

 
 
Week 6 (Mar 1-3) – The Uses and Limits of Market Prices 
  Mar 1 

 Friedrich Hayek, “The Use of Knowledge in Society [PPE, pp. 172-177]  
  Mar 3 

 Steven Kelman, “An Ethical Critique of Cost-Benefit Analysis” [PPE, pp. 394-
401] 

 
 
Week 7 (Mar 8-10) –  Market Failures and Market Solutions 

Mar 8: 
 David Friedman, “Market Failures” [PPE, pp. 214-232]  

  Mar 10: 
 Ronald Coase, “The Problem of Social Cost” [ER] 

 
 

Week 8 (Mar 15-17) – Market Failures and Government Failures 
  Mar 15: 

 Edwin Dolan, “Controlling Acid Rain” [ER] 
Mar 17: 

 Randy Simmons, “Pathological Politics” [ER]  
 
 
Mar 21-28 – No class, Spring Break 
 
 
Week 9 (Mar 29-31) – Voting 

Mar 29: 
 Geoffrey Brennan and Loren Lomasky, “Is there a Duty to Vote?” [PPE] 

Mar 31: 
 Second Exam 
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Week 10 (Apr 5-7) –Theories of Justice, Part 1 

Apr 5: 
 Mill, “Utilitarianism” [PPE, pp. 287-294] 

Apr 7: 
 John Rawls, “A Theory of Justice” [PPE, pp. 294-316] 

 
 
Week 11 (Apr 12-14) – Theories of Justice, Part 2 
  Apr 12: 

 Rawls, continued 
Apr 14: 

 Robert Nozick, “Anarchy, State, and Utopia” [PPE, pp. 317-344] 
 
 
Week 12 (Apr 19-21) – Freedom and Paternalism 

Apr 19:  
 John Stuart Mill, “On Liberty” [PPE, pp. 516-525] 

Apr 21:  
 Excerpts from Sarah Conly, Against Autonomy: Justifying Coercive 

Paternalism 
 
 
Week 12 (Apr 26-28) – Equality and Sufficiency 
  Apr 26: 

 Harry Frankfurt, “Equality as a Moral Ideal” [PPE, pp. 352-367] 
Apr 28: 

 Elizabeth Anderson, “What is the Point of Equality?” 
 

 
Week 14 (May 3-5) – Exploitation and the Market 

May 3: 
 Karl Marx, excerpts from Economic and Philosophical Manuscripts of 1844 [ER] 

May 5: 
 Janet Radcliffe-Richards, “Nephrarious Goings-On: Kidney Sales and Moral 

Arguments” [ER] 
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Examples of Class Activities Allowing Students to Practice Integration 
 
Students will routinely be provided examples during lecture showing the interdisciplinary cluster of 
Philosophy, Politics, and Economics can help to develop creative ways of perceiving and addressing 
social problems in the Innovate LLC.  
 
For example, Ronald Coase in his seminal essay, “The Problem of Social Cost” provides an innovative 
and counter-intuitive way of thinking about externalities – the harmful effects of our behavior on 
others. How can Coase’s unique diagnosis of the problem of social costs help us to think differently 
about potential solutions to problems like environmental pollution or neighborhood zoning? How does 
Coase’s economic perspective differ from the perspective that might be taken by a philosopher 
concerned with justice, or a sociologist concerned with understanding socially constructed patterns of 
behavior? 
 
 
Example Assignment Prompt for Showcase 
 
What is innovation? How can innovative thinking help us to think differently about humanity’s urgent 
challenges? How do the various disciplines in the Innovate LLC define, contribute to, and/or influence 
our approaches to innovation?  
 
In groups you will first list and briefly explain topics from your Fall LLC class that have clear 
connections to issues of innovation and creativity. 
 
Then you will make a list (with explanations) of how topics in this PPE course connect with issues of 
innovation.  
 
Now, make connections between the two disciplines and how they contribute to creative thinking 
about social, political, and/or economic problems. Do both disciplines approach these issues in the 
same way? Or are they different? If they are different, what potential strengths and weaknesses do you 
see in the different approaches? 
 
Be prepared to present your findings, as a group, at the Annual Integration Showcase! 
 
 
Example Individual Reflection Assignment Prompt 
 
At the end of the semester, you will be asked to look back and reflect on how studying the 
interdisciplinary cluster of Philosophy, Politics, and Economics provides resources from which one can 
innovate new responses to social, ecological, and/or economic issues. You will also be expected to 
explore (compare and contrast) how these resources compare with those you gained in your Fall 2019 
Innovate LLC course. The assignment will be to write a 2000-2500 word (double-spaced) essay 
identifying a particular social, political, and/or economic issue, briefly describing the issue and its 
background, and then comparing and contrasting how PPE and (at least) one other discipline 
approaches this issue. 
 
In your essay you should address the following questions: (1) How do Philosophy, Politics, and 
Economics compare with each other and with the other discipline(s) in their understanding of, and 
approach to, your chosen issue? (2) What are the main differences among these disciplinary 
approaches, and why do these differences matter? (3) What are the main strengths and weaknesses of 
these disciplines in helping you illuminate, analyze, and understand the issue and innovate new 
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potential solutions? (4) Can these approaches be combined in ways that enhance innovation? (5) Does 
having a more integrated, multi-disciplinary understanding of the issue seem helpful to you? Why or 
why not? 
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Cover Sheet for Proposed Linked Courses for Advanced Integration 

Course #1: _______________________________________________________________ 

Instructor #1: __________________________________________________________________ 

Department: ___________________________________________ Vote: ___________________ 

Course #2: 

Instructor #2: __________________________________________________________________ 

Department: ___________________________________________ Vote: ___________________ 

Course #3 (if applicable): ________________________________________________________ 

Instructor #3: __________________________________________________________________ 

Department: ___________________________________________ Vote: ___________________ 

Semester to be Taught: ___________________________________________________ 

Other Comments or Information: ___________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 

Note: When submitting linked courses for Advanced Integration, you must also include a 
syllabus (for each course in the pair/cluster) with learning outcomes that align with the Advanced 
Integration learning outcomes (as listed on the ATF report), an explanation of how the linking 
will occur (guest lectures, joint group discussions, etc.) and how often, and an example 
assignment that clearly prompts students to address the advanced integration learning outcomes. 
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                    Textbook (Tectonic & Glaciofluvial)      Mt. Ranier, WA (Volcanic & Glacial)   San Joaquin River, CA (Fluvial)        Torrey Pines, CA (Coastal) 

 

Instructor:   Dr. Suzanné Walther  PhD University of Oregon, 2010 
Research focus: Fluvial Geomorphology and Human-Environmental Interactions 
 

Contact information: The Blackboard email system is the preferred method of contact outside of office hours. 
Additional means of communication are listed below:  

Email:   swalther@sandiego.edu 
Office Location:  SCST 265 

 Office Hours:  M 10am-12pm, T 2:30am-3:30pm, W 12:30-2:30pm, or by appointment  
 
Course description: This course introduces EOS students to major and current concepts in the field of 
geomorphology. We will examine the geologic processes operating at the Earth's surface to understand the origin 
of our planet's varied landscapes. We will explore how landforms respond to climate change, tectonic forcing, and 
changes in land use and address common geomorphic processes including weathering, soils, hill slope processes, 
fluvial processes and landforms, aeolian transport, glacial and periglacial environments, karst, and coastal 
processes. It is designed to help prepare students to enter careers related to geomorphology such as 
environmental geology, environmental consulting, ecosystem restoration, and environmental policy as well as 
graduate programs. *flagged for advanced integration 
 
Class Meeting Schedule: Tues & Thurs 10:45am-12:05pm and Thurs 2:30pm – 6:20pm (lab) 

Class Meeting Location: SCST 471 (lecture), SCST 262 (lab) or in ‘the field’  

Course Materials: P. Bierman and D. Montgomery, 2014, Key Concepts in Geomorphology: W.H. Freeman and 
Co., New York, NY, ISBN-13: 978-1-4292-3860-1 (required). Add. materials will be posted on blackboard. 

 
Course Learning Outcomes: 
After completing and reflecting on experiences in this course, students should be able to: (1) understand and 
identify the processes that form fluvial, hillslope, aeolian, glacial, and other prominent terrestrial landscapes, (2) 
articulate the processes involved in physical and chemical weathering of soils, (3) hypothesize how landscapes 
may respond to changes in geomorphic driving forces (climate, tectonics, human land use), (4) employ, compare, 
and contrast traditional and emerging tools and methods in geomorphology QR1-5, (5) describe how 
geomorphology is used in different disciplines including geology, geo-archeology, geo-engineering, watershed 
management, environmental science, ecology, and land-use planning, (6) utilize algebra, trigonometry, and 
calculus concepts to address basic geomorphic questions QR1-5, and (7) present knowledge and analyses of 
geomorphology in formal written reports, orally, and informally in the field.    
      

*Based on the Core curriculum student learning outcome requirements for Quantitative Reasoning (1-5).  
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Advanced Integration Learning Outcomes: 
In fulfilling the goals of the Advanced Integration Core, students will (1) Recognize broad connections between 
multiple disciplines, perspectives, and/or approaches to learning, (2) Synthesize knowledge and/or skills from 
multiple disciplines or perspectives, and (3) Apply knowledge and/or skills from multiple disciplines or 
perspectives (Integration ATF SLOs 1, 3, and 4). 
 
Course Requirements and Policies 
You are expected to attend class, take quizzes, submit labs, take exams, complete a project, and participate in 
class. You’re taking a class for majors; attendance of all class sessions is strongly advised. If you need to miss a 
class please notify me ahead of time and make arrangements to keep up on assignments. Class attendance will 
greatly benefit your learning as lectures emphasize the most important principles and processes and may deviate 
from the textbook. Come to class on time prepared to engage with your classmates and myself by having read the 
material and completing assignments. Active participation, via discussion and activities, is a required component 
of the class. If you are absent, you are responsible for the material from that class.  
 
If you are absent when an assignment is due, you must still submit the assignment prior to the due date to receive 
credit. Quizzes/journals are submitted on-line via blackboard and are due before the beginning of class on the 
Tuesday of the week in which it is posted. They are based on the reading for that week (Ex: the quiz will become 
available on blackboard after lab on Thursday and is due before class on Tuesday). Because your lowest score is 
dropped, there are no make-ups or late acceptance on the quizzes/journals. Labs are due the following week in 
lab, unless otherwise discussed or noted on the lab. Late assignment grades will reflect 10% reduction per day. 
Check blackboard throughout the semester, as it is where I post grades, announcements, and additional materials.  
 
Student Assessment Activities and Grading:  

15% Reading quizzes -pre-lecture online journals and quizzes to encourage reading and class discussion 

  5% Advanced Integration Core team project and presentation 

30% Labs and Field trip reports -worksheets and formal lab reports 

20% Mid-term -Take home exam covering the first half of course material  

15% Project (Proposal, Write-up, and Presentation) –Group or indiv. field project presented at semester’s end 

15% Final -In class exam comprehensive exam on May 23 @ 11am-1pm  
 

Course grading: A: 93-100% (mastery of the learning objectives); A-: 90-92.9; B+: 88-89.9; B: 83-87.9 (functional understanding of 

the learning objectives); B-: 80-82.9; C+: 78-79.9%; C: 73-77.9% (basic achievement of learning objectives); C-: 70‐72.9%: D+: 68-
69.9; D: 63‐67.9 (met some learning objectives, but significant deficits); D-: 60-62.9: F: below 60% (did not demonstrate understanding 

of most learning objectives) 

 
Advanced Integration Core Project: 

You will be grouped with students from Professor Matt Rich’s ARTV 328/429 Painting courses. Guided by a lecture 
on scale and process in the context of the two disciplines and a field trip in one meeting, you will discuss ideas and 
then create a physical work with a peer from the painting class in a studio workshop for the next meeting, and 
then present your work to the group in the final meeting. Through the project, you will investigate, experiment, 
and create a demonstration of at least one of the processes discussed at a scale appropriate to the medium. This 
assignment is oral and physical. You will receive a detailed prompt outlining this project and the expectations for 
the final presentation in the first group meeting. 
 
Policies: You are expected to follow all University policies and student rights and responsibilities 
(http://www.sandiego.edu/conduct/the_code/university_policies/). Please respect your classmates and yourself 
in the learning process. This includes exercising your utmost integrity in quiz and test taking, not using mobile 
communication devices or laptops, and not talking disruptively in class. Please refer to the following document on 
academic integrity policy: http://www.sandiego.edu/honorcouncil/integrity.php 
 

372

http://www.sandiego.edu/conduct/the_code/university_policies/
http://www.sandiego.edu/honorcouncil/integrity.php


CLASS SCHEDULE (May be subject to changes) 
Day Weekly Topic and Reading Homework Class/Lab Activity Other 

Jan 29th 
Intro to Geomorphology Ch 1 

Geomorphologist’s Toolkit  
 

Lecture + Skills Practice 
Unifying Concepts  

 

Jan 31st Ch 2  Quiz  1 Quantitative Tools Lab  

Feb 5th Weathering and Soils Quiz  2 Lecture  

Feb 7th Ch 3  Weathering Lab  

Feb 12th Hillslopes Quiz  3 Lecture and field trip Adv Int. Project 

Feb 14th Ch 4 and Ch 5  Hillslope workshop Adv Int. Project  

Feb 19th  Quiz  4 Presentations Adv Int. Project  

Feb 21st Glacial and Periglacial Ch 9  Glacial Lab  

Feb 26th Aeolian Processes and Landforms Quiz  5 Lecture  

Feb 28th Ch 10  Aeolian Lab  

Spring Break: No class meeting on Mar 7th or Mar 9th 

Mar 5th Tectonic/Volcanic Geomorphology  Lecture  

Mar 7th Ch 11 and Ch 12 (389-410)  Tectono-Volcanology Lab Receive midterm 

Mar 12th Tectonic and Climatic Geomorphology Quiz  6 Lecture  

Mar 14th Ch 12 (411-423) and Ch 13  Tectono-Climate Lab  

Mar 19th Coastal Geomorphology Quiz  7 Lecture  

Mar 21st Ch 8  Coastal Processes Lab 
Online  

Midterm Due 
FIELD TRIP 

Mar 26th Fluvial Geomorphology Quiz  8 Lecture  

Mar 28th Ch 6 (Channels)  Fluvial Lab 1  

Apr 2nd The Drainage Basin Project ideas Lecture  

Apr 4th Ch 7  Fluvial Lab 2 FIELD TRIP 

Apr 9th Data and data presentation Project proposal draft Lecture Proposal drafts 

   Apr 11th   Project field work 1  

Apr 16th Project and proposal prep  Project proposal due Lecture  
Project proposal 

presentations 

Apr 18th Easter Break: No class or lab meeting Thursday 18th –work on proposals 

Apr 23rd  Landscape evolution Quiz 10 Lecture  

Apr 25th  Ch 14  
Project work field work 

2/Group work  
 

May 7th Peer review of projects  Discussion Peer Review due 

May 9th Presentations and Review  
Final Project 

Presentations 
Final 

presentations 

May 14th Presentations and Review  
Final Project 

Presentations 
Final papers and 

presentations 

Reading and Finals: No class meeting Thurs May 16th  

May 21st  Final Exam in our regular classroom (SCST 471) from 11am-1pm 

Yellow = no class  Bold = Major Assignment Due  Alternating Shading = Weekly grouping 
 

Students with additional needs: In order to ensure equity for each student’s educational experience, if you have a 
documented disability and require accommodations contact me early in the semester so that your learning needs 
may be appropriately met. If you have not yet contacted the Disability and Learning Difference Resource Center 
(DLDRC), Serra Hall Room 300, please do so as soon as possible. To schedule an appointment call 619-260-4655. 

373



Advanced Integration Assignment Prompt: Landform processes and Painting 
EOSC 488: Geomorphology 
ARTV 328: Fundamentals of Painting/ARTV 429: Intermediate/Advanced Painting 
  
In your time at USD, you have studied courses across different inquiry areas and competencies. In 
this Advanced Integration project you will synthesize these Core areas to demonstrate your 
integrative learning ability by drawing meaningful connections between diverse perspectives in a 
way that enhances the immediate field of study, in this case Geomorphology or Painting. 
 
Advanced Integration Learning Outcomes addressed here include being able to: (1) Recognize broad 
connections between multiple disciplines, perspectives, and/or approaches to learning, (2) 
Synthesize knowledge and/or skills from multiple disciplines or perspectives, and (3) Apply 
knowledge and/or skills from multiple disciplines or perspectives.  
 
Assignment 
Guided by a local field trip and a lecture on scale and process in the context of two disciplines, you 
will create and present a physical work with a peer from the partnering course. In the project, you 
will investigate, experiment, and create a demonstration of at least one of the processes discussed 
at a scale appropriate to the medium. 
 
Working with a partner or in small groups (consisting of at least one painting student and one 
geomorphology student), you will design and implement a material system that captures one or 
more of the following effects: 

1.     Displacement or gravity 
2.     Fluid movement 
3.     Throw or splash 
4.    Carving and layering  
5.   Tension and release 
  

 Materials: Open. Could include paint, paint mediums, water, dyes, ink, canvas, jute, wood, 
glass, Plexiglas, sand and other found materials. 

 Dimensions: Open. Choose a scale that best presents your ideas. 

 Deliverable: A physical object and a presentation. 
 
The system you design should involve careful consideration of materials used and the scripting of a 
specific process to achieve the intended effects. Choose materials that have a range of properties 
that will best illustrate your chosen effects. Choose a surface and a support that will best support 
and inform your chosen effects in coordination with your chosen materials.  
 
The final implementation of this system should “tell the story” of how it was made. Consider how 
color, texture can help communicate important aspects of your process that will communicate your 
ideas to an audience. This assignment is both oral and physical. In the final group meeting, the class 
will observe the projects, your group present your work, and the class will discuss the overall 
exercise. Both in the critique and the presentation your group will be expected to make connections 
between Geomorphology and Painting and articulate the synthesis of the concepts learned from 
the collective process. 
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Fundamentals of Painting    
 

Spring 2019

ARTV 328 (3 units)   
Fundamentals of Painting
Matt Rich
Department of Art, Architecture + Art History

T/Th, 9:15 - 12:05, Camino Hall 027
office: CH-P4
email: mattrich@sandiego.edu

Office hrs: 
T 1:15-2:45 pm
Th 1:15-2:45 pm
W 10-12 am

Course Description

This course builds the skills necessary to effectively 
communicate using the medium of  painting, including: 
the creation of  expressive marks, inventive compositions 
and compelling content. In the first part of  the semes-
ter, students will develop the ability to translate visual 
perception into intentional marks and expressive effects. 
Through a series of  projects, fundamental principles 
such as value, texture and color will be isolated and 
explored. Building on these lessons, students will learn 
how to combine and coordinate these principles to 
create dynamic compositions that engage the viewer. As 
the semester progresses, projects will introduce a great-
er range of  techniques/approaches towards specific, 
goal-oriented solutions. Class projects are designed to 
develop a strong, versatile working process to be used 
as a productive tool for future research, analysis and 
expression. This class aims to develop students’ prob-
lem-solving abilities and conceptual interests in such 
a way that capitalizes on their individual strengths and 
experiences.
  
The students’ personal experiences will be addressed 
through explicit attention to process. Class projects are 
structured towards specific goals while leaving ample 
room for experimentation and a variety of  approaches. 
One-on-one and group conversations about these proj-
ects will support the students’ individual explorations 
and encourage the development of  effective working 
methodologies. Students will work in oil paint for the 
first painting.

Advanced Integration Assignment
In addition to our regular class projects we will be work-
ing in groups on a joint project with students from Prof. 
Suzanne Walther’s EOSC 488: Geomorphology class. For 
this project, there will be three shared class meetings 
featuring: a field trip, a lecture on scale and process in 
the context of  the two disciplines, an introductory dis-
cussion, a hands-on workshop, and a final presentation 
and discussion. 
Learning Outcomes

LO1: Creative, Performative, or Receptive Practice
Students create individual art projects where they 
demonstrate engagement with a breadth of  course ma-
terials to apply the principles of  painting in considered 
visual compositions. In-class exercises and assigned 
projects challenge students to engage the aesthetic 
concepts and strategies as seen in individual projects, 

collaborative projects and lectures. Projects are present-
ed and discussed in critiques.

LO2: Engagement with Theoretical Principles 
Through in-class workshops and lectures students gain 
familiarity with the visual strategies of  applied painting 
in contemporary art. Students’ individual projects reflect 
a considered use and awareness of  painting-specific and 
broader two-dimensional visual strategies behind their 
own aesthetic choices. They discuss and hone those 
choices in regular class critiques.

LO3: Historic and Cultural Contextualization
Through discussions, presentations and projects, stu-
dents demonstrate a critical awareness of  the repre-
sentation of  painting, including historical and cultural 
references, as applied in contemporary art. In projects, 
and oral defenses, students situate their own use of  
painting in the context of  contemporary art.

Advanced Integration
In fulfilling the goals of  the Advanced Integration Core, 
after completing and reflecting on the integration experi-
ence in the course, students should be able to:
1. Recognize broad connections between Painting and 
Geomorphology. 
2. Synthesize knowledge and/or skills from Painting and 
Geomorphology. 
3. Apply knowledge and/or skills from Painting and 
Geomorphology. 

Course Expectations

Projects and Exercises
Students are expected to complete all assigned projects 
and exercises by their due date. Students will need to 
work for at least six hours a week outside of  class to 
successfully meet the expectations for this class. 

Readings
There will be select readings required for class discus-
sion. These readings will be distributed on the class 
website, in class, or be placed on reserve in the library. 
If  delivered in a digital format, students are required to 
print out a copy on which they can mark up important 
ideas, questions and items for further research. These 
marked-up texts should be used to help guide you 
through a class discussion of  the text. Look up ideas, 
words, and people that you are not familiar with.

Notes and Sketchbooks
Students should take notes on all course materials and 
keep track of  all planning for course projects. These re-
cords are important not just to successfully engage with 
the course materials, but as a system for you to trace 
ideas that are interesting to you in class and beyond. 
Keeping track of  these ideas, keeping them present and 
networking these ideas with related research is neces-
sary to leading a successful and creative life. Obtaining a 
sketchbook or other method for capturing onging ideas 
and practice is highly recommended.

Participation
Every student should come to every class ready with 
questions, comments or other contribution as a matter 
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of  basic preparation. Students’ contribution is central to 
the success of  this class. An evaluation of  participation 
and contribution will be factored into students’ project 
grades. 

Departmental Lectures
All students are highly recommeded to attend DAA+AH 
Visiting Artist Lectures. Whether or not the topic is 
relevant to class or interesting to you, exposure to how 
and why artists present their ideas is hugely important to 
forming your own strategies for organizing and represent-
ing your thoughts. One Lecture Response will be due.

Field Trips
We will take class trips to visit relevant sites or artists. 
These trips will mostly be during class, but there will likely 
be events outside of  class time that could be valuable to 
students. These events will be announced and students 
are encouraged to contribute their ideas for interesting 
and relevant/related events.

Portfolio & Documentation
Students are responsible for archiving and maintaining all 
of  the work completed in this class in pristine condition 
and a professional manner for review and grading. It is 
strongly recommended that you regularly document your 
work in a professional manner for your own records. 

Attendance
Attendance to every class is expected. Attendance will be 
taken. Two late arrivals (or early departures) equal one 
absence. Late arrival is defined as arriving any time after 
the official start time of  class. One unexcused absence 
is allowed. Additional unexcused absences will result in a 
course grade deduction of  5%. You will not pass this class 
with more than three unexcused absences on your record. 
Students must provide a legitimate, verifiable excuse (e.g. 
doctor’s note) to the instructor no longer than a week 
after the unexcused absence to qualify for an excused 
absence.

Attendance to all class critiques is mandatory. These are 
the most important classes of  the semester.

If  you miss a class for any reason, it is your responsibility 
to contact your colleagues to familiarize yourself  with the 
missed material, complete all assignments, and come to 
the next class prepared. All assignments will be posted on 
the class website for your reference.

Preparedness
You must come to class prepared for the lesson/work 
during that class period. You must have the necessary 
materials and tools to effectively use class time. Failure to 
come to class prepared will equate to an absence.

Grades
Grading will be based on the following criteria: 
1. Completion (ability to follow the procedural, material, 
conceptual parameters of  a given project as outlined in 
the project description). 
2. Execution/Presentation (technical proficiency of  work 
and quality of  presentation).
3. Concept/Ambition (ability to engage project goals with 
effort, creativity and ingenuity of  your ideas). 

Below are a list of  required projects and their weight 
relative to your overall class grade. Factored into each 
project grade will be satisfactory completion of  assigned 
readings, exercises AND PARTICIPATION IN DISCUS-
SIONS. Incomplete grades will not be given unless there 
are legitimate and documented reasons.

Project 1 - 10%
Project 2 (in partnership with EOSC 488 Students) - 5%
Project 3 - 20%
Project 4 - 25%
Project 5 - 40%

Grades will be given on the following scale:

A (95-100) 
A- (90-94)  
Outstanding Achievement: All class expectations surpassed, 
quality of work is outstanding
Consistently produces outstanding projects that go far 
beyond the basic requirements. Work is very well execut-
ed, innovative and exhibits a deep understanding of  the 
course material. Engages in a creative process that em-
braces challenges, originality and innovation. Thoughtfully 
and thoroughly incorporates feedback into work on an 
ongoing basis. Attendance record and class participation 
are exceptional with consistent, substantive contributions 
to class assignments, exercises, readings and discussions. 
Contributes to the success of  peers and to the overall 
wellbeing and success of  the classroom community.

B+ (87-89)
B (84-86)  
B- (80-83) 
Above Average Achievement: Expectations accomplished 
quality of work is above average. 
Consistently produces projects beyond the basic require-
ments. Work is well executed and represents a clear un-
derstanding of  course concepts. Engages in an inquisitive 
creative process that effectively incorporates feedback 
into work on an ongoing basis. Attendance record and 
class participation are good with regular contributions to 
class discussions and activities. Contributes to the class 
community and is respectful of  peers.

C+ (77-79)  
C (74-76) 
C- (70-73) 
Satisfactory Achievement: Basic expectations met, quality of 
work is average.
Produces projects that meet the basic requirements and/
or that are of  inconsistent quality. Execution is average 
and exhibits a basic engagement with course goals and 
rarely exceeds expectations. Feedback is adequately con-
sidered and creative process is sufficient—methods and 
investment of  energy and time need to be improved upon. 
Participation is average and/or inconsistent.  Contribution 
to classroom community is average and/or inconsistent 

D+ (67-69) 
D (64-66)  
D- (60-63) 
Below-Average Achievement: Basic expectations not met and 
quality of work is below average.
Consistently produces projects that do not meet the basic 
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requirements. Work is poorly executed and/or is incom-
plete and does not represent understanding or engage-
ment with course concepts. Feedback is not considered 
and overall creative process reflects insufficient engage-
ment and investment of  time. Rarely participates in class 
discussions and other class activities.

F (0-59)  
Failure / Achievement is Not Satisfactory: Course expecta-
tions not met
Produces projects that fail to meet basic requirements 
and/or have incomplete or missing components. Execu-
tion is inadequate to meet project and course goals and 
does not represent sufficient engagement with course 
concepts. Does not participate in class discussion. Fails 
to meet attendance expectations. Overall, has a non- or 
negative impact on peers and the overall classroom com-
munity.

Redo
You can redo any of  your paintings before turning in your 
portfolio. You must turn in your original project by any 
pre-existing deadlines to be eligible to redo your project 
for the portfolio.

Materials/Facilities/Etiquette
We will have limited materials on hand and students are 
expected to obtain what they need to accomplish their 
projects. As a general rule, please do not bring dangerous 
or toxic materials into the classroom. We have a variety of  
tools and labs available in the department including print
making facilities, a wood and metal shop, laser cutter, 
sewing machine, etc. We will work with Joe Yorty   
(josephyorty@sandiego.edu, 619-260-2704) Facilities 
Manager, to train and schedule access to these resources. 
Choice of  materials and tools will change from project to 
project and from student to student—responsibly identi-
fying and obtaining materials and access to tools is a skill 
we will strenuously emphasize. Personal safety and re-
spect for the balance of  resources across the department 
is necessary. Joe and I will work with you to assist in any 
way we can. Please do not attempt to use any technology 
that you have not been trained on.

Art Supply Stores

Artist & Craftsman Supply
3804 Fourth Ave., San Diego, CA  92103
(619) 688-1911
Store Hours: Mo-Fr: 9-8, Sa. 9-7, Su 11-6

Blick Art Material
1844 India St., San Diego, CA  92101 
(619) 687-0050 
Store Hours: Mo-Fr: 9-8, Sa: 9-7, Su: 11-6

Facilities
Except for times when another class is in session (posted 
on the classroom door) you will have 24-hour access to 
the studio. Immediately after the last day to add/drop 
courses, the class roster will be sent to Card Services and 
you will be given access to the room.

Studio and Community
Students are responsible for helping to maintain a safe, 

clean and productive environment. This includes clean-
ing up after work sessions as well as being considerate 
and careful around other students and their work. Also, 
students are expected to maintain a considerate, open 
discourse with their colleagues as well as refraining from 
eating, texting/other phone use, or other activities that 
might disrupt or negatively impact the classroom commu-
nity. 

Attire
Depending on what you are working on, safe attire will 
mean different things. Wear clothes that are consistent 
with safe operation of  any tools and processes you may 
use. For example, no open-toed shoes are allowed in the 
woodshop. Long hair should be tied back, and dangling 
jewelry should be removed before working in the shop.

Cell Phones/Lap Tops
Turn off  all communication devices before class begins. 
Receiving or returning calls or text messages during class 
time is unacceptable. Using a computer during a lecture, 
presentation, critique or reading discussion for anything 
other than note taking is also unacceptable.

University Academic Requirements and Services

Academic/Disability Support 
If  you qualify for accommodations because of  a disability, 
please notify me as early in the semester as possible with 
a letter from Disability Services.

Academic Integrity 
All behavior and activity should not be harmful to you or 
any other living person or thing, and must be legal and 
in accordance with the USD Integrity Policy: http://www.
sandiego.edu/associatedstudents/branches/vice_pres-
ident/academics/honor_council/integrity_policy.php), 
of  which students acknowledge his or her awareness by 
registering for this course.

Tutoring Center
https://www.sandiego.edu/cas/advising/tutoring-and-cen-
ters/

Student Wellness
If  you or someone you care about is in need of  assis-
tance, or could benefit from our services, please visit the 
web pages of  the wellness units to get more information 
on how to access services, or call us to discuss your 
concerns.  All of  the wellness services are available to 
enrolled students free of  charge and are confidential.
Serra Hall 300
Phone: (619) 260-4655
wellness@sandiego.edu
https://www.sandiego.edu/wellness/

Note
This syllabus and class schedule are subject to small 
changes if  it is in the best interest of  the class. Students 
will be made aware of  any changes.
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week 1
 

week 2

week 3

week 4

week 5

week 6

week 7

week 8

week 9

week 10

week 11

week 12

week 13

week 14

week 15

week 16

1/29

2/5

2/12

2/19

2/26

3/5

3/12

3/19

3/26

4/2

4/9

4/16

4/23

4/30

5/7

5/14

exam

1/31

2/7

2/14

2/21

2/28

3/7

3/14

3/21

3/28

4/4

4/11

4/18

4/25

5/2

5/9

INTRO/ ASSIGN: PROJECT_1

PROJECT_1

DUE: PROJECT_1
ASSIGN: PROJECT_2
LECTURE/DISCUSSION/FIELD TRIP W/ EOSC 488

DUE: PROJECT_2 
PRESENTATION/DISCUSSION WITH EOSC 488
ASSIGN: PROJECT_3

PROJECT_3

NO CLASS - SPRING BREAK

PROJECT_3

 
DUE: PROJECT_3
ASSIGN: PROJECT_4

PROJECT_4

PROJECT_4

PROJECT_5 

PROJECT_5

PROJECT_5

PROJECT_5

PROJECT_5

DUE: PROJECT_5

FINAL REVISIONS DUE

ASSIGN: READING RESPONSE_1

PROJECT_1

HANDS-ON WORKSHOP WITH EOSC 488

PROJECT_3
READING RESPONSE_1_DUE
 

PROJECT_3
ASSIGN: READING RESPONSE_2

NO CLASS - SPRING BREAK

READING RESPONSE_2_DUE 
LECTURE RESPONSE_1_DUE

PROJECT_4

PROJECT_4

DUE: PROJECT_4
ASSIGN: PROJECT_5

PROJECT_5
LECTURE RESPONSE_2_DUE

NO CLASS - EASTER BREAK

PROJECT_5

PROJECT_5

DUE: PROJECT_5

381



Intermediate/Advanced Painting    
 

Spring 2019

ARTV 429 (3 units)   
Intermediate/Advanced Painting
Matt Rich
Department of Art, Architecture + Art History

T/Th, 9:15 - 12:05, Camino Hall 027
office: CH-P4
email: mattrich@sandiego.edu

Office hrs: 
T 1:15-2:45 pm
Th 1:15-2:45 pm
W 10-12 am

Course Description

Students will be expected to build a self-directed 
research practice that they will follow throughout the se-
mester. In this upper-division course, students will work 
through a series of  collaborative projects intended to 
challenge and strengthen their understanding of  the po-
tential of  painting (and 2d media in general) to engage a 
contemporary global, interdisciplinary context. Students 
will work in close consultation with the instructor to 
refine the interrelationship of  material choice, technique 
and concept as they shape and communicate their 
subject matter. Image presentations, discussions, field 
trips, readings, and critiques will provide a framework 
for contextualizing the students’ studio-based projects.

Throughout this course, reference to a wide range of  
media and creative genres will be used to tease out chal-
lenging connections that complicate singular definitions 
and suggest innovative paths forward. Choice of  media 
is open and can include a range of  traditional painting 
and drawing materials (acrylic, oil, watercolor, graphite, 
canvas, paper, etc.), printmaking as well as those sculp-
tural, photographic or digital in nature.

Advanced Integration Assignment
In addition to our regular class projects we will be work-
ing in groups on a joint project with students from Prof. 
Suzanne Walther’s EOSC 488: Geomorphology class. For 
this project, there will be three shared class meetings 
featuring: a field trip, a lecture on scale and process in 
the context of  the two disciplines, an introductory dis-
cussion, a hands-on workshop, and a final presentation 
and discussion. 

San Diego Airport
Later in the semester, we will partner with the Arts Pro-
gram staff  at the San Diego Airport to create artworks 
that will be installed at the airport.

Learning Outcomes

LO1: Creative, Performative, or Receptive Practice
Students create individual art projects where they 
demonstrate engagement with a breadth of  course 
materials applied to two-dimensional visual composi-
tions. In-class exercises and assigned projects challenge 
students to experiment with media and processes to 
engage the aesthetic concepts and strategies as seen in 
class materials and lectures. Projects are presented and 
discussed in critiques.

LO2: Engagement with Theoretical Principles 
In image lectures and assigned texts, students famil-
iarize themselves with a breadth of  painting materials 
and processes in contemporary art. Students’ individ-
ual projects reflect an awareness and consideration of  
the conceptual, material, and disciplinary boundaries 
within the field of  painting, and how their own aesthetic 
choices are calculated results of  exploring this range. 
They discuss and hone those choices in regular class 
critiques.

LO3: Historic and Cultural Contextualization
Through assigned readings, discussions, presentations 
and projects, students develop a critical awareness of  
the field of  painting as it has been explored and chal-
lenged by contemporary visual artists. In presentations, 
writings, projects, and oral defenses, students situate 
their own use of  materials and processes in these art 
historical contexts.

Advanced Integration
In fulfilling the goals of  the Advanced Integration Core, 
after completing and reflecting on the integration experi-
ence in the course, students should be able to:
1. Recognize broad connections between Painting and 
Geomorphology. 
2. Synthesize knowledge and/or skills from Painting and 
Geomorphology. 
3. Apply knowledge and/or skills from Painting and 
Geomorphology. 

Course Expectations

Projects and Exercises
Students are expected to complete all assigned projects 
and exercises by their due date. Students will need to 
work for at least six hours a week outside of  class to 
successfully meet the expectations for this class. 

Readings
There will be select readings required for class discus-
sion. These readings will be distributed on the class 
website, in class, or be placed on reserve in the library. 
If  delivered in a digital format, students are required to 
print out a copy on which they can mark up important 
ideas, questions and items for further research. These 
marked-up texts should be used to help guide you 
through a class discussion of  the text. Look up ideas, 
words, and people that you are not familiar with.

Notes and Sketchbooks
Students should take notes on all course materials and 
keep track of  all planning for course projects. These re-
cords are important not just to successfully engage with 
the course materials, but as a system for you to trace 
ideas that are interesting to you in class and beyond. 
Keeping track of  these ideas, keeping them present and 
networking these ideas with related research is neces-
sary to leading a successful and creative life. Obtaining a 
sketchbook or other method for capturing onging ideas 
and practice is highly recommended.

Participation
Every student should come to every class ready with 
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Syllabus 2

questions, comments or other contribution as a matter of  
basic preparation. Students’ contribution is central to the 
success of  this class. An evaluation of  participation and 
contribution will be factored into students’ project grades. 

Departmental Lectures
All students are highly recommeded to attend DAA+AH 
Visiting Artist Lectures. Whether or not the topic is 
relevant to class or interesting to you, exposure to how 
and why artists present their ideas is hugely important to 
forming your own strategies for organizing and represent-
ing your thoughts. Two Lecture Responses will be due.

Field Trips
We will take class trips to visit relevant sites or artists. 
These trips will mostly be during class, but there will likely 
be events outside of  class time that could be valuable to 
students. These events will be announced and students 
are encouraged to contribute their ideas for interesting 
and relevant/related events.

Portfolio & Documentation
Students are responsible for archiving and maintaining all 
of  the work completed in this class in pristine condition 
and a professional manner for review and grading. It is 
strongly recommended that you regularly document your 
work in a professional manner for your own records. 

Attendance
Attendance to every class is expected. Attendance will be 
taken. Two late arrivals (or early departures) equal one 
absence. Late arrival is defined as arriving any time after 
the official start time of  class. One unexcused absence 
is allowed. Additional unexcused absences will result in a 
course grade deduction of  5%. You will not pass this class 
with more than three unexcused absences on your record. 
Students must provide a legitimate, verifiable excuse (e.g. 
doctor’s note) to the instructor no longer than a week 
after the unexcused absence to qualify for an excused 
absence.

Attendance to all class critiques is mandatory. These are 
the most important classes of  the semester.

If  you miss a class for any reason, it is your responsibility 
to contact your colleagues to familiarize yourself  with the 
missed material, complete all assignments, and come to 
the next class prepared. All assignments will be posted on 
the class website for your reference.

Preparedness
You must come to class prepared for the lesson/work 
during that class period. You must have the necessary 
materials and tools to effectively use class time. Failure to 
come to class prepared will equate to an absence.

Grades
Grading will be based on the following criteria: 
1. Completion (ability to follow the procedural, material, 
conceptual parameters of  a given project as outlined in 
the project description). 
2. Execution/Presentation (technical proficiency of  work 
and quality of  presentation).
3. Concept/Ambition (ability to engage project goals with 
effort, creativity and ingenuity of  your ideas). 

Below are a list of  required projects and their weight 
relative to your overall class grade. Factored into each 
project grade will be satisfactory completion of  assigned 
readings, exercises AND PARTICIPATION IN DISCUS-
SIONS. Incomplete grades will not be given unless there 
are legitimate and documented reasons.

Project 1 - 10%
Project 2 (in partnership with EOSC 488 Students) - 5%
Project 3 - 20%
Project 4 - 25%
Project 5 - 40%

Grades will be given on the following scale:

A (95-100) 
A- (90-94)  
Outstanding Achievement: All class expectations surpassed, 
quality of work is outstanding
Consistently produces outstanding projects that go far 
beyond the basic requirements. Work is very well execut-
ed, innovative and exhibits a deep understanding of  the 
course material. Engages in a creative process that em-
braces challenges, originality and innovation. Thoughtfully 
and thoroughly incorporates feedback into work on an 
ongoing basis. Attendance record and class participation 
are exceptional with consistent, substantive contributions 
to class assignments, exercises, readings and discussions. 
Contributes to the success of  peers and to the overall 
wellbeing and success of  the classroom community.

B+ (87-89)
B (84-86)  
B- (80-83) 
Above Average Achievement: Expectations accomplished 
quality of work is above average. 
Consistently produces projects beyond the basic require-
ments. Work is well executed and represents a clear un-
derstanding of  course concepts. Engages in an inquisitive 
creative process that effectively incorporates feedback 
into work on an ongoing basis. Attendance record and 
class participation are good with regular contributions to 
class discussions and activities. Contributes to the class 
community and is respectful of  peers.

C+ (77-79)  
C (74-76) 
C- (70-73) 
Satisfactory Achievement: Basic expectations met, quality of 
work is average.
Produces projects that meet the basic requirements and/
or that are of  inconsistent quality. Execution is average 
and exhibits a basic engagement with course goals and 
rarely exceeds expectations. Feedback is adequately con-
sidered and creative process is sufficient—methods and 
investment of  energy and time need to be improved upon. 
Participation is average and/or inconsistent.  Contribution 
to classroom community is average and/or inconsistent 

D+ (67-69) 
D (64-66)  
D- (60-63) 
Below-Average Achievement: Basic expectations not met and 
quality of work is below average.
Consistently produces projects that do not meet the basic 
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requirements. Work is poorly executed and/or is incom-
plete and does not represent understanding or engage-
ment with course concepts. Feedback is not considered 
and overall creative process reflects insufficient engage-
ment and investment of  time. Rarely participates in class 
discussions and other class activities.

F (0-59)  
Failure / Achievement is Not Satisfactory: Course expecta-
tions not met
Produces projects that fail to meet basic requirements 
and/or have incomplete or missing components. Execu-
tion is inadequate to meet project and course goals and 
does not represent sufficient engagement with course 
concepts. Does not participate in class discussion. Fails 
to meet attendance expectations. Overall, has a non- or 
negative impact on peers and the overall classroom com-
munity.

Redo
You can redo any of  your paintings before turning in your 
portfolio. You must turn in your original project by any 
pre-existing deadlines to be eligible to redo your project 
for the portfolio.

Materials/Facilities/Etiquette
We will have limited materials on hand and students are 
expected to obtain what they need to accomplish their 
projects. As a general rule, please do not bring dangerous 
or toxic materials into the classroom. We have a variety of  
tools and labs available in the department including print
making facilities, a wood and metal shop, laser cutter, 
sewing machine, etc. We will work with Joe Yorty   
(josephyorty@sandiego.edu, 619-260-2704) Facilities 
Manager, to train and schedule access to these resources. 
Choice of  materials and tools will change from project to 
project and from student to student—responsibly identi-
fying and obtaining materials and access to tools is a skill 
we will strenuously emphasize. Personal safety and re-
spect for the balance of  resources across the department 
is necessary. Joe and I will work with you to assist in any 
way we can. Please do not attempt to use any technology 
that you have not been trained on.

Art Supply Stores

Artist & Craftsman Supply
3804 Fourth Ave., San Diego, CA  92103
(619) 688-1911
Store Hours: Mo-Fr: 9-8, Sa. 9-7, Su 11-6

Blick Art Material
1844 India St., San Diego, CA  92101 
(619) 687-0050 
Store Hours: Mo-Fr: 9-8, Sa: 9-7, Su: 11-6

Facilities
Except for times when another class is in session (posted 
on the classroom door) you will have 24-hour access to 
the studio. Immediately after the last day to add/drop 
courses, the class roster will be sent to Card Services and 
you will be given access to the room.

Studio and Community
Students are responsible for helping to maintain a safe, 

clean and productive environment. This includes clean-
ing up after work sessions as well as being considerate 
and careful around other students and their work. Also, 
students are expected to maintain a considerate, open 
discourse with their colleagues as well as refraining from 
eating, texting/other phone use, or other activities that 
might disrupt or negatively impact the classroom commu-
nity. 

Attire
Depending on what you are working on, safe attire will 
mean different things. Wear clothes that are consistent 
with safe operation of  any tools and processes you may 
use. For example, no open-toed shoes are allowed in the 
woodshop. Long hair should be tied back, and dangling 
jewelry should be removed before working in the shop.

Cell Phones/Lap Tops
Turn off  all communication devices before class begins. 
Receiving or returning calls or text messages during class 
time is unacceptable. Using a computer during a lecture, 
presentation, critique or reading discussion for anything 
other than note taking is also unacceptable.

University Academic Requirements and Services

Academic/Disability Support 
If  you qualify for accommodations because of  a disability, 
please notify me as early in the semester as possible with 
a letter from Disability Services.

Academic Integrity 
All behavior and activity should not be harmful to you or 
any other living person or thing, and must be legal and 
in accordance with the USD Integrity Policy: http://www.
sandiego.edu/associatedstudents/branches/vice_pres-
ident/academics/honor_council/integrity_policy.php), 
of  which students acknowledge his or her awareness by 
registering for this course.

Tutoring Center
https://www.sandiego.edu/cas/advising/tutoring-and-cen-
ters/

Student Wellness
If  you or someone you care about is in need of  assis-
tance, or could benefit from our services, please visit the 
web pages of  the wellness units to get more information 
on how to access services, or call us to discuss your 
concerns.  All of  the wellness services are available to 
enrolled students free of  charge and are confidential.
Serra Hall 300
Phone: (619) 260-4655
wellness@sandiego.edu
https://www.sandiego.edu/wellness/

Note
This syllabus and class schedule are subject to small 
changes if  it is in the best interest of  the class. Students 
will be made aware of  any changes.

Syllabus 3
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week 1
 

week 2

week 3

week 4

week 5

week 6

week 7

week 8

week 9

week 10

week 11

week 12

week 13

week 14

week 15

week 16

1/29

2/5

2/12

2/19

2/26

3/5

3/12

3/19

3/26

4/2

4/9

4/16

4/23

4/30

5/7

5/14

exam

1/31

2/7

2/14

2/21

2/28

3/7

3/14

3/21

3/28

4/4

4/11

4/18

4/25

5/2

5/9

INTRO/ ASSIGN: PROJECT_1

PROJECT_1

DUE: PROJECT_1
ASSIGN: PROJECT_2
LECTURE/DISCUSSION/FIELD TRIP W/ EOSC 488

DUE: PROJECT_2 
PRESENTATION/DISCUSSION WITH EOSC 488
ASSIGN: PROJECT_3

PROJECT_3

NO CLASS - SPRING BREAK

PROJECT_3

 
DUE: PROJECT_3
ASSIGN: PROJECT_4

PROJECT_4

PROJECT_4

PROJECT_5 

PROJECT_5

PROJECT_5

PROJECT_5

PROJECT_5

DUE: PROJECT_5

FINAL REVISIONS DUE

ASSIGN: READING RESPONSE_1

PROJECT_1

HANDS-ON WORKSHOP WITH EOSC 488

PROJECT_3
READING RESPONSE_1_DUE
 

PROJECT_3
ASSIGN: READING RESPONSE_2

NO CLASS - SPRING BREAK

READING RESPONSE_2_DUE 
LECTURE RESPONSE_1_DUE

PROJECT_4

PROJECT_4

DUE: PROJECT_4
ASSIGN: PROJECT_5

PROJECT_5
LECTURE RESPONSE_2_DUE

NO CLASS - EASTER BREAK

PROJECT_5

PROJECT_5

DUE: PROJECT_5
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Cover Sheet for Proposed Linked Courses for Advanced Integration 
 

 
Course #1: _______________________________________________________________ 
 
Instructor #1: __________________________________________________________________ 
 
Department: ___________________________________________ Vote: ___________________ 
 
 
Course #2: _______________________________________________________________ 
 
Instructor #2: __________________________________________________________________ 
 
Department: ___________________________________________ Vote: ___________________ 
 
 
Course #3 (if applicable): ________________________________________________________ 
 
Instructor #3: __________________________________________________________________ 
 
Department: ___________________________________________ Vote: ___________________ 
 
 
 
Semester to be Taught: ___________________________________________________ 
 
 
 
Other Comments or Information: ___________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________ 
 
 
Note: When submitting linked courses for Advanced Integration, you must also include a 
syllabus (for each course in the pair/cluster) with learning outcomes that align with the Advanced 
Integration learning outcomes (as listed on the ATF report), an explanation of how the linking 
will occur (guest lectures, joint group discussions, etc.) and how often, and an example 
assignment that clearly prompts students to address the advanced integration learning outcomes. 
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Advanced Integration Linked Courses Proposal 
Spring 2019 
  
List of Participating Courses: 
  

THRS 450W Themes in Theological 
Studies (THRS Capstone) 

Emily Reimer-Barry 
erb@sandiego.edu 
  

 LBST 495 Senior Seminar in Liberal 
Studies (LBST capstone) 

 Michele McConnell 
mmcconnell1@sandiego.edu 
 

SOCI 494 Special Topics Capstone Michelle M. Camacho 
mcamacho@sandiego.edu 
 

  
 
  
Learning Outcomes for Advanced Integration: 
 

Successful students will 
synthesize knowledge and/or 
skills from multiple disciplines or 
perspectives. 

CINT (Advanced Integration) 

Successful students will apply 
knowledge and/or skills from 
multiple disciplines or 
perspectives. 

CINT (Advanced Integration) 
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Assignments for Advanced Integration: 
● 4 page Intellectual Autobiography Paper [Step 1: What is my perspective?] 
● Critical analysis of visual imagery related to social justice (dialogue with peers in other 

sections facilitated by the four faculty) [Step 2: Shared conversation from multiple 
perspectives] 

● Shared text (two articles) and conversation [Step 3: Analysis of bias and pros/cons of 
different academic disciplines] 

● Final Advanced Integration reflection paper: either 2-page AI paper demonstrating 
learning outcomes 3 & 4 OR this is embedded in the capstone project (paper, poster) 
within the discipline 

 
Elaboration 
  
The students in our linked courses will all be meeting together in at least two class sessions for 
facilitated discussion under the broad theme of social justice. Our broad question is: How does 
an interdisciplinary and integrative framework help assess and rearticulate the meaning(s) of 
social justice? 
We will approach this from sociology, education, theology, religious studies, among other 
disciplines represented in our capstones. 
 
Each student in participating capstone courses writes an intellectual autobiography paper. In 
this paper, the student reflects upon his/her intellectual journey so far and about his/her 
perspective. We note that no one enters the conversation from a “perspective free location.” 
 
Our second assignment builds upon the first. We will come together as a group (Monday 
afternoon in Salomon Hall, late Feb/early March- TBD) for shared conversation about an image. 
This pedagogy uses an object or image to stimulate a collective conversation between groups. 
 
Our third assignment requires students to read a shared text (probably two scholarly articles in 
sociology/social justice) that we will then come together to discuss and analyze from different 
disciplinary perspectives. 
 
Students will demonstrate advanced integration learning outcomes through their final integration 
papers, which could be a stand-alone assignment or could be embedded into the capstone 
project, depending on the class. 
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Intellectual Autobiography Paper 
  

In this assignment, I’d like you to reflect on your life as a thinker and learner. What motivated 
you to become a {x} major or minor? Which courses and/or texts have been most meaningful for 
you during your undergraduate years? This essay is an opportunity for you to reflect on the 
events and circumstances that led you to choose your major and to help others understand why 
you find your discipline a compelling framework for understanding the world/humanity/G*d.  (If 
you have a double major, you can give ‘equal time’ to your second major, but be sure that you 
adequately attend to your reflection on your coursework as a {x} major/minor.) 
  
You cannot possibly write your full life story—not even your “life of the mind” story—in four to six 
pages.  Therefore, you must select what is most important. Accordingly, you will probably need 
to stress the following 
Ø  Why you chose your area(s) of study 
Ø  The key events, situations, and influences that lead to your disciplinary interests 
Ø  What is it exactly that interests you about your discipline (be sure to be as specific as 
possible and include specific concepts, topics, methods, or perspectives of interest) 
Ø  Your values, skills, and strengths (and if relevant, weaknesses) 
Ø  What disciplinary problems you are interested in 
Ø  Which thinkers, courses, texts, or experiences have most shaped your emerging self-
understanding 
Ø  How you plan to use your disciplinary knowledge and skills in your future, especially in your 
future career plans or goals 
  
If you are having trouble getting started, consider reviewing your DegreeWorks audit alongside 
the course catalog. Reflect on which courses were most energizing, most challenging, most 
interesting, or most frustrating for you. Think about how your perspectives, beliefs, and/or 
values have shifted or changed over time. What learning experiences have been most 
meaningful? What texts or thinkers have been most influential? 
  
Your paper should be 4-6 pages, typed, double-spaced, in a standard 12-point font with 1-in. 
margins. No cover page is needed. You will be asked to discuss the substance of and process 
of writing your paper when we meet in class. Come ready to talk about your intellectual journey 
(so far). 
  
(Much of the phrasing and structure of this assignment has been taken verbatim from Chapter Five of Tanya 
Augsburg’s Becoming Interdisciplinary: An Introduction to Interdisciplinary Studies) 
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Final Paper Assignment (unless AI is embedded in capstone project) 
Review your autobiography paper and notes from our shared conversations with the other 
capstone courses. We have now considered our epistemological frameworks and social 
locations and discussed social justice from multiple perspectives, using visual aids as well as 
academic journal articles to stimulate conversation. How would you now describe social justice 
and your role as a change agent within social structures? What is the benefit of thinking about 
social justice from multiple perspectives? Synthesize and apply your learning in a reflection 
paper that explains your emerging understanding of social justice. 
 
 
Rubric for Assessing CINT in Student Work (Intellectual Autobiography Paper + Reflection Paper) 
  

Learning 
Outcome 

Initial Emerging Developed Highly Developed Comments 

Students will 
synthesize and 
apply 
knowledge 
and/or skills 
from multiple 
disciplines or 
perspectives 
(including {x 
dept 
perspective}). 
  
  
  

Student 
recognizes 
different 
disciplines but 
fails to make 
any meaningful 
connections 
between them. 
  
Student does 
not demonstrate 
clear 
understanding 
of method in {x 
dept 
perspective}). 
  
  
  
  
  

Student 
presents 
confusing 
claims 
regarding {x 
dept 
perspective}. 
  
Student 
recognizes 
different 
disciplines but 
attempt to 
synthesize 
knowledge 
yields 
superficial 
analysis. 
  

Student presents {x 
dept perspective} 
method clearly and 
accurately and 
begins to articulate 
meaningful 
connections 
with/between 
disciplines. 
  
Student work 
demonstrates 
some synthesis 
and application of 
multidisciplinary 
knowledge but 
argument/project is 
not highly 
developed. 

Student work 
demonstrates highly 
developed and 
sophisticated synthesis 
and application of 
multidisciplinary 
knowledge rooted in clear 
understandings of {x dept 
perspective} methods. 
  
Argument is clear, 
coherent, and well-
developed throughout. 
  
  
Exhibits a high degree of 
complex thought 
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Spring 2019 
LBST 495 (3 Units) 

Senior Seminar in Liberal Studies  
MW 2:30 – 3:50 Loma Hall 318 

 
Instructor Contact Information and Office Hours 
Instructor: Michele McConnell 
Email: mmcconnell1@sandiego.edu 
Office Hours: TBA and by appointment 
Room: MRH 237 
 
Course Description 

LBST 495 is a course designed for Liberal Studies majors who plan to teach in grades K-8.  
The Liberal Studies major culminates in a capstone seminar in which the student will 
meaningfully connect the concentration area to course work taken and complete a semester-
long research project.  This is an opportunity to participate in an in-depth intellectual 
examination of an area of personal and academic interest. The student will demonstrate the 
ability 1) to reason and write clearly and analytically; 2) to comprehend writings on key 
questions and complex problems in the education field from an interdisciplinary perspective; 
and 3) to reflect upon his/her educational experiences in the concentration area and on 
his/her role as future educator. Each student will create a research project that exemplifies 
an ability to integrate the area of concentration to examine a complex issue, problem, or 
phenomenon that in some way also relates to their role as future teachers.   

Course Objectives/Student Learning Outcomes  
 
Upon completion of this course the student will: 
 
Advanced Writing Outcomes: 

• Write with the mastery of a student advanced in an area of study by distinguishing 
and responding to audiences, occasions, and discursive contexts. 

• Apply relevant and compelling content, based on mastery of assigned subjects, in 
order to write more effectively within the area of study. 

• Use credible sources to develop ideas and arguments that are effective within the 
area of study. 

• Cite sources accurately according to the conventions of the area of study. 
• Write clearly and fluently in formats relevant to the area of study, with few errors in 

syntax and grammar. 
 
Academic Excellence, Critical Inquiry and Reflection 

• Effectively use technology as a student and incorporate technology into 
presentations. 

• Critique, analyze, and synthesize current educational research. 
• Actively participate in class and workshop discussions by asking probing questions, 

offering original ideas and views, and listening appreciatively to new perspectives.  
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Ethics, Values, and Diversity 
• Demonstrate dispositions appropriate to, and in concert with, professional and 

classroom situations.  
• Employ relevant ethnic, socio-political, gender, religious, and historical context to 

reflect upon and analyze and interpret texts, and/or synthesize material. 
 
Advanced Integration 

• Synthesize knowledge and/or skills from multiple disciplines or perspectives. 
• Apply knowledge and/or skills from multiple disciplines or perspectives. 

 
 
Textbooks/Readings 
 
Texts will be provided via Blackboard as required. 
 
 
Course Requirements and Assessment Plan  
Students are expected to: 
 
1. Attend all class meetings, complete all course readings on time and participate in 
class discussions of the readings.       (20%) 

• Attend all meetings. Students may be excused from one class meeting, provided that 
the professor is notified in advance. Additional absences will negatively impact the 
course grade. 

• Come prepared to actively participate in all in-class discussions, activities, and 
assignments. 

• Complete assignments per syllabus and Blackboard. 
• Be fully prepared and participate in all peer review sessions. 
• Assignments Include: 

o 3 Peer Review Sessions:     75pts 
o Advanced Integration Critical Analysis of Imagery  25 pts 
o Advanced Integration Article Discussion   25 pts 
o Class Discussions and Reading Presentations:   75 pts 

2.  Complete Research and Written Assignments.     (80%) 
• Complete and submit all written assignments using APA format. 
• Present findings from readings, research, and individual project to whole class. 
• Assignments Include: 

o Intellectual Autobiography and Topic Proposal:  50pts 
o Preliminary Bibliography:     50pts 
o Full Draft #1       100pts 
o Full Draft #2       100pts 
o Final Paper (Including Advanced Integration Reflection) 300pts 
o Class Presentation      200pts 

 
There are 1000 points available in the class. 
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Course Outline 
 

  Monday Wednesday Items Due 
Week 1 
(1/28-
1/30) 

 Introductions, syllabus, 
goals, final project, 

brainstorming 

Have read two exemplars 
provided, analysis of 

exemplars, brainstorming 
Have read exemplars 

Week 2 
(2/4-
2/7) 

Designing and writing a 
research question 

Come prepared with 
access to literature from 
program, brainstorming 

session, writing a proposal 

Have access to literature  

Week 3 
(2/11 -
2/14) 

Feedback Session 
Proposal Proposal Due Topic and reflection 

proposal due this week 

Week 4 
(2/18 -
2/21) 

Analyzing Research, 
Critiquing Literature, 

Zotero 
Individual Meetings 

Be collecting, reading, 
analyzing at least 10 

sources 

Week 5 
(2/25-
2/28) 

Forming an Argument, 
Analyzing Exemplars 

Forming an Argument, 
Analyzing Exemplars Bibliography is Due 

Week 6 
(3/4-
3/6) 

Spring Break – No 
Class  

Use this time work on 
gathering more sources, or 

forming your argument 

 

Week 7 
(3/11-
3/14) 

Structure and Audience Peer Review Draft of Lit 
Review  

Week 8 
(3/18-
3/21) 

Peer Review Draft of 
Lit Review 

Writing Time, Draft #1 
Due 

Draft #1 Due: This is 
the purpose + literature 

review 

Week 9 
(3/25-
3/28) 

Digging in: Reflection Individual Meetings  

Week 10 
(4/1-
4/4) 

Individual Meetings Peer Review  

Week 11 
(4/8-
4/11) 

Peer Review Writing Time, Draft #2 
Due Draft #2 Due 

393



 4 

Week 12 
(4/15-
4/18) 

Peer Review  Topic Dependent Upon 
Draft #2 

Week 13 
(4/22-
4/25) 

No Class Peer Review  

Week 14 
(4/29-
5/2) 

Individual Meetings Individual Meetings Final Due on 5/9 

 Week 15 
(5/6-
5/9) 

Creating a Professional 
Presentation Presentation Styles  

Final Monday, 5/20 2-4PM   

 

Presentations (Plan 
your travel 

accordingly)   

   
 
Writing Support – USD Writing Center 

Need help with a paper or writing assignment? We have the tutoring help you need. 

USD Writing Center, which is free to all USD students, helps students improve their 
academic writing. Students may bring work in any stage of completion to the Writing Center, 
from brainstorming notes to rough drafts to graded essays. Students are tutored individually 
by their peers in all phases of the writing process, including: 

• understanding a text 
• thinking critically 
• generating paper topics 
• developing and focusing ideas 
• organizing information 
• refining and expanding ideas 
• grammar and punctuation 

The Writing Center tutoring services are free and by appointment, with drop-ins 
accommodated if appointment slots are open. Tutoring sessions usually last 45 minutes to 
one hour. At this time we are unable to provide tutoring to online students. Note: The 
Writing Center is not open during finals, Intersession or Summer Session. 

Location: Founders Hall, Room 190B 
Hours: Mon-Wed: 9 a.m. – 7 p.m., Thu: 9 a.m. – 1 p.m. and 2 p.m. – 7 p.m., Fri: 9 a.m. 
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– 2 p.m. 
Contact: For an appointment, stop in or call our direct line at (619) 260-4581. 
https://www.sandiego.edu/cas/writing/writing-center/ 

 
 
Requests for Accommodation 
 
Reasonable accommodations in accordance with the Americans with Disabilities Act will be 
made for course participants with disabilities who require specific instructional and testing 
modifications.  Students with such requirements must identify themselves to the University 
of San Diego Disability Services Office (619.260.4655) before the beginning of the 
course.  Every effort will be made to accommodate students’ needs, however, performance 
standards for the course will not be modified in considering specific accommodations. 
 
USD –Policy Information 
 
Grade of Incomplete: 
The grade of Incomplete (“I”) may be recorded to indicate (1) that the requirements of a course have 
been substantially completed but, for a legitimate reason, a small fraction of the work remains to be 
completed, and, (2) that the record of the student in the course justifies the expectation that he or 
she will complete the work and obtain the passing grade by the deadline. It is the student’s 
responsibility to explain to the instructor the reasons for non-completion of work and to request an 
incomplete grade prior to the posting of final grades. Students who receive a grade of incomplete 
must submit all missing work no later than the end of the tenth week of the next regular semester; 
otherwise the “I” grade will become a permanent “F.” 
 
A Petition for a grade of incomplete must accompany all requests for an incomplete at the end of the 
course term. Criteria for changing a grade of incomplete to a letter grade must be negotiated with the 
instructor before the final class. The criteria must be outlined on the signed Incomplete Request 
Form. A completed form with both the instructor and student signature must be turned in by the last 
session of the class. Without a student signed form the registrar requires assignment of a grade of F. 
A student must complete an incomplete by the 10th week of the next session or a grade of F is 
permanently calculated in the overall grade point average. Any attempts to complete an incomplete 
after the 10-week deadline requires the approval of the Associate Dean of the School of Education. 
 
 
Statement on Plagiarism 
The complete plagiarism policy is available for your review at: 
http://www.sandiego.edu/associatedstudents/branches/vice_president/academics/honor_c
ouncil/integrity_policy.php  
 
All members of the University community share the responsibility for maintaining an 
environment of academic integrity since academic dishonesty is a threat to the University.  
 
Acts of academic dishonesty include: a) unauthorized assistance on an examination; b) 
falsification or invention of data; c) unauthorized collaboration on an academic exercise; d) 
plagiarism; e) misappropriation of resource materials; f) any unauthorized access of an 
instructor’s files or computer account; or g) any other serious violation of academic integrity 
as established by the instructor 
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Sociology Capstone: Advanced Interdisciplinary 
Research 

Spring 2019 
SOCI 494 

 
Course description:  
 
A capstone is a research 
seminar in which graduating 
sociology majors are 
exposed to additional work 
in methods and theory while 
pulling all their previous 
coursework in sociology—
statistics, methods, theory – 

as well as other substantive fields—together into a piece of scholarship. In addition, in 
their integration papers students will explicitly synthesize and apply knowledge and skills 
from two distinct disciplines, one of which will be represented within the scholarship and 
curriculum of the Sociology department. We will meet as a seminar in addition to 
carrying out independent work.   Our work will bring all your preparation in the major to 
bear on the topic at hand.   
 
In this class students have different options for data analysis:  1) students may gather 
original data during the capstone, 2) use data collected as part of an individual or group 
research project in their research methods and statistics courses, or 3) work with an 
existing data set such as the General Social Survey.  Students may elect to work in teams 
or individually. 
 
As part of the capstone, students will write a senior paper, such as a thesis, or complete 
some other kind of professional “product”.  Because this class serves to integrate the 
major, both methods and theory are required prerequisites.  
 
Students will engage in professionalization processes, and produce a career portfolio. As 
part of this class, we will collectively attend the Pacific Sociological Association’s 
conference in Oakland, California, March 28-31, 2019.  Students are also required to 
present at USD’s Spring Creative Collaboration Research Conference on Thursday April 
11, 2019. 
 

Professor: Michelle Madsen Camacho 
Classroom:  TBD 
Class meeting: MWF    
Office hours: TBD 
Office location: Serra Hall 315F  
Email: mcamacho@sandiego.edu  
Phone: x7826 
Course prerequisites: SOCI 201, SOCI 202, SOCI 301  
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Learning Outcomes: 

I. Students will contrast critical perspectives about generating and disseminating 
knowledge through scholarship, and describe the social importance of that work.  

II. Students will both synthesize and apply knowledge and methods from sociology, 
liberal studies, religious studies, cultural studies); 

III. Students will construct a sound research argument, clearly articulating a thesis, 
analyzing evidence, and reporting conclusions as supported by the evidence. 

IV. Students will orally present their work from a scholarly perspective at a 
professional research conference adhering to sociological conventions for delivery 
and style. 

V. Students will define a career pathway appropriate to a sociology Bachelor’s 
degree.  

 
 
Course Evaluation: 
For the research project, students may choose to work on a team project, or individually.   
If a team project is chosen, the topic will be Social Justice, to correspond with the 
Advanced Integration theme.  
 
Students will be assessed on the Advanced Integration component through linked course 
conversations and homework assignments, as well as through an Advanced Integration 
paper.  
 
Assignments:  
Intellectual Autobiography Paper  

A paper of 4-6 pages in which the student reflects on his/her intellectual journey 
during college. See attached assignment for details. (see handout) (10%) 

 
Integration Assignments and discussion leadership  

We will be working with students in other capstone courses on three special 
projects: one methodological, one critical analysis, one visual representations.  
Students will responsible for leading these discussions after the work is 
completed.  A discussion schedule will be distributed (number of times presenting 
will be dependent upon enrollment).  (20%) 
 

Progressive papers/Writing Assignments (25%) 
Five writing assignments corresponding to elements of research project, with 
reflections.   A key step in developing any research project is reviewing the 
existing literature to see what is already known on the topic. This allows you to 
search for gaps in the literature that your study might fill. Each individual or 
group will compile an annotated bibliography of at least 30 peer-reviewed articles 
or academic books pertaining to their chosen subject. Each article or book in the 
bibliography must include a summary of at least 100 words. The summaries 
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should briefly discuss the findings of the article or book, and how it relates to the 
project.  
 
 

Presentation of research - In class and formal presentation. (10%)  
 
Final project and Advanced Integration report due during finals week (25%) 
 
Career portfolio (10%)  
 
 
Required Texts: 
Booth, W, G Colomb, and J Williams. 2016. The Craft of Research. 4th edition. Chicago: 
University of Chicago Press.  ISBN: 9780226239736 
 
American Sociological Association. Strong Ties, Weak Ties, or No Ties: What Helped 
Sociology Majors Find Career-Level Jobs? Roberta Spalter-Roth, Nicole Van Vooren, 
Michael Kisielewski, Mary S. Senter, July 2013 
http://www.asanet.org/documents/research/pdfs/Bach_Beyond5_Social_Capital.pdf   
 
Burnett & Evans. 2017.  Designing your Life.  Alfred a Knopf. ISBN-13: 978-
0451494085  
 
 
Optional resources on reserve 
Johnson, WA, R Retting, G Scott and S Garrison. 2009. The Sociology Student Writer’s 
Manual. New Jersey: Pearson-Prentice Hall. 
 
Galvan, JL. 2009. Writing Literature Reviews. 4th Edition. California: Pyrczak 
Publishing. 
 
 
Class Format: 
The class format consists of lectures (to introduce key concepts), class discussions on 
integrations of critical perspectives (dominant format), small group work, and discussion 
of written assignments to workshop the material.  For the class to be successful it will 
require the full attention and participation of everyone in the seminar.  Please come to 
class prepared, having completed the assignments, and ready to discuss the material.   
 
Academic Integrity: 
Please review the academic handbook for the policy on academic integrity.   If you will 
be using a computer to take class notes, no online activity will be allowed unless it is part 
of a class exercise. Any misuse of this privilege may result in a ban on computers in the 
classroom.  Please make sure mobile phones are turned off prior to class.   
 
Accommodations:  
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Please notify me during the first week if any disability accommodations are needed for 
you or if you play a university sport, etc. 
 
Course schedule: 
Week 1 
Overview Welcome/Syllabus/Discussion 
 Capstone Research in Sociology 

(Please set up a time to meet with me during office hours.  Bring with you a typed 
page with your potential research topics). 

Read for next week: From, The Craft of Research: Chapter 1, 3, 4,  
Due next class: Intellectual Autobiography 
 
Week 2  
Feasibility and Scope: 
 Part one: Social research questions-- Discussion of topic areas – concept mapping 
 Preparing an annotated bibliography 

Library Resources meeting with Michael Epstein, Librarian.  Meet in Copley lib. 
 
Week 3  
Process and Problems   
 Inductive vs. deduction – theory and data  
 Research Strategies, overview 
 Ethical guidelines, Review of IRB.  Guest speaker on IRB -- Provost’s Office  
 ANNOTATED BIBLIOGRAPHY DUE TODAY 
Read for next week:  From, The Craft of Research: Chapter 4, 5, 6 
 
Week 4  
Integration Linked Class Session TBD 
 
Week 5  
Developing the project 
 Discussion – data collection and analysis  
 On your own: Revising Literature Review  
Reading strategies From: The Craft of Research:  pp106-107 
  
Week 6    
Critical perspectives: Identifying research potential and problems 
LITERATURE  REVIEW DUE IN CLASS.  Please bring copies to distribute to your 
classmates. 
 
Week 7  Spring Break 
 
Week 8 
Data analysis 
Preparing for Professional Conference  
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Week 9  
Preparing for Professional Conference  
Pacific Sociological Association’s conference in Oakland CA March 28-31, 2019 
 
 
Week 10  
Conference Reflections  
Considering careers and professional directions 
 
Week 11 Preparation for:  Creative Collaborations: A Conference Celebrating Research, 
Scholarship and Creative Activities  
USD’s Spring Creative Collaboration Research Conference on Thursday April 11, 2019. 
12:15 - 2:15 p.m. 
Hahn University Center 
 
Week 12 –Read Designing your life 
Alumni & graduate school panel 
 
Week 13 --Portfolios  
o Career Services 
o Read Development and delivery of elevator speeches: Wreden, Nick. 2002. How 
to Make Your Case in 30 Seconds or Less. Harvard Management Communication Letter; 
Jan2002, Vol. 5 Issue 1, p3. ;  
View:  “How To” elevator speech 
http://www.youtube.com/watch?v=tgCssZhVUUE&feature=related   
o On Networking, read:  ASA’s Strong Ties, Weak Ties, or No Ties: What Helped 
Sociology Majors Find Career-Level Jobs? Roberta Spalter-Roth, Nicole Van Vooren, 
Michael Kisielewski, Mary S. Senter, July 2013 
http://www.asanet.org/documents/research/pdfs/Bach_Beyond5_Social_Capital.pdf     
  
Week 14  
Discussion:  Implications of Research and Social Action  
 
Week 15  
Reporting Research:   Reports and student feedback   
 
Finals Week - Project and report due by Wed. May 21 7 pm 
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Intellectual Autobiography 
 

In this assignment, I would like you to reflect on your life as a thinker and learner. What 
motivated you to become a Sociology major or minor? Which courses and/or texts have been 
most meaningful for you during your undergraduate years? This essay is an opportunity for you 
to reflect on the events and circumstances that led you to choose your major and to help others 
understand why you find your discipline a compelling framework for understanding the 
sociological imagination. 
 
You cannot possibly write your full life story—not even your “life of the mind” story—in four to 
six pages.  Therefore, you must select what is most important. Accordingly, you will probably 
need to stress the following 

Ø Why you chose your area(s) of study 
Ø The key events, situations, and influences that lead to your disciplinary interests 
Ø What is it exactly that interests you about your discipline (be sure to be as specific as 

possible and include specific concepts, topics, methods, or perspectives of interest) 
Ø Your values, skills, and strengths (and if relevant, weaknesses) 
Ø What disciplinary problems you are interested in 
Ø Which thinkers, courses, texts, or experiences have most shaped your emerging self-

understanding 
Ø How you plan to use your disciplinary knowledge and skills in your future, especially in 

your future career plans or goals 
 
If you are having trouble getting started, consider reviewing your DegreeWorks audit alongside 
the course catalog. Reflect on which courses were most energizing, most challenging, most 
interesting, or most frustrating for you. Think about how your perspectives, beliefs, and/or values 
have shifted or changed over time. What learning experiences have been most meaningful? What 
texts or thinkers have been most influential? 
 
Your paper should be 4-6 pages, typed, double-spaced, in a standard 12-point font with 1-in. 
margins. No cover page is needed. You will be asked to discuss the substance of and process of 
writing your paper when we meet in class. Come ready to talk about your intellectual journey (so 
far). 
 
(Much of the phrasing and structure of this assignment has been taken verbatim from Chapter Five of Tanya 
Augsburg’s Becoming Interdisciplinary: An Introduction to Interdisciplinary Studies) 
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Assignments	for:	Capstone	in	Sociology	–	Proposed	linked	course	with	THRS	495,	LANG	495,	LBST	495.		

Autobiographic	Essay	–	Students	use	essay	format	to	explain	their	disciplinary	lens	(see	sample	
assignment)	and	to	demonstrate	their	integrative	knowledge,	methods	and	learning	styles.		This	project	
provides	the	foundation	for	future	discussions	of	synthesis	across	disciplines.	

Integrative	Course	Assignments	–	The	goal	of	these	three	assignments	is	to	draw	meaningful	
connections	between	diverse	theoretical	and	methodological	perspectives.	We	will	be	working	with	
students	in	other	capstone	courses	on	three	special	projects:	1)	“vantage	point”	project	that	embeds	
critical	analysis	of	professor’s	guiding	theoretical	lens/perspectives	2)	a	shared	classroom	event	for	
understanding	methodological	content	analysis	3)	an	applied	project	with	another	linked	course	that	
uses	visual	representations	as	content	for	understanding	methodological	differences.		Students	will	
responsible	for	leading	these	discussions	about	each	of	these	after	the	work	is	completed.		A	discussion	
schedule	will	be	distributed	(number	of	times	presenting	will	be	dependent	upon	enrollment).			

Student	presentations--	Students	will	present	the	results	of	their	research	to	multiple	broad	audiences.		

Final	capstone	project,	in	addition	to	final	project,	students	produce	a	report	that	incorporates	
reflections	using	integrative	knowledge	gained	in	the	course.		
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THRS 450W 
Themes in Theological Studies 
3 units 
 
 
 
 
 
 
 
 
THRS 450W:01 
A study of selected issues, problems, or themes of relevance across the various 
specialties and subfields in theological studies. The selected issue or theme will be 
explored both deeply and broadly. Specification will be made by the instructor. The 
course may be repeated for credit with different course content. This course meets 
the requirements for a USD W course. Students will produce and orally present 
substantial term papers. 
  
Elaboration: 
This course is a capstone seminar for THRS majors and minors in which students plan and execute 
senior projects (in most cases, 15-20 pg. term papers). In addition, in their integration papers 
students will explicitly synthesize and apply knowledge and skills from two distinct disciplines, 
one of which must be represented within the scholarship and curriculum of the department. Classes 
will be conducted seminar-style, with required participation among all students. Prerequisites: 
THRS 301; declared major or minor in THRS. 
 
Welcome to the new capstone seminar. We’ve made some changes to the THRS curriculum for 
majors and minors, and your cohort is leading the way. This course is intended to: 

-Delve deeply into your particular interests in theological and/or religious studies; 
-Encourage students to synthesize and integrate learning in the major/minor; 
-Give you the opportunity to demonstrate that you have met THRS program learning 
outcomes at an advanced level; 
-Plan and craft a research paper that demonstrates your skills in research, writing, 
synthesizing and applying knowledge from multiple disciplines (with special focus on 
theology and religious studies, but which may include history, art, philosophy, psychology, 
or another discipline) 
-Foster your critical self-reflection on your growth as a person and as a student during your 
college years; 
-Build community among THRS majors and minors. 

Emily Reimer-Barry, Ph.D.    Office: Maher Hall 276-D 
Email:  erb@sandiego.edu    Office Hours: Tues & Thurs 9-11:30am 
Office phone: 6827 
Course prerequisites: Declared THRS major or minor; completion of THRS 301. Ideally, this course 
will be taken in the student’s final semester at USD. Students graduating in December should plan to 
take it in the spring semester prior to their final semester. 
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Writing Component 
This course fulfills the W requirement for the core curriculum, which means that the course 
requires frequent writing assignments with instructor feedback. We will build on the knowledge 
and skills you gained in your THRS 301 Café course. With regard to the research paper, we will 
utilize a process-oriented approach so that you receive feedback on each stage of the writing 
process including brainstorming, topic selection, research, outlining, drafting, and revising. To 
prepare you for success in your research, we will have a library orientation that explores use of the 
library’s resources. We will also cover important topics in class such as: brainstorming, citation of 
sources, effective organization, and use of source material. You will choose a research topic after 
the first half of the semester and will have smaller assignments to complete leading up to the draft 
of the research paper. Students will receive feedback from the instructor and from peer writing 
partners on several occasions through the course of the writing process. We will also benefit from 
the expertise of THRS faculty who visit the seminar to discuss their writing practices and best tips 
for writing in the disciplines of theology and religious studies. 
 
Advanced Integration  
Background: In their first year integration experiences, students began to recognize broad 
connections between multiple disciplines, perspectives, and approaches to learning. Students also 
began to articulate how the integration of different disciplines, perspectives, and approaches to 
learning can enhance one’s understanding of practical issues and problems. These learning 
outcomes were reinforced in the THRS 301 Religion Café course, with particular attention paid to 
student recognition of the differences between methods in theology and religious studies (and other 
subfields represented within the expertise of THRS faculty, including the historical-critical 
methods for studying the bible, biblical hermeneutics, and theological ethics). Other courses within 
the major give students the opportunity to survey particular methods and thematic courses of study.  
 
This Integrative Experience: See attached AI for linked course proposal. 
 
 
Learning Outcomes: 
At the conclusion of this 
course, students will be able to: 

Alignment with Curriculum Assessment 

1. describe and contrast various 
methodological approaches to 
theology and religious studies 
as well as implications for 
these debates; 

THRS PLO 1 and THRS PLO 
2 

Summary/Critical Reaction 
papers 

2. name and analyze 
assumptions in theological 
arguments, evaluate evidence 
in theological arguments, and 
ask critical questions about 
theological arguments (such as: 
Who benefits from this 
construction of reality? What 

THRS PLO 1 and THRS PLO 
2 

Summary/Critical Reaction 
papers 
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alternatives have been rejected 
and why? How do these claims 
cohere with other theological 
claims?) 
3. name and analyze 
assumptions in religious 
studies arguments, evaluate 
evidence in religious studies 
arguments, and ask critical 
questions about religious 
studies arguments (such as: 
Who benefits from this 
construction of reality? What 
alternatives have been rejected 
and why? How do these claims 
cohere with other religious 
studies claims?) 

THRS PLO 1 and THRS PLO 
2 

Summary/Critical Reaction 
papers 

4. synthesize knowledge and/or 
skills from multiple disciplines 
or perspectives (including 
theology and religious studies); 

CINT (Advanced Integration) Linked course conversations; 
Integration paper 

5. apply knowledge and/or 
skills from multiple disciplines 
or perspectives (including 
theology and religious studies); 

CINT (Advanced Integration) Linked course conversations; 
Integration paper 

6. write with the mastery of a 
student advanced in THRS, 
applying relevant content; and 
evaluate and use credible 
sources to develop an 
argument that is effective 
within THRS 

CADW (Advanced Writing) 
LO 1-2 

Capstone research paper 

7. use credible sources, cite 
sources accurately, and 
conform to a manual of style 
(specifically, 
Turabian/Chicago Manual of 
Style) when constructing a 
research paper 

THRS PLO 3 and CADW LO 
3-4 

Capstone research paper 

8. develop, research, and write 
a thesis-driven, well organized, 
persuasively written research 
paper of approximately 15-20 
pages in length (not including 
bibliography). 

THRS PLO 3 and CADW LO 
5 

Capstone research paper 

9. reflect thoughtfully on one’s THRS program assessment Intellectual Autobiography 
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intellectual journey at USD 
and on one’s goals for the 
future. 

Paper; Career Development 
Workshop (Skills Inventory); 
Senior Exit Survey 

Required Readings Available at the USD Bookstore: 
Daniel Pals, Nine Theories of Religion, Oxford University Press, 2015. 
Wayne C. Booth, et. al., The Craft of Research, 4ed. (Chicago: University of Chicago Press, 2016). 
Readings on Blackboard as indicated by an asterisk* 
All handouts (given in class and posted on Blackboard) are required readings. 
 
Recommended: 
Dr. J. Colombo, Using Copley Library as a Resource in Research, available online: 
http://catcher.sandiego.edu/items/cas/LibraryResourceManual_1_3.pdf 
Strunk and White, The Elements of Style, 4ed. (New York: Longman, 2000). 
 
Participation Policy: 
We are a learning community, and your participation in this learning community will contribute immensely 
to our communal and individual learning experiences. The assigned readings for each day should be read 
before we meet in class. Most class sessions will be seminar-style in-depth discussions of the assigned 
readings. Please come prepared and ready to participate in class discussion. Please bring to every class the 
book from which that day’s readings were assigned. If a personal situation, family crisis, or illness 
interrupts your ability to attend class, contact me in a timely fashion and we can discuss your options for 
completing the course assignments. 
 
 
Assignments Weight 
1. Intellectual Autobiography Paper 50 points 
2.  3-pg Summary and Critical Reaction Papers (6, 50 points each) 300 points 
3.  Facilitation of Seminar Discussion (with partner on assigned day) 50  points 
3. Integration Paper 100 points 
4. Topic and Preliminary Bibliography for Research Paper 25 points 
5. Outline of Research Paper, Thesis Statement, and Expanded Bibliography 25 points 
6. Research Paper Draft 50  points 
7. Peer Evaluation Exercise 50 points 
8. Oral Presentation of Research 100 points 
9. Final Research Paper 250 points 

Grading: 
 
A 94-100% 
A- 90-93.9% 
B+ 88-89.9% 
B 84-87.9% 
B- 80-83.9% 
C+ 77-79.9% 
C 74-76.9% 
C- 70-73.9% 
D+ 67-69.9% 
D 64-66.9% 
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D- 60-63.9% 
F 0-59.9% 
 
Assignments and Assessment: 
 
Please note the different expectations for the Integration paper, Intellectual Autobiography paper, and 
Research paper.  
 
Intellectual Autobiography Paper 
A paper of 4-6 pages in which the student reflects on his/her intellectual journey during college. See 
attached assignment for details. Due on the second day of class. 
 
Integration Paper/Project 
See linked course proposal, attached. 
 
Reading Summaries & Critical Reaction Papers (6, 50 points each=300 points) 
In order to encourage students to keep up with the assigned readings and to think critically about the 
assignments before coming to class, each student must write a 3-page summary/analysis of six assigned 
readings in the first half of the course as we are delving into the distinct methods of religious studies and 
theology.  These summary/critical reaction papers should be typed, double-spaced, in 12-point font. Your 
summary should be turned in to the professor (hard copy only) at the end of class on the day that reading is 
discussed. Please put your name, the date, and the assigned reading on the top line of the paper. Points will 
be deducted for late papers. If your paper is turned in after class, the highest grade you can receive is 17 
points. If your paper is turned in the day after class, 15 points; two days late, 10 points; three days late, 5 
points. I will not accept reading summaries that are more than three days late. No re-writes allowed. No 
“dropped” papers. Every grade counts. 
 
This is a valuable exercise in preparation for the research paper because it gives you an opportunity to 
practice careful reading and succinct writing. It is especially important that you give a fair summary; points 
will be deducted if you misrepresent the author’s position by overly simplistic analysis. After a succinct and 
careful summary, you can engage the author by asking questions, noting connections between authors, or 
critically evaluating the author’s method. Your tone should be balanced and professional. Avoid casual, 
harsh and/or flowery rhetoric. All paraphrasing and quotations should be cited using the Turabian style 
guide; again, this is good practice for the research paper. Limit block quotes; the substance of the paper 
should be your paraphrasing and synthesis. Your paper should not be longer than 3 pages. The rubric I will 
use to grade your paper can be found in the appendices section of the syllabus. 
 
Facilitation of Seminar Discussion 
Each member of the class is expected to take an active role in class discussions. In addition, students will 
take turns leading the seminar discussion (with a partner). Prior to the days on which you will take the lead, 
I welcome you to meet with me in office hours to discuss the reading and your goals for the class. You are 
encouraged to prepare reflection/discussion questions, and/or to pick out important passages that warrant a 
close reading in class. If you would like the professor to make photocopies of handouts prior to class, you 
must email them at least 24 hours in advance of the class meeting time.  
 
Capstone Research Paper on a Topic Selected by the Student (500 points total) 
Most of the assigned readings for the course focus on themes in theological and religious studies method 
(although we will draw out the implications of these themes in our discussion about the academic study of 
religion, the role of religion in the world, and other topics in the study of theology, biblical studies, religious 
studies, and ethics). The research paper gives you the opportunity to explore a topic you find particularly 
interesting. You do not need to start from scratch in this paper. You can build on your integration paper, a 

407



6	
	

paper you’ve written for another THRS class, or a topic that connects to your post-graduation goals. More 
information will be distributed in class. As we review and discuss your intellectual autobiography papers, 
you may have a better understanding of which “burning question” you will pursue in your integration paper 
and which research question you would like to pursue in your capstone paper. 
  
Our goal is to proceed step-by-step through the process of research and writing so that you can conceive of 
the project in manageable “chunks” and have lots of opportunities to seek feedback (from your peers as well 
as the instructor). Listed below are the assignments that will be graded. There will be other assignments that 
are not graded (brainstorming, discussing your progress in office hours, etc). 
  
Topic and Preliminary Bibliography for Research Paper 25 points 
Outline of Research Paper, Thesis Statement, and Expanded Bibliography 25 points 
Research Paper Draft - Also submit to BB turnitin 100 points 
Peer Evaluation Exercise  50 points 
Oral Presentation of Research 100 points 
Final Research Paper - also submit to BB turnitin 200 points 
 
USD offers a variety of resources to help you improve your writing skills. You may decide that it would be 
helpful for you to seek help at USD’s Writing Center, located in Founders 190B and online at 
www.sandiego.edu/writingcenter. The Center’s website includes helpful writing tips, such as how to avoid 
common errors in grammar and punctuation. For an appointment at the Writing Center, call 619-260-4581. 
If you know you will need to consult the assistance of the Center, plan ahead!  
 
The final version of your research paper is due on May 23rd. Also submit your paper to BB turnitin (under 
the assignment tab of Blackboard). If you are unable to complete the research paper by the due date, you 
must request a grade of Incomplete. (See USD handbook for details). USD subscribes to a web-based 
learning product called BB turnitin, which will be used in this course for the draft of your research paper as 
well as the final submission of your research paper. You will be asked to submit your paper electronically 
via the BB turnitin website, in addition to handing in a hard copy to the instructor (two hard copies of draft, 
one hard copy of final). This will allow you, and the instructor, to determine to what extent your work may 
be in danger of containing plagiarized material. Thus, you will be certain to avoid serious violations of the 
USD Academic Integrity Policy (see below) and the associated penalties. In its most basic function, BB 
turnitin compares the content of submitted papers to the BB turnitin database and checks for textual 
similarities. It then allows the instructor to view a report. The large database contains thousands of college 
and university papers, web pages, electronic journals, and other sources. In this course, students will be 
asked to submit all papers to BB turnitin for textual similarity review and to verify originality. Note that all 
submitted papers will be included as source documents in the BB turnitin reference database solely for the 
purpose of detecting textual similarities and verifying originality. Each student will be responsible for 
submitting his or her papers in such a way that no identifying information about the student is included. A 
student may not have anyone else submit papers on the student’s behalf to BB turnitin. 
 
Policies 
 
Students with Disabilities 
I encourage any student needing to request accommodations for a disability to meet with me in my office 
hours during the first two weeks of class. In addition you will need to contact Disability and Learning 
Difference Resource Center (Serra Hall, Room 300) at your earliest convenience to ensure timely and 
appropriate accommodations. Only students with appropriate documentation will be given permission to 
record class lectures and discussion. Even if you have appropriate documentation it is still your 
responsibility to arrange for special testing circumstances (extended time, use of computer or dictionary, 
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private space) at least 14 days in advance of any examination for which special circumstances are required. 
Please direct any questions about these policies to the Disability and Learning Difference Resource Center 
by calling (619) 260-4655 or by consulting their webpage at www.SanDiego.edu/disability. 
 
Academic Integrity 
Please read the section on academic integrity in the USD Undergraduate Bulletin. Deliberate plagiarism or 
cheating on any exam or paper will result in an F for the entire course. In addition, I am obliged to report all 
case of plagiarism to the Dean of your college and this information becomes part of your student file. 
 
All of the following constitute plagiarism: (1) failure to acknowledge by means of quotation marks and 
complete citations any direct quotations you have taken from sources; (2) failure to acknowledge by means 
of complete citations any paraphrased quotations (phrases or sentences taken from your sources that you 
have summarized by changing a few or many words) you have used; (3) failure to acknowledge all ideas, 
concepts, and specific interpretations you have taken from your sources (if you did not come up with the 
idea in your own mind or if it is not a very general idea known generally to all normal people, then you 
must acknowledge that you learned it from a book, website, article, conversation, etc); (4) failure to 
acknowledge by including a complete bibliography the general help received from books or other sources. 
If you hand in a paper with no bibliography when in fact you consulted books, articles, or internet sources, 
you are claiming to have come up with each and every idea and phrase in the paper entirely by yourself; if 
instead you took some ideas or phrases or sentences from one or more of your sources but fail to 
acknowledge this in footnotes and a bibliography, you have been deceptive. Citations for websites, online 
encyclopedias, etc are permissible in papers only if you do the necessary research to track down the precise 
author, publisher, and information sources that lie behind the website information. Materials on the internet 
vary greatly in credibility; it is your task to determine if and why the material you cite is trustworthy and 
accurate. Other serious violations of academic integrity include the intentional giving or use of external 
assistance during an examination, any intentional falsification or invention of data, citation, or other 
authority in an academic exercise, unauthorized intentional collaboration between students, or any 
unauthorized access of an instructor’s files or computer account. Full copies of the policy on Academic 
Integrity are available at the offices of the Provost, the Vice President for Student Affairs, and the 
Academic Deans. 
 
Pass/Fail Rules 
Academic regulations do not permit students who entered USD in fall 2006 or after to take this course 
Pass/Fail in order to fulfill a Core Curriculum requirement. Such students may take it Pass/Fail only if they 
want it to count as an elective, or as part of a minor. Other students may exercise the Pass/Fail option 
according to the regulations of the Undergraduate Bulletin in effect in the year they matriculated at USD. 
Please consult your academic advisor if you have questions about this policy. 
 
The readings below are subject to change—feedback from faculty in THRS is most welcome. 
 
 
Schedule of Classes 
 
Assigned readings are to be completed before class begins each day so that you will be prepared 
to discuss them in class. 
 
Week 1 
January 28:  Welcome, Introduction to the Course, Review of Turabian citations 
 
Feb 4:  Intellectual Autobiography Paper Due 
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Reminder: All Faith Service on Thursday and “Setting the Standard” Symposium 
 
  Reductionist Approaches to Religious Studies (E.B. Tylor, J.G. Frazer, Sigmund 
Freud, Emile Durkheim, and Karl Marx) [Invite guest faculty from Philosophy, Sociolocy and 
Psychological Sciences with expertise in Taylor, Frazer, Freud, Durkheim, and Marx to class and 
begin discussing how scholars in psychology, sociology, and philosophy study religion differently 
than scholars of religious studies] 
  Readings: Pals, Introduction and Chapters 1-4 
  Summary/Critical Response Paper #1 Due 
 
Feb 11:  Anti-Reductionist Approaches to Religious Studies (Max Weber, William 
James, Mircea Eliade, E.E. Evans-Pritchard, Clifford Geertz) [Invite guest faculty from 
Philosophy, Sociology, Anthropology, and Psychological Sciences with expertise in Weber, James, 
Eliade, Evans-Pritchard, and Geertz to class and begin discussing how scholars in psychology, 
sociology, anthropology, and philosophy study religion differently than scholars of religious 
studies] 
  Readings: Pals, Chapters 5-9 
  Summary/Critical Response Paper #2 Due 
   
Feb 18:  “Drop In” Dialogue with THRS Faculty to discuss religious studies methods 
 
 Historical Theology & Systematic Theology 
Readings: Selections from John Behr’s Way to Nicaea* and Khaled Anatolios’s Retrieving 
Nicaea; Selections Karl Rahner*, David Tracy*[Invite guest faculty from History to class and 
begin discussing how scholars in history use different methods than historical theologians] 

 
 Summary/Critical Response Paper #3 Due 

 
Feb 25:  Theology of the Elites vs Theology of the People 
 Readings: Selections from Orlando Espin*, Leonardo Boff*, James Cone*, Elizabeth  

Schussler-Fiorenza* [Invite guest faculty from Ethnic Studies to class and begin discussing 
how scholars in Ethnic Studies use different methods than liberation theologians] 

 Summary/Critical Response Paper #4 Due 
 
March 4: Womanism and Intercultural Feminism 
 Readings: Katie Geneva Cannon*, Kelly Brown Douglas*, Emilie Townes*, M. Shawn 
Copeland*, Maria Pilar Aquino*, and Kwok Pui Lan* 
  Summary/Critical Response Paper #5 Due 
& 
 Comparative Theology 
 Readings: Selections from Francis Clooney’s Comparative Theology* and The New  

Comparative Theology* 
 Summary/Critical Response Paper #6 Due 

 “Drop In” Dialogue with THRS Faculty to discuss theological methods  
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March 11 Integration Linked Class Session? TBD 
 
March 18:  Research Methods in Copley Library – Session with Martha Adkins 
  Encyclopedias, Search engines, databases, part I 
  Reading: Booth, The Craft of Research parts I & II 
   & Research Teach-In: Brainstorming, Non-linear writing process, strategies for 
topical searches in databases 
 
March 25: Topic and Preliminary Bibliography Due in Class 
  Discuss topics and workshop further research 
 
  “Drop In” Dialogue with THRS Faculty about the process of writing 

Diagnosing and overcoming “imposter syndrome,” strategies for avoiding 
procrastination, wellness check-ins 

 
April 1:  Research Check-In: From Topic to Argument 
  Reading: Booth, Part III 

Narrowing your topic, Managing/Organizing your research data 
Different kinds of outlines 

 
  Outline, Thesis, and Expanded Bibliography Due in Class 

  Pair & Share: Peer feedback on outlines & thesis in class   
 
April 8:  Session with Martha Adkins, Copley Library 
  Finish Booth book in preparation for class 
 
  Discuss Paper Progress and Expectations for Class Presentations 
 
April 11-12 Extra Office Hours 
  Individual Meetings with Professor to Discuss Topic and Progress 
 
April 15: Selections: *Anne Lamott, “Writing a Shitty Draft,” *Natalie Goldberg, “We learn 

writing by doing it.” 
Research Paper Check-In 

  Bring whatever you have so far! 
 
April 22: Research Paper Drafts Due Today- Bring Two Hard Copies (also BB Tin) 
  Distribution of Peer Papers and Peer Evaluation Rubrics 
  Self-Assessment and Group Check-In 
 
 
 
April 29: Peer Feedback Day: Bring completed peer evaluation form and the  
  hard copy of your classmate’s research paper draft 
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  Teach-In: Assessing Feedback, Integrating Helpful Suggestions 
  Review of Expectations for Oral Presentations 
 
May 6  Oral Presentations & Dialogue with THRS faculty 
 
May 13 Senior Exit Surveys & Course Evaluations 
 
*** Final Research Paper Due May 23rd 
 
***The above schedule and procedures are subject to change in the event of extenuating 
circumstances. 
 
In highlight portions above, we indicate a desire to be in dialogue with faculty from other units 
about their discipline-specific methods; we cannot guarantee that those faculty will accept our 
invitations to share expertise with our students but we will do our best to make that happen. 
 
 

Intellectual Autobiography 
 

In this assignment, I’d like you to reflect on your life as a thinker and learner. What motivated you to 
become a THRS major or minor? Which courses and/or texts have been most meaningful for you during 
your undergraduate years? This essay is an opportunity for you to reflect on the events and circumstances 
that led you to choose your major and to help others understand why you find your discipline a compelling 
framework for understanding the world/humanity/G*d.  (If you have a double major, you can give ‘equal 
time’ to your second major, but be sure that you adequately attend to your reflection on your coursework as 
a THRS major/minor.) 
 
You cannot possibly write your full life story—not even your “life of the mind” story—in four to six pages.  
Therefore, you must select what is most important. Accordingly, you will probably need to stress the 
following 

Ø Why you chose your area(s) of study 
Ø The key events, situations, and influences that lead to your disciplinary interests 
Ø What is it exactly that interests you about your discipline (be sure to be as specific as possible and 

include specific concepts, topics, methods, or perspectives of interest) 
Ø Your values, skills, and strengths (and if relevant, weaknesses) 
Ø What disciplinary problems you are interested in 
Ø Which thinkers, courses, texts, or experiences have most shaped your emerging self-understanding 
Ø How you plan to use your disciplinary knowledge and skills in your future, especially in your future 

career plans or goals 
 
If you are having trouble getting started, consider reviewing your DegreeWorks audit alongside the course 
catalog. Reflect on which courses were most energizing, most challenging, most interesting, or most 
frustrating for you. Think about how your perspectives, beliefs, and/or values have shifted or changed over 
time. What learning experiences have been most meaningful? What texts or thinkers have been most 
influential? 
 
Your paper should be 4-6 pages, typed, double-spaced, in a standard 12-point font with 1-in. margins. No 
cover page is needed. You will be asked to discuss the substance of and process of writing your paper when 
we meet in class. Come ready to talk about your intellectual journey (so far). 
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(Much of the phrasing and structure of this assignment has been taken verbatim from Chapter Five of Tanya Augsburg’s Becoming 
Interdisciplinary: An Introduction to Interdisciplinary Studies) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
THRS 495 Rubric for Reading Summaries/Critical Reaction Papers 
Points will be deducted for late papers. If paper is turned in after class, the highest possible grade is 30/50 
Next day: 15/50. Two days late: 10/50. Three days late: 5/50. I will not accept reading summaries that are 
more than three days late. Papers cannot be longer than three typed pages. 
 
Criteria Unacceptable Minimally 

Satisfactory 
Good or Excellent Points 

Content Paper fails to 
summarize main 
ideas of the 
reading, or 
seriously 
misrepresents 
author’s position. 

Some description 
of main ideas, but 
paper presents 
confusing analysis 
or inaccurate use 
of technical terms; 
or overly 
simplistic or 
unbalanced 
analysis. 

Clear, succinct, 
fair and balanced 
summary with 
appropriate use of 
technical terms. 
Critical questions 
raised are 
thoughtful; student 
engages main 
ideas of author and 
analyzes method 
with clarity and 
nuance. 

 
 
 
 
 
 
 
 
_____________/30 

Organization Little or no 
organization; 
paper jumps 
around; no logical 
sequence of 
claims. 

Generally 
organized in a 
logical 
progression; 
paragraph breaks 
are natural; ideas 
flow; some 
transitions. 

Ideas 
systematically 
developed and 
presented in a 
clear, easy-to-
follow 
progression; 
paragraph breaks 
are natural and 
appropriate 
transitions are 
given. 

 
 
 
 
 
 
 
 
 
 
 
_____________/10 
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Mechanics So many errors 
that the paper is 
difficult to follow. 

Some minor 
errors. Several 
awkward 
sentences, or lots 
of typos. 

No mechanical 
errors. 
Sophisticated 
sentence structure, 
professional tone. 

 
 
 
 
 
_____________/5 

Sources/Citations All cases of 
plagiarism. No 
citations (whether 
for paraphrasing or 
direct quotations).  

Inaccurate or 
incomplete 
citations. 

All sources are 
correctly cited and 
properly 
formatted. 

 
 
 
 
 
_____________/5 

 
 
 

    
 
 
_____________/50 

 
	
	
THRS	495_Reimer-Barry	
Research	Paper	Reminders	
 
 
 

Topic and Preliminary Bibliography  of at least five sources (March 25) 25 points 
Outline, Thesis Statement, and Expanded Bibliography of at least eight sources (April 3) 25 points 
Research Paper Draft--Two Hard Copies to Class and online submission to BB turnitin 
(April 17) 

50 points 

Peer Evaluation Exercise (April 24) 50 points 
Oral Presentation of Research (April 29-May 8) 100 points 
Final Research Paper  (Due 5/23 before 4pm)- also submit to BB turnitin 250 points 
 
This assignment should help you: 
 • Become more knowledgeable about a theologian, topic, or ethical issue 
 • Learn how to find various scholarly sources (books, journal articles,  

Vatican statements, policy reports, etc) 
 • Figure out when you can scan and when you need to read carefully 

• Learn how to evaluate sources and to discern which ones are reliable   
 and scholarly 

 • Develop your skills in reading comprehension and description 
 • Paraphrase other people’s arguments clearly and fairly 
 • Develop your critical thinking skills  

• Organize your thoughts 
 • Plan your project and use time effectively 
 • Develop an argument with a clear thesis 
 • Know when to seek help and how to get the help you need 
 • Back up your points with evidence 
 • Learn how to use the Turabian style manual 

414



 

13	
	

13 

 • Correctly cite sources that you use and create a comprehensive bibliography 
 • Synthesize information 
 • Nuance your analysis 
 • Pay attention to the tone and style of your writing 
 • Revise and polish for clarity 
 
Guidelines for the Research Paper 
 
Length:  15-20 pages (not including title page or bibliography) 
Format:  Typed, 11 or 12-point font, Double-spaced, 1-in. margins,  

with page numbers on each page 
Cover page:  Name, course, date, title of paper 
Citations:  Turabian footnotes and complete bibliography 
Audience:  Educated lay audience familiar with broad issues in Christianity 
   (but explain concepts and avoid jargon) 
Tone:   Professional, scholarly, balanced 
 
Introduction:  Introduce the issue, state thesis; give signposts for how  
   argument will unfold 
Body:   Develop argument in step-by-step progression, with  

sub-sections as needed; provide supporting evidence for  
claims. 

   Don’t let quotations do the work for you. Paraphrase when  
   possible; when you must use quotations, explain the quotation  
   in your own words; use them for your own argument.  
Conclusion:  Some summary is ok, but only for main ideas. Conclusion  
   should give some closure to argument but you could also  
   explain avenues for future research, implications of your  
   research, or limitations of your research. This is the place to  
   answer “so what?” 
Appendices:    If necessary, you can add graphics, charts or other material in  
   an appendix. 
Complete Bibliography: Every source that is paraphrased or directly quoted in  
   your paper should have a complete bibliographic entry in your  
   bibliography. You do not need to include materials that you did  
   not use in your paper, even if you read them in the beginning  
   stages of your research.  
 
 
For the oral presentations: plan to present for twenty minutes and to answer questions from your 
classmates for an additional ten minutes. Powerpoint slides should also be turned in to the professor in 
hard copy handout form (2 slides per page). 

 
 

Suggested Timeline 
 

Feb 4 – March 13 
Do exploratory scanning of preliminary research materials; scan the tables of contents of books/journals 
and find encyclopedia articles; begin to narrow your topic; start some in depth reading of select sources 
that you’ve already scanned and determined will be useful for you; take careful notes as you read; update 
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your working bibliography each time you find something useful. Consult Turabian style guide for proper 
formatting of bibliography. Back up your documents or send them to yourself by email just in case.  
 

March 13 – March 22 
Begin to assemble notes that fit together: do you see a pattern emerging? Which authors’ arguments do 
you find most convincing? What new questions do you have? Try drafting a thesis statement. Continue to 
find sources and scan/read as you can. Start writing paraphrased notes and picking out good quotes 
(keeping track of page numbers and citations for each). Back up all of your documents or send them to 
yourself by email just in case. 
 

March 23 – April 3 
Start planning for the next assignment: thesis and outline; begin to synthesize material you’ve found. Can 
you link together any of the notes you’ve collected?  Continue with scanning/reading/paraphrasing as 
described above. You should be able to introduce your topic (the major idea of your paper) and describe 
the scope (authors you will use, state of the question), and major sub-sections of the paper.  Begin to draft 
your thesis (what you will argue, the position you take). Back up all of your documents or send them to 
yourself by email just in case. 

 
April 4 – April 12 

Draft paragraphs that roughly fit your outline, weaving in paraphrased notes and quotations (citing as you 
go). Keep updating your working bibliography. Back up all documents or send them to yourself by email 
just in case. You may need to revise your outline as your own thinking develops. Have periodic check-ins 
with yourself.  Keep finding additional sources as necessary. Make an appointment to meet with professor 
if you feel overwhelmed. Get help early. Don’t let yourself procrastinate. 
 

April 13 - 17 
Go back to working on your draft, section by section. For each section, start with a topic sentence. Then 
give step-by-step argument with evidence. Include citations for paraphrased material as well as direct 
quotations. After you have a draft of each section, take a step back and read the whole document to see if it 
fits together as an argument. Write introduction to set up the argument. Write conclusion to tie it together. 
Draft some transitions. Update your bibliography. Do a few rounds of proofreading, editing, polishing. If 
you have time, bring it to the Writing Center or have a friend read it.  
 

April 17 
Submit draft to BB turnitin. Bring two hard copies of your paper draft and bibliography to class.  
Let it go. 
 

April 23- May 1 
Read your classmate’s paper draft and fill out the peer evaluation form; begin initial preparation for your 
oral presentation (practice describing why this topic interested you, what surprised you about the research 
process, how difficult was it to find reliable sources, what you learned, your position on the issue, etc). 
 

April 29-May 8 
Each person will have 20 minutes to present, and we will have some time for group discussion each day. 
Come prepared to listen to classmates and to learn from one another. 
 

April 24-May 23 
After receiving feedback on your draft (from professor and classmate peer evaluation), make 
improvements, beginning with “big picture” issues of organization, sources, flow of argument; find new 
sources as necessary to fill in any gaps; once the overall argument is in place, polish transitions and 
proofread for grammar and style. Check your footnotes: the first time you mention each source you should 
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have a complete reference in the footnote; all subsequent references to that source can be abbreviated. 
Finish the bibliography and polish for formatting. Check overall formatting like page numbers, block 
quotes, sub-section headings, font and font size, etc. 
 

May 23 
Submit final paper to BB turnitin and bring hard copy to Maher 279 before 4:00pm. Let it go. Enjoy 
your summer. 
 
 
 
 
 
 
 
 
 
 
 
 
Rubrics for Papers: THRS PLO #1  
Department of Theology and Religious Studies, University of San Diego 
 
Program 
Learning 
Outcome 

Initial Emerging Developed Highly 
Developed  

Comments 

#1. 
Students 
will speak 
the 
language 
of 
theology, 
biblical 
studies, or 
religious 
studies. 
 
 

q Misconstrues 
key categories 
in the field 
 

q Misuses or 
fails to use 
appropriate 
technical 
vocabulary: 
terms, 
definitions, 
concepts, 
distinctions, 
etc. 
 

q Ignores or 
misinterprets 
relevant well-
known 
exempla or 
historical data 

 
q Ignores or 

misconstrues 
relevant 
established 
arguments 

 

q Emerging 
awareness of 
key categories 
 

q Identifies and 
begins to use 
correct 
technical 
vocabulary: 
terms, 
definitions, 
concepts, 
distinctions, 
etc. 
 
 

q Demonstrates 
awareness of 
some relevant 
exempla or 
historical data 

 
 

q Includes one 
or more 
relevant 
established 
arguments, 

q Accurately 
uses key 
categories 
 

q Utilizes 
correct 
technical 
vocabulary—
terms, 
definitions, 
concepts, 
distinctions—
with general 
precision 
 

q Attends to 
most of the 
relevant well-
known 
exempla or 
historical data 

 
q Incorporates 

the most 
relevant 
established 
arguments, 
with overall 

q Sophisticated 
deployment of 
key categories 
 

q Employs 
appropriate 
technical 
vocabulary, 
using terms, 
definitions, 
concepts, and 
distinctions 
correctly and 
with nuance 
 

q Skillfully 
deploys 
relevant 
exempla or 
historical data 

 
 

q Dialogues 
with the 
relevant 
established 
arguments, 
demonstrating 

 

417



 

16	
	

16 

 
 
 
 
q Other: 

_______ 
 

with at least 
partial 
accuracy 
regarding the 
content 
 
 

q Other: 
______ 

 

accuracy 
regarding the 
content 

 
q Other: 

______ 
 

deep 
understanding 
of them 
 
 

q Other: 
________ 

 

 
 
 
 
 
 
 
 
 
Rubrics for Papers: THRS PLO #2 
Department of Theology and Religious Studies, University of San Diego 
 

Program 
Learning 
Outcome 

Initial Emerging Developed Highly 
Developed  

Comments 

#2. Students 
will discuss 
fundamental 
issues 
framing the 
academic 
study of 
religion. 
 
 

q Fails to 
describe, 
analyze, 
or 
explain 
religious 
phenome
na: texts, 
rituals, 
practices, 
beliefs, 
etc. 
 
 
 
 
 
 

q Ignores 
relevant 
factors or 
misconst
rues their 
significa
nce 
 
 
 
 

q Hits 
upon some 
key points 
in 
describing, 
analyzing, 
or 
explaining 
religious 
phenomen
a: texts, 
rituals, 
practices, 
beliefs, etc. 
 

q Identifies 
one or 
more 
relevant 
factors, 
perhaps 
misconstru
ing their 
significanc
e 
 

q Identifies 
some 
fundament

q Adequately 
describes, 
analyzes, or 
explains 
religious 
phenomena: 
texts, rituals, 
practices, 
beliefs, etc. 
 
 
 

q Identifies 
relevant 
factors and 
explains their 
significance 
in general 
terms 
 
 
 

q Discusses 
fundamental 
issues in the 
academic 
study of 
religion 

 

q Describes, 
analyzes, or 
explains 
religious 
phenomena—
texts, rituals, 
practices, 
beliefs, etc.—
with depth and 
nuance 
 
 
 

q Explains 
relevant factors 
and their 
significance in 
detail 
 
 
 
 
 

q Sophisticated 
discussion of 
fundamental 
issues in the 
academic study 
of religion 
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q Fails to 

identify 
fundame
ntal 
issues in 
the 
academic 
study of 
religion  
 
 

q Other: 
_______
_ 
 

al issues in 
the 
academic 
study of 
religion 

 
 
q Other: 

______ 
 

 
q Other: 

______ 
 

 
q Other: 

________ 
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Rubrics for Papers: THRS PLO #3 
Department of Theology and Religious Studies, University of San Diego 
 

Program 
Learning 
Outcome 

Initial Emerging Developed Highly 
Developed  

Comments 

#3. Students 
will construct 
well-formed 
written 
arguments. 
 

q Argument 
is generally 
unclear or 
incoherent 

 
 
 
 

q Exhibits 
little or no 
evidence of 
complex 
thought 
 
 
 

q Argument 
is 
disorganize
d 
 
 
 

q Excessive 
stylistic 
and/or 
typographic
al errors 
(~4 or more 
per page) 

 
q Missing 

essential 
citations 

 
q Other: 

________ 
 

q Argument 
is 
somewhat 
clear and 
coherent; 
some 
portions 
may be 
well-
developed 
 

q Exhibits 
some 
evidence of 
complex 
thought 
 
 

q Argument 
has a 
discernible 
structure 

 
 

q Some 
stylistic 
and/or 
typographic
al errors 
(~3 per 
page) 

 
q Minimal 

citations 
 

q Other: 
______ 
 

q Argument 
is generally 
clear and 
coherent; 
most 
portions are 
well-
developed 
 

q Exhibits a 
significant 
degree of 
complex 
thought 

 
q Argument 

proceeds 
logically 

 
 

q Few 
stylistic 
and/or 
typographic
al errors (1-
2 per page) 

 
q Well 

cited 
 
 

q Other: 
______ 
 

q Argument 
is clear, 
coherent, and 
well-
developed 
throughout 
 
 

q Exhibits a 
high degree 
of complex 
thought 

 
 
 

q Argument 
is structured 
logically and 
elegantly 
 

q Virtually 
no stylistic 
and/or 
typographical 
errors 

 
 

q Thoroughly 
cited 

 
 
q Other: 

________ 
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Rubric for Integration Learning Outcomes in Integration Paper/Project 
Department of Theology and Religious Studies, University of San Diego 
 

Learning 
Outcome 

Initial Emerging Developed Highly Developed  Comments 

Students will 
synthesize 
and apply 
knowledge 
and/or skills 
from multiple 
disciplines or 
perspectives 
(including 
theology and 
religious 
studies). 
 
 
 

Student 
recognizes 
different 
disciplines but 
fails to make 
any 
meaningful 
connections 
between them. 
 
Student does 
not 
demonstrate 
clear 
understanding 
of 
distinctiveness 
of TH-RS 
method. 

 
 
 
 

 

Student 
presents 
confusing 
claims 
regarding TH 
&/or RS 
method. 
 
Student 
recognizes 
different 
disciplines but 
attempt to 
synthesize 
knowledge 
yields 
superficial 
analysis. 
 

Student presents 
TH-RS method 
clearly and 
accurately and 
begins to 
articulate 
meaningful 
connections 
with/between 
disciplines. 
 
Student work 
demonstrates 
some synthesis 
and application 
of 
multidisciplinary 
knowledge but 
argument/project 
is not highly 
developed. 

Student work demonstrates 
highly developed and 
sophisticated synthesis and 
application of 
multidisciplinary 
knowledge rooted in clear 
understandings of TH-RS 
methods. 
 
Argument is clear, 
coherent, and well-
developed throughout. 

 
 

Exhibits a high degree of 
complex thought 
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Oral Presentation Evaluation Rubric - THRS 450W 
 

Criteria Unacceptable 
(D range and F) 

Minimally Satisfactory 
(C range) 

Excellent-Good 
(A-B range) 

Organization 
(25 points) 

Audience is not certain of the 
issue at stake. 
Presentation is incoherent, no 
apparent logical progression. 
 

Audience more or less 
understands the issue at stake but 
presenter relies too heavily on 
audience intuition. 
Jumps from a topic to another 
without sufficient exposition.  

Presentation unfolds logically, parts 
cohere. 
Concludes with a succinct summary 
of key points and evaluative 
judgment. 

Content 
(25 points) 

There was little to no 
evidence of research. 
Inaccurate information. No 
synthesis or evaluation of 
ideas. No awareness that 
contrasting points of view 
exist.  
Presentation is elementary, 
driven by opinion. 

Key terms and concepts were not 
explained; 
opinions stated without evidence 
or rationale. 
 

Substantive topic, accurate 
explanation of key terms and 
concepts. 
Evinced extensive research, cited 
varied, credible sources. 
Synthesized & evaluated ideas and 
evidence, including analysis of 
counter. 

 
Diction/Delivery 
(10 points) 

 
Way too casual in 
presentation.  
Presenter was overly anxious, 
jumpy, had difficulty 
pronouncing many words 
Audience had to strain to 
hear throughout the 
presentation. 
 
 

 
Presenter may have been a little 
nervous, or at times spoke too 
softly or too rapidly. Not perfect 
but good enough. 
 
 

 
Presenter was poised, spoke clearly 
and  
with confidence. 
Presentation was completely fluid. 
 

Visual Aids 
(10 points) 

Visual aids more of a 
distraction than a help in 
describing argument or 
evidence. 
 

Overall, the visual aids 
supported the presentation. 
But occasionally, an aid was 
irrelevant, superfluous or 
redundant. 
Written text included in slides 
included some misspelled words 
and a few grammatical errors.  
 

Visual aids were carefully and 
creatively prepared and effectively 
supported the presentation. 
The aids reinforced and/or clarified 
the presentation. 
Any written text in slides was 
sufficiently large to be visible; all 
words were spelled correctly; all 
conventions of grammar were 
observed. 

Timing/Pace 
(10 points) 

Failed to complete 
presentation in the allotted 
time, or pace so rushed that 
audience could not keep up. 

Slightly over or under allotted 
time.  

Completed presentation in allotted 
time. Pace was not rushed. 

Q & A 
(20 points) 
 

Struggled to answer even 
basic questions.  
 
 

Answers showed that the student 
had an adequate grasp of the 
topic but was less aware of 
complexities and nuances. 
Answers were basic. 
OR: Answers too long; student 
unable to offer succinct response 
to questions. 

Was not flummoxed by any question. 
Answered all questions thoughtfully 
and thoroughly. Answers were 
concisely and carefully articulated.  
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Student Name: 
Presentation began at ___________________ and ended at __________________. Q&A ended at ___________________. 
 
Grade:     Instructor Comments: 
 
 ____________/100 points 
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COMP 492: Senior Project II

Course Syllabus

1 Credit and Contact Hours:

3 units. Three hours of lectures weekly.

2 Catalog Description:

This course is the second semester of the required two semester senior capstone experience for the computer
science majors. In this courses, students working in teams integrate their training in computer science and
other disciplines, to implement, test, and document a significant piece of software based on a design developed
in the first semester of the capstone experience, COMP 491. Students document their work, and demonstrate
it in multiple public venues.

3 Prerequisites:

COMP 491

4 Course Overview

This is the second semester of the required senior capstone courses in the computer science major. These
project-oriented courses serve as a culmination of your studies within the major. In these courses, you work
in teams to integrate your training and experience in computer science and other disciplines, to design,
implement, test, document, and demonstrate a significant piece of software. Most of the design work happens
in the first course (COMP 491), while most of the implementation and testing happens in this course.
Documentation of your work occurs throughout both courses. You will present your work in multiple public
venues, including USD’s Creative Collaborations, USD’s Engineering Showcase, and a formal presentation to
the USD computer science community. At the end of the semester you will submit a final report documenting
the work on your project.
This will include the final shippable version of your software, along with a User’s Guide.

Several aspects of your experience in this class are important to note:

1. Your development team will have customers (stakeholders) for whom the software is being developed.
You will meet with your stakeholders on a regular basis throughout the semester to get input and
feedback on the features and user interface of the software.

1
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2. Your team will use professional software development tools, methods and practices. In this class, you
will develop your project using the Scrum framework, which is a particular type of Agile software
development. In the Scrum framework, the development process is broken into 2-week sprints, which
start with specifying objectives of the sprint, and end with a demonstration (in working software) of
the completed objectives. Typically, stakeholders can be involved with deciding on the goals of a sprint,
and with giving feedback at the end of a sprit.

3. Your development work in this class will integrate your previous training from both in and outside
of computer science, your software product must have application to a discipline outside of computer
science, and at least one of your stakeholders must must represent an outside discipline. Because
software is everywhere now, this could be any other discipline. Just to name some of the possibilities,
it could be engineering, mathematics, business, education, the natural sciences, the social sciences,
humaniites, or art.

4. The software that you design must have a user-friendly graphical user interface (GUI) to make it easier
for people to use. This will require that you work closely with your outside stakeholder to understand
how they think about themselves interacting with the program.

5 Course Learning Outcomes

By the end of this course you will:

1. Develop a significant software product as part of a team, including
• Synthesizing and applying knowledge from a breadth of topics in computer science and at least

one discipline outside of computer science.
• Using the Scrum framework, and best practices in source code management and testing.

• The project introduces realistic constraints from one or more areas outside of computer science.
• Assessment of the final software product to demonstrate the meeting of specifications developed in

the fall senior project course, COMP 491.
• Delivery of the final software product, including User’s Guide.

2. Document your experience to include and articulate a recognition of the connections and approaches of
multiple disciplines and perspectives being applied to develop the software product.

3. Fulfill the following roles in an Agile team using the Scrum framework: development team member,
scrum master.

4. Communicate your work, including technical concepts and principles, effectively both orally and in
writing.

6 Integration Goals

Students are expected to integrate concepts from computer science and at least one other discpline to the
design of their software project. They will synthesize their knowledge from these disciplinary areas and transfer
this knowledge to their software development processes and their final software product and documentation.

6.1 Project Media Materials

Throughout the semester your team will need to create multimedia materials to support your project. Below
is a short overview of these materials. More detail will be given for each of them as the semester progresses.

• Project Overview: A high-level overview of your project and its goals. This will be a short (2 - 3
paragraphs) text document.

2
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• Creative Collaborations Abstract: A paragraph describing the work you will present at Creative
Collaborations.

• Creative Collaborations / Engineering Showcase Poster: A 42 inch by 36 inch poster to be
presented at both Creative Collaborations and the Engineering Showcase).

• Final Presentation Slides: Slides used to support your team’s final project presentation. This
presentation will last approximately 20 minutes, with all team members participating.

6.2 Software Design Materials

Throughout the semester you and your team will take part in a condensed software development cycle that
uses the Scrum framework for Agile software development. During this process, you will produce materials
related to the design and implementation of your project. The following list provides an overview of these
materials.

• Wireframes: A set of images showing the basic graphical user interface (GUI) of your software. (You
will have produced at least an early draft of this in the fall course, COMP 491.)

• Prototype: A low-fidelity software prototype used to demonstrate the validity of the design and gather
early user experience/interface feedback about your proposed project. (You will have produced at least
an early draft of this in the fall course, COMP 491.)

• Source Code: The code written to implement your project, using best practices in software development.
It may use any programming language (including available libraries) you would like (or a mix of languages,
if necessary). Your code will be hosted on GitHub as an open source project, using Git for source code
management. All of the files necessary to easily build and package your program must also be a part
of your team’s GitHub repository, including a “README” file that describes how to build and install
your software.

Project development will be split into six two-week cycles (called sprints). Your team will be expected
to have a working version of your software at the end of each of these sprints.

• User Documentation: Written documentation aimed at allowing an end-user to use your software.
This documentation should be tailored to the audience for your software. This could be a member of
the general public, a specialist (e.g. a scientist using software in their profession), or another developer
(if you are developing an application programming interface that they can utilize in their software).

6.3 Project Reflection

At the end of the course each student is required to submit a project reflection that includes a response to
the prompt: Your computer science capstone project has provided an opportunity for you to draw upon
your USD education to design and implement a software product has application to a discipline outside of
computer science. Because it has applications outside of computer science, it likely had realistic constraints
from one or more of the following areas: engineering, mathematical, economic, scientific, education, privacy,
security, ethical, environmental, cultural, social justice, sustainability, health/safety, social, and political.
You must submit an essay that discusses how your team considered and handled these constraints, and how
they affected your final software design. This discussion should explicitly summarize how you synthesized
information from areas outside of your computer science coursework. For example, you might cite specific
mathematics or other core courses that you used to more effectively define the user-requirements, develop the
underlying algorithms of the software, resolve challenges in the project, or communicate your work.

Each student must submit his/her own essay.

3
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7 Grading

This course will use what is called specifications grading.

Rather than grading based on points, each grade level has a set of associated requirements that must be
completed in order to earn that grade. To earn a “C” (the lowest passing grade in this course), you will
need to meet some minimum set of requirements. For each grade level above that, you will have additional
requirements. It is essentially up to you to decide the grade that you want and to work on meeting the
specified requirements for that grade.

Below is the set of requirements for each grade level. In the following sections, more detail will be given
about each of the types of requirements. Please keep in mind that you must meet all of the requirements for
each level in order to obtain that grade.

For a C in this course you must:

1. Contribute to the creation/delivery of the following team-based deliverables: project overview, UI
wireframes, UI prototype, Creative Collaborations Abstract, and Creative Collaborations / Engineering
Showcase poster.

2. Provide significant code contributions to four of the six development iterations (a.k.a. sprints).
3. Participate in one code review performed by the instructor, successfully incorporating feedback obtained

from the review. This code review must occur before the final development iteration ( i.e. before sprint
6).

4. Perform at least one code review of your teammates for each of the six development iterations (a.k.a.
sprints), using the course code review checklist.

5. Successfully complete all of duties of a Scrum Master for at least one of the development iterations
(i.e. sprints).

6. Attend and actively participate in all of the following public presentations with your team: USD’s
Creative Collaborations, USD’s Engineering Showcase, and COMP 492 Final Presentation Day.

7. Miss no more than three mandatory team meetings, including but not limited to: daily standup
meetings and sprint planning meetings.

8. Submit the project reflection essay. (Described later in this syllabus.)

For a B in this course you must:

1. Complete all of the requirements for the C grade level.
2. Provide significant code contributions to five of the six development iterations (a.k.a. sprints).
3. Participate in two code reviews performed by the instructor, successfully incorporating feedback

obtained from the review. One of these code reviews must be during sprints 1, 2 or 3, while the other
must be during sprints 3, 4, or 5.

4. Perform at least three code reviews of your teammates for each of the six development iterations
(a.k.a. sprints), using the course code review checklist.

5. Perform all of the duties of a user for one other team, including but not limited to: writing user stories,
attending software demonstrations, and providing feedback about their program.

For a A in this course you must:

1. Complete all of the requirements for the B grade level.
2. Provide significant code contributions to all six of the development iterations (a.k.a. sprints).
3. Perform at least four code reviews of your teammates for each of the six development iterations (a.k.a.

sprints), using the course code review checklist.
4. Perform all of the duties of a user for two other teams.

Student Outcome Addressed by Course Outcome(s)
sound.load_sound(filename) Returns a new sound object from file filename
sound.create_sound(length) Returns a silent sound of length samples
sound.copy(snd) Returns a copy of sound snd
sound.play(snd) Plays sound snd
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sound.stop(snd) Stops playing sound snd
len(snd) Retu rns the number of samples in sound snd

5
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COMP 492: Senior Project II

Course Syllabus

1 Credit and Contact Hours:

3 units. Three hours of lectures weekly.

2 Catalog Description:

This course is the second semester of the required two semester senior capstone experience for the computer
science majors. In this courses, students working in teams integrate their training in computer science and
other disciplines, to implement, test, and document a significant piece of software based on a design developed
in the first semester of the capstone experience, COMP 491. Students document their work, and demonstrate
it in multiple public venues.

3 Prerequisites:

COMP 491

4 Course Overview

This is the second semester of the required senior capstone courses in the computer science major. These
project-oriented courses serve as a culmination of your studies within the major. In these courses, you work
in teams to integrate your training and experience in computer science and other disciplines, to design,
implement, test, document, and demonstrate a significant piece of software. Most of the design work happens
in the first course (COMP 491), while most of the implementation and testing happens in this course.
Documentation of your work occurs throughout both courses. You will present your work in multiple public
venues, including USD’s Creative Collaborations, USD’s Engineering Showcase, and a formal presentation to
the USD computer science community. At the end of the semester you will submit a final report documenting
the work on your project.
This will include the final shippable version of your software, along with a User’s Guide.

Several aspects of your experience in this class are important to note:

1. Your development team will have customers (stakeholders) for whom the software is being developed.
You will meet with your stakeholders on a regular basis throughout the semester to get input and
feedback on the features and user interface of the software.

1
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2. Your team will use professional software development tools, methods and practices. In this class, you
will develop your project using the Scrum framework, which is a particular type of Agile software
development. In the Scrum framework, the development process is broken into 2-week sprints, which
start with specifying objectives of the sprint, and end with a demonstration (in working software) of
the completed objectives. Typically, stakeholders can be involved with deciding on the goals of a sprint,
and with giving feedback at the end of a sprit.

3. Your development work in this class will integrate your previous training from both in and outside
of computer science, your software product must have application to a discipline outside of computer
science, and at least one of your stakeholders must must represent an outside discipline. Because
software is everywhere now, this could be any other discipline. Just to name some of the possibilities,
it could be engineering, mathematics, business, education, the natural sciences, the social sciences,
humaniites, or art.

4. The software that you design must have a user-friendly graphical user interface (GUI) to make it easier
for people to use. This will require that you work closely with your outside stakeholder to understand
how they think about themselves interacting with the program.

5 Course Learning Outcomes

By the end of this course you will:

1. Develop a significant software product as part of a team, including
• Synthesizing and applying knowledge from a breadth of topics in computer science and at least

one discipline outside of computer science.
• Using the Scrum framework, and best practices in source code management and testing.

• The project introduces realistic constraints from one or more areas outside of computer science.
• Assessment of the final software product to demonstrate the meeting of specifications developed in

the fall senior project course, COMP 491.
• Delivery of the final software product, including User’s Guide.

2. Document your experience to include and articulate a recognition of the connections and approaches of
multiple disciplines and perspectives being applied to develop the software product.

3. Fulfill the following roles in an Agile team using the Scrum framework: development team member,
scrum master.

4. Communicate your work, including technical concepts and principles, effectively both orally and in
writing.

6 Integration Goals

Students are expected to integrate concepts from computer science and at least one other discpline to the
design of their software project. They will synthesize their knowledge from these disciplinary areas and transfer
this knowledge to their software development processes and their final software product and documentation.

7 Tentative Schedule

In the fall senior project course, you will have gone through the design and prototyping phase of your project.
In this course, you will implement your design in six, two-week development iterations (called sprints). At
the end of each sprint, your team will have a working version of your project that you will demonstrate.

Below is a tentative outline of how the semester will progress week-by-week.
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• Week 1: Finalize UI Wireframes and UI prototype (from fall senior project course)
• Weeks 2 - 3: Development Iteration (i.e., Sprint) #1
• Weeks 4 - 5: Sprint #2
• Weeks 6 - 7: Sprint #3
• Weeks 8 - 9: Sprint #4
• Weeks 10 - 11: Sprint #5 and Creative Collaborations
• Weeks 12 - 13: Sprint #6
• Week 14: Finalize project deliverables, and Engineering Showcase
• Week 15: Final Presentation and Project Submission

A detailed schedule that will be updated regularly will be available on the class website.

8 Grading

This course will use what is called specifications grading.

Rather than grading based on points, each grade level has a set of associated requirements that must be
completed in order to earn that grade. To earn a “C” (the lowest passing grade in this course), you will
need to meet some minimum set of requirements. For each grade level above that, you will have additional
requirements. It is essentially up to you to decide the grade that you want and to work on meeting the
specified requirements for that grade.

Below is the set of requirements for each grade level. In the following sections, more detail will be given
about each of the types of requirements. Please keep in mind that you must meet all of the requirements for
each level in order to obtain that grade.

For a C in this course you must:

1. Contribute to the creation/delivery of the following team-based deliverables: project overview, UI
wireframes, UI prototype, Creative Collaborations Abstract, and Creative Collaborations / Engineering
Showcase poster.

2. Provide significant code contributions to four of the six development iterations (a.k.a. sprints).
3. Participate in one code review performed by the instructor, successfully incorporating feedback obtained

from the review. This code review must occur before the final development iteration ( i.e. before sprint
6).

4. Perform at least one code review of your teammates for each of the six development iterations (a.k.a.
sprints), using the course code review checklist.

5. Successfully complete all of duties of a Scrum Master for at least one of the development iterations
(i.e. sprints).

6. Attend and actively participate in all of the following public presentations with your team: USD’s
Creative Collaborations, USD’s Engineering Showcase, and COMP 492 Final Presentation Day.

7. Miss no more than three mandatory team meetings, including but not limited to: daily standup
meetings and sprint planning meetings.

8. Submit the project reflection essay. (Described later in this syllabus.)

For a B in this course you must:

1. Complete all of the requirements for the C grade level.
2. Provide significant code contributions to five of the six development iterations (a.k.a. sprints).
3. Participate in two code reviews performed by the instructor, successfully incorporating feedback

obtained from the review. One of these code reviews must be during sprints 1, 2 or 3, while the other
must be during sprints 3, 4, or 5.

4. Perform at least three code reviews of your teammates for each of the six development iterations
(a.k.a. sprints), using the course code review checklist.

5. Perform all of the duties of a user for one other team, including but not limited to: writing user stories,
attending software demonstrations, and providing feedback about their program.
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For a A in this course you must:

1. Complete all of the requirements for the B grade level.
2. Provide significant code contributions to all six of the development iterations (a.k.a. sprints).
3. Perform at least four code reviews of your teammates for each of the six development iterations (a.k.a.

sprints), using the course code review checklist.
4. Perform all of the duties of a user for two other teams.

8.1 Project Media Materials

Throughout the semester your team will need to create multimedia materials to support your project. Below
is a short overview of these materials. More detail will be given for each of them as the semester progresses.

• Project Overview: A high-level overview of your project and its goals. This will be a short (2 - 3
paragraphs) text document.

• Creative Collaborations Abstract: A paragraph describing the work you will present at Creative
Collaborations.

• Creative Collaborations / Engineering Showcase Poster: A 42 inch by 36 inch poster to be
presented at both Creative Collaborations and the Engineering Showcase).

• Final Presentation Slides: Slides used to support your team’s final project presentation. This
presentation will last approximately 20 minutes, with all team members participating.

8.2 Software Design Materials

Throughout the semester you and your team will take part in a condensed software development cycle that
uses the Scrum framework for Agile software development. During this process, you will produce materials
related to the design and implementation of your project. The following list provides an overview of these
materials. More detail will be given for each of them as the semester progresses.

• Wireframes: A set of images showing the basic graphical user interface (GUI) of your software.

• Prototype: A low-fidelity software prototype used to demonstrate the validity of the design and gather
early user experience/interface feedback about your proposed project.

• Source Code: The code written to implement your project, using best practices in software development.
It may use any programming language (including possibly available libraries) you would like (or a mix
of languages, if necessary). Your code will be hosted on GitHub as an open source project, using Git
for source code management. All of the files necessary to easily build and package your program must
also be a part of your team’s GitHub repository, including a “README” file that describes how to
build and install your software.

Project development will be split into six two-week cycles (called sprints). Your team will be expected
to have a working version of your software at the end of each of these sprints.

• User Documentation: Written documentation aimed at allowing an end-user to use your software.
This documentation should be tailored to the audience for your software. This could be a member of
the general public, a specialist (e.g. a scientist using software in their profession), or another developer
(if you are developing an application programming interface that they can utilize in their software).

8.3 Project Reflection

At the end of the course each student is required to submit a project reflection that includes a response to
the prompt: Your computer science capstone project has provided an opportunity for you to draw upon
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your USD education to design and implement a software product has application to a discipline outside of
computer science. Because it has applications outside of computer science, it likely had realistic constraints
from one or more of the following areas: engineering, mathematical, economic, scientific, education, privacy,
security, ethical, environmental, cultural, social justice, sustainability, health/safety, social, and political.
You must submit an essay that discusses how your team considered and handled these constraints, and how
they affected your final software design. This discussion should explicitly summarize how you synthesized
information from areas outside of your computer science coursework. For example, you might cite specific
mathematics or other core courses that you used to more effectively define the user-requirements, develop the
underlying algorithms of the software, resolve challenges in the project, or communicate your work.

Each student must submit his/her own essay.

8.4 Software Development Process

After your group comes up with the project idea, designs the user interface, and creates an interactive
prototype of this interface (mostly completed in the fall senior project course), you will go about implementing
your project using the Scrum framework for Agile software development. Scrum is widely used in industry
and provides a relatively simple model of software development that is highly user-centered. Development
occurs in short cycles, called sprints, with the goal of each cycle being the delivery of a potentially shippable
product.

In Scrum different people take on different roles in a project, including investor, product manager, Scrum
master, and development team member. For this course you will be taking on the roll of development team
member for the entirety of the project and the role of Scrum master for one of the sprints. Based on your
desired grade level, you may also need to act as a user for one or two other teams’ software.

8.4.1 Role: Development Team Member

As a development team member you will be responsible for working with your team to implement an agreed
upon set of tasks for each sprint. Teams are self-organizing, meaning they decide how best to divide the work
and the set of practices that teammates will follow.

For purposes of grading, your performance for each sprint will be assessed according to the significance of
your contributions. Based on USD’s norms you will be expected to spend at least 6-9 hours per week outside
of class working on this project. This works out to 12-18 hours for each two week sprint. Your team will
track the tasks you complete for each sprint along with the time spent on each task. Your development
contribution for a sprint will be considered significant if it meets the minimum time requirement for the
sprint (12 hours), you successfully complete tasks assigned to you, and your completed tasks directly apply
to the current sprint’s goals (also known as the sprint’s backlog).

Note that estimating the time required for a programming task is challenging and requires practice. It is likely
that you will significantly underestimate the amount of time for your tasks during the first and second sprints.
While your team is still expected to have working software at the end of every sprint, the “completing tasks”
component of your contribution’s significance will be graded more leniently during the first two sprints.

You should be careful and avoid falling into the trap of thinking that 100% of your development time will be
spent coding. In most real projects, only 10-20% of a software engineer’s time is spent coding. The remaining
time is spent designing, testing, and debugging their code.

Also keep in mind that part of the course requirements will be to perform code reviews for your teammates.
These code reviews will not only help reduce the number of bugs that make it into your team’s software;
they will also provide you a chance to learn from both the strengths and weaknesses of your teammates’
coding practices. Code reviews are a standard part of most development teams: potential employers will be
impressed if you can demonstrate you know how to do a code review.
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8.4.2 Role: Scrum Master

The Scrum master is like the development team’s coach, helping the team get the most out of each sprint.
Wikipedia describes the Scrum master’s role as follows.

The scrum master ensures that the Scrum framework is followed. The scrum master helps to
ensure the team follows the agreed processes in the Scrum framework, often facilitates key sessions,
and encourages the team to improve. The role has also been referred to as a team facilitator or
servant-leader to reinforce these dual perspectives.

When chosen as the Scrum master for a sprint, you will be in charge of running various meetings and
demonstrations, tracking and reporting each team member’s progress (and the progress of the team as a
whole), and reflecting on the team’s performance at the end of the sprint.

8.4.3 Role: User

Scrum is user-centered, with regular feedback from users (and all project stakeholders) being a key part of
the process. The external stakeholder for each project will act as a user of the project, but students in the
class will also act as user for another team’s software (depending on the grade that they wish to earn).

The users have a key role in shaping their project. They will be required to provide short “user stories” that
will guided the team’s development, attend end-of-sprint demonstrations, and provide substantive feedback
on their progress.

8.4.4 Role: Product Owner

While you will not be acting as a product owner in this course, it is still useful to understand this role. The
external stakeholder will act in the role of product owner (with the course instructor filling in as needed)
for the project, a role in they will act as a voice for users and other project stakeholders to ensure that the
development team delivers a valuable product. The product owner meets with each team at the beginning of
each sprint to help prioritize the goals for that sprint and to clarify any of the stated goals. They will also
meet with the Scrum master at the halfway point of the sprint to discuss the team’s progress and provide
guidance on resolving team issues.

9 Academic Integrity

The Computer Science Department strongly promotes academic integrity. Because each team will be working
on a unique project, you should feel free to help each other (including people on other teams) out when
you are willing and able. When working on your team’s project, you are allowed to use code that has been
licensed under an open-source license, as long as you provide proper attribution. A significant portion of your
project code must be the work of you and your group.

The possible consequences of academic integrity violation include, but are not limited to: a score of 0 on the
given assignment and lowering the course grade or assigning an F in the course.

10 Additional Information

A grade of incomplete will be assigned only if there is a serious, documented reason that prevents you from
completing the requirements of the course. Getting a low grade or falling behind is not a sufficient reason.
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The only exceptions to the rules regarding no late assignments are extended absences (one week or more) due
to verifiable extraordinary circumstances, and absences due to official USD activity travel. In the case of
absences due to a USD activity travel, you must give me as soon as it is available a list of your travel dates.

If because of a disability you need special consideration from me in this class, contact disability services
(Phone (619) 260-4655, Serra Hall 300) as soon as possible and bring me the authorization paperwork you
receive.

7
438



Core Curriculum Submission Form 
Select Core Area: 
 
Foundations  Flags 

☐  Theological and Religious  ☐  Diversity, Inclusion, and Social Justice: 

☐  Inquiry Philosophical Inquiry    Level 1, Domestic 

☐  Ethical Inquiry  ☐  Diversity, Inclusion, and Social Justice: 
      Level 2, Domestic 

Explorations  ☐  Diversity, Inclusion, and Social Justice: 

☐  Scientific and Technological Inquiry    Level 1, Global 

☐  Historical Inquiry  ☐  Diversity, Inclusion, and Social Justice: 

☐  Social and Behavioral Inquiry    Level 2, Global 

☐  Literary Inquiry  ☐  Advanced Writing  

☐  Artistic Inquiry  ☐  Quantitative Reasoning  

    ☐  Oral Communication 

Competencies  ☐  First‐Year Integration 

☐  First Year Writing  ☒  Advanced Integration 

☐ Mathematical Reasoning and 
  Problem Solving 

☐  Second Language 
 
1. List the course number and title (Ex: ANTH 101 Introduction to Biological 

Anthropology) 
COMP 492: Senior Project II 
 

2. Provide the course description that appears in the Course Catalog. 
This course is the second semester of the required two semester senior capstone experience 
for the computer science majors. In this course, students working in teams integrate their 
training in computer science and other disciplines, to implement, test, and document a 
significant piece of software based on a design developed in the first semester of the 
capstone experience, COMP 491. Students document their work, and demonstrate it in 
multiple public venues. 

 

3. Identify the course outcomes. These should be identical to those that appear on the 

syllabus and must be aligned with the area outcomes. 

Course Learning Outcomes 
By the end of this course students will: 

1. Develop a significant software product as part of a team, including 
o Synthesizing and applying knowledge from a breadth of topics in computer 

science and at least one discipline outside of computer science. 
o Using the Scrum framework, and best practices in source code management and 

testing. 
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o The project introduces realistic constraints from one or more areas outside of 
computer science. 

o Assessment of the final software product to demonstrate the meeting of 
specifications developed in the fall senior project course, COMP 491. 

o Delivery of the final software product, including User’s Guide. 
2. Document their experience to include and articulate a recognition of the connections and 

approaches of multiple disciplines and perspectives being applied to develop the software 
product. 

3. Fulfill the following roles in an Agile team using the Scrum framework: development 
team member, scrum master. 

4. Communicate your work, including technical concepts and principles, effectively both 
orally and in writing. 

 
Integration Goals 
Students are expected to integrate concepts from computer science and at least one other 
discipline to the design of their software project. They will synthesize their knowledge from 
these disciplinary areas and transfer this knowledge to their software development processes and 
their final software product and documentation. Achievement of these goals will be assessed through 
a reflection essay included in the Project Portfolio and the use of an Advanced Integration Rubic. 
 

4. Provide examples of the assignment, activities or sample exam questions that 

directly align with the learning outcomes in part 3. 
Major Project Elements 
Project Overview 
Creative Collaborations Abstract 
Creative Collaborations / Engineering Showcase Poster 
Final Presentation Slides 
 
Software Design Materials 
Wireframes 
Prototype 
Source Code 
User Documentation 
 
Project Reflection  
At the end of the course each student is required to submit a project reflection that explicitly 
summarizes how the synthesized information from areas outside of computer science coursework.  
This reflection is in partial fulfillment of the core curriculum advanced integration requirements. 
 
1. Poster presentation, 10% 
2. Oral presentations, 10% 
3. Final software product, 40% 
4. User’s guide, 10% 
5. Advanced Integration project reflection, 10% 
6. Successfully completing assignments as a software development team member. 
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COMP 492 – Senior Project II 
ISYE 492 – Industrial and Systems Engineering Design Project 

MENG 492 – Senior Design Project II 
Summary for Advanced Integration Review 

 
Introduction 
All majors in the Shiley-Marcos School of Engineering (SMSE) complete a capstone design 
project.  In the electrical (EE), integrated (IntE), and mechanical (ME) engineering programs, 
senior design is a two-semester endeavor.  In computer science, the project is the second course 
in a sequence of independent classes that starts with a course in software engineering.  In 
industrial and systems engineering (ISyE), the design project is a one semester project.  All of 
these classes contain elements in common with each other.  ELEC 492 and GENG 492 (for 
integrated engineers) have already been approved for advanced integration.  The advanced 
integration summary described below is based on the process that was approved in spring 2018 
for the ENGR 492 course.  Although integration occurs throughout both semester in the COMP, 
and MENG courses, advanced integration will be assessed at the end of the second semester 
course in computer science and mechanical engineering.   
 
All of the SMSE capstone classes require students to integrate their knowledge across multiple 
disciplines within the school (mechanical, electrical, industrial, and computer science), but also 
to integrate concepts from other courses at USD.   The integration of math, science, other core 
curriculum classes and multiple engineering courses is reflected in the learning objectives, where 
integration and synthesis are explicitly stated as objectives, as well in course assignments that 
require students to demonstrate synthesis and application.   
 
As engineering and computer science faculty, we don’t think it is possible to complete an 
capstone project without integrating ideas from within and outside of your discipline.  By its 
nature, design requires synthesizing material from different areas and applying it in new ways.  
Designing a program, device, or system for other people requires working with the customers 
(who are usually not engineers) and collaborating on interdisciplinary teams.  But assessing the 
integration in a consistent manner is more difficult.  Every project is unique.  In a typical year, 
there more than senior design 25 projects across the engineering disciplines at USD ranging from 
the design of an assistive device that will help landmine victims use a latrine, to the design and 
fabrication of a mini-baja-car, to improving the delivery of translation services in a hospital.  
Different projects require students to draw on different courses from different areas and we can’t 
identify today which core curriculum areas teams will integrate with their future projects.  We 
also think it is important to bear in mind that these are undergraduate students and to set realistic 
expectations.  Thus, we must be careful to assess how students integrated material from the 
specific courses that they completed in their USD education and not evaluate how completely 
their project considered ideas that were not part of their education.  For example, if a project 
would have benefitted from coursework in biology but nobody on the team completed a biology 
course, the team should not be expected to have fully and correctly integrated biology in the 
project.  Rather, the advanced integration may be achieved in another area of the project.  It is 
likely that the students would recognize the need for biological knowledge and they would seek 
that out, but the failure to do so would reflect poor engineering design practice and not 
inadequate integration of the things that they have learned in their other classes.   

442



2 

 
Overall Assessment Strategy 
Rather than design an assessment strategy that targets a few core curriculum areas at the 
exclusion of others, COMP 492, ISYE 492, and MENG 492 will adopt the assessment strategy 
that was approved for GENG 492.  This assessment begins by having students reflect on their 
project in the context of the core and advanced integration.  This reflection will be part of the 
final project documentation submitted by each team.  The faculty member will then use the 
reflection and other project materials to evaluate the degree of integration achieved by the 
students using a common Advanced Integration Assessment rubric that to be used by all 
engineering programs. 
 
The integration rubric (included at the end of this document) is based on the AAC&U VALUE 
rubrics (https://www.aacu.org/resources/assessment-and-value), a collection of 16 rubrics that 
cut across many aspects of a liberal arts education. Although there is an AAC&U Integrative 
Learning Rubric, we think that it is more appropriate to combine elements of five of the rubrics.  
These rubrics specifically target integration, global learning, problem solving, quantitative 
literacy and ethical reasoning.  We think that assessing these dimensions of a project will allow 
us to determine whether students have successfully integrated ideas from throughout their 
education into the final project.  At the end of each semester, faculty will evaluate each student 
project using the rubric and record the total number of integration points achieved.  These points 
will be tracked and the results will be analyzed.  We expect that most teams will be integrating 
across the dimensions of the rubric.  Some teams may focus more deeply on one or two areas. 
 
Throughout the School of Engineering, our capstone projects are also critical to the assessment 
we perform as part of our accreditation (ABET) requirements.  All engineering programs are 
required to demonstrate that specific ABET Student Outcomes are satisfied.  Among those are 
requirements that graduates will have:  

3.1 an ability to identify, formulate, and solve complex engineering problems by 
applying principles of engineering, science, and mathematics 

3.2 an ability to apply engineering design to produce solutions that meet specified needs 
with consideration of public health, safety, and welfare, as well as global, 
cultural, social, environmental, and economic factors 

3.4 an ability to recognize ethical and professional responsibilities in engineering 
situations and make informed judgments, which must consider the impact of 
engineering solutions in global, economic, environmental, and societal contexts 

3.6 an ability to develop and conduct appropriate experimentation, analyze and 
interpret data, and use engineering judgment to draw conclusions 

The computer science program has similar requirements tailored to that area.  Note that the 
advanced integration goals are synergistic with the ABET outcomes.  The bold phrases above are 
specific areas that are accomplished by integrating across a student’s education including core 
courses.  Our rubric will support both advanced integration and the ABET outcomes enhancing 
faculty buy-in. 
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Implementing the Assessment 
At the end of the semester, each team submits a Project Portfolio or other report that documents 
their final design and how it achieves the goals of the project sponsor.  As part of this portfolio, 
students will be required to write an essay from the following prompt: 

Your engineering capstone project has provided an opportunity for you to draw upon 
your entire USD education to design and evaluate a solution to a real world problem.  
Your work and project documentation reflect the application of engineering, math, and 
scientific principles on the project.  To make clear how the project demonstrates your 
team’s ability to recognize ethical and professional responsibilities in engineering 
situations and make informed judgments, you must submit an essay that discusses how 
your team considered the impact of your engineering solutions in global, economic, 
environmental, societal or other contexts, and how your reflection in these areas affected 
your final design.  This discussion should explicitly summarize how you synthesized 
information from different areas outside of your engineering major.  For example, you 
might cite specific core curriculum courses that were used to more effectively define the 
user-requirements, resolve challenges in the project, or communicate your work. 

 
To encourage more general reflection, this prompt does not explicitly rely on the language of the 
advanced integration outcomes. The single-underlined sections relate to making connections 
between courses and synthesizing knowledge from different perspectives (Advanced Integration 
LO#3) and the double-underline portion reflects the transfer and application of ideas learned in 
previous courses (Advanced Integration LO#4).  Transfer and application will also be apparent 
in the rest of the portfolio or report that details the specifics of the final design. 
 
Because the Advanced Integration Assessment rubric has been developed to assess integration 
from more than one area, we will not rely on external consultants from specific areas of the core.  
Rather, we intend to enlist the help of colleagues with broad experience in integration across 
disciplines.  After the first offering of the course in Spring 2019, we will enlist their support in 
applying the rubric to the integration essay and the portfolio.  Projects from all engineering 
courses using the rubric will be evaluated together.  For example, there could be a session where 
all engineering instructors teaching senior design and our colleagues apply the rubric to student 
projects.  These evaluations will be compared to verify consistent application of the rubric.  This 
norming procedure may result in changes to the prompt, rubric, or scoring procedures to improve 
the assessment process. 
 
As a part of the assessment for ABET accreditation, the scores from the rubrics will be 
summarized annually and distributed to the faculty who will use the results to identify 
opportunities to improve the course and the individual programs. 
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ADVANCED INTEGRATION ASSESSMENT 
Based on the AAC&U VALUE Rubrics 

https://www.aacu.org/value-rubrics 
 
 

 Capstone 
4 

Milestones 
3    2 

Benchmark 
1 

Attributes based on the Integrative Learning VALUE Rubric 

Connections to Discipline 
Sees (makes) connections 
across disciplines, 
perspectives 
(USD Synthesis, ABET 3.1 
and 3.2) 

Independently creates wholes 
out of multiple parts 
(synthesizes) or draws 
conclusions by combining 
examples, facts, or theories 
from more than one field of 
study or perspective. 

Independently connects 
examples, facts, or theories 
from more than one field of 
study or perspective. 

When prompted, connects 
examples, facts, or theories 
from more than one field of 
study or perspective. 

When prompted, presents 
examples, facts, or theories 
from more than one field of 
study or perspective. 

Transfer 
Adapts and applies skills, 
abilities, theories, or 
methodologies gained in one 
situation to new situations 
(USD Application, ABET 3.1 
and 3.2) 

Adapts and applies, 
independently, skills, abilities, 
theories, or methodologies 
gained in one situation to new 
situations to solve difficult 
problems or explore complex 
issues in original ways. 

Adapts and applies skills, 
abilities, theories, or 
methodologies gained in one 
situation to new situations to 
solve problems or explore 
issues. 

Uses skills, abilities, theories, 
or methodologies gained in one 
situation in a new situation to 
contribute to understanding 
of problems or issues. 

Uses, in a basic way, skills, 
abilities, theories, or 
methodologies gained in one 
situation in a new situation. 

Attributes based on the Global Learning VALUE rubric 

Applying Knowledge to 
Contemporary Global 
Contexts 
(USD Application, ABET 
3.2) 
 

Applies knowledge and skills to 
implement sophisticated, 
appropriate, and workable 
solutions to address complex 
global problems using 
interdisciplinary perspectives 
independently or with others. 

Plans and evaluates more 
complex solutions to global 
challenges that are appropriate 
to their contexts using multiple 
disciplinary perspectives (such 
as cultural, historical, and 
scientific).  

Formulates practical yet 
elementary solutions to global 
challenges that use at least two 
disciplinary perspectives (such 
as cultural, historical, and 
scientific).  

Defines global challenges in 
basic ways, including a limited 
number of perspectives and 
solutions. 
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 Capstone 
4 

Milestones 
3    2 

Benchmark 
1 

Attributes based on the Problem Solving VALUE rubric 

Propose 
Solutions/Hypotheses 
(USD Synthesis, ABET 3.1, 
3.2, and 3.4) 

Proposes one or more 
solutions/hypotheses that 
indicates a deep comprehension 
of the problem. 
Solution/hypotheses are 
sensitive to contextual factors as 
well as all of the following: 
ethical, logical, and cultural 
dimensions of the problem. 

Proposes one or more 
solutions/hypotheses that 
indicates comprehension of the 
problem. Solutions/hypotheses 
are sensitive to contextual 
factors as well as the one of 
the following:  ethical, logical, 
or cultural dimensions of the 
problem. 

Proposes one 
solution/hypothesis that is “off 
the shelf” rather than 
individually designed to 
address the specific contextual 
factors of the problem. 

Proposes a solution/hypothesis 
that is difficult to evaluate 
because it is vague or only 
indirectly addresses the 
problem statement. 

Evaluate Potential Solutions 
(USD Synthesis, ABET 3.2 
and 3.4) 

Evaluation of solutions is deep 
and elegant (for example, 
contains thorough and insightful 
explanation) and includes, 
deeply and thoroughly, all of the 
following: considers history of 
problem, reviews 
logic/reasoning, examines 
feasibility of solution, and 
weighs impacts of solution. 

Evaluation of solutions is 
adequate (for example, 
contains thorough explanation) 
and includes the following: 
considers history of problem, 
reviews logic/reasoning, 
examines feasibility of 
solution, and weighs impacts 
of solution. 

Evaluation of solutions is brief 
(for example, explanation lacks 
depth) and includes the 
following: considers history of 
problem, reviews 
logic/reasoning, examines 
feasibility of solution, and 
weighs impacts of solution. 

Evaluation of solutions is 
superficial (for example, 
contains cursory, surface level 
explanation) and includes the 
following: considers history of 
problem, reviews 
logic/reasoning, examines 
feasibility of solution, and 
weighs impacts of solution. 
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 Capstone 
4 

Milestones 
3    2 

Benchmark 
1 

Attributes based on the Quantitative Literacy VALUE rubric 

Representation 
Ability to convert relevant 
information into various 
mathematical forms (e.g., 
equations, graphs, diagrams, 
tables, words) 
(USD Synthesis, ABET 3.6) 

Skillfully converts relevant 
information into an insightful 
mathematical portrayal in a way 
that contributes to a further or 
deeper understanding. 

Competently converts relevant 
information into an 
appropriate and desired 
mathematical portrayal. 

Completes conversion of 
information but resulting 
mathematical portrayal is only 
partially appropriate or 
accurate. 

Completes conversion of 
information but resulting 
mathematical portrayal is 
inappropriate or inaccurate. 

Application / Analysis 
Ability to make judgments and 
draw appropriate 
conclusions based on the 
quantitative analysis of data, 
while recognizing the limits of 
this analysis 
(USD Application, ABET 3.6) 

Uses the quantitative analysis of 
data as the basis for deep and 
thoughtful judgments, drawing 
insightful, carefully qualified 
conclusions from this work. 

Uses the quantitative analysis 
of data as the basis for 
competent judgments, drawing 
reasonable and appropriately 
qualified conclusions from this 
work. 

Uses the quantitative analysis 
of data as the basis for 
workmanlike (without 
inspiration or nuance, ordinary) 
judgments, drawing plausible 
conclusions from this work. 

Uses the quantitative analysis 
of data as the basis for tentative, 
basic judgments, although is 
hesitant or uncertain about 
drawing conclusions from this 
work. 

Attributes based on the Ethical Reasoning VALUE rubric 

Ethical Issue Recognition 
(USD Synthesis, ABET 3.4) 

Student can recognize ethical 
issues when presented in a 
complex, multilayered (gray) 
context AND can recognize 
cross-relationships among the 
issues. 

Student can recognize ethical 
issues when issues are 
presented in a complex, 
multilayered (gray) context 
OR  can grasp cross-
relationships among the issues. 

Student can recognize basic 
and obvious ethical issues and 
grasp (incompletely) the 
complexities or 
interrelationships among the 
issues. 

Student can recognize basic and 
obvious ethical issues but fails 
to grasp complexity or 
interrelationships. 

Application of Ethical 
Perspectives/Concepts 
(USD Application, ABET 3.4) 

Student can independently 
apply ethical 
perspectives/concepts to an 
ethical question, accurately, and 
is able to consider full 
implications of the application. 

Student can independently 
apply ethical 
perspectives/concepts to an 
ethical question, accurately, 
but does not consider the 
specific implications of the 
application. 

Student can apply ethical 
perspectives/concepts to an 
ethical question, independently 
(to a new example) and the 
application is inaccurate. 

Student can apply ethical 
perspectives/concepts to an 
ethical question with support 
(using examples, in a class, in a 
group, or a fixed-choice setting) 
but is unable to apply ethical 
perspectives/concepts 
independently (to a new 
example.). 
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Note for CCC submission:  Within SMSE an “ABET” syllabus defines the elements of a class that must be 
included every time a course is offered.  It is used as the basis for the section‐level syllabus that is shared 
with students each semester.  
 

COMP 492: Senior Project II 
Course Syllabus (ABET) 

 
Credit and Contact Hours: 3 units. Three hours of lectures weekly. 
 
Catalog Description: 
This course is the second semester of the required two semester senior capstone experience for 
the computer science majors. In this course, students working in teams integrate their training in 
computer science and other disciplines, to implement, test, and document a significant piece of 
software based on a design developed in the first semester of the capstone experience, COMP 
491. Students document their work, and demonstrate it in multiple public venues. 
 
Prerequisites: COMP 491 
 
Course Learning Outcomes 
By the end of this course students will: 

1. Develop a significant software product as part of a team, including 
o Synthesizing and applying knowledge from a breadth of topics in computer 

science and at least one discipline outside of computer science. 
o Using the Scrum framework, and best practices in source code management and 

testing. 
o The project introduces realistic constraints from one or more areas outside of 

computer science. 
o Assessment of the final software product to demonstrate the meeting of 

specifications developed in the fall senior project course, COMP 491. 
o Delivery of the final software product, including User’s Guide. 

2. Document their experience to include and articulate a recognition of the connections and 
approaches of multiple disciplines and perspectives being applied to develop the software 
product. 

3. Fulfill the following roles in an Agile team using the Scrum framework: development 
team member, scrum master. 

4. Communicate your work, including technical concepts and principles, effectively both 
orally and in writing. 

 
Integration Goals 
Students are expected to integrate concepts from computer science and at least one other 
discipline to the design of their software project. They will synthesize their knowledge from 
these disciplinary areas and transfer this knowledge to their software development processes and 
their final software product and documentation. Achievement of these goals will be assessed through 
a reflection essay included in the Project Portfolio and the use of an Advanced Integration Rubic. 
 
Major Project Elements 

Project Overview 
Creative Collaborations Abstract 
Creative Collaborations / Engineering Showcase Poster 
Final Presentation Slides 
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Software Design Materials 
Wireframes 
Prototype 
Source Code 
User Documentation 

 
Project Reflection  
At the end of the course each student is required to submit a project reflection that explicitly 
summarizes how the synthesized information from areas outside of computer science 
coursework.  This reflection is in partial fulfillment of the core curriculum advanced integration 
requirements. 
 
Grading 
Grading is based on the following components and approximate percentage values: 

1. Poster presentation, 10% 
2. Oral presentations, 10% 
3. Final software product, 40% 
4. User’s guide, 10% 
5. Advanced Integration project reflection, 10% 
6. Successfully completing assignments as a software development team member, 20% 

 
Note that some faculty who teach this course use specifications grading. With this mode of 
grading, each grade level has a set of associated requirements that must be completed to earn that 
grade. This type of grading does not assign percentages to the different requirements. But the 
requirements are based on the same components of the grade that are listed above. 
 
ABET Student Outcomes Addressed by Course: 

 Student Outcome 
Addressed by 

Course Outcome 

1 
Analyze a complex computing problem and to apply principles of computing 
and other relevant disciplines to identify solutions. 

1 

2 
Design, implement, and evaluate a computing-based solution to meet a given 
set of computing requirements in the context of the program’s discipline. 

1 

3 
Communicate effectively in a variety of professional contexts. 
 

4 

4 
Recognize professional responsibilities and make informed judgments in 
computing practice based on legal and ethical principles. 

1, 2 

5 
Function effectively as a member or leader of a team engaged in activities 
appropriate to the program’s discipline. 

1, 3 

6 
Apply computer science theory and software development fundamentals to 
produce computing-based solutions. 

1 

 
 
Prepared by: J. Glick and R. Olson 
November, 2019 
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COMP 492: Senior Project II

Course Syllabus

1 Credit and Contact Hours:

3 units. Three hours of lectures weekly.

2 Catalog Description:

This course is the second semester of the required two semester senior capstone experience for the computer
science majors. In this courses, students working in teams integrate their training in computer science and
other disciplines, to implement, test, and document a significant piece of software based on a design developed
in the first semester of the capstone experience, COMP 491. Students document their work, and demonstrate
it in multiple public venues.

3 Prerequisites:

COMP 491

4 Course Overview

This is the second semester of the required senior capstone courses in the computer science major. These
project-oriented courses serve as a culmination of your studies within the major. In these courses, you work
in teams to integrate your training and experience in computer science and other disciplines, to design,
implement, test, document, and demonstrate a significant piece of software. Most of the design work happens
in the first course (COMP 491), while most of the implementation and testing happens in this course.
Documentation of your work occurs throughout both courses. You will present your work in multiple public
venues, including USD’s Creative Collaborations, USD’s Engineering Showcase, and a formal presentation to
the USD computer science community. At the end of the semester you will submit a final report documenting
the work on your project.
This will include the final shippable version of your software, along with a User’s Guide.

Several aspects of your experience in this class are important to note:

1. Your development team will have customers (stakeholders) for whom the software is being developed.
You will meet with your stakeholders on a regular basis throughout the semester to get input and
feedback on the features and user interface of the software.

1

Note for Advanced Integration Review
This document is representative of the syllabus that is given to students on the first day of class.  It includes the 
essential elements from the ABET syllabus and a more complete description of the course expectations.    

450

r_olson
Highlight

r_olson
Highlight



2. Your team will use professional software development tools, methods and practices. In this class, you
will develop your project using the Scrum framework, which is a particular type of Agile software
development. In the Scrum framework, the development process is broken into 2-week sprints, which
start with specifying objectives of the sprint, and end with a demonstration (in working software) of
the completed objectives. Typically, stakeholders can be involved with deciding on the goals of a sprint,
and with giving feedback at the end of a sprit.

3. Your development work in this class will integrate your previous training from both in and outside
of computer science, your software product must have application to a discipline outside of computer
science, and at least one of your stakeholders must must represent an outside discipline. Because
software is everywhere now, this could be any other discipline. Just to name some of the possibilities,
it could be engineering, mathematics, business, education, the natural sciences, the social sciences,
humaniites, or art.

4. The software that you design must have a user-friendly graphical user interface (GUI) to make it easier
for people to use. This will require that you work closely with your outside stakeholder to understand
how they think about themselves interacting with the program.

5 Course Learning Outcomes

By the end of this course you will:

1. Develop a significant software product as part of a team, including
• Synthesizing and applying knowledge from a breadth of topics in computer science and at least

one discipline outside of computer science.
• Using the Scrum framework, and best practices in source code management and testing.

• The project introduces realistic constraints from one or more areas outside of computer science.
• Assessment of the final software product to demonstrate the meeting of specifications developed in

the fall senior project course, COMP 491.
• Delivery of the final software product, including User’s Guide.

2. Document your experience to include and articulate a recognition of the connections and approaches of
multiple disciplines and perspectives being applied to develop the software product.

3. Fulfill the following roles in an Agile team using the Scrum framework: development team member,
scrum master.

4. Communicate your work, including technical concepts and principles, effectively both orally and in
writing.

6 Integration Goals

Students are expected to integrate concepts from computer science and at least one other discpline to the
design of their software project. They will synthesize their knowledge from these disciplinary areas and transfer
this knowledge to their software development processes and their final software product and documentation.

7 Tentative Schedule

In the fall senior project course, you will have gone through the design and prototyping phase of your project.
In this course, you will implement your design in six, two-week development iterations (called sprints). At
the end of each sprint, your team will have a working version of your project that you will demonstrate.

Below is a tentative outline of how the semester will progress week-by-week.
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• Week 1: Finalize UI Wireframes and UI prototype (from fall senior project course)
• Weeks 2 - 3: Development Iteration (i.e., Sprint) #1
• Weeks 4 - 5: Sprint #2
• Weeks 6 - 7: Sprint #3
• Weeks 8 - 9: Sprint #4
• Weeks 10 - 11: Sprint #5 and Creative Collaborations
• Weeks 12 - 13: Sprint #6
• Week 14: Finalize project deliverables, and Engineering Showcase
• Week 15: Final Presentation and Project Submission

A detailed schedule that will be updated regularly will be available on the class website.

8 Grading

This course will use what is called specifications grading.

Rather than grading based on points, each grade level has a set of associated requirements that must be
completed in order to earn that grade. To earn a “C” (the lowest passing grade in this course), you will
need to meet some minimum set of requirements. For each grade level above that, you will have additional
requirements. It is essentially up to you to decide the grade that you want and to work on meeting the
specified requirements for that grade.

Below is the set of requirements for each grade level. In the following sections, more detail will be given
about each of the types of requirements. Please keep in mind that you must meet all of the requirements for
each level in order to obtain that grade.

For a C in this course you must:

1. Contribute to the creation/delivery of the following team-based deliverables: project overview, UI
wireframes, UI prototype, Creative Collaborations Abstract, and Creative Collaborations / Engineering
Showcase poster.

2. Provide significant code contributions to four of the six development iterations (a.k.a. sprints).
3. Participate in one code review performed by the instructor, successfully incorporating feedback obtained

from the review. This code review must occur before the final development iteration ( i.e. before sprint
6).

4. Perform at least one code review of your teammates for each of the six development iterations (a.k.a.
sprints), using the course code review checklist.

5. Successfully complete all of duties of a Scrum Master for at least one of the development iterations
(i.e. sprints).

6. Attend and actively participate in all of the following public presentations with your team: USD’s
Creative Collaborations, USD’s Engineering Showcase, and COMP 492 Final Presentation Day.

7. Miss no more than three mandatory team meetings, including but not limited to: daily standup
meetings and sprint planning meetings.

8. Submit the project reflection essay. (Described later in this syllabus.)

For a B in this course you must:

1. Complete all of the requirements for the C grade level.
2. Provide significant code contributions to five of the six development iterations (a.k.a. sprints).
3. Participate in two code reviews performed by the instructor, successfully incorporating feedback

obtained from the review. One of these code reviews must be during sprints 1, 2 or 3, while the other
must be during sprints 3, 4, or 5.

4. Perform at least three code reviews of your teammates for each of the six development iterations
(a.k.a. sprints), using the course code review checklist.

5. Perform all of the duties of a user for one other team, including but not limited to: writing user stories,
attending software demonstrations, and providing feedback about their program.

3
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For a A in this course you must:

1. Complete all of the requirements for the B grade level.
2. Provide significant code contributions to all six of the development iterations (a.k.a. sprints).
3. Perform at least four code reviews of your teammates for each of the six development iterations (a.k.a.

sprints), using the course code review checklist.
4. Perform all of the duties of a user for two other teams.

8.1 Project Media Materials

Throughout the semester your team will need to create multimedia materials to support your project. Below
is a short overview of these materials. More detail will be given for each of them as the semester progresses.

• Project Overview: A high-level overview of your project and its goals. This will be a short (2 - 3
paragraphs) text document.

• Creative Collaborations Abstract: A paragraph describing the work you will present at Creative
Collaborations.

• Creative Collaborations / Engineering Showcase Poster: A 42 inch by 36 inch poster to be
presented at both Creative Collaborations and the Engineering Showcase).

• Final Presentation Slides: Slides used to support your team’s final project presentation. This
presentation will last approximately 20 minutes, with all team members participating.

8.2 Software Design Materials

Throughout the semester you and your team will take part in a condensed software development cycle that
uses the Scrum framework for Agile software development. During this process, you will produce materials
related to the design and implementation of your project. The following list provides an overview of these
materials. More detail will be given for each of them as the semester progresses.

• Wireframes: A set of images showing the basic graphical user interface (GUI) of your software.

• Prototype: A low-fidelity software prototype used to demonstrate the validity of the design and gather
early user experience/interface feedback about your proposed project.

• Source Code: The code written to implement your project, using best practices in software development.
It may use any programming language (including possibly available libraries) you would like (or a mix
of languages, if necessary). Your code will be hosted on GitHub as an open source project, using Git
for source code management. All of the files necessary to easily build and package your program must
also be a part of your team’s GitHub repository, including a “README” file that describes how to
build and install your software.

Project development will be split into six two-week cycles (called sprints). Your team will be expected
to have a working version of your software at the end of each of these sprints.

• User Documentation: Written documentation aimed at allowing an end-user to use your software.
This documentation should be tailored to the audience for your software. This could be a member of
the general public, a specialist (e.g. a scientist using software in their profession), or another developer
(if you are developing an application programming interface that they can utilize in their software).

8.3 Project Reflection

At the end of the course each student is required to submit a project reflection that includes a response to
the prompt: Your computer science capstone project has provided an opportunity for you to draw upon
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your USD education to design and implement a software product has application to a discipline outside of
computer science. Because it has applications outside of computer science, it likely had realistic constraints
from one or more of the following areas: engineering, mathematical, economic, scientific, education, privacy,
security, ethical, environmental, cultural, social justice, sustainability, health/safety, social, and political.
You must submit an essay that discusses how your team considered and handled these constraints, and how
they affected your final software design. This discussion should explicitly summarize how you synthesized
information from areas outside of your computer science coursework. For example, you might cite specific
mathematics or other core courses that you used to more effectively define the user-requirements, develop the
underlying algorithms of the software, resolve challenges in the project, or communicate your work.

Each student must submit his/her own essay.

8.4 Software Development Process

After your group comes up with the project idea, designs the user interface, and creates an interactive
prototype of this interface (mostly completed in the fall senior project course), you will go about implementing
your project using the Scrum framework for Agile software development. Scrum is widely used in industry
and provides a relatively simple model of software development that is highly user-centered. Development
occurs in short cycles, called sprints, with the goal of each cycle being the delivery of a potentially shippable
product.

In Scrum different people take on different roles in a project, including investor, product manager, Scrum
master, and development team member. For this course you will be taking on the roll of development team
member for the entirety of the project and the role of Scrum master for one of the sprints. Based on your
desired grade level, you may also need to act as a user for one or two other teams’ software.

8.4.1 Role: Development Team Member

As a development team member you will be responsible for working with your team to implement an agreed
upon set of tasks for each sprint. Teams are self-organizing, meaning they decide how best to divide the work
and the set of practices that teammates will follow.

For purposes of grading, your performance for each sprint will be assessed according to the significance of
your contributions. Based on USD’s norms you will be expected to spend at least 6-9 hours per week outside
of class working on this project. This works out to 12-18 hours for each two week sprint. Your team will
track the tasks you complete for each sprint along with the time spent on each task. Your development
contribution for a sprint will be considered significant if it meets the minimum time requirement for the
sprint (12 hours), you successfully complete tasks assigned to you, and your completed tasks directly apply
to the current sprint’s goals (also known as the sprint’s backlog).

Note that estimating the time required for a programming task is challenging and requires practice. It is likely
that you will significantly underestimate the amount of time for your tasks during the first and second sprints.
While your team is still expected to have working software at the end of every sprint, the “completing tasks”
component of your contribution’s significance will be graded more leniently during the first two sprints.

You should be careful and avoid falling into the trap of thinking that 100% of your development time will be
spent coding. In most real projects, only 10-20% of a software engineer’s time is spent coding. The remaining
time is spent designing, testing, and debugging their code.

Also keep in mind that part of the course requirements will be to perform code reviews for your teammates.
These code reviews will not only help reduce the number of bugs that make it into your team’s software;
they will also provide you a chance to learn from both the strengths and weaknesses of your teammates’
coding practices. Code reviews are a standard part of most development teams: potential employers will be
impressed if you can demonstrate you know how to do a code review.
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8.4.2 Role: Scrum Master

The Scrum master is like the development team’s coach, helping the team get the most out of each sprint.
Wikipedia describes the Scrum master’s role as follows.

The scrum master ensures that the Scrum framework is followed. The scrum master helps to
ensure the team follows the agreed processes in the Scrum framework, often facilitates key sessions,
and encourages the team to improve. The role has also been referred to as a team facilitator or
servant-leader to reinforce these dual perspectives.

When chosen as the Scrum master for a sprint, you will be in charge of running various meetings and
demonstrations, tracking and reporting each team member’s progress (and the progress of the team as a
whole), and reflecting on the team’s performance at the end of the sprint.

8.4.3 Role: User

Scrum is user-centered, with regular feedback from users (and all project stakeholders) being a key part of
the process. The external stakeholder for each project will act as a user of the project, but students in the
class will also act as user for another team’s software (depending on the grade that they wish to earn).

The users have a key role in shaping their project. They will be required to provide short “user stories” that
will guided the team’s development, attend end-of-sprint demonstrations, and provide substantive feedback
on their progress.

8.4.4 Role: Product Owner

While you will not be acting as a product owner in this course, it is still useful to understand this role. The
external stakeholder will act in the role of product owner (with the course instructor filling in as needed)
for the project, a role in they will act as a voice for users and other project stakeholders to ensure that the
development team delivers a valuable product. The product owner meets with each team at the beginning of
each sprint to help prioritize the goals for that sprint and to clarify any of the stated goals. They will also
meet with the Scrum master at the halfway point of the sprint to discuss the team’s progress and provide
guidance on resolving team issues.

9 Academic Integrity

The Computer Science Department strongly promotes academic integrity. Because each team will be working
on a unique project, you should feel free to help each other (including people on other teams) out when
you are willing and able. When working on your team’s project, you are allowed to use code that has been
licensed under an open-source license, as long as you provide proper attribution. A significant portion of your
project code must be the work of you and your group.

The possible consequences of academic integrity violation include, but are not limited to: a score of 0 on the
given assignment and lowering the course grade or assigning an F in the course.

10 Additional Information

A grade of incomplete will be assigned only if there is a serious, documented reason that prevents you from
completing the requirements of the course. Getting a low grade or falling behind is not a sufficient reason.
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The only exceptions to the rules regarding no late assignments are extended absences (one week or more) due
to verifiable extraordinary circumstances, and absences due to official USD activity travel. In the case of
absences due to a USD activity travel, you must give me as soon as it is available a list of your travel dates.

If because of a disability you need special consideration from me in this class, contact disability services
(Phone (619) 260-4655, Serra Hall 300) as soon as possible and bring me the authorization paperwork you
receive.
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USD ISYE 492          Spring 2019 
 

ISYE 492: Industrial and Systems Engineering Senior Design Project  
 
Catalog Data:  Capstone Senior design project. Application of principles of Industrial &  
 Systems Engineering from throughout the curriculum to a design project. 
 Written and oral reports, design reviews, final project report and presentation. 
 
Prerequisites:  ISYE 310, 320, 335, 350, 391W, 420, 470 

 
Goals: This course provides the capstone Industrial and Systems Engineering 

experience at USD.  In this course, you will complete all aspects of a project 
from preparing the proposal to presenting your recommendations.  To do this 
successfully, it is expected that you will draw on the principles that you have 
learned in many of your other courses.  The open-ended nature of this project 
requires you to determine which skills you will need to apply as well as how 
to apply them.  This will help you better understand the multidisciplinary 
nature of ISE and how the ISE disciplines complement and support each 
other.  By successfully completing this project, you will learn how to manage 
all stages of a project.  In this way, you will acquire invaluable skills for your 
careers as professional engineers. 

 
Course Learning Outcomes:   
By the end of the course, students will have: 
 

1. Implemented systems analysis as needed to complete an applied ISyE project using the 
appropriate tools during each step.  

2. Conducted weekly progress report meetings and prepared status reports and meeting 
minutes. 

3. Prepared and delivered technical and client presentations.  
4. Written a formal project proposal and final report. 

  
Integration Goals: 
Students are expected to integrate concepts from across their education in their engineering 
designs. They will synthesize their knowledge from different disciplinary areas and transfer this 
knowledge to their engineering processes and designed artifacts. The most successful teams 
typically integrate concepts from multiple areas of their education at USD. The degree to which 
this is accomplished will be assessed by an assessment of the final project, and student 
reflections. 
 
Assignments:  

1. Weekly Project Status Reports 
The status report will be a one-page update summarizing your progress on the report.  
You will summarize you accomplishments, planned activities, problems encountered and 
actions that you will take to resolve any problems.  This shall be emailed to Dr. Chase 
and the appropriate representatives from the clients. 
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2. Final Draft of the Project Charter/Statement of Work 
You will begin the semester by writing a project charter and statement of work.  This will 
be done in collaboration with your client organization.  Writing these documents will 
help you clarify your project and will give you a valuable head start on your final report 
at the end of the project.  These will be living documents that might change as the 
semester progresses.  Any changes, however, will be approved by the students, the 
instructor and the clients.   
 

3. Mid Semester Presentation  
This will be a 15 minute presentation that apprises the faculty of the state of the project 
including the accomplishment to date, difficulties encountered and future plans.  The 
emphasis in on describing your accomplishments, not on providing a detailed explanation 
of the methods used. 
 

4. Final Project Report 
The final project report will be a document that summarizes your recommendations to the 
project owners.  The emphasis is on describing what should be done, when it should be 
done and what how the client will benefit.  The written report and summary presentation 
are intended for the client to use.  A draft of the report will be submitted to the ISyE 
Faculty by noon April 19.  The final, complete report will be due on May 14.   
 

5. Technical Review 
Approximately April 26 your team will meet with the ISyE faculty for a defense of the 
work you’ve done.  The emphasis in this session is for you to demonstrate that you have 
appropriately applied ISyE knowledge to address your problem.  You will not need to 
prepare a formal presentation.  Instead, the faculty will ask questions about your project 
and you will explain your analysis and how you reached your final conclusions and 
recommendations. 
 

6. Final Project Presentation 
Each team will present their final work to the client organization.  The presentation will 
probably take place around May 7th – 18th.   The presentation may take the form of a 
poster presentation at the Engineering Open House on May 11.  Details will be 
forthcoming. 
 

7. Engineering Open House Poster Session 
Each team will develop a poster presentation suitable for display at the Engineering Open 
House on May 11.  Details will be forthcoming. 
 

8. Technical Presentation 
Approximately April 26 your team will present your findings and recommendations to 
the ISyE faculty.  The emphasis in this session is for you to demonstrate that you have 
appropriately applied ISyE knowledge to address your problem.  Technical analysis 
should be shown in this presentation.  For example, if simulation is used, you would be 
expected to explain how you selected input distributions. 

 
9. Reflection Paper 
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Your engineering senior design project has provided an opportunity for you to draw upon 
your entire USD education to design and evaluate a solution to a real world problem.  
Your work and project documentation reflect the application of engineering, math, and 
scientific principles on the project.  To make clear how the project demonstrates your 
team’s ability to recognize ethical and professional responsibilities in engineering 
situations and make informed judgments, you must submit an essay that discusses how 
your team considered the impact of your engineering solutions in global, economic, 
environmental, societal or other contexts, and how your reflection in these areas affected 
your final design.  This discussion should explicitly summarize how you synthesized 
information from different areas outside of your engineering major.   
 
Examples: 

 Core courses used to more effectively define the user requirements when you 
designed the engineering solution 

 Courses from business and economics used for the financial/economic analysis of 
the impacts of the proposed engineering solution  

 
Grading:  

Project Definition (10%) 

 Project Definition/Charter/Proposal 10% 

Interim Reports/Presentations (10%) 

 Weekly Project Progress 10% 

Final Project/Presentation (65%) 

 Technical completeness/appropriateness 30% 

 Draft Project Report 5% 

 Final Project Report 10% 

 Final Presentations 10%   

 Poster Session                                                 10% 

Peer and External Assessment (10%) 

 General Professionalism/Teamwork  10% 

Advanced Integration Assessment (5%) 

 Integration Reflection, Miscellaneous 5% 
 

Total   100% 
     
 
 
 
 
 
 

462



 
ABET Student Outcome Addressed 

By: 
3.1 an ability to identify, formulate, and solve complex engineering problems by applying 
principles of engineering, science, and mathematics 

1 

3.2 an ability to apply engineering design to produce solutions that meet specified needs with 
consideration of public health, safety, and welfare, as well as global, cultural, social, 
environmental, and economic factors 

1 

3.3 an ability to communicate effectively with a range of audiences      2-4 
3.4 an ability to recognize ethical and professional responsibilities in engineering situations 
and make informed judgments, which must consider the impact of engineering solutions in 
global, economic, environmental, and societal contexts 

1,3,4 

3.5 an ability to function effectively on a team whose members together provide leadership, 
create a collaborative and inclusive environment, establish goals, plan tasks, and meet 
objectives 

2 

3.6 an ability to develop and conduct appropriate experimentation, analyze and interpret data, 
and use engineering judgment to draw conclusions 

1 

3.7 an ability to acquire and apply new knowledge as needed, using appropriate learning 
strategies 

1 
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ADVANCED INTEGRATION ASSESSMENT 
Based on the AAC&U VALUE Rubrics 

https://www.aacu.org/value-rubrics 
 
 

 Capstone 
4 

Milestones 
3    2 

Benchmark 
1 

Attributes based on the Integrative Learning VALUE Rubric 

Connections to Discipline 
Sees (makes) connections 
across disciplines, 
perspectives 
(USD Synthesis, ABET 3.1 
and 3.2) 

Independently creates wholes 
out of multiple parts 
(synthesizes) or draws 
conclusions by combining 
examples, facts, or theories 
from more than one field of 
study or perspective. 

Independently connects 
examples, facts, or theories 
from more than one field of 
study or perspective. 

When prompted, connects 
examples, facts, or theories 
from more than one field of 
study or perspective. 

When prompted, presents 
examples, facts, or theories 
from more than one field of 
study or perspective. 

Transfer 
Adapts and applies skills, 
abilities, theories, or 
methodologies gained in one 
situation to new situations 
(USD Application, ABET 3.1 
and 3.2) 

Adapts and applies, 
independently, skills, abilities, 
theories, or methodologies 
gained in one situation to new 
situations to solve difficult 
problems or explore complex 
issues in original ways. 

Adapts and applies skills, 
abilities, theories, or 
methodologies gained in one 
situation to new situations to 
solve problems or explore 
issues. 

Uses skills, abilities, theories, 
or methodologies gained in one 
situation in a new situation to 
contribute to understanding 
of problems or issues. 

Uses, in a basic way, skills, 
abilities, theories, or 
methodologies gained in one 
situation in a new situation. 

Attributes based on the Global Learning VALUE rubric 

Applying Knowledge to 
Contemporary Global 
Contexts 
(USD Application, ABET 
3.2) 
 

Applies knowledge and skills to 
implement sophisticated, 
appropriate, and workable 
solutions to address complex 
global problems using 
interdisciplinary perspectives 
independently or with others. 

Plans and evaluates more 
complex solutions to global 
challenges that are appropriate 
to their contexts using multiple 
disciplinary perspectives (such 
as cultural, historical, and 
scientific).  

Formulates practical yet 
elementary solutions to global 
challenges that use at least two 
disciplinary perspectives (such 
as cultural, historical, and 
scientific).  

Defines global challenges in 
basic ways, including a limited 
number of perspectives and 
solutions. 
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 Capstone 
4 

Milestones 
3    2 

Benchmark 
1 

Attributes based on the Problem Solving VALUE rubric 

Propose 
Solutions/Hypotheses 
(USD Synthesis, ABET 3.1, 
3.2, and 3.4) 

Proposes one or more 
solutions/hypotheses that 
indicates a deep comprehension 
of the problem. 
Solution/hypotheses are 
sensitive to contextual factors as 
well as all of the following: 
ethical, logical, and cultural 
dimensions of the problem. 

Proposes one or more 
solutions/hypotheses that 
indicates comprehension of the 
problem. Solutions/hypotheses 
are sensitive to contextual 
factors as well as the one of 
the following:  ethical, logical, 
or cultural dimensions of the 
problem. 

Proposes one 
solution/hypothesis that is “off 
the shelf” rather than 
individually designed to 
address the specific contextual 
factors of the problem. 

Proposes a solution/hypothesis 
that is difficult to evaluate 
because it is vague or only 
indirectly addresses the 
problem statement. 

Evaluate Potential Solutions 
(USD Synthesis, ABET 3.2 
and 3.4) 

Evaluation of solutions is deep 
and elegant (for example, 
contains thorough and insightful 
explanation) and includes, 
deeply and thoroughly, all of the 
following: considers history of 
problem, reviews 
logic/reasoning, examines 
feasibility of solution, and 
weighs impacts of solution. 

Evaluation of solutions is 
adequate (for example, 
contains thorough explanation) 
and includes the following: 
considers history of problem, 
reviews logic/reasoning, 
examines feasibility of 
solution, and weighs impacts 
of solution. 

Evaluation of solutions is brief 
(for example, explanation lacks 
depth) and includes the 
following: considers history of 
problem, reviews 
logic/reasoning, examines 
feasibility of solution, and 
weighs impacts of solution. 

Evaluation of solutions is 
superficial (for example, 
contains cursory, surface level 
explanation) and includes the 
following: considers history of 
problem, reviews 
logic/reasoning, examines 
feasibility of solution, and 
weighs impacts of solution. 
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 Capstone 
4 

Milestones 
3    2 

Benchmark 
1 

Attributes based on the Quantitative Literacy VALUE rubric 

Representation 
Ability to convert relevant 
information into various 
mathematical forms (e.g., 
equations, graphs, diagrams, 
tables, words) 
(USD Synthesis, ABET 3.6) 

Skillfully converts relevant 
information into an insightful 
mathematical portrayal in a way 
that contributes to a further or 
deeper understanding. 

Competently converts relevant 
information into an 
appropriate and desired 
mathematical portrayal. 

Completes conversion of 
information but resulting 
mathematical portrayal is only 
partially appropriate or 
accurate. 

Completes conversion of 
information but resulting 
mathematical portrayal is 
inappropriate or inaccurate. 

Application / Analysis 
Ability to make judgments and 
draw appropriate 
conclusions based on the 
quantitative analysis of data, 
while recognizing the limits of 
this analysis 
(USD Application, ABET 3.6) 

Uses the quantitative analysis of 
data as the basis for deep and 
thoughtful judgments, drawing 
insightful, carefully qualified 
conclusions from this work. 

Uses the quantitative analysis 
of data as the basis for 
competent judgments, drawing 
reasonable and appropriately 
qualified conclusions from this 
work. 

Uses the quantitative analysis 
of data as the basis for 
workmanlike (without 
inspiration or nuance, ordinary) 
judgments, drawing plausible 
conclusions from this work. 

Uses the quantitative analysis 
of data as the basis for tentative, 
basic judgments, although is 
hesitant or uncertain about 
drawing conclusions from this 
work. 

Attributes based on the Ethical Reasoning VALUE rubric 

Ethical Issue Recognition 
(USD Synthesis, ABET 3.4) 

Student can recognize ethical 
issues when presented in a 
complex, multilayered (gray) 
context AND can recognize 
cross-relationships among the 
issues. 

Student can recognize ethical 
issues when issues are 
presented in a complex, 
multilayered (gray) context 
OR  can grasp cross-
relationships among the issues. 

Student can recognize basic 
and obvious ethical issues and 
grasp (incompletely) the 
complexities or 
interrelationships among the 
issues. 

Student can recognize basic and 
obvious ethical issues but fails 
to grasp complexity or 
interrelationships. 

Application of Ethical 
Perspectives/Concepts 
(USD Application, ABET 3.4) 

Student can independently 
apply ethical 
perspectives/concepts to an 
ethical question, accurately, and 
is able to consider full 
implications of the application. 

Student can independently 
apply ethical 
perspectives/concepts to an 
ethical question, accurately, 
but does not consider the 
specific implications of the 
application. 

Student can apply ethical 
perspectives/concepts to an 
ethical question, independently 
(to a new example) and the 
application is inaccurate. 

Student can apply ethical 
perspectives/concepts to an 
ethical question with support 
(using examples, in a class, in a 
group, or a fixed-choice setting) 
but is unable to apply ethical 
perspectives/concepts 
independently (to a new 
example.). 
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ISyE 

Course Syllabus 
ISYE 492 

Industrial and Systems Engineering Design Project 
 
Catalog 
Description:  
 

(3 units) Capstone Senior design project. Application of principles of Industrial 
Engineering from throughout the curriculum to a design project. Written and 
oral reports, design reviews, final project report and presentation.  Six hours of 
laboratory weekly. (Spring semester) 
 

Prerequisites: ISYE 310, 320, 335, 350, 420, 470. 
 

ISyE Course 
Requirement: 

Required 
 
 

Professional 
Component:  

Engineering or Engineering Design: 2 units 

 
Recommended 
Textbook(s): 
 

 
No explicit text.  Students are expected to use resources from earlier classes. 
 

Software: Varies according to the project.  Most projects will be completed using 
software used in prerequisite classes. 
 

Course 
Outcomes:  
 
 
 
 
 
 
Core 
Advanced 
Integration 
Goals 

At the end of this course students should be able to: 
1. Implemented systems analysis as needed to complete an applied ISyE 

project using the appropriate tools during each step.  
2. Conducted weekly progress report meetings and prepared status reports 

and meeting minutes. 
3. Prepared and delivered technical and client presentations.  
4. Written a formal project proposal and final report.  
 
Students are expected to integrate concepts from, at a minimum, mathematics 
and physics into their engineering designs. They will synthesize their 
knowledge from these disciplinary areas and transfer this knowledge to their 
engineering processes and designed artifacts. The most successful teams 
typically integrate concepts from multiple areas of their education at USD.  
 
 

Lecture 
Topics 
(Number of 
Lectures 
(55min)): 
 

(Typical offering) 
Project management (1) 
Report writing and presentations (2) 

 

Typical 
Assessment: 

Project definition 5-15% 
Weekly project management and progress 5-20% 
Final Reports and Presentations 25-50% 
Final Project Results 15-30% 
Individual Assessment (incl. teamwork)  5-10% 
Advanced Integration Assessment 5-10% 
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ISyE 
 

  
Program Outcomes Addressed and Assessed by Course: 

  
Program Outcome 

Addressed by  
Course Outcome(s) 

 
PO Assessment  

a 
an ability to apply knowledge of mathematics, science, 
and engineering 

1 
 

b 
an ability to design and conduct experiments, as well 
as to analyze and interpret data 

1 
Data collection 
and analysis in 
support of project 

c 

an ability to design a system, component, or process to 
meet desired needs within realistic constraints such as 
economic, environmental, social, political, ethical, 
health and safety, manufacturability, and sustainability 

1 

Grade assessment 
of Final Project 
Results 

d an ability to function on multi-disciplinary teams 2 CATME survey 

e 
an ability to identify, formulate, and solve engineering 
problems 

1 
 

f 
an understanding of professional and ethical 
responsibility 

1, 3, 4 
 

g an ability to communicate effectively 2 - 4 

 Proposal and 
Final Report 
Grades 

 Proposal and 
Open House 
Presentation 
Assessment 

h 
the broad education necessary to understand the impact 
of engineering solutions in a global, economic, 
environmental, and societal context 

1, 3, 4 

Proposal 
statement of 
societal impact 
of project. 

i 
a recognition of the need for, and an ability to engage 
in life-long learning 

1, 3, 4 

Demonstration that 
new skills were 
acquired during 
project.  

  j a knowledge of contemporary issues [in the profession] 1, 3, 4  

k 
an ability to use the techniques, skills, and modern 
engineering tools necessary for engineering practice. 

1 
 

 
Instructor Name: Rick Olson 
Date Prepared: July, 2011 
 
Subsequent Change History 
November 2011: Minor wording changes to match template for all program syllabi. 
October 2018: Changes to the grade distribution due to USD Core Advanced Integration 
requirement. 
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Core Curriculum Submission Form 
Select Core Area: 
 
Foundations  Flags 

☐  Theological and Religious  ☐  Diversity, Inclusion, and Social Justice: 

☐  Inquiry Philosophical Inquiry    Level 1, Domestic 

☐  Ethical Inquiry  ☐  Diversity, Inclusion, and Social Justice: 
      Level 2, Domestic 

Explorations  ☐  Diversity, Inclusion, and Social Justice: 

☐  Scientific and Technological Inquiry    Level 1, Global 

☐  Historical Inquiry  ☐  Diversity, Inclusion, and Social Justice: 

☐  Social and Behavioral Inquiry    Level 2, Global 

☐  Literary Inquiry  ☐  Advanced Writing  

☐  Artistic Inquiry  ☐  Quantitative Reasoning  

    ☐  Oral Communication 

Competencies  ☐  First‐Year Integration 

☐  First Year Writing  ☒  Advanced Integration 

☐ Mathematical Reasoning and 
  Problem Solving 

☐  Second Language 
 
1. List the course number and title (Ex: ANTH 101 Introduction to Biological 

Anthropology) 
Industrial and Systems Engineering Design Project 

2. Provide the course description that appears in the Course Catalog. 
Capstone Senior design project. Application of principles of Industrial Engineering from 
throughout the curriculum to a design project. Written and oral reports, design reviews, final 
project report and presentation.  Six hours of laboratory weekly. (3 units) 

 

3. Identify the course outcomes. These should be identical to those that appear on the 

syllabus and must be aligned with the area outcomes. 

Course Outcomes 
By the end of the course, students will: 

1. Complete a major design experience based on the knowledge and skills acquired in earlier 
course work incorporating realistic system constraints. 

2. Perform systems analysis as needed to complete an applied ISYE project using the 
appropriate tools during each step.  

3. Conduct weekly progress report meetings, prepared status reports, or meeting minutes. 
4. Prepare and deliver technical and client presentations.  
5. Write a formal project proposal and final report.  
6. Integrate concepts from other disciplines areas such as mathematics and science into 

engineering designs 
Integration Goals 
Students are expected to integrate concepts from, classes outside of ISyE into their engineering designs. 
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COMP 492 – Senior Project II 
ISYE 492 – Industrial and Systems Engineering Design Project 

MENG 492 – Senior Design Project II 
Summary for Advanced Integration Review 

 
Introduction 
All majors in the Shiley-Marcos School of Engineering (SMSE) complete a capstone design 
project.  In the electrical (EE), integrated (IntE), and mechanical (ME) engineering programs, 
senior design is a two-semester endeavor.  In computer science, the project is the second course 
in a sequence of independent classes that starts with a course in software engineering.  In 
industrial and systems engineering (ISyE), the design project is a one semester project.  All of 
these classes contain elements in common with each other.  ELEC 492 and GENG 492 (for 
integrated engineers) have already been approved for advanced integration.  The advanced 
integration summary described below is based on the process that was approved in spring 2018 
for the ENGR 492 course.  Although integration occurs throughout both semester in the COMP, 
and MENG courses, advanced integration will be assessed at the end of the second semester 
course in computer science and mechanical engineering.   
 
All of the SMSE capstone classes require students to integrate their knowledge across multiple 
disciplines within the school (mechanical, electrical, industrial, and computer science), but also 
to integrate concepts from other courses at USD.   The integration of math, science, other core 
curriculum classes and multiple engineering courses is reflected in the learning objectives, where 
integration and synthesis are explicitly stated as objectives, as well in course assignments that 
require students to demonstrate synthesis and application.   
 
As engineering and computer science faculty, we don’t think it is possible to complete an 
capstone project without integrating ideas from within and outside of your discipline.  By its 
nature, design requires synthesizing material from different areas and applying it in new ways.  
Designing a program, device, or system for other people requires working with the customers 
(who are usually not engineers) and collaborating on interdisciplinary teams.  But assessing the 
integration in a consistent manner is more difficult.  Every project is unique.  In a typical year, 
there more than senior design 25 projects across the engineering disciplines at USD ranging from 
the design of an assistive device that will help landmine victims use a latrine, to the design and 
fabrication of a mini-baja-car, to improving the delivery of translation services in a hospital.  
Different projects require students to draw on different courses from different areas and we can’t 
identify today which core curriculum areas teams will integrate with their future projects.  We 
also think it is important to bear in mind that these are undergraduate students and to set realistic 
expectations.  Thus, we must be careful to assess how students integrated material from the 
specific courses that they completed in their USD education and not evaluate how completely 
their project considered ideas that were not part of their education.  For example, if a project 
would have benefitted from coursework in biology but nobody on the team completed a biology 
course, the team should not be expected to have fully and correctly integrated biology in the 
project.  Rather, the advanced integration may be achieved in another area of the project.  It is 
likely that the students would recognize the need for biological knowledge and they would seek 
that out, but the failure to do so would reflect poor engineering design practice and not 
inadequate integration of the things that they have learned in their other classes.   
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Overall Assessment Strategy 
Rather than design an assessment strategy that targets a few core curriculum areas at the 
exclusion of others, COMP 492, ISYE 492, and MENG 492 will adopt the assessment strategy 
that was approved for GENG 492.  This assessment begins by having students reflect on their 
project in the context of the core and advanced integration.  This reflection will be part of the 
final project documentation submitted by each team.  The faculty member will then use the 
reflection and other project materials to evaluate the degree of integration achieved by the 
students using a common Advanced Integration Assessment rubric that to be used by all 
engineering programs. 
 
The integration rubric (included at the end of this document) is based on the AAC&U VALUE 
rubrics (https://www.aacu.org/resources/assessment-and-value), a collection of 16 rubrics that 
cut across many aspects of a liberal arts education. Although there is an AAC&U Integrative 
Learning Rubric, we think that it is more appropriate to combine elements of five of the rubrics.  
These rubrics specifically target integration, global learning, problem solving, quantitative 
literacy and ethical reasoning.  We think that assessing these dimensions of a project will allow 
us to determine whether students have successfully integrated ideas from throughout their 
education into the final project.  At the end of each semester, faculty will evaluate each student 
project using the rubric and record the total number of integration points achieved.  These points 
will be tracked and the results will be analyzed.  We expect that most teams will be integrating 
across the dimensions of the rubric.  Some teams may focus more deeply on one or two areas. 
 
Throughout the School of Engineering, our capstone projects are also critical to the assessment 
we perform as part of our accreditation (ABET) requirements.  All engineering programs are 
required to demonstrate that specific ABET Student Outcomes are satisfied.  Among those are 
requirements that graduates will have:  

3.1 an ability to identify, formulate, and solve complex engineering problems by 
applying principles of engineering, science, and mathematics 

3.2 an ability to apply engineering design to produce solutions that meet specified needs 
with consideration of public health, safety, and welfare, as well as global, 
cultural, social, environmental, and economic factors 

3.4 an ability to recognize ethical and professional responsibilities in engineering 
situations and make informed judgments, which must consider the impact of 
engineering solutions in global, economic, environmental, and societal contexts 

3.6 an ability to develop and conduct appropriate experimentation, analyze and 
interpret data, and use engineering judgment to draw conclusions 

The computer science program has similar requirements tailored to that area.  Note that the 
advanced integration goals are synergistic with the ABET outcomes.  The bold phrases above are 
specific areas that are accomplished by integrating across a student’s education including core 
courses.  Our rubric will support both advanced integration and the ABET outcomes enhancing 
faculty buy-in. 
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Implementing the Assessment 
At the end of the semester, each team submits a Project Portfolio or other report that documents 
their final design and how it achieves the goals of the project sponsor.  As part of this portfolio, 
students will be required to write an essay from the following prompt: 

Your engineering capstone project has provided an opportunity for you to draw upon 
your entire USD education to design and evaluate a solution to a real world problem.  
Your work and project documentation reflect the application of engineering, math, and 
scientific principles on the project.  To make clear how the project demonstrates your 
team’s ability to recognize ethical and professional responsibilities in engineering 
situations and make informed judgments, you must submit an essay that discusses how 
your team considered the impact of your engineering solutions in global, economic, 
environmental, societal or other contexts, and how your reflection in these areas affected 
your final design.  This discussion should explicitly summarize how you synthesized 
information from different areas outside of your engineering major.  For example, you 
might cite specific core curriculum courses that were used to more effectively define the 
user-requirements, resolve challenges in the project, or communicate your work. 

 
To encourage more general reflection, this prompt does not explicitly rely on the language of the 
advanced integration outcomes. The single-underlined sections relate to making connections 
between courses and synthesizing knowledge from different perspectives (Advanced Integration 
LO#3) and the double-underline portion reflects the transfer and application of ideas learned in 
previous courses (Advanced Integration LO#4).  Transfer and application will also be apparent 
in the rest of the portfolio or report that details the specifics of the final design. 
 
Because the Advanced Integration Assessment rubric has been developed to assess integration 
from more than one area, we will not rely on external consultants from specific areas of the core.  
Rather, we intend to enlist the help of colleagues with broad experience in integration across 
disciplines.  After the first offering of the course in Spring 2019, we will enlist their support in 
applying the rubric to the integration essay and the portfolio.  Projects from all engineering 
courses using the rubric will be evaluated together.  For example, there could be a session where 
all engineering instructors teaching senior design and our colleagues apply the rubric to student 
projects.  These evaluations will be compared to verify consistent application of the rubric.  This 
norming procedure may result in changes to the prompt, rubric, or scoring procedures to improve 
the assessment process. 
 
As a part of the assessment for ABET accreditation, the scores from the rubrics will be 
summarized annually and distributed to the faculty who will use the results to identify 
opportunities to improve the course and the individual programs. 
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ADVANCED INTEGRATION ASSESSMENT 
Based on the AAC&U VALUE Rubrics 

https://www.aacu.org/value-rubrics 
 
 

 Capstone 
4 

Milestones 
3    2 

Benchmark 
1 

Attributes based on the Integrative Learning VALUE Rubric 

Connections to Discipline 
Sees (makes) connections 
across disciplines, 
perspectives 
(USD Synthesis, ABET 3.1 
and 3.2) 

Independently creates wholes 
out of multiple parts 
(synthesizes) or draws 
conclusions by combining 
examples, facts, or theories 
from more than one field of 
study or perspective. 

Independently connects 
examples, facts, or theories 
from more than one field of 
study or perspective. 

When prompted, connects 
examples, facts, or theories 
from more than one field of 
study or perspective. 

When prompted, presents 
examples, facts, or theories 
from more than one field of 
study or perspective. 

Transfer 
Adapts and applies skills, 
abilities, theories, or 
methodologies gained in one 
situation to new situations 
(USD Application, ABET 3.1 
and 3.2) 

Adapts and applies, 
independently, skills, abilities, 
theories, or methodologies 
gained in one situation to new 
situations to solve difficult 
problems or explore complex 
issues in original ways. 

Adapts and applies skills, 
abilities, theories, or 
methodologies gained in one 
situation to new situations to 
solve problems or explore 
issues. 

Uses skills, abilities, theories, 
or methodologies gained in one 
situation in a new situation to 
contribute to understanding 
of problems or issues. 

Uses, in a basic way, skills, 
abilities, theories, or 
methodologies gained in one 
situation in a new situation. 

Attributes based on the Global Learning VALUE rubric 

Applying Knowledge to 
Contemporary Global 
Contexts 
(USD Application, ABET 
3.2) 
 

Applies knowledge and skills to 
implement sophisticated, 
appropriate, and workable 
solutions to address complex 
global problems using 
interdisciplinary perspectives 
independently or with others. 

Plans and evaluates more 
complex solutions to global 
challenges that are appropriate 
to their contexts using multiple 
disciplinary perspectives (such 
as cultural, historical, and 
scientific).  

Formulates practical yet 
elementary solutions to global 
challenges that use at least two 
disciplinary perspectives (such 
as cultural, historical, and 
scientific).  

Defines global challenges in 
basic ways, including a limited 
number of perspectives and 
solutions. 
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 Capstone 
4 

Milestones 
3    2 

Benchmark 
1 

Attributes based on the Problem Solving VALUE rubric 

Propose 
Solutions/Hypotheses 
(USD Synthesis, ABET 3.1, 
3.2, and 3.4) 

Proposes one or more 
solutions/hypotheses that 
indicates a deep comprehension 
of the problem. 
Solution/hypotheses are 
sensitive to contextual factors as 
well as all of the following: 
ethical, logical, and cultural 
dimensions of the problem. 

Proposes one or more 
solutions/hypotheses that 
indicates comprehension of the 
problem. Solutions/hypotheses 
are sensitive to contextual 
factors as well as the one of 
the following:  ethical, logical, 
or cultural dimensions of the 
problem. 

Proposes one 
solution/hypothesis that is “off 
the shelf” rather than 
individually designed to 
address the specific contextual 
factors of the problem. 

Proposes a solution/hypothesis 
that is difficult to evaluate 
because it is vague or only 
indirectly addresses the 
problem statement. 

Evaluate Potential Solutions 
(USD Synthesis, ABET 3.2 
and 3.4) 

Evaluation of solutions is deep 
and elegant (for example, 
contains thorough and insightful 
explanation) and includes, 
deeply and thoroughly, all of the 
following: considers history of 
problem, reviews 
logic/reasoning, examines 
feasibility of solution, and 
weighs impacts of solution. 

Evaluation of solutions is 
adequate (for example, 
contains thorough explanation) 
and includes the following: 
considers history of problem, 
reviews logic/reasoning, 
examines feasibility of 
solution, and weighs impacts 
of solution. 

Evaluation of solutions is brief 
(for example, explanation lacks 
depth) and includes the 
following: considers history of 
problem, reviews 
logic/reasoning, examines 
feasibility of solution, and 
weighs impacts of solution. 

Evaluation of solutions is 
superficial (for example, 
contains cursory, surface level 
explanation) and includes the 
following: considers history of 
problem, reviews 
logic/reasoning, examines 
feasibility of solution, and 
weighs impacts of solution. 
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6 

 Capstone 
4 

Milestones 
3    2 

Benchmark 
1 

Attributes based on the Quantitative Literacy VALUE rubric 

Representation 
Ability to convert relevant 
information into various 
mathematical forms (e.g., 
equations, graphs, diagrams, 
tables, words) 
(USD Synthesis, ABET 3.6) 

Skillfully converts relevant 
information into an insightful 
mathematical portrayal in a way 
that contributes to a further or 
deeper understanding. 

Competently converts relevant 
information into an 
appropriate and desired 
mathematical portrayal. 

Completes conversion of 
information but resulting 
mathematical portrayal is only 
partially appropriate or 
accurate. 

Completes conversion of 
information but resulting 
mathematical portrayal is 
inappropriate or inaccurate. 

Application / Analysis 
Ability to make judgments and 
draw appropriate 
conclusions based on the 
quantitative analysis of data, 
while recognizing the limits of 
this analysis 
(USD Application, ABET 3.6) 

Uses the quantitative analysis of 
data as the basis for deep and 
thoughtful judgments, drawing 
insightful, carefully qualified 
conclusions from this work. 

Uses the quantitative analysis 
of data as the basis for 
competent judgments, drawing 
reasonable and appropriately 
qualified conclusions from this 
work. 

Uses the quantitative analysis 
of data as the basis for 
workmanlike (without 
inspiration or nuance, ordinary) 
judgments, drawing plausible 
conclusions from this work. 

Uses the quantitative analysis 
of data as the basis for tentative, 
basic judgments, although is 
hesitant or uncertain about 
drawing conclusions from this 
work. 

Attributes based on the Ethical Reasoning VALUE rubric 

Ethical Issue Recognition 
(USD Synthesis, ABET 3.4) 

Student can recognize ethical 
issues when presented in a 
complex, multilayered (gray) 
context AND can recognize 
cross-relationships among the 
issues. 

Student can recognize ethical 
issues when issues are 
presented in a complex, 
multilayered (gray) context 
OR  can grasp cross-
relationships among the issues. 

Student can recognize basic 
and obvious ethical issues and 
grasp (incompletely) the 
complexities or 
interrelationships among the 
issues. 

Student can recognize basic and 
obvious ethical issues but fails 
to grasp complexity or 
interrelationships. 

Application of Ethical 
Perspectives/Concepts 
(USD Application, ABET 3.4) 

Student can independently 
apply ethical 
perspectives/concepts to an 
ethical question, accurately, and 
is able to consider full 
implications of the application. 

Student can independently 
apply ethical 
perspectives/concepts to an 
ethical question, accurately, 
but does not consider the 
specific implications of the 
application. 

Student can apply ethical 
perspectives/concepts to an 
ethical question, independently 
(to a new example) and the 
application is inaccurate. 

Student can apply ethical 
perspectives/concepts to an 
ethical question with support 
(using examples, in a class, in a 
group, or a fixed-choice setting) 
but is unable to apply ethical 
perspectives/concepts 
independently (to a new 
example.). 

 
 

476



Note for CCC submission:  Within SMSE an “ABET” syllabus defines the elements of a class 
that must be included every time a course is offered.  It is used as the basis for the section-level 
syllabus that is shared with students each semester.  
 

 

ABET Course Syllabus 
ISYE 492 

Industrial and Systems Engineering Design Project 
 
Catalog 
Description:  
 

(3 units) Capstone Senior design project. Application of principles of 
Industrial Engineering from throughout the curriculum to a design project. 
Written and oral reports, design reviews, final project report and 
presentation.  Six hours of laboratory weekly. (Spring semester) 
 

Prerequisites: ISYE 310, 320, 335, 350, 420, 470. 
 

ISyE Course 
Requirement: 

Required 
 
 

Professional 
Component:  

Engineering or Engineering Design: 3 units 

 
Recommended 
Textbook(s): 
 

 
No explicit text.  Students are expected to use resources from earlier classes. 
 

Software: Varies according to the project.  Most projects will be completed using 
software used in prerequisite classes. 
 

Course 
Outcomes:  
 
 
 
 
 
 
 
 
 
 
Integration 
Goals 

By the end of the course, students will: 
1. Complete a major design experience based on the knowledge and skills 

acquired in earlier course work incorporating realistic system constraints. 
2. Perform systems analysis as needed to complete an applied ISYE project 

using the appropriate tools during each step.  
3. Conduct weekly progress report meetings, prepared status reports, or 

meeting minutes. 
4. Prepare and deliver technical and client presentations.  
5. Write a formal project proposal and final report.  
6. Integrate concepts from other disciplines areas such as mathematics and 

science into engineering designs 
 
Students are expected to integrate concepts from, classes outside of ISyE 
into their engineering designs. They will synthesize their knowledge from 
these disciplinary areas and transfer this knowledge when designing 
improved processes or systems. The most successful teams typically 
integrate concepts from multiple areas of their education at USD. 
Achievement of these goals will be assessed through a reflection essay 
included in the Project Portfolio and the use of an Advanced Integration 
Rubic. 
 

Major 
Assignments: 

Project proposal/charter 
Mid-semester technical review  
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 Final presentation to the faculty  
Final presentation to the client 
Final report 
 

Typical 
Assessment: 

Project definition 5-15% 
Weekly project management and progress 0-15% 
Final Reports and Presentations 20-30% 
Final Project Results 30-60% 
Individual Assessment (incl. teamwork)  5-10% 
Advanced Integration Assessment 3-5% 
 

  
ABET Program Outcomes Addressed and Assessed by Course: 

  
ABET Program Outcome 

Addressed by  
Course Outcome(s) 

 
PO Assessment  

1 
an ability to identify, formulate, and solve complex 
engineering problems by applying principles of engineering, 
science, and mathematics 

1,2 
 

2 

an ability to apply engineering design to produce solutions 
that meet specified needs with consideration of public 
health, safety, and welfare, as well as global, cultural, 
social, environmental, and economic factors 

1,2,4,5,6 

 Grade assessment 
of Final Project 
Results 

 Reflection paper  

3 
an ability to communicate effectively with a range of 
audiences 3,4,5 

 Proposal and 
Final Report 
Grades 

 Proposal and 
Open House 
Presentation 
Assessment 

4 

an ability to recognize ethical and professional 
responsibilities in engineering situations and make informed 
judgements, which must consider the impact of engineering 
solutions in global, economic, environmental, and societal 
contexts. 

1,6 Reflection Paper 

5 

an ability to function effectively on a team whose members 
together provide leadership, create a collaborative and 
inclusive environment, establish goals, plan tasks, and meet 
objectives 

3 CATME survey 

6 
an ability to develop and conduct appropriate 
experimentation, analyze and interpret data, and use 
engineering judgement to draw conclusions 

1,2 
Data collection 
and analysis in 
support of project 

7 
an ability to acquire and apply new knowledge as needed, 
using appropriate learning strategies 1,2  

 
Last Revision:  By Jae D. Kim, October, 2018 
 
Subsequent Change History 
November 2011: Minor wording changes to match template for all program syllabi. 
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October 2018: Changes to the grade distribution & outcomes due to USD Core Advanced 
Integration requirement.  Addition of “Major Assignments” section in lieu of the “Lecture 
Topics” section; mapping of outcome to new ABET criteria.  
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Note for Advanced Integration Review 
This document is representative of the syllabus that is given to students on the first day of class.  
It includes the essential elements from the ABET syllabus and a more complete description of 
the course expectations.  Four faculty will teach the course in spring 2019.  They will each add 
their individual contact information and other details concerning accessibility, diversity, etc.      
 
USD ISYE 492          Spring 2019 
 

ISYE 492: Industrial and Systems Engineering Senior Design Project  
 
Catalog Data:  Capstone Senior design project. Application of principles of Industrial &  
 Systems Engineering from throughout the curriculum to a design project. 
 Written and oral reports, design reviews, final project report and presentation. 
 
Prerequisites:  ISYE 310, 320, 335, 350, 391W, 420, 470 

 
Goals: This course provides the capstone Industrial and Systems Engineering 

experience at USD.  In this course, you will complete all aspects of a project 
from preparing the proposal to presenting your recommendations.  To do this 
successfully, it is expected that you will draw on the principles that you have 
learned in many of your other courses.  The open-ended nature of this project 
requires you to determine which skills you will need to apply as well as how 
to apply them.  This will help you better understand the multidisciplinary 
nature of ISE and how the ISE disciplines complement and support each 
other.  By successfully completing this project, you will learn how to manage 
all stages of a project.  In this way, you will acquire invaluable skills for your 
careers as professional engineers. 

 
Course Learning Outcomes:   
By the end of the course, students will have: 
 

1. Implemented systems analysis as needed to complete an applied ISyE project using the 
appropriate tools during each step.  

2. Conducted weekly progress report meetings and prepared status reports and meeting 
minutes. 

3. Prepared and delivered technical and client presentations.  
4. Written a formal project proposal and final report. 

  
Integration Goals: 
Students are expected to integrate concepts from across their education in their engineering 
designs. They will synthesize their knowledge from different disciplinary areas and transfer this 
knowledge to their engineering processes and designed artifacts. The most successful teams 
typically integrate concepts from multiple areas of their education at USD. The degree to which 
this is accomplished will be assessed by an assessment of the final project, and student 
reflections. 
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Assignments:  
1. Weekly Project Status Reports 

The status report will be a one-page update summarizing your progress on the report.  
You will summarize you accomplishments, planned activities, problems encountered and 
actions that you will take to resolve any problems.  This shall be emailed to Dr. Chase 
and the appropriate representatives from the clients. 

 
2. Final Draft of the Project Charter/Statement of Work 

You will begin the semester by writing a project charter and statement of work.  This will 
be done in collaboration with your client organization.  Writing these documents will 
help you clarify your project and will give you a valuable head start on your final report 
at the end of the project.  These will be living documents that might change as the 
semester progresses.  Any changes, however, will be approved by the students, the 
instructor and the clients.   
 

3. Mid Semester Presentation  
This will be a 15 minute presentation that apprises the faculty of the state of the project 
including the accomplishment to date, difficulties encountered and future plans.  The 
emphasis in on describing your accomplishments, not on providing a detailed explanation 
of the methods used. 
 

4. Final Project Report 
The final project report will be a document that summarizes your recommendations to the 
project owners.  The emphasis is on describing what should be done, when it should be 
done and what how the client will benefit.  The written report and summary presentation 
are intended for the client to use.  A draft of the report will be submitted to the ISyE 
Faculty by noon April 19.  The final, complete report will be due on May 14.   
 

5. Technical Review 
Approximately April 26 your team will meet with the ISyE faculty for a defense of the 
work you’ve done.  The emphasis in this session is for you to demonstrate that you have 
appropriately applied ISyE knowledge to address your problem.  You will not need to 
prepare a formal presentation.  Instead, the faculty will ask questions about your project 
and you will explain your analysis and how you reached your final conclusions and 
recommendations. 
 

6. Final Project Presentation 
Each team will present their final work to the client organization.  The presentation will 
probably take place around May 7th – 18th.   The presentation may take the form of a 
poster presentation at the Engineering Open House on May 11.  Details will be 
forthcoming. 
 

7. Engineering Open House Poster Session 
Each team will develop a poster presentation suitable for display at the Engineering Open 
House on May 11.  Details will be forthcoming. 
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8. Technical Presentation 
Approximately April 26 your team will present your findings and recommendations to 
the ISyE faculty.  The emphasis in this session is for you to demonstrate that you have 
appropriately applied ISyE knowledge to address your problem.  Technical analysis 
should be shown in this presentation.  For example, if simulation is used, you would be 
expected to explain how you selected input distributions. 

 
9. Reflection Paper 

Your engineering senior design project has provided an opportunity for you to draw upon 
your entire USD education to design and evaluate a solution to a real world problem.  
Your work and project documentation reflect the application of engineering, math, and 
scientific principles on the project.  To make clear how the project demonstrates your 
team’s ability to recognize ethical and professional responsibilities in engineering 
situations and make informed judgments, you must submit an essay that discusses how 
your team considered the impact of your engineering solutions in global, economic, 
environmental, societal or other contexts, and how your reflection in these areas affected 
your final design.  This discussion should explicitly summarize how you synthesized 
information from different areas outside of your engineering major.   
 
Examples: 

 Core courses used to more effectively define the user requirements when you 
designed the engineering solution 

 Courses from business and economics used for the financial/economic analysis of 
the impacts of the proposed engineering solution  

 
Grading:  

Project Definition (10%) 
 Project Definition/Charter/Proposal 10% 
Interim Reports/Presentations (10%) 
 Weekly Project Progress 10% 
Final Project/Presentation (65%) 
 Technical completeness/appropriateness 30% 
 Draft Project Report 5% 
 Final Project Report 10% 
 Final Presentations 10%   
 Poster Session                                                 10% 
Peer and External Assessment (10%) 

 General Professionalism/Teamwork  10% 
Advanced Integration Assessment (5%) 

 Integration Reflection, Miscellaneous 5% 
 

Total   100% 
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ABET Student Outcome Addressed 
By: 

3.1 an ability to identify, formulate, and solve complex engineering problems by applying 
principles of engineering, science, and mathematics 

1 

3.2 an ability to apply engineering design to produce solutions that meet specified needs with 
consideration of public health, safety, and welfare, as well as global, cultural, social, 
environmental, and economic factors 

1 

3.3 an ability to communicate effectively with a range of audiences      2-4 
3.4 an ability to recognize ethical and professional responsibilities in engineering situations 
and make informed judgments, which must consider the impact of engineering solutions in 
global, economic, environmental, and societal contexts 

1,3,4 

3.5 an ability to function effectively on a team whose members together provide leadership, 
create a collaborative and inclusive environment, establish goals, plan tasks, and meet 
objectives 

2 

3.6 an ability to develop and conduct appropriate experimentation, analyze and interpret data, 
and use engineering judgment to draw conclusions 

1 

3.7 an ability to acquire and apply new knowledge as needed, using appropriate learning 
strategies 

1 
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USD SMSE MENG492 Syllabus  Spring 2019 

Page 1 of 7 

Summary for Advanced Integration Review 
Engineering Senior Design is a yearlong capstone course required for all engineering majors at 
USD. The class requires students to not only integrate their knowledge across multiple 
engineering disciplines (mechanical, electrical, industrial & systems, and integrated), but also to 
integrate concepts from all of their courses at USD. The syllabus below emphasizes the 
integration of engineering, math, and physics to satisfy university core requirements. This is 
reflected in the learning objectives, where integration and synthesis are explicitly stated as 
objectives, as well reflected in course assignments that require students to demonstrate the 
synthesis of knowledge from math, physics, and engineering. That being said, we have seen that 
students typically draw on far more than just math, physics, and engineering to be successful in 
their projects. The Shiley-Marcos School of Engineering is proud that our students receive a 
BS/BA degree in engineering, indicating our students’ ability to see the full breadth of the 
connection between their liberal arts education and engineering.  

 
Course Syllabus 

MENG 492 Engineering Senior Design II 
 
Instructors: Daniel Codd, BEC 110, x7857, codd@sandiego.edu  
  Venkat Shastri, Loma 230, x2797, venkat@sandiego.edu  
  Gordon Hoople, Guadalupe Hall 112, x2753, ghoople@sandiego.edu  
  Matt McGarry, Loma 330, x7518, mmcgarry@sandiego.edu  
  G. Bryan Cornwall, BEC 108, x4909, bryancornwall@sandiego.edu  

 
Credit and Contact Hours: 3 Units.  Two 3-hour laboratory sessions weekly including 
interaction with faculty that could include lecture-recitation. 
 
Catalog Description:  
Engineering capstone design experience in a realistic engineering environment that applies and 
integrates engineering and nonengineering topics. Students work in teams, in collaboration with 
engineering faculty and/or engineering professionals from industry, on an open-ended design 
project. This involves design, construction, testing and evaluation as well as consideration of 
issues related to culture, ethics, economics, social justice, safety and professional practice. The 
course also includes documentation of design project including written reports and oral 
presentations to multiple audiences.  Spring semester.  
 
Prerequisites:  MENG 491W 
 
TEXTBOOKS 
None 
 
Goals: 
This course is the culmination of a major capstone project. It is intended to provide the student 
with a realistic design experience, while working in a group to a specified design goal. A 
functional hardware realization of the design is expected. Students are expected to develop 
written and oral communication skills necessary for professionals. Societal, ethical, and 
professional issues are integrated into the course. 
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Course Learning Outcomes 
By the end of the course: 

1. Students will complete major design experience based on the knowledge and skills 
acquired in earlier course work in engineering and related prerequisites in physics and 
mathematics. The experience shall incorporate realistic constraints that include most of 
the following considerations: economic, cultural, social justice, environmental, 
sustainability, ethical, health/safety, social, and political. 

2. Students will document their experience to include and articulate a recognition of the 
connections and approaches of multiple disciplines and perspectives being applied to 
solve the engineering problem. [Int-Recognize, Int-Articulate] 

3. Students will present results from their capstone project in reports and presentations that 
demonstrate their design abilities, teamwork skills, ethical understanding, communication 
abilities, and recognition of the need for and ability to engage in life-long learning.  

4. Students will complete design of a capstone project, including: [Int-Synthesize, Int-
Apply] 

a. Synthesizing and applying knowledge from a breadth of topics including 
engineering, math, and physics. 

b. Designing to meet specifications developed in their preliminary design phase. 
c. Integration of multiple design elements as part of a multi-disciplinary team in a 

culminating design experience. Note: individual students on each team must 
demonstrate distinct technical expertise. 

d. Assessment to demonstrate the meeting of these specifications. 
 
Integration Goals 
Students are expected to integrate concepts from, at a minimum, mathematics and physics into 
their engineering designs. They will synthesize their knowledge from these disciplinary areas 
and transfer this knowledge to their engineering processes and designed artifacts. The most 
successful teams typically integrate concepts from multiple areas of their education at USD.  
 
Topics 

1. Topics in Engineering Design – part II (continued from semester I) 
a. Each student is expected to attend all class meetings with the instructor and 

design team, unless prior approval is obtained, such as for meetings with your 
industry sponsor (if applicable). 

2. Written and oral communication for engineering design. 
a. Included within CDR and FDR written and oral communication activities. 
b. One external presentation for public, peers and faculty of the project at Creative 

Collaborations 
3. Topics relating to the engineering profession are part of class assignments and applied to 

the project  
a. Professional communication 
b. Ethical and societal implications of design 
c. Legal and licensing considerations and requirements 
d. Lifelong learning and professional development 
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Major Assignments 
1. Progress Checks – There will be 3 graded progress checks, two before the CDR and one 

between the CDR and FDR.  You will demonstrate the completion of key project 
milestones to the instructors.   

2. Critical Design Review (CDR) – The design will be reviewed by a panel of faculty at 
the “critical” stage that occurs just prior to completing the project.  Design complete with 
all necessary specifications which must demonstrate integration and application of 
knowledge of engineering, mathematics, and physics. Subsystems should be completed 
and in the middle of the testing page.  This review includes a mandatory poster session at 
the USD Creative Collaborations Undergraduate Research Conference with Q&A session 
and a written “Design Intent Document.”  The poster presentation is expected to be 
technically rich, for a specialized engineering audience. 

3. Demonstration and Final Design Review (FDR) – The completed project and its ability 
to meet the project specifications will be demonstrated in several formats. All 
documentation must demonstrate integration and application of knowledge of 
engineering, mathematics, and physics.   

a. Formal Presentation: Students will present their work to a review panel of 
faculty with an accompanying presentation on the design. The oral presentation is 
expected to be for a general audience, targeted at USD faculty, students, and staff. 

b. Technical Report: A formal written report documenting the teams work. 
c. Engineering Showcase: Students will present a poster and demonstration at a 

public facing event for staff, students, faculty, and members of the community. 
4. Project Portfolio – At the end of the course, student teams are required to submit an 

online portfolio of their work that demonstrates their design abilities, teamwork skills, 
ethical understanding, communication abilities, and recognition of the need for and 
ability to engage in life-long learning. 
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Grading 
Grading is based upon successful demonstration of course outcomes and the technical and 
creative accomplishments demonstrated by the design project.  Individual contributions to each 
group are evaluated primarily by peers and also by instructors.  Effective teamwork team 
includes both technical and professional contributions. In addition to the grade weightings below, 
the outcome-oriented nature of the course means that certain levels of project performance are 
necessary (but not sufficient) for high grades in the course. 
 
A: Grade of ‘A’ requires that the project function according to specifications. There must also be 
no failing grade on oral communication, written communication, teamwork, or the portfolio. 
These are the minimum standards your project must reach in order for you to be considered for a 
grade at that level.  The quality of your work as a team, the difficulty of the project, your 
individual contributions, and your successful demonstration of course goals determine your 
grade in the course.  See the academic integrity policy for other requirements.  
 
B: Grade of ‘B’ requires that the project function according to minimal specifications. There 
must also be no failing grade on oral communication, written communication, teamwork, or the 
portfolio. 
 
C: Grade ‘C’ requires that all major assignments are completed and that almost all major 
subsystems function. There must also be no failing grade on oral communication, written 
communication, teamwork, or the portfolio.   
 

Team Grade Weightings 
15%      3 Technical Progress Checks (5% each) 

  15%   CDR Technical Achievement 
33% 8%     CDR Design Intent Document  
  10%   CDR Creative Collaboration Poster Session 

  20%   FDR Technical Achievement 
44% 12%   FDR Written Report  
  12%   FDR Poster Presentation 

4% Housekeeping, Organization 

4% Portfolio, Final Matters     

100% Team Grade Total 
 
Your individual grade is obtained by multiplying your Team Grade by a Teamwork 
Multiplicative Factor (ranging from 0.8-1.2) representing the following components: 
 
Peer-to-peer teammate evaluations, Instructor-rated effort, ownership, professionalism, 
attendance. 
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Tentative Schedule 
 
Class Tasks 

1 Schedule/syllabus, Shop safety, review fall Preliminary Design Report (PDR), 
Detail design, order materials 

2 Shop safety, Detail design, plan / start construction, learn techniques, order 
materials, shop orientation 

3 Detail design, Construction, order materials 

4 Progress Check #1:  Semester build /test plan, 60% of orders done, 60% of 
detail design done 

5 - 10 Detail design, Construction, order materials, Testing 

11 Progress Check #2: 100% design completed, critical subsystem built, critical 
functions tested  

12 - 15 Construction, Testing 

16 Subsystem testing, System integration 
 

Spring/Easter Break 

17 Subsystem testing, System integration 

18 CDR Design Intent Document Report 

19 - 21 Subsystem testing, System integration 

22 Creative Collaboration Expo noon-2pm Hahn University Center 

23 Subsystem testing, System integration 

24 Progress Check #3: Assembly completed, 75% subsystem testing completed, 
development ongoing 

25 - 27 System-level Testing and Development 

28 FDR Poster Presentations: Engineering Showcase 

Finals Week FDR Report due:  6pm 

 
 
Program Outcomes Addressed by MENG 492: 
 

Program Outcomes Addressed By: 
(1) an ability to identify, formulate, and solve complex engineering problems 
by applying principles of engineering, science, and mathematics 

1-4 

(2) an ability to apply engineering design to produce solutions that meet 
specified needs with consideration of public health, safety, and welfare, as 
well as global, cultural, social, environmental, and economic factors 

1, 4 

(3) an ability to communicate effectively with a range of audiences 1, 3 
(4) an ability to recognize ethical and professional responsibilities in 
engineering situations and make informed judgments, which must consider the 
impact of engineering solutions in global, economic, environmental, and 
societal contexts 

1, 4 
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(5) an ability to function effectively on a team whose members together 
provide leadership, create a collaborative and inclusive environment, establish 
goals, plan tasks, and meet objectives 

2-4 

(6) an ability to develop and conduct appropriate experimentation, analyze and 
interpret data, and use engineering judgment to draw conclusions 

1, 4 

(7) an ability to acquire and apply new knowledge as needed, using 
appropriate learning strategies. 

1, 4 

 
Shop Safety Rules  
Before entering the shop: 

1. Each student must read, understand, and adhere to all safety rules and procedures.  
If you don’t understand a rule, ask for more explanation until you do.  Shop use is a 
privilege that may be revoked if the rules are not followed.  Any student that exhibits a 
pattern of violations in safety or procedure will be reported to the Department.  MENG 
351 is a prerequisite for use of the shop. 

2. Wear approved eye protection at all times.  Safety glasses are provided.  Some 
machines may be marked as requiring hearing protection, dust masks, or face shields.  
Welding should only be observed through a welding helmet or curtain.  Personal 
protective equipment is provided in Loma 5, 7, and 11.   

3. Wear appropriate clothing for each lab:  long pants, closed-toed shoes, short-sleeves 
or rolled up sleeves.  Do not wear shorts, sandals, or loose clothing.  Remove anything 
that could get caught in a machine: rings, bracelets, watches, long earrings, necklaces, 
neck ties, scarves, etc.  Do not wear gloves when using powered tools/machines.  Long 
hair must be tied back and up.   

4. Do not work in the shop if you are tired, ill, or taking unfamiliar medication.   
 
When using tools and machinery: 

1. Never work alone.   If you are injured, someone else needs to call for help.   
2. Only use equipment on which you have been trained and approved by USD faculty 

or staff. 
3. Ask for help as much as you need, especially if you aren’t clear about the safe use of a 

tool. 
4. Know your purpose before starting a machine. Work from a dimensioned drawing.   
5. Focus on your work and the machine.  Pay close attention, use your senses, no 

horseplay, no music earbuds/headphones.  Do not distract a machine operator.  Check 
with an instructor if something doesn’t seem right.  

6. Work at a comfortable pace.  Rushing a job greatly increases risk of an accident.  Do 
not try to stop a machine with your hands.  Keep your work area neat; disorder indicates 
you are working too fast.   

7. Follow the specific rules for each machine.  Do not use a broken or dull tool.  Never 
walk away from a machine while it is running.   

8. Watch out for others. Be courteous.   
9. Immediately report any unsafe practices, injuries, spills, or damaged equipment to 

the instructor.   
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Before leaving the shop: 
1. Final clean-up begins 10 minutes prior to the end of lab. 
2. Walk through the shop to check each machine and tool you used: everything must be 

cleaned, even if others used the same equipment.   
3. Clean machines with brushes and paper towels.  Only use a vacuum for short dry 

chips.  Do not use compressed air on machinery or yourself.   
4. Clean drill bits, reamers, etc., of debris and return them to their storage location.   
5. Sweep floor around machines.  
6. Leave your tools and work areas as clean as or cleaner than you found them.   
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Course Syllabus 
MENG 492 - Senior Design Project II 

 
Credit and Contact Hours: 3 Units.  Two-hour lecture-recitation and four hours laboratory 

weekly.  
 
Textbooks: None  
 
Course Information 
Mechanical engineering capstone design experience in a simulated industrial environment that 
applies and integrates engineering and nonengineering topics.. Students work in teams, in 
collaboration with an engineering faculty and/or an engineering professional from industry, on 
an open-ended design project. This involves designing, construction, testing and evaluation as 
well as consideration of issues related to ethics, economics, safety and professional practice. The 
course also includes documentation of design project including written reports and oral 
presentations to multiple audiences.  Prequisite: MENG 491W or MENG 491. 
 
Course Goals 
This course is the culmination of a major capstone project. It is intended to provide the student 
with a realistic design experience, while working in a group to a specified design goal. A 
functional hardware realization of the design is expected. Students are expected to develop 
written and oral communication skills necessary for professionals. Societal, ethical, and 
professional issues are integrated into the course. 
 
Course Outcomes 
By the end of the course:  
1. Students will complete a major design experience based on the knowledge and skills 

acquired in earlier course work and incorporating realistic constraints that include most of the 
following considerations: economic, environmental, sustainability, manufacturability, ethical, 
health/safety, social, and political.   

2. Students will complete design of a capstone project, including: [Int-Synthesize, Int-Apply]  
a. Synthesizing and applying knowledge from a breadth of topics including mechanical 

engineering, math and physics. 
b. designing to meet specifications developed in their preliminary design phase, 
c. Integration of multiple design elements as part of a multi-disciplinary team in a 

culminating design experience. Note: individual students on each team must demonstrate 
distinct technical expertise. 

d. assessment to demonstrate the meeting of these specifications.   
 

3. Students will present results from their capstone project in reports and presentations that 
demonstrate their design abilities, teamwork skills, ethical understanding, communication 
abilities, and recognition of the need for and ability to engage in life-long learning.  (d,f,g,h,i) 

4. Students will document their experience to include and articulate a recognition of the 
connections and approaches of multiple disciplines and perspectives being applied to solve 
the engineering problem. [Int-Recognize, Int-Articulate] 

 
Integration Goals 
Students are expected to integrate concepts from, at a minimum, mathematics and physics into 
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their engineering designs. They will synthesize their knowledge from these disciplinary areas 
and transfer this knowledge to their engineering processes and designed artifacts. The most 
successful teams typically integrate concepts from multiple areas of their education at USD.  
 
Program Outcomes Addressed by MENG 492: 
 

Program Outcomes Addressed By: 
(1) an ability to identify, formulate, and solve complex engineering problems 
by applying principles of engineering, science, and mathematics 

1-4 

(2) an ability to apply engineering design to produce solutions that meet 
specified needs with consideration of public health, safety, and welfare, as 
well as global, cultural, social, environmental, and economic factors 

1, 4 

(3) an ability to communicate effectively with a range of audiences 1, 3 
(4) an ability to recognize ethical and professional responsibilities in 
engineering situations and make informed judgments, which must consider the 
impact of engineering solutions in global, economic, environmental, and 
societal contexts 

1, 4 

(5) an ability to function effectively on a team whose members together 
provide leadership, create a collaborative and inclusive environment, establish 
goals, plan tasks, and meet objectives 

2-4 

(6) an ability to develop and conduct appropriate experimentation, analyze and 
interpret data, and use engineering judgment to draw conclusions 

1, 2 

(7) an ability to acquire and apply new knowledge as needed, using 
appropriate learning strategies. 

1, 2 

 
Major Assignments 

1. Progress Checks  
2. Critical Design Review (CDR) 
3. Demonstration and Final Design Review (FDR) 
4. Project Portfolio 

 
Typical Assessment: 

Team Grade Weightings 
15%      3 Technical Progress Checks (5% each) 
  15%   CDR Technical Achievement 
33% 8%     CDR Design Intent Document  
  10%   CDR Creative Collaboration Poster Session 
  20%   FDR Technical Achievement 
44% 12%   FDR Written Report  
  12%   FDR Poster Presentation 
4% Housekeeping, Organization 
4% Portfolio, Final Matters     
100% Team Grade Total 

 
 
Prepared by: B. Cornwall and R. Olson 
October 2018 
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Core Curriculum Submission Form 
Select Core Area: 
 
Foundations  Flags 

☐  Theological and Religious  ☐  Diversity, Inclusion, and Social Justice: 

☐  Inquiry Philosophical Inquiry    Level 1, Domestic 

☐  Ethical Inquiry  ☐  Diversity, Inclusion, and Social Justice: 
      Level 2, Domestic 

Explorations  ☐  Diversity, Inclusion, and Social Justice: 

☐  Scientific and Technological Inquiry    Level 1, Global 

☐  Historical Inquiry  ☐  Diversity, Inclusion, and Social Justice: 

☐  Social and Behavioral Inquiry    Level 2, Global 

☐  Literary Inquiry  ☐  Advanced Writing  

☐  Artistic Inquiry  ☐  Quantitative Reasoning  

    ☐  Oral Communication 

Competencies  ☐  First‐Year Integration 

☐  First Year Writing  ☒  Advanced Integration 

☐ Mathematical Reasoning and 
  Problem Solving 

☐  Second Language 

 
1. List the course number and title (Ex: ANTH 101 Introduction to Biological 

Anthropology) 
MENG 492 - Senior Design Project II 
 

2. Provide the course description that appears in the Course Catalog. 
Mechanical engineering capstone design experience in a simulated industrial environment that applies 
and integrates engineering and nonengineering topics. Students work in teams, in collaboration with an 
engineering faculty and/or an engineering professional from industry, on an open-ended design 
project. This involves designing, construction, testing and evaluation as well as consideration of issues 
related to ethics, economics, safety and professional practice. The course also includes documentation 
of design project including written reports and oral presentations to multiple audiences.   

 

3. Identify the course outcomes. These should be identical to those that appear on the 

syllabus and must be aligned with the area outcomes. 
By the end of the course:  
1. Students will complete a major design experience based on the knowledge and skills acquired in 

earlier course work and incorporating realistic constraints that include most of the following 
considerations: economic, environmental, sustainability, manufacturability, ethical, health/safety, 
social, and political.   

2. Students will complete design of a capstone project, including: [Int-Synthesize, Int-Apply]  
a. Synthesizing and applying knowledge from a breadth of topics including mechanical engineering, 

math and physics. 
b. Designing to meet specifications developed in their preliminary design phase, 
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COMP 492 – Senior Project II 
ISYE 492 – Industrial and Systems Engineering Design Project 

MENG 492 – Senior Design Project II 
Summary for Advanced Integration Review 

 
Introduction 
All majors in the Shiley-Marcos School of Engineering (SMSE) complete a capstone design 
project.  In the electrical (EE), integrated (IntE), and mechanical (ME) engineering programs, 
senior design is a two-semester endeavor.  In computer science, the project is the second course 
in a sequence of independent classes that starts with a course in software engineering.  In 
industrial and systems engineering (ISyE), the design project is a one semester project.  All of 
these classes contain elements in common with each other.  ELEC 492 and GENG 492 (for 
integrated engineers) have already been approved for advanced integration.  The advanced 
integration summary described below is based on the process that was approved in spring 2018 
for the ENGR 492 course.  Although integration occurs throughout both semester in the COMP, 
and MENG courses, advanced integration will be assessed at the end of the second semester 
course in computer science and mechanical engineering.   
 
All of the SMSE capstone classes require students to integrate their knowledge across multiple 
disciplines within the school (mechanical, electrical, industrial, and computer science), but also 
to integrate concepts from other courses at USD.   The integration of math, science, other core 
curriculum classes and multiple engineering courses is reflected in the learning objectives, where 
integration and synthesis are explicitly stated as objectives, as well in course assignments that 
require students to demonstrate synthesis and application.   
 
As engineering and computer science faculty, we don’t think it is possible to complete an 
capstone project without integrating ideas from within and outside of your discipline.  By its 
nature, design requires synthesizing material from different areas and applying it in new ways.  
Designing a program, device, or system for other people requires working with the customers 
(who are usually not engineers) and collaborating on interdisciplinary teams.  But assessing the 
integration in a consistent manner is more difficult.  Every project is unique.  In a typical year, 
there more than senior design 25 projects across the engineering disciplines at USD ranging from 
the design of an assistive device that will help landmine victims use a latrine, to the design and 
fabrication of a mini-baja-car, to improving the delivery of translation services in a hospital.  
Different projects require students to draw on different courses from different areas and we can’t 
identify today which core curriculum areas teams will integrate with their future projects.  We 
also think it is important to bear in mind that these are undergraduate students and to set realistic 
expectations.  Thus, we must be careful to assess how students integrated material from the 
specific courses that they completed in their USD education and not evaluate how completely 
their project considered ideas that were not part of their education.  For example, if a project 
would have benefitted from coursework in biology but nobody on the team completed a biology 
course, the team should not be expected to have fully and correctly integrated biology in the 
project.  Rather, the advanced integration may be achieved in another area of the project.  It is 
likely that the students would recognize the need for biological knowledge and they would seek 
that out, but the failure to do so would reflect poor engineering design practice and not 
inadequate integration of the things that they have learned in their other classes.   
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Overall Assessment Strategy 
Rather than design an assessment strategy that targets a few core curriculum areas at the 
exclusion of others, COMP 492, ISYE 492, and MENG 492 will adopt the assessment strategy 
that was approved for GENG 492.  This assessment begins by having students reflect on their 
project in the context of the core and advanced integration.  This reflection will be part of the 
final project documentation submitted by each team.  The faculty member will then use the 
reflection and other project materials to evaluate the degree of integration achieved by the 
students using a common Advanced Integration Assessment rubric that to be used by all 
engineering programs. 
 
The integration rubric (included at the end of this document) is based on the AAC&U VALUE 
rubrics (https://www.aacu.org/resources/assessment-and-value), a collection of 16 rubrics that 
cut across many aspects of a liberal arts education. Although there is an AAC&U Integrative 
Learning Rubric, we think that it is more appropriate to combine elements of five of the rubrics.  
These rubrics specifically target integration, global learning, problem solving, quantitative 
literacy and ethical reasoning.  We think that assessing these dimensions of a project will allow 
us to determine whether students have successfully integrated ideas from throughout their 
education into the final project.  At the end of each semester, faculty will evaluate each student 
project using the rubric and record the total number of integration points achieved.  These points 
will be tracked and the results will be analyzed.  We expect that most teams will be integrating 
across the dimensions of the rubric.  Some teams may focus more deeply on one or two areas. 
 
Throughout the School of Engineering, our capstone projects are also critical to the assessment 
we perform as part of our accreditation (ABET) requirements.  All engineering programs are 
required to demonstrate that specific ABET Student Outcomes are satisfied.  Among those are 
requirements that graduates will have:  

3.1 an ability to identify, formulate, and solve complex engineering problems by 
applying principles of engineering, science, and mathematics 

3.2 an ability to apply engineering design to produce solutions that meet specified needs 
with consideration of public health, safety, and welfare, as well as global, 
cultural, social, environmental, and economic factors 

3.4 an ability to recognize ethical and professional responsibilities in engineering 
situations and make informed judgments, which must consider the impact of 
engineering solutions in global, economic, environmental, and societal contexts 

3.6 an ability to develop and conduct appropriate experimentation, analyze and 
interpret data, and use engineering judgment to draw conclusions 

The computer science program has similar requirements tailored to that area.  Note that the 
advanced integration goals are synergistic with the ABET outcomes.  The bold phrases above are 
specific areas that are accomplished by integrating across a student’s education including core 
courses.  Our rubric will support both advanced integration and the ABET outcomes enhancing 
faculty buy-in. 
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Implementing the Assessment 
At the end of the semester, each team submits a Project Portfolio or other report that documents 
their final design and how it achieves the goals of the project sponsor.  As part of this portfolio, 
students will be required to write an essay from the following prompt: 

Your engineering capstone project has provided an opportunity for you to draw upon 
your entire USD education to design and evaluate a solution to a real world problem.  
Your work and project documentation reflect the application of engineering, math, and 
scientific principles on the project.  To make clear how the project demonstrates your 
team’s ability to recognize ethical and professional responsibilities in engineering 
situations and make informed judgments, you must submit an essay that discusses how 
your team considered the impact of your engineering solutions in global, economic, 
environmental, societal or other contexts, and how your reflection in these areas affected 
your final design.  This discussion should explicitly summarize how you synthesized 
information from different areas outside of your engineering major.  For example, you 
might cite specific core curriculum courses that were used to more effectively define the 
user-requirements, resolve challenges in the project, or communicate your work. 

 
To encourage more general reflection, this prompt does not explicitly rely on the language of the 
advanced integration outcomes. The single-underlined sections relate to making connections 
between courses and synthesizing knowledge from different perspectives (Advanced Integration 
LO#3) and the double-underline portion reflects the transfer and application of ideas learned in 
previous courses (Advanced Integration LO#4).  Transfer and application will also be apparent 
in the rest of the portfolio or report that details the specifics of the final design. 
 
Because the Advanced Integration Assessment rubric has been developed to assess integration 
from more than one area, we will not rely on external consultants from specific areas of the core.  
Rather, we intend to enlist the help of colleagues with broad experience in integration across 
disciplines.  After the first offering of the course in Spring 2019, we will enlist their support in 
applying the rubric to the integration essay and the portfolio.  Projects from all engineering 
courses using the rubric will be evaluated together.  For example, there could be a session where 
all engineering instructors teaching senior design and our colleagues apply the rubric to student 
projects.  These evaluations will be compared to verify consistent application of the rubric.  This 
norming procedure may result in changes to the prompt, rubric, or scoring procedures to improve 
the assessment process. 
 
As a part of the assessment for ABET accreditation, the scores from the rubrics will be 
summarized annually and distributed to the faculty who will use the results to identify 
opportunities to improve the course and the individual programs. 
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ADVANCED INTEGRATION ASSESSMENT 
Based on the AAC&U VALUE Rubrics 

https://www.aacu.org/value-rubrics 
 
 

 Capstone 
4 

Milestones 
3    2 

Benchmark 
1 

Attributes based on the Integrative Learning VALUE Rubric 

Connections to Discipline 
Sees (makes) connections 
across disciplines, 
perspectives 
(USD Synthesis, ABET 3.1 
and 3.2) 

Independently creates wholes 
out of multiple parts 
(synthesizes) or draws 
conclusions by combining 
examples, facts, or theories 
from more than one field of 
study or perspective. 

Independently connects 
examples, facts, or theories 
from more than one field of 
study or perspective. 

When prompted, connects 
examples, facts, or theories 
from more than one field of 
study or perspective. 

When prompted, presents 
examples, facts, or theories 
from more than one field of 
study or perspective. 

Transfer 
Adapts and applies skills, 
abilities, theories, or 
methodologies gained in one 
situation to new situations 
(USD Application, ABET 3.1 
and 3.2) 

Adapts and applies, 
independently, skills, abilities, 
theories, or methodologies 
gained in one situation to new 
situations to solve difficult 
problems or explore complex 
issues in original ways. 

Adapts and applies skills, 
abilities, theories, or 
methodologies gained in one 
situation to new situations to 
solve problems or explore 
issues. 

Uses skills, abilities, theories, 
or methodologies gained in one 
situation in a new situation to 
contribute to understanding 
of problems or issues. 

Uses, in a basic way, skills, 
abilities, theories, or 
methodologies gained in one 
situation in a new situation. 

Attributes based on the Global Learning VALUE rubric 

Applying Knowledge to 
Contemporary Global 
Contexts 
(USD Application, ABET 
3.2) 
 

Applies knowledge and skills to 
implement sophisticated, 
appropriate, and workable 
solutions to address complex 
global problems using 
interdisciplinary perspectives 
independently or with others. 

Plans and evaluates more 
complex solutions to global 
challenges that are appropriate 
to their contexts using multiple 
disciplinary perspectives (such 
as cultural, historical, and 
scientific).  

Formulates practical yet 
elementary solutions to global 
challenges that use at least two 
disciplinary perspectives (such 
as cultural, historical, and 
scientific).  

Defines global challenges in 
basic ways, including a limited 
number of perspectives and 
solutions. 
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 Capstone 
4 

Milestones 
3    2 

Benchmark 
1 

Attributes based on the Problem Solving VALUE rubric 

Propose 
Solutions/Hypotheses 
(USD Synthesis, ABET 3.1, 
3.2, and 3.4) 

Proposes one or more 
solutions/hypotheses that 
indicates a deep comprehension 
of the problem. 
Solution/hypotheses are 
sensitive to contextual factors as 
well as all of the following: 
ethical, logical, and cultural 
dimensions of the problem. 

Proposes one or more 
solutions/hypotheses that 
indicates comprehension of the 
problem. Solutions/hypotheses 
are sensitive to contextual 
factors as well as the one of 
the following:  ethical, logical, 
or cultural dimensions of the 
problem. 

Proposes one 
solution/hypothesis that is “off 
the shelf” rather than 
individually designed to 
address the specific contextual 
factors of the problem. 

Proposes a solution/hypothesis 
that is difficult to evaluate 
because it is vague or only 
indirectly addresses the 
problem statement. 

Evaluate Potential Solutions 
(USD Synthesis, ABET 3.2 
and 3.4) 

Evaluation of solutions is deep 
and elegant (for example, 
contains thorough and insightful 
explanation) and includes, 
deeply and thoroughly, all of the 
following: considers history of 
problem, reviews 
logic/reasoning, examines 
feasibility of solution, and 
weighs impacts of solution. 

Evaluation of solutions is 
adequate (for example, 
contains thorough explanation) 
and includes the following: 
considers history of problem, 
reviews logic/reasoning, 
examines feasibility of 
solution, and weighs impacts 
of solution. 

Evaluation of solutions is brief 
(for example, explanation lacks 
depth) and includes the 
following: considers history of 
problem, reviews 
logic/reasoning, examines 
feasibility of solution, and 
weighs impacts of solution. 

Evaluation of solutions is 
superficial (for example, 
contains cursory, surface level 
explanation) and includes the 
following: considers history of 
problem, reviews 
logic/reasoning, examines 
feasibility of solution, and 
weighs impacts of solution. 
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 Capstone 
4 

Milestones 
3    2 

Benchmark 
1 

Attributes based on the Quantitative Literacy VALUE rubric 

Representation 
Ability to convert relevant 
information into various 
mathematical forms (e.g., 
equations, graphs, diagrams, 
tables, words) 
(USD Synthesis, ABET 3.6) 

Skillfully converts relevant 
information into an insightful 
mathematical portrayal in a way 
that contributes to a further or 
deeper understanding. 

Competently converts relevant 
information into an 
appropriate and desired 
mathematical portrayal. 

Completes conversion of 
information but resulting 
mathematical portrayal is only 
partially appropriate or 
accurate. 

Completes conversion of 
information but resulting 
mathematical portrayal is 
inappropriate or inaccurate. 

Application / Analysis 
Ability to make judgments and 
draw appropriate 
conclusions based on the 
quantitative analysis of data, 
while recognizing the limits of 
this analysis 
(USD Application, ABET 3.6) 

Uses the quantitative analysis of 
data as the basis for deep and 
thoughtful judgments, drawing 
insightful, carefully qualified 
conclusions from this work. 

Uses the quantitative analysis 
of data as the basis for 
competent judgments, drawing 
reasonable and appropriately 
qualified conclusions from this 
work. 

Uses the quantitative analysis 
of data as the basis for 
workmanlike (without 
inspiration or nuance, ordinary) 
judgments, drawing plausible 
conclusions from this work. 

Uses the quantitative analysis 
of data as the basis for tentative, 
basic judgments, although is 
hesitant or uncertain about 
drawing conclusions from this 
work. 

Attributes based on the Ethical Reasoning VALUE rubric 

Ethical Issue Recognition 
(USD Synthesis, ABET 3.4) 

Student can recognize ethical 
issues when presented in a 
complex, multilayered (gray) 
context AND can recognize 
cross-relationships among the 
issues. 

Student can recognize ethical 
issues when issues are 
presented in a complex, 
multilayered (gray) context 
OR  can grasp cross-
relationships among the issues. 

Student can recognize basic 
and obvious ethical issues and 
grasp (incompletely) the 
complexities or 
interrelationships among the 
issues. 

Student can recognize basic and 
obvious ethical issues but fails 
to grasp complexity or 
interrelationships. 

Application of Ethical 
Perspectives/Concepts 
(USD Application, ABET 3.4) 

Student can independently 
apply ethical 
perspectives/concepts to an 
ethical question, accurately, and 
is able to consider full 
implications of the application. 

Student can independently 
apply ethical 
perspectives/concepts to an 
ethical question, accurately, 
but does not consider the 
specific implications of the 
application. 

Student can apply ethical 
perspectives/concepts to an 
ethical question, independently 
(to a new example) and the 
application is inaccurate. 

Student can apply ethical 
perspectives/concepts to an 
ethical question with support 
(using examples, in a class, in a 
group, or a fixed-choice setting) 
but is unable to apply ethical 
perspectives/concepts 
independently (to a new 
example.). 
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Note for CCC submission:  Within SMSE an “ABET” syllabus defines the elements of a class 
that must be included every time a course is offered.  It is used as the basis for the section-level 
syllabus that is shared with students each semester.  
 

ABET Course Syllabus 
MENG 492 - Senior Design Project II 

 
Credit and Contact Hours: 3 Units.  Two-hour lecture-recitation and four hours laboratory 

weekly.  
 
Textbooks: None  
 
Course Information 
Mechanical engineering capstone design experience in a simulated industrial environment that 
applies and integrates engineering and nonengineering topics. Students work in teams, in 
collaboration with an engineering faculty and/or an engineering professional from industry, on 
an open-ended design project. This involves designing, construction, testing and evaluation as 
well as consideration of issues related to ethics, economics, safety and professional practice. The 
course also includes documentation of design project including written reports and oral 
presentations to multiple audiences.  Prequisite: MENG 491W or MENG 491. 
 
Course Goals 
This course is the culmination of a major capstone project. It is intended to provide the student 
with a realistic design experience, while working in a group towards a specified design goal. A 
functional hardware realization of the design is expected. Students are expected to develop 
written and oral communication skills necessary for professionals. Societal, ethical, and 
professional issues are integrated into the course. 
 
Course Outcomes 
By the end of the course:  
1. Students will complete a major design experience based on the knowledge and skills 

acquired in earlier course work and incorporating realistic constraints that include most of the 
following considerations: economic, environmental, sustainability, manufacturability, ethical, 
health/safety, social, and political.   

2. Students will complete design of a capstone project, including: [Int-Synthesize, Int-Apply]  
a. Synthesizing and applying knowledge from a breadth of topics including mechanical 

engineering, math and physics. 
b. Designing to meet specifications developed in their preliminary design phase, 
c. Integration of multiple design elements as part of a multi-disciplinary team in a 

culminating design experience. Note: individual students on each team must demonstrate 
distinct technical expertise. 

d. Assessment to demonstrate the meeting of these specifications.   
3. Students will present results from their capstone project in reports and presentations that 

demonstrate their design abilities, teamwork skills, ethical understanding, communication 
abilities, and recognition of the need for and ability to engage in life-long learning.  (d,f,g,h,i) 

4. Students will document their experience to include and articulate a recognition of the 
connections and approaches of multiple disciplines and perspectives being applied to solve 
the engineering problem. [Int-Recognize, Int-Articulate] 
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Integration Goals 
Students are expected to integrate concepts from, at a minimum, mathematics and physics into 
their engineering designs. They will synthesize their knowledge from these disciplinary areas 
and transfer this knowledge to their engineering processes and designed artifacts. The most 
successful teams typically integrate concepts from multiple areas of their education at USD. 
Achievement of these goals will be assessed through a reflection essay included in the Project 
Portfolio and the use of an Advanced Integration Rubic. 
 
Program Outcomes Addressed by MENG 492: 

Program Outcomes Addressed By: 
(1) an ability to identify, formulate, and solve complex engineering problems 
by applying principles of engineering, science, and mathematics 

1-4 

(2) an ability to apply engineering design to produce solutions that meet 
specified needs with consideration of public health, safety, and welfare, as 
well as global, cultural, social, environmental, and economic factors 

1, 4 

(3) an ability to communicate effectively with a range of audiences 1, 3 
(4) an ability to recognize ethical and professional responsibilities in 
engineering situations and make informed judgments, which must consider the 
impact of engineering solutions in global, economic, environmental, and 
societal contexts 

1, 4 

(5) an ability to function effectively on a team whose members together 
provide leadership, create a collaborative and inclusive environment, establish 
goals, plan tasks, and meet objectives 

2-4 

(6) an ability to develop and conduct appropriate experimentation, analyze and 
interpret data, and use engineering judgment to draw conclusions 

1, 2 

(7) an ability to acquire and apply new knowledge as needed, using 
appropriate learning strategies. 

1, 2 

 
Major Assignments 

1. Progress Checks  
2. Critical Design Review (CDR) 
3. Demonstration and Final Design Review (FDR) 
4. Project Portfolio 

 
Typical Assessment: 

Team Grade Weightings 
15%      3 Technical Progress Checks (5% each) 
  15%   CDR Technical Achievement 
33% 8%     CDR Design Intent Document  
  10%   CDR Creative Collaboration Poster Session 
  20%   FDR Technical Achievement 
44% 12%   FDR Written Report  
  12%   FDR Poster Presentation 
4% Housekeeping, Organization 
4% Portfolio, Final Matters     
100% Team Grade Total 

 
Prepared by: B. Cornwall and R. Olson 
October 2018 
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USD SMSE MENG492 Syllabus  Spring 2019 

Page 1 of 7 

Note for Advanced Integration Review 
This document is representative of the syllabus that is given to students on the first day of class.  
It includes the essential elements from the ABET syllabus and a more complete description of 
the course expectations.     

 
Course Syllabus 

MENG 492 Engineering Senior Design II 
 
Instructors: Daniel Codd, BEC 110, x7857, codd@sandiego.edu  
  Venkat Shastri, Loma 230, x2797, venkat@sandiego.edu  
  Gordon Hoople, Guadalupe Hall 112, x2753, ghoople@sandiego.edu  
  Matt McGarry, Loma 330, x7518, mmcgarry@sandiego.edu  
  G. Bryan Cornwall, BEC 108, x4909, bryancornwall@sandiego.edu  

 
Credit and Contact Hours: 3 Units.  Two 3-hour laboratory sessions weekly including 
interaction with faculty that could include lecture-recitation. 
 
Catalog Description:  
Engineering capstone design experience in a realistic engineering environment that applies and 
integrates engineering and nonengineering topics. Students work in teams, in collaboration with 
engineering faculty and/or engineering professionals from industry, on an open-ended design 
project. This involves design, construction, testing and evaluation as well as consideration of 
issues related to culture, ethics, economics, social justice, safety and professional practice. The 
course also includes documentation of design project including written reports and oral 
presentations to multiple audiences.  Spring semester.  
 
Prerequisites:  MENG 491W 
 
TEXTBOOKS 
None 
 
Goals: 
This course is the culmination of a major capstone project. It is intended to provide the student 
with a realistic design experience, while working in a group to a specified design goal. A 
functional hardware realization of the design is expected. Students are expected to develop 
written and oral communication skills necessary for professionals. Societal, ethical, and 
professional issues are integrated into the course. 
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Course Learning Outcomes 
By the end of the course: 

1. Students will complete major design experience based on the knowledge and skills 
acquired in earlier course work in engineering and related prerequisites in physics and 
mathematics. The experience shall incorporate realistic constraints that include most of 
the following considerations: economic, cultural, social justice, environmental, 
sustainability, ethical, health/safety, social, and political. 

2. Students will document their experience to include and articulate a recognition of the 
connections and approaches of multiple disciplines and perspectives being applied to 
solve the engineering problem. [Int-Recognize, Int-Articulate] 

3. Students will present results from their capstone project in reports and presentations that 
demonstrate their design abilities, teamwork skills, ethical understanding, communication 
abilities, and recognition of the need for and ability to engage in life-long learning.  

4. Students will complete design of a capstone project, including: [Int-Synthesize, Int-
Apply] 

a. Synthesizing and applying knowledge from a breadth of topics including 
engineering, math, and physics. 

b. Designing to meet specifications developed in their preliminary design phase. 
c. Integration of multiple design elements as part of a multi-disciplinary team in a 

culminating design experience. Note: individual students on each team must 
demonstrate distinct technical expertise. 

d. Assessment to demonstrate the meeting of these specifications. 
 
Integration Goals 
Students are expected to integrate concepts from, at a minimum, mathematics and physics into 
their engineering designs. They will synthesize their knowledge from these disciplinary areas 
and transfer this knowledge to their engineering processes and designed artifacts. The most 
successful teams typically integrate concepts from multiple areas of their education at USD. 
Achievement of these goals will be assessed through a reflection essay included in the Project 
Portfolio and the use of an Advanced Integration Rubic. 
  
Topics 

1. Topics in Engineering Design – part II (continued from semester I) 
a. Each student is expected to attend all class meetings with the instructor and 

design team, unless prior approval is obtained, such as for meetings with your 
industry sponsor (if applicable). 

2. Written and oral communication for engineering design. 
a. Included within CDR and FDR written and oral communication activities. 
b. One external presentation for public, peers and faculty of the project at Creative 

Collaborations 
3. Topics relating to the engineering profession are part of class assignments and applied to 

the project  
a. Professional communication 
b. Ethical and societal implications of design 
c. Legal and licensing considerations and requirements 
d. Lifelong learning and professional development 
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Major Assignments 
1. Progress Checks – There will be 3 graded progress checks, two before the CDR and one 

between the CDR and FDR.  You will demonstrate the completion of key project 
milestones to the instructors.   

2. Critical Design Review (CDR) – The design will be reviewed by a panel of faculty at 
the “critical” stage that occurs just prior to completing the project.  Design complete with 
all necessary specifications which must demonstrate integration and application of 
knowledge of engineering, mathematics, and physics. Subsystems should be completed 
and in the middle of the testing page.  This review includes a mandatory poster session at 
the USD Creative Collaborations Undergraduate Research Conference with Q&A session 
and a written “Design Intent Document.”  The poster presentation is expected to be 
technically rich, for a specialized engineering audience. 

3. Demonstration and Final Design Review (FDR) – The completed project and its ability 
to meet the project specifications will be demonstrated in several formats. All 
documentation must demonstrate integration and application of knowledge of 
engineering, mathematics, and physics.   

a. Formal Presentation: Students will present their work to a review panel of 
faculty with an accompanying presentation on the design. The oral presentation is 
expected to be for a general audience, targeted at USD faculty, students, and staff. 

b. Technical Report: A formal written report documenting the teams work. 
c. Engineering Showcase: Students will present a poster and demonstration at a 

public facing event for staff, students, faculty, and members of the community. 
4. Project Portfolio – At the end of the course, student teams are required to submit an 

online portfolio of their work that demonstrates their design abilities, teamwork skills, 
ethical understanding, communication abilities, and recognition of the need for and 
ability to engage in life-long learning. 
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Grading 
Grading is based upon successful demonstration of course outcomes and the technical and 
creative accomplishments demonstrated by the design project.  Individual contributions to each 
group are evaluated primarily by peers and also by instructors.  Effective teamwork team 
includes both technical and professional contributions. In addition to the grade weightings below, 
the outcome-oriented nature of the course means that certain levels of project performance are 
necessary (but not sufficient) for high grades in the course. 
 
A: Grade of ‘A’ requires that the project function according to specifications. There must also be 
no failing grade on oral communication, written communication, teamwork, or the portfolio. 
These are the minimum standards your project must reach in order for you to be considered for a 
grade at that level.  The quality of your work as a team, the difficulty of the project, your 
individual contributions, and your successful demonstration of course goals determine your 
grade in the course.  See the academic integrity policy for other requirements.  
 
B: Grade of ‘B’ requires that the project function according to minimal specifications. There 
must also be no failing grade on oral communication, written communication, teamwork, or the 
portfolio. 
 
C: Grade ‘C’ requires that all major assignments are completed and that almost all major 
subsystems function. There must also be no failing grade on oral communication, written 
communication, teamwork, or the portfolio.   
 

Team Grade Weightings 
15%      3 Technical Progress Checks (5% each) 

  15%   CDR Technical Achievement 
33% 8%     CDR Design Intent Document  
  10%   CDR Creative Collaboration Poster Session 

  20%   FDR Technical Achievement 
44% 12%   FDR Written Report  
  12%   FDR Poster Presentation 

4% Housekeeping, Organization 

4% Portfolio, Final Matters     

100% Team Grade Total 
 
Your individual grade is obtained by multiplying your Team Grade by a Teamwork 
Multiplicative Factor (ranging from 0.8-1.2) representing the following components: 
 
Peer-to-peer teammate evaluations, Instructor-rated effort, ownership, professionalism, 
attendance. 
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Tentative Schedule 
 
Class Tasks 

1 Schedule/syllabus, Shop safety, review fall Preliminary Design Report (PDR), 
Detail design, order materials 

2 Shop safety, Detail design, plan / start construction, learn techniques, order 
materials, shop orientation 

3 Detail design, Construction, order materials 

4 Progress Check #1:  Semester build /test plan, 60% of orders done, 60% of 
detail design done 

5 - 10 Detail design, Construction, order materials, Testing 

11 Progress Check #2: 100% design completed, critical subsystem built, critical 
functions tested  

12 - 15 Construction, Testing 

16 Subsystem testing, System integration 
 

Spring/Easter Break 

17 Subsystem testing, System integration 

18 CDR Design Intent Document Report 

19 - 21 Subsystem testing, System integration 

22 Creative Collaboration Expo noon-2pm Hahn University Center 

23 Subsystem testing, System integration 

24 Progress Check #3: Assembly completed, 75% subsystem testing completed, 
development ongoing 

25 - 27 System-level Testing and Development 

28 FDR Poster Presentations: Engineering Showcase 

Finals Week FDR Report due:  6pm 

 
 
Program Outcomes Addressed by MENG 492: 
 

Program Outcomes Addressed By: 
(1) an ability to identify, formulate, and solve complex engineering problems 
by applying principles of engineering, science, and mathematics 

1-4 

(2) an ability to apply engineering design to produce solutions that meet 
specified needs with consideration of public health, safety, and welfare, as 
well as global, cultural, social, environmental, and economic factors 

1, 4 

(3) an ability to communicate effectively with a range of audiences 1, 3 
(4) an ability to recognize ethical and professional responsibilities in 
engineering situations and make informed judgments, which must consider the 
impact of engineering solutions in global, economic, environmental, and 
societal contexts 

1, 4 
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(5) an ability to function effectively on a team whose members together 
provide leadership, create a collaborative and inclusive environment, establish 
goals, plan tasks, and meet objectives 

2-4 

(6) an ability to develop and conduct appropriate experimentation, analyze and 
interpret data, and use engineering judgment to draw conclusions 

1, 4 

(7) an ability to acquire and apply new knowledge as needed, using 
appropriate learning strategies. 

1, 4 

 
Shop Safety Rules  
Before entering the shop: 

1. Each student must read, understand, and adhere to all safety rules and procedures.  
If you don’t understand a rule, ask for more explanation until you do.  Shop use is a 
privilege that may be revoked if the rules are not followed.  Any student that exhibits a 
pattern of violations in safety or procedure will be reported to the Department.  MENG 
351 is a prerequisite for use of the shop. 

2. Wear approved eye protection at all times.  Safety glasses are provided.  Some 
machines may be marked as requiring hearing protection, dust masks, or face shields.  
Welding should only be observed through a welding helmet or curtain.  Personal 
protective equipment is provided in Loma 5, 7, and 11.   

3. Wear appropriate clothing for each lab:  long pants, closed-toed shoes, short-sleeves 
or rolled up sleeves.  Do not wear shorts, sandals, or loose clothing.  Remove anything 
that could get caught in a machine: rings, bracelets, watches, long earrings, necklaces, 
neck ties, scarves, etc.  Do not wear gloves when using powered tools/machines.  Long 
hair must be tied back and up.   

4. Do not work in the shop if you are tired, ill, or taking unfamiliar medication.   
 
When using tools and machinery: 

1. Never work alone.   If you are injured, someone else needs to call for help.   
2. Only use equipment on which you have been trained and approved by USD faculty 

or staff. 
3. Ask for help as much as you need, especially if you aren’t clear about the safe use of a 

tool. 
4. Know your purpose before starting a machine. Work from a dimensioned drawing.   
5. Focus on your work and the machine.  Pay close attention, use your senses, no 

horseplay, no music earbuds/headphones.  Do not distract a machine operator.  Check 
with an instructor if something doesn’t seem right.  

6. Work at a comfortable pace.  Rushing a job greatly increases risk of an accident.  Do 
not try to stop a machine with your hands.  Keep your work area neat; disorder indicates 
you are working too fast.   

7. Follow the specific rules for each machine.  Do not use a broken or dull tool.  Never 
walk away from a machine while it is running.   

8. Watch out for others. Be courteous.   
9. Immediately report any unsafe practices, injuries, spills, or damaged equipment to 

the instructor.   
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Before leaving the shop: 
1. Final clean-up begins 10 minutes prior to the end of lab. 
2. Walk through the shop to check each machine and tool you used: everything must be 

cleaned, even if others used the same equipment.   
3. Clean machines with brushes and paper towels.  Only use a vacuum for short dry 

chips.  Do not use compressed air on machinery or yourself.   
4. Clean drill bits, reamers, etc., of debris and return them to their storage location.   
5. Sweep floor around machines.  
6. Leave your tools and work areas as clean as or cleaner than you found them.   
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In Workflow
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3. Core Curricula 
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4. Provost
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Mike 
Mayer
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Subject Code BIOL Course Number 491 

Department Biology (BIOL) 

College College of Arts & Sciences 

Title of Course  Science in the Public Domain 

Catalog Title  Science in the Public Domain 

Credit Hours 3 

Weekly Contact 
Hours

Lecture: 3 Lab: 0 Other: 0 

Catalog Course 
Description

Students will design and implement science projects that demonstrate a basic scientific concept 
for elementary school students in an after school program. Students explore methods of 
pedagogy and the role of outreach and community service learning in communicating science. 
Tasks include practice grant-writing, hypothesis testing and assessment.

Primary Grading 
Mode

Method(s) of 
delivery

Faculty Course 
Workload
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No 

Date Submitted: 11/14/18 10:44 am
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Prerequisites? BIOL 309.

Does this course 
have concurrent 
Prerequisites?

No 

No 

No 

No 

Does this meet any of the following Undergraduate Core Curriculum Requirements?

Advanced Integration

Course attributes

Majors/Minors/Concentrations:

Biology - BIOL

Department 
Restrictions:

Major 
Restrictions:

Class 
Restrictions:

Include 

Class Codes: JR, S2, SR 

Level 
Restrictions:

Include 

Level Codes: UG 

Degree 
Restrictions:

Program 
Restrictions:

Campus 
Restrictions:

College 
Restrictions:

Student Attribute 
Restrictions:

Enter the vote of the Department on this course:

Yes: 11 14 No: 0 Abstain: 0 

Are there 1 or more Co-Requisites?

Is this course a topics course?

Is this course repeatable for credit?

Community Service Learning
Undergraduate Research

This Course Change/Course Proposal will be sent to the Dept Chairs for the Majors/Minors/Concentrations selected 
below:
This Course can apply to the following Majors/Minors/Concentrations:
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Rationale: Please see supporting documents.

Supporting 
documents

SIPDIntegrationProposal.docx
SIPDSyllabusSp18 .docx
FinalProject.docx
CommunityServiceReflection.docx
CommunityPartnerEval.docx

This class is already offered and serves approximately 15 students per year. The addition of an 
Advanced Integration flag will help Biology majors meet their graduation requirements.

No

No 

Course Reviewer 
Comments

Key: 231

Impact
Discuss the likely effects on both department curriculum and curricula of other departments/units

Will this change have any staffing/budgetary impact?

Will this change impact student enrollment numbers?

Page 3 of 3Course Inventory Management

11/26/2018https://nextcatalog.sandiego.edu/courseadmin/
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Advanced Integration Flag Proposal (Science in the Public Domain- Biol 491) 
Science in the Public Domain (SIPD) is a 3-unit course designed to fulfill the Research Experience 
requirement for the Biology major. Given the intensive community engagement aspect of the 
class, it is also a strong candidate for an Advanced Integration Flag. In summary: 

1. Learning outcomes 3 and 4 (Synthesize and Apply) specified in the Integration ATF 
Report are achieved through the research project (the “Core Project”) conducted with 
local K-12 institutions. The assignment is detailed in the included documents. 

2. Guest lectures by faculty from USD’s School of Leadership and Education Sciences 
(SOLES) provide an interdisciplinary perspective to SIPD students, the vast majority who 
are Biology majors. These faculty members play an integral role in the final project by 
introducing students to best practices in the scholarship of teaching and learning. They 
also serve as external consultants during one-on-one advising sessions with students 
about their proposed projects, providing informal formative assessment. 

3. A substantial number of lectures are dedicated to exploring inequities in the sciences 
and science education, as well as the disconnect between scientists and the general 
public. Students realize they must step outside their typical jargon-filled method of 
explaining scientific concepts and/or thinking about science to bridge the divide (see 
included syllabus).  

4. The teachers/educators at our community partner locations are well-positioned to 
evaluate student performance. They will meet with SIPD students after the program is 
concluded to give informal feedback and will also complete a structured evaluation (see 
included evaluation form). 

During the final research project, students design and deliver a science curriculum based on the 
needs or requests of a specific K-12 community partner. The SIPD students formulate a 
research question based on their curriculum and utilize surveys, observations and materials 
produced by the K-12 students to gather data. They present their findings in a research paper 
and at a poster session which includes the work of other research experience classes and is 
attended by students and faculty. The final projects from Spring 2017 are summarized below. 

1. Group 1 designed a three-part curriculum about direct to consumer genetics for ninth 
grade Biology students learning about the central dogma of biology. They collected data 
on the efficacy of their interactive approach in communicating complex scientific 
concepts in genetics/molecular biology. The community partner was Preuss School, a 
charter school on the UCSD campus that serves “low income students who strive to 
become the first in their families to graduate from college”. 

2. Group 2 partnered with SciTech, an afterschool science program for 4-6th grade girls 
organized by the Reuben H. Fleet Science Center. The SIPD students designed a 2-hour 
lab about acids and bases and delivered it to SciTech sessions held at four different low 
income elementary schools. Their research investigated the link between science 
enthusiasm and performance.  

3. Group 3 designed two interactive lessons and a final project about ocean conservation 
for 6 and 7th graders participating in a week-long intersession program titled “The 
Ocean” at High Tech Middle Media Arts. They gathered data to address whether 
introducing an environmental advocacy component to a lesson increased student 
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interest and learning. HTMMA is a public charter school that uses project based learning 
to teach its ethnically diverse student population. 

4. Group 4 partnered with the afterschool Ladies Leadership Program (LLP) at Kearny High 
to develop three lessons to teach 9th-12th graders how to evaluate scientific claims in the 
media. LLP “uses a service learning and leadership development curriculum that 
empowers young women to fulfill their leadership potential and prepare to navigate the 
challenges of achieving and sustaining careers in science, technology, engineering, and 
math (STEM) fields”. Group 4 asked if social media can be leveraged as an effective tool 
in delivering their curriculum.  

 
The final project assignment specifies how students will be assessed on the integrative 
components of their project. Additionally, they are asked to write a reflection based on 
their outreach experience, which is recognized as a best practice in community service 
learning. In this reflection, students consider the process of integrating knowledge across 
disciplines (see reflection assignment).   
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Biology 491: Science in the Public Domain  
Spring 2018 

 
Instructor: Laura Rivard, PhD 
Lecture: Tues/Thurs: 10:45-12:05 in Camino 103 
Office Hours: Tues/Thurs 1:15-2:15, Wed 10-12 (or by appt.) in ST433 
Phone: 260-4074 
Email: lrivard@sandiego.edu 
 
TEXTS/ LECTURE MATERIALS:  

 Papers and PowerPoint slides will be available on Blackboard 
 
 
ABOUT THE COURSE/ LEARNING OUTCOMES: 
Most college students focus on the acquisition of discipline specific technical knowledge and skills. Many 
career scientists continue on this path and fail to explore the relevance and potential impact of their 
knowledge on the community. As technology and medical advancements becomes more integrated into 
everyday life, average citizens are often asked to make choices based on an incomplete understanding. 
What does GMO actually mean? Is climate change happening? Should I have my children vaccinated? This 
course asks students to think more broadly about their education and their technical expertise and how it 
can be shared with the public in an engaging and effective manner, with specific emphasis on reaching K-12 
students from communities typically underrepresented in STEM fields.  
At the end of this course, students should be able to:  
 
1. Communicate scientific content effectively to a range of technical and non-technical audiences  
2. Explain why certain populations are underrepresented in science majors and careers 
3. Synthesize knowledge gained from prior STEM classes with the perspectives, knowledge and skills 
gained in our study of public communication/education sciences  
4. Apply your integrated understanding of prior STEM classes, scientific practices, and our study of public 
communication/education sciences to curriculum design 
5. Carry out all elements of a research project from proposal to presentation of findings 
 
GRADING: 

Although there is no formal participation grade, your class participation will be considered for 
borderline grades. As a result, class attendance is critical.  Too many absences will negatively affect 
your grade. The following point breakdown is approximate 

Paper Discussions                                  20 pts 
Genetics Project                                      50 pts 
EYH Lab Proposal                                   75 pts 
Podcast                                                    100 pts 
Poster                                                         50 pts 
Integrative Core Project                     100 pts 
Final Paper                                                50 pts 

 
 
OUTSIDE CLASS COMMITMENTS: 
Our class is called Science in the Public Domain. Therefore, we will spend significant time out in the 
community learning first-hand about communicating science. Off-campus trips will occur outside class time 
and are required. 
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Tentative Lecture Schedule 

 
Note: The community-based nature of this course may impact the schedule in ways that are difficult 
to predict 

 
DATE TOPIC READING 

1/30-2/1  Introduction to course 
o Best practices in community service learning 

 Communicating science 
o Introduction to podcast assignment 

 

Public and Scientists’ Views on Science 
and Society (2015) 
 
Communicating Science Effectively 
(2017) Chps 1-2 
 

2/6-8 2/6 Guest Speaker: Michel Boudrias, PhD 
2/8 Podcast studio training 

NIH: Plain Language 

2/13-15* 2/13 Guest Speaker: Jason Mizrek (Fleet Center) 
2/15 Practice cow eye dissection 

Taking Science to School: Learning 
and Teaching Science in Grades K-8 
(2008) Chps 2,4, 5 

2/20-22 2/20 Guest Speaker: Kristen Mogavero (high school 
Biology teacher) 
2/22 Trip to High Tech Middle Media Arts for cow 
eye dissection 

Kover (2017) 

2/27-3/1  Enthusiasm for science in school  
o Self-concept/self-efficacy 

 Underrepresented groups and STEM 

Potvin (2014); Maltese (2014) 
 
A Framework for K-12 Science 
Education: Practices, Crosscutting 
Concepts and Core Ideas (2012) 
Chp 11 

3/6-8 3/6 Guest Speaker Heather Lattimer, PhD (SOLES) 
3/8 Expanding Your Horizons (EYH) practice session 
3/10 EYH Conference 

Spicer (2017) 
 
The User-Friendly Handbook for 
Project Evaluation 

3/13-15 Active learning and Next Generation Science Standards A Framework for K-12 Science 
Education: Practices, Crosscutting 
Concepts and Core Ideas (2012) 
 
Freeman (2014) 

3/20-22 Creating surveys and analyzing survey data Workshop on Survey Methods in 
Education Research (2017) 
 

3/27-29 Spring Break  

4/3-5 Final prep for projects  
 

4/10-12 
4/17-19 
4/24-26 

In the field  

5/1-3 Poster prep 
 

 

5/8-10 Poster session during dead hours—Date TBD  

 Final paper due 5/22 at 11am  
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Integrative Core Project: 100 pts (due 3/20)  
 
PURPOSE: To apply knowledge and skills gained in class to meet a real-world curricular need  
 
ASSIGNMENT: Design a multi-lesson science module to share with a specified community partner while collecting 
data for a linked research project. 
 
1. Curriculum and research project proposal  

Your proposal should include the following sections: 

I. Abstract  

a. In a short paragraph, summarize your project and how you predict it will impact student learning. 

State your research question.  

 

II. Introduction 

a. Provide background for your research question, supporting its relevance and importance with 

primary literature sources, including those from the natural and education sciences. You will 

expand on this more in your final paper. Include citations. 

b. Describe your community partner, elaborating on the age group you will be working with and any 

characteristics that influence your curricular choices. Include citations.  

c. Describe best practices in science communication and designing effective science lessons. You will 

expand on this more in your final paper. Include citations. 

 

III. Explanation of Proposed Curriculum 

a. Describe your curriculum/activities in detail  

i. What scientific concepts or practices do your lessons introduce?  

b. Describe your decision making process 

i. Why did you choose the particular concepts and practices in your lessons?  

1. Why are they a good fit for your community partner?  

ii. How did you decide what specific activities to do?  

1. How will the activities deepen understanding? 

c. List your learning outcomes 

d. Describe how your activities address all (or most) of the strands of informal science learning 

(Figure 1) 

i. What opportunities are you providing to assess students’ prior knowledge or preconceived 

notions? 

ii. What opportunities are you providing for the students to reflect on their understanding 

before, during and after the activity?  

iii. What opportunities are you providing to give the students feedback? 

 

IV. Explanation of Research Methods 

a. State your hypothesis  

b. Create a formative assessment observation sheet to facilitate data collection (Figure 2) 
i. You may choose to assess mastery of skills or content, behaviors (“thinking like a scientist”, 

engagement), or something else of your choosing related to your research question. 
b. Create a summative assessment for students and a rubric (if applicable) 

i. If you are using the pre/post-test approach, then your assessment will also be given before 
the activity begins 

ii. Rubric should give criteria for answers that will be assigned a score of 1-4 (Figure 3) 
c. Describe how you will analyze the data you collect, specifying any relevant statistical tests 
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V. References  

a. Your list should include a significant number of primary resources and indicate that your project is 

based on best practices described in the literature. Use the APA citation style. 

 
2. Instructor and student materials 

I.          Protocols (instructor) 
a.    Your protocol should have the following sections and be formatted to resemble what you use in 
your lab classes. Include any “tips” that the instructor should be aware of 

                                       i.   Title 
                                      ii.   Purpose 
                                     iii.   Materials (be specific to facilitate purchasing/gathering, include quantities for a single  
                                             group) 

1. Do not plan experiments with expensive materials  
                                     iv.   Methods: give instructions in a step-by-step manner 

II. Protocols (students) 
a. Your protocol should have a title, short introduction to raise interest, and the experimental steps, 

written in language that is clear and accessible to your students. This will be the paper that is given 
to students during the activity. 

i. Include wrap-up reflection and discussion questions at the end. 
 

III. Handouts and Powerpoint slides 
a. Handouts, data tables, figures, background reading, etc… for the students that supplement the 

proposed activity. Please add a USD logo to any worksheets the students will be taking home.  
b. PDFs of any Powerpoint slides you will use during introductory lectures. Include what you plan to 

say in the notes. If you are not going to use Powerpoint, give an outline of your introductory lecture. 
 
3. Group Work Logs 

a. fill out a log for EACH group meeting  
 
GRADING:  
The following criteria will be particularly important: 
 Clarity and thoroughness of proposal 

o Is the writing persuasive, particularly related to the relevance and importance of your research 
question? 

o Is your introduction on effective science teaching compelling and not just a rehash of lecture? 
 Synthesis of STEM concepts with best practices in education sciences/communication 

o Are your proposed activities creative, engaging and effective? 
o Have you adequately incorporated the strands of informal science learning?  
o Do the proposed activities use evidence-based educational practices to teach your scientific concept? 
o Have you integrated your planned approach to teaching scientific practices with the strengths, 

weaknesses and perspectives of your audience?   
 Feasibility of research project 

o Do the formative and summative assessments truly address the research question? 
o Will the students be overly burdened by taking the assessments? 
o Are your assessment materials (ex. survey) high quality? 
o Is your plan to analyze your data accurate and complete? 

 Quality of materials  
o Are the instructions sufficient that the students can easily follow them? 
o Have you chosen to use materials that are cheap and easy to find? 
o Are preconceptions surveyed well? Do the wrap-up questions foster discussion? 
o Do the documents look professional and are typo-free? 

 Coverage of reference list 
o Sources are high quality and recent 
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o Sources are not limited to those provided by the instructor 
 
 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 
 
Figure 2: Sample formative 
assessment checklist 
 
 
 
 
 
 
 
 

 
 
  

Figure 1 from Surrounded By Science: 
Learning Science in Informal Environments 
(Fenichel and Schweingruber, 2010) 

Figure 3: Example of a 
rubric. 
(http://eettbulletin.pbwork
s.com/w/page/35426189/S
cience%20Fair%20Rubric) 
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Community Service Reflection 
 
Purpose: To consider how three seemingly disparate areas of inquiry (natural sciences, education 
sciences and community service learning) converged in your Integrative Core Project. 
 
Assignment:  Use the prompts below to write a 1.5-2 page reflection on your experience working with a 
community partner to design and implement a science curriculum. 
  

 What did you learn about yourself? 
o Were you successful in synthesizing knowledge from multiple disciplines while 

implementing your lessons? Was it challenging? Be specific. 
o Do you expect to use interdisciplinary thinking in the future? When/where? 
o Did you discover any new skills? 

 Will the experience affect your future decision making? 
o Have any of your values, opinions or personal practices changed?  
o Did you become more aware of any personal biases?  
o Did the experience change your views/feelings towards teachers and/or education? 

 How did it feel to be onsite? 
o What details are particularly memorable for you about the setting? 
o How did you feel about leading a lesson? 

 How were you impacted by your community partner? 
o Did you feel more similar or more different to the students? Why? (age is obviously a factor) 
o Did anything surprise you about the students? 
o How did it feel to interact with the students? 
o How did it feel to interact with the teacher? 
o How did it feel to receive feedback, both positive and negative? 

 What do you believe you did well while onsite? What would you do differently? 
o Do you believe your curriculum sufficiently incorporated your community partner’s 

perspectives? 

 Please share anything else noteworthy from your experience.  
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Student Performance Evaluation by Community Partner 
 
Please complete this brief evaluation of the student project you assisted with, rating your level of agreement 
with the statements below. This evaluation is not confidential and will be shared with our students so they can 
reflect on both successful elements of their project and ways to improve in the future. Thank you in advance 
for your time; we are grateful for your expertise. 
 

 5 = Strongly 

Agree 
4 =  

Agree 

3 =  

Neutral 

2 =  

Disagree 

1 = Strongly 

Disagree 

USD students demonstrated mastery of 

the subject matter 

     

USD students were organized and well-

prepared 

     

USD students encouraged all my 

students to participate 

     

USD students interacted well with my 

students one-on-one 

     

USD students interacted well with me 

one-on-one 

     

Oral communication was clear and 

effective 

     

My students were provided an 

opportunity to reflect on their learning 

     

USD students demonstrated effective 

classroom management 

     

Hands-on activities were engaging 

 

     

Lessons sparked interest in my students 

 

     

Lessons were grade level appropriate 

(not too easy or difficult) 

     

Materials created for my students were 

high quality 

     

USD students showed initiative and/or 

problem solving skills 

     

USD students were receptive to feed- 

back and made adjustments as required 

     

Lessons met my expectations and 

fulfilled any specific curricular requests 

     

I would like to partner with USD again 

in the future 

     

 

Additional comments: 
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Evaluation of Student Learning in the Core Curriculum 
Pilot Project Spring 2018: Oral Communication 

 
Submitted by the Core Assessment Team: Debbie Finocchio, Carole Huston, Beth O’Shea 

 
The purpose of this project was to conduct a pilot assessment of student learning in the area of Oral 
Communication (CORL) in the Core Curriculum. To achieve this, a sample of student speeches was 
collected from several CORL-designated courses.  Student speeches were then scored against a rubric 
and the summary results are presented here.  
  
The main goals of this pilot project were to: 

• Establish standard procedures for use that consider the unique challenges associated with Oral 
Communication assessment (e.g., consent forms for video recorded speeches, the video 
recording process, method for scorers to access the large video recorded files, etc.),  

• Collaborate with the CORL Core Area Representative to write an appropriate rubric, given that 
one was not included in the ATF report, and 

• Obtain preliminary data on possible larger trends/results pertaining to the ability of our students to 
meet desired levels of achievement in Oral Communication. 

  
This is the second Evaluation of Student Learning Report presented to the CCC since implementation of 
the Fall 2017 Core. We are still at the pilot phase of this assessment process; focusing on logistics of 
collecting student assignments, minimizing disruption to students and faculty during class time, and 
establishing a solid foundation for the scoring of student work, and analysis of data, in a manner that 
includes faculty input and feedback. 
 
You are receiving this report because suggestions and recommendations from the Core Curriculum 
Committee (CCC) will inform how these assessment results are used as well as the design of the full-
scale assessment of student learning in CORL, to be implemented within the next three years.  
  
During the CCC meeting on 29 November 2018, the Core Assessment Team (CAT) will present the 
major findings detailed here and solicit your discussion and feedback. The CCC will then be asked to 
vote to endorse the recommendations listed at the end of this report.  
  
CORL Definition and Learning Outcomes  
In the Area Task Force (ATF) report ratified by faculty vote CORL has the following definition and 
learning outcomes (LO): 
 
CORL Definition 
We define oral communication as a prepared, purposeful, presentation for an audience designed to 
increase knowledge, to foster understanding, and/or to promote change in the listeners’ attitudes, values, 
beliefs, or behaviors. 
 
List of Student Learning Outcomes  
Students will be able to: 

a) deliver a central message that is compelling and appropriate to the audience (Central Message) 
a. precisely stated 
b. imaginative language 
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c. appropriately repeated 
d. memorable 
e. strongly supported 

b) construct presentations with clear and consistent organizational patterns (Organization) 
a. specific introduction and conclusion 
b. sequenced material within the body of the speech 
c. transitions 
d. application of a variety of supporting materials: explanations, examples, illustrations, statistics, 
analogies, quotations from relevant authorities 
e. established credibility and authority on the topic through appropriate reference to information or 
analysis that significantly supports the presentation 

c) demonstrate techniques of verbal and nonverbal delivery that evoke confidence from the speaker, 
make the presentation compelling, and fully engage the audience (Delivery) 

a. volume 
b. expressiveness 
c. pauses 
d. posture 
e. gestures 
f.  sustained eye contact 

 
The ATF report also specifies, “These learning outcomes are to be applied to the oral presentation of an 
individual speaker who has constructed a presentation of sufficient length to be judged on its own merit. If 
presentations will be evaluated through a group assignment each speaker should be evaluated 
separately.”  
 
Pilot Project Methods 
For this pilot project, 62 oral presentations containing 150 students were video-recorded from eight 
CORL-approved courses. Only those students who had signed video recording consent forms were 
recorded. These oral presentations were part of the normal course work occurring late in the semester 
after students had already received feedback on earlier oral presentations.  
  
In keeping with the ATF report requirements, a system was established to score each student 
individually, even if they presented as part of a group. Each presentation was given a coded file name, 
and speakers giving group presentations were designated as “speaker 1”, “speaker 2”, etc., for student 
confidentiality. For the purposes of this report, the term “student speech” refers to one student speaking, 
regardless of whether or not they were part of a group. Thus, a total of 150 student speeches were video-
recorded. Three were used for the norming-scoring session and two were disqualified due to incomplete 
video-recording or scoring, so a total of 145 student speeches make up the final data set. 
 
Volunteer scorers were solicited in late Spring 2018. The eleven scorers included a diverse group of 
tenure-line and adjunct faculty across a range of disciplines and colleges as well as one scorer from a 
non-academic unit, whom has experience in the assessment of student learning.  
  
In August 2018, the eleven scorers attended a seven-hour norming session to calibrate the scorers to the 
rubric. Scorers received written and verbal instructions, a copy of the CORL rubric, a sample scoring 
sheet, and copies of the assignment prompts from the courses (with course identifiers removed for 
anonymity). During the norming session, scorers experienced firsthand the three types of scenarios they 
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would encounter when scoring: 1) an oral presentation given by only one speaker; 2) an oral presentation 
given by a group of students, with each student speaking only once; 3) an oral presentation given by a 
group of students, where each student spoke multiple times.  
 
During the initial part of the norming session, scorers made minor refinements to the rubric and agreed 
upon a final rubric to be used for scoring (Appendix A). These five criteria were assessed: 
  

A: Central Message. Deliver a central message that is compelling. [CORL LO1] 
B: Language. Delivery is appropriate to audience. [CORL LO1] 
C: Organization. Construct presentations with clear and consistent organizational patterns. [CORL 
LO2] 
D: Supporting Materials. Application (selection and use) of a variety of supporting materials to 
establish credibility/authority on topic. [CORL LO2] 
E: Delivery Demonstrate techniques of verbal and non-verbal delivery. [CORL LO3] 

  
Each student speech was observed by at least two scorers resulting in 290 sets of scores (145 speeches 
each scored twice). Discrepancies between scorers were tracked during the scoring process. In cases 
where scorers differed by two or more points in any of the five criteria, the student’s speech was sent to a 
third scorer, and the best pairing between two scorers was used.  In the end, each scorer scored a total 
of 29 - 30 student speeches. Appendix B contains the scorer discrepancy comparisons both before and 
after accounting for third scorings. 
 
After all scores were compiled, the scoring team was invited to meet for a scorer feedback session. The 
team was also asked to complete a survey; from these the Core Assessment Team was able to capture 
detailed feedback on the scorers’ experiences and recommendations. 
 
 
Findings  
Each criterion was scored on a scale of 0-4 with 4 being the highest level of achievement. Table 1 
summarizes the frequency of each score, for each criterion, as well as each criterion’s mean and 
standard deviation. Figure 1 charts these results. Appendix C contains Figure A-1, which is the same 
graph as Figure 1, but separated by each criterion for easier viewing.  

 
Table 1. Frequency Table of Scores for each Criterion. 

 

 

A 
Central 

Message 

B 
Language 

 

C 
Organization 

 

D 
Supporting 
Materials 

E 
Delivery 

 
Score of 4 21 8 22 12 11 
Score of 3 134 147 119 130 103 
Score of 2 124 129 135 138 140 
Score of 1 11 6 14 10 36 

Score of 0 0 0 0 0 0 

Mean: 2.6 2.5 2.5 2.5 2.3 
Std Dev: 0.68 0.59 0.71 0.63 0.73 
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Figure1. Frequency of scores achieved by students across each criterion in the CORL rubric. 145 
student speeches, each viewed by two scorers (290 viewings). 
  
 
In conversations during the norming and feedback sessions and in the survey responses, scorers agreed 
that: 

1. Variations in assignment prompt instructions impacted the presentations – students may or may 
not have been given explicit guidelines for things such as: (a) the intended audience; (b) what 
constitutes “good delivery”; and (c) exactly how the presentation should be structured. 

2. Group presentations were difficult to score. It was particularly difficult to score the “Central 
Message” and “Organization” criteria in the group speeches, given that each student was not 
charged with pulling together a cohesive talk, but rather one subsection. 

3. The “Delivery” criterion was easiest to score for all speeches. 
4. In general, scores for the “Delivery” criterion were most concerning, for a variety of reasons: 

a. It was unclear how much practice many students devoted to their presentations. 
b. Students, in general, need more practice/feedback on certain aspects of delivery including:  

i. effective use of supporting materials (for example, pointing to a specific area on a 
slide when referencing it);  

ii. how to comport oneself in a group presentation during intervals where you are not 
speaking; 

iii. body language and use of verbal fillers such as “um”. 
5. It would be useful to disaggregate the scores by “presentation type” (group, individual) to see if 

any notable trends exist. 
6. Faculty teaching the CORL-designated courses need to be more aware of the CORL outcomes 

and they also need the CORL rubric. 
7. The norming session was valuable in giving the faculty scorers deeper insight into possible 

challenges with presentation formats as well as how to best prepare their own students for an 
upcoming presentation. Scorers commented that “all faculty teaching a CORL-designated class 
should participate in some type of training process [like they experienced in the norming session].” 
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The overall scores were then disaggregated by presentation type:   
• Individual speeches  
• Group presentations where each student speaks only once during the presentation  
• Group presentations where each student speaks multiple times 

 
Table 2 provides the mean scores with standard deviations for each criterion. This data appears 
graphically in Appendix D. While differences in scores across presentation type were not assessed for 
statistical significance, scorers did notice that across all five criteria, presentations in which students 
spoke multiple times had the lowest mean score. Furthermore, the “Delivery” criterion had the lowest 
average score across all presentation types. 
 
 
Table 2. Mean scores with standard deviations for each criterion disaggregated by Presentation Type. 
Presentation 

Type 
 

Number 
of 

Students 

A 
Central 

Message 

B 
Language 

 

C 
Organization 

 

D 
Supporting 
Materials 

E 
Delivery 

 
 

Individual 
 

33 
2.8  

(+/- .69) 
2.8  

(+/- .54) 
2.6  

(+/-.76) 
2.8  

(+/- .65) 
2.4  

(+/- .69) 

Group, 
students 

speak once 
22 2.9  

(+/- .70) 
2.8  

(+/- .60) 
2.7  

(+/- .69) 
2.5  

(+/- .58) 
2.6  

(+/- .74) 

Group, 
students 

speak multiple 
times 

90 2.4  
(+/- .62) 

2.4  
(+/- .55) 

2.4  
(+/- .68) 

2.4  
(+/- .61) 

2.2  
(+/- .72) 

 
 
Summary and Recommendations  
Given that this is a pilot project, and the number of courses participating is a small subset of the total 
CORL courses offered, it is important to avoid drawing conclusions from this data. However, even at this 
early stage, scorers were still able to offer suggestions for improving student presentations across all 
CORL-designated courses. CORL faculty could consider implementing strategies to assist students in 
meeting the evaluation criteria. Such strategies might include 1) coaching students on effective delivery 
methods, 2) showing students the CORL rubric, and/or 3)  providing additional feedback for students on 
earlier oral presentations, such as filming and critiquing presentations with the goal of improvement.  
 
The focus of this pilot project was to establish procedures for the collection of student speeches and 
further refine the collection and analysis of data evaluating student learning in the Core, with a particular 
emphasis on faculty participation. For example, during this round of assessment the CAT added a scorer 
feedback survey in order to anonymously obtain more specific feedback and recommendations from the 
faculty scorers, which were useful in compiling the recommendations made here. 
 
This pilot project provided important information on the logistics of evaluating oral communication skills of 
our students in Core classes and will inform the CAT’s procedures as we move forward to upscale this 
into a full project evaluating student competency in Oral Communication.  
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We were able to establish general protocols for many of the unique challenges associated with 
evaluating Oral Communication, with the exception of collecting the video recordings. The challenges 
were the following:  

 
1. Videographers. We had anticipated that Academic Technology Services would be able to 

conduct the video recordings, but they were not able to provide support they lacked the staffing to 
allow for this, so, in the end, the Core Assessment Team and two related core support staff 
recorded all 62 presentations during the last few weeks of the Spring 2018 semester.  

 
2. Quality of video recordings. Scorers commented that the quality of the video recordings – 

specifically in the area of being able to see the detail on projected slides – needs improvement. 
This can be easily remedied if an experienced technician is recording all the presentations. 

  
The Core Assessment Team and faculty scorers thus make the following recommendations: 
 

1. Approve the Oral Communication Rubric that was used for this project’s norming and 
scoring. This rubric was reviewed and approved by the Core Area Representative for Oral 
Communication and the team of scorers refined it during the norming session.  
 

2. Request support infrastructure from Academic Technology Services or other appropriate 
unit to record all student presentations used in future CORL assessment projects. The 
recordings are needed as  the student artifacts used for scoring, and the CAT lacks the equipment 
and expertise for high-quality recordings. Furthermore, the CAT and CAT staff frequently juggling 
their own teaching and support schedules when speeches need recording. This request is 
fundamental to the success of future CORL assessment projects.  it is known well in advance 
when the next CORL Assessment will take place, a budget and time allocations for ATS staff to 
record the presentations is needed. 

 
3. Provide extra support to faculty teaching CORL-designated classes, particularly in the area 

of ‘Delivery’ by Approving Faculty and Student “Tips” documents to be posted on the Core 
website. Even though this was only a pilot course, we can see it would be helpful to students to 
have extra information and/or feedback regarding presentation delivery. The Core Assessment 
Team and the Core Area Representative used the scorer feedback to construct “Faculty Tips for 
CORL-Flagged Courses” and “Student Tips for Oral Presentations” documents to support faculty 
teaching the CORL courses (Appendices E and F) to be posted on the Core website. Additionally, 
the Core Director will provide these resources to all faculty teaching CORL-approved courses, 
with the recommendation to review the faculty document and provide the student document to 
students in their CORL classes prior to giving their oral presentations in class.  
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Appendix A: Rubric Used in CORL Spring 2018 pilot scoring 
 

	 Accomplished	 Developing	 Emerging	 Initial	
	 4	 3	 2	 1	

A.	Central	Message	
(LO1)	

Central	message	is	compelling	
(precisely	stated,	appropriately	
repeated,	memorable,	and	
strongly	supported.)		

Central	message	is	clear	and	
consistent	with	the	supporting	
material.	

Central	message	is	basically	
understandable	but	is	not	often	
repeated	and	is	not	memorable.	

Central	message	can	be	
deduced,	but	is	not	explicitly	
stated	in	the	presentation.	

B.	Language*	
(LO1)	

• Language	choices	are	
imaginative,	memorable,	and	
compelling.											

• Language	is	significantly	
appropriate	to	audience.	

• Language	choices	intentional.		
	

• Language	is	generally	
appropriate	to	audience.	

• Language	choices	are	
mundane/commonplace.	
	

• Language	is	partially	
appropriate	to	audience.	

• Language	choices	are	unclear.	
	

• Language	is	not	appropriate	
to	audience.	

C.	Organization	
(LO2)	
(Specific	introduction	and	
conclusion,	sequenced	
material	within	the	body,	
and	transitions)	

	Organizational	pattern	is:		
• clearly	and	consistently	
observable	AND:	
• skillful		
• makes	the	content	of	the	
presentation	cohesive	

Organizational	pattern	is	clearly	
and	consistently	observable	within	
the	presentation.	

Organizational	pattern	is	
intermittently	observable	
within	the	presentation.	

Organizational	pattern	is	
minimally	observable	within	the	
presentation.	

D.	Supporting	Materials**	
(LO2)	
(Selection	and	utility	of	
explanations,	examples,	
illustrations,	statistics,	
analogies,	quotations	from	
relevant	authorities)	

A	rich	variety	of	supporting	
materials	make	appropriate	
reference	to	information	or	
analysis	that	significantly:		
• supports	the	presentation	
• establishes	the	presenter's	
credibility/authority	on	the	
topic.	

A	reasonable	variety	of	supporting	
materials	make	appropriate	
reference	to	information	or	
analysis	that	generally:	
• supports	the	presentation	
• establishes	the	presenter's	

credibility/authority	on	the	
topic.	

Minimally	adequate	supporting	
materials	make	appropriate	
reference	to	information	or	
analysis	that	partially:		
• supports	the	presentation	
• establishes	the	presenter's	
credibility/authority	on	the	
topic.	

Insufficient	supporting	
materials	make	reference	to	
information	or	analysis	that	
minimally:		
	
• supports	the	presentation	
• establishes	the	presenter's	
credibility/authority	on	the	
topic.	

E.	Delivery	
(LLO3)	
(Techniques	include	posture,	
gesture,	eye	contact,	volume,	
pauses,	and	vocal	
expressiveness)	

• Delivery	techniques	make	the	
presentation	compelling	

	
	
• Speaker	appears	polished	and	
confident.	

• Delivery	techniques	make	the	
presentation	interesting.	

	
	
• Speaker	appears	comfortable.	

• Delivery	techniques	make	the	
presentation	understandable.	
	

• Speaker	appears	tentative.	

• Delivery	techniques	detract	
from	the	understandability	of	
the	presentation.	
	

• Speaker	appears	
uncomfortable.	

 
*If audience is specified in the assignment prompt, consider that audience when scoring.  
**For the bullet points shown in this particular criterion, we believe that one cannot occur without the other, but included both because: a) it may be easier to observe 
one than the other, and b) it is important to us that the “presenter’s credibility” portion is explicitly stated.   
Developed from the CORL ATF Report and the AAC&U VALUE Rubric for Oral Communication; reviewed by Core Area Representative 8/22/18; refined by CORL 
Norming & Scoring Team on 8/29/18               
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Appendix B: Scorer Discrepancy Comparison 
 

Scorer Discrepancy Comparison 
(Goal is discrepancy of 0 at least 50% of the time, with no discrepancies >1) 

 
• 145 speeches were scored: 150 speeches total minus 3 for norming minus 2 disqualified  

 
 

Summary Counts of Discrepancies by Criterion in First Round, 
Prior to Third Scorings 

 

Criterion: A B C D E Totals 
Total % 

Discrepancy 

Discrepancy of 3: 0 0 2 2 0 4 1% 

Discrepancy of 2: 15 5 7 9 10 46 6% 

Discrepancy of 1: 74 70 76 72 77 369 51% 

Discrepancy of 0: 56 70 60 62 58 306 42% 

Totals: 145 145 145 145 145 725 100% 
 
 
Noteworthy: 

• 32 speeches, or 22% (32/145), had a discrepancy >1, and thus required a 3rd scoring  
• 50 total counts across all 5 criteria, or 7% (50/725*), had a discrepancy >1 prior to 3rd scorings. 

*725 total counts exist across all criteria that were scored (145 speeches x 5 criteria) 
 
 
 

Summary Counts of Discrepancies by Criterion in Final Compilation 
(Incorporates best two of three scores  

for each speech that required a third scoring) 
 

Criterion: A B C D E Totals 
Total % 

Discrepancy 

Discrepancy of 3: 0 0 0 0 0 0 0% 

Discrepancy of 2: 2 0 2 1 0 5 1% 

Discrepancy of 1: 75 65 71 70 79 360 50% 

Discrepancy of 0: 68 80 72 74 66 360 50% 

Totals: 145 145 145 145 145 725 101% (rounding) 

        
 
Noteworthy: 

• 4 speeches, or 3% (4/145), still had a discrepancy >1  
• 5 total counts across all 5 criteria, or 1% (5/725*), had a discrepancy >1  
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Appendix C  
 

	
	

	 	

	

	

 
Figure A.1: Frequency of scores achieved by students across each criterion in the CORL rubric, 
separated by criterion. 145 student speeches, each viewed by two scorers (290 viewings)
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Criterion B: Language 
Delivery is appropriate to audience 

Mean = 2.5 (+/- .59) 
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Criterion C: Organization 
Construct presentations with clear and 

consistent organizational patterns 
Mean = 2.5 (+/- .71) 
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Appendix D  
 
 

	
 

	 	

	 	
	 	

	

	

Figure A-2: Scores disaggregated by type of speech for each criterion. (For individual speeches, n = 33 
students; for Group Speaks Once speeches, n = 22 students; for Group Speaks Multiple Times speeches, n = 
90 students.)   
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Appendix E: Faculty Tips for CORL-Flagged Courses 
 

Faculty Tips for CORL-Flagged Courses 
 
A compilation of tips from the CORL 2018 Assessment Pilot Project scorer insights and the CORL Core Area 
Representative to share with faculty.  
 
 

1. Outcomes and Rubric. Be sure you are familiar with the Oral Communication learning outcomes 
and rubric. Share these with your students. The rubric was devised to align well with the CORL 
learning outcomes. Be sure to train your students on the five criteria listed in the rubric. 

The CORL scorers noticed that across all types of presentations, students would benefit from more 
training in the area of “Delivery”. In addition, for group presentations, the CORL scorers found that 
it was difficult to ascertain a given student’s “Central Message” and rate their “Organization” – two 
other rubric criteria. The ATF report specifies that even in group presentations, we must evaluate 
all five criteria for each student. Scorers provided suggestions to help with this problem. The 
suggestions are detailed in the “Student Tips for CORL-Flagged Courses”.  

 
2. Provide materials on effective presentations. Students should be able to reference written 

materials on how to construct and deliver presentations. Watch examples of effective and 
ineffective speeches in class and point out the qualities that make them particularly effective or 
ineffective. Then ask students to evaluate a speech on their own and facilitate a class discussion. 

 

3. Provide an opportunity for Practice and Feedback.  
a. Have students record their speeches, watch their speech, conduct a self-evaluation, and 

receive instructor feedback before they’re officially graded so that they can compare their 
observations with instructor remarks. 

b. Allow time for both peer feedback as well as instructor feedback. Train students in best 
practices for offering feedback to their peers. After students give their speech allow one 
minute for class comments. Consider assigning one student per speaker to begin the 
feedback. You can create comment cards that asks students to evaluate the speaker on 
different learning outcome criteria (central message, verbal communication skills, nonverbal 
communication skills, etc.) Ask students to comment on at least one area of strength and 
one area for improvement.  
 
 

4. Teach delivery skills. Spend time in class talking about each element of verbal and nonverbal 
delivery. Discuss best practices.  

 

5. Utilize “Student Tips for Oral Presentations” handout. See handout on next page.  
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Appendix F: Student Tips for Oral Presentations 
 

Student Tips for Oral Presentations 
 
A compilation of tips from the CORL 2018 Assessment Pilot Project scorer insights and the CORL Core Area 
Representative to share with students.  
 
All Presentations 
 

1. Relevance. Having the ability to give a speech or present research results will enhance your 
confidence and credibility, make you more socially engaged, and develop your marketability as a 
potential employee. Communication skills are one of the most important skills that employers seek 
in new hires. They are also essential to a well-functioning democracy.  
 

2. Oral Communications Core Rubric. Use this rubric – posted on the Core website – as a guide 
for your presentation. The details in this rubric align with the learning outcomes for the Oral 
Communication competency in your core curriculum. 
 

3. Supporting Materials (a category on the rubric). Practice in advance how  you will use your 
supporting materials effectively – if you are referring to something on a PowerPoint slide, be sure 
to point to the exact spot on the slide where you want the audience to focus their attention. It helps 
the audience follow your presentation if you are explicit. If you are using a prop, have it ready to 
use, and avoid looking at it when you are not using it. Maintain eye contact with the audience.  
 

4. Observe yourself with and without sound during a practice run. (Delivery is another 
category on the rubric.) Each viewing should provide you with valuable insight on how you can 
improve. Use your phone to record yourself when you rehearse a 2 – 3 minute segment of your 
presentation. Watch the recording twice – the first time watch it without the sound, and focus on 
your nonverbal skills. How are your posture, eye contact, gestures, facial expressions, use of 
space? Do you have any movements that will be distracting to the audience, such as rocking back 
and forth or excessive hand motions? Then, listen to the speech with sound, but don’t watch 
yourself. Do you sound engaged in your topic? Confident? Do you use a lot of verbal fillers, such 
as “um” or “like”? Practice your delivery skills and repeat this process to see how you improve. 

 
Special Notes for Group Presentations 
 

1. Body Language: Keep in mind that you are “in the spotlight” even when someone else in your group 
is speaking. Maintain good posture, avoid pacing/rocking, and show a general interest/engagement 
(as opposed to apathy) at what the speaker is saying. 

 
2. Transitions: Smooth transitions between speakers will increase the overall quality and 

professionalism of a group presentation. Smooth transitions will clarify each speaker’s central 
message and organization within their portion of the overall presentation. When transitioning from one 
speaker to the next, provide the segue to connect the two speakers – for example, “I just told you 
about XYZ, and now Samantha is going to tell you about ABC”. Then, Samantha can pick up and 
provide a clear central message for her portion of the presentation and lay out its organization. 
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TO: Core Curriculum Committee 
FROM: Amanda Moulder, Writing Program Director, and David Sullivan, Writing Core Area 
Representative 
RE: Proposal to Allow Students to Transfer CADW Courses 
DATE: October 18, 2018 
 
Currently, the policy outlined in “Report of the Transfer Core Committee, January 2016” requires that 
students take their Core Advanced Writing course (CADW) at USD “because, as per the Writing 
Competency ATF Report, this will not only allow students to develop critical writing skills, but will 
enhance their likelihood of success in their majors.”  While we agree that writing enhances the likelihood 
of success in the majors, we also believe that students may be able to find rich, writing-intensive courses 
at other universities that will make their success at USD likely.  For this reason, the Writing Program 
proposes that as long as a transfer course satisfies the CADW Learning Outcomes, students who take an 
advanced-level writing course elsewhere can petition to transfer the course in through the transfer and 
articulation processes.    
 
This transfer process may be a bit tricky because of the discipline-specific nature of writing.  For 
example, the current Writing Program Director, whose disciplinary base is in English, and the current 
Writing Core Area Representative, whose disciplinary base is in Communication Studies, can easily 
assess whether or not a course requires students to write with “mastery of a student advanced in an area of 
study” (CADW LO1) in their respective disciplines. However, both the WP Director and the Writing 
CAR may not be able to assess whether an advanced-level writing-intensive course in another discipline 
requires students to do this.  It was for this reason that the original Writing ATF left the task of defining 
disciplinary mastery in writing to the discipline that was proposing a CADW course. However, this issue 
is easily remedied: in the event that neither the WP Director nor the Writing CAR can effectively evaluate 
a syllabus, the petition for transfer of credit will be forwarded to the discipline’s department chair for 
evaluation. 
 
We propose that the CCC consider this rationale and then vote on the following motion: 

• Students who take an advanced-level writing course elsewhere can petition to transfer the course 
in through the transfer and articulation processes.    

 
If the proposal is approved by the CCC, and with the units’ approval of the CCC’s meeting minutes 
containing the motion the CCC’s discussion and vote of the motion, then CADW would be added to the 
other core curriculum attributes that may be met through the transfer and articulation processes. 
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